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Abstract

The present dissertation aims to explore the views of in-service teachers on the
social and learning integration of Roma students in primary schools in Greece, as well
as the obstacles or difficulties that in their opinion Roma students face during their
school experience. At the same time, this paper studied any suggestions that teachers
may have on the above issues. For the examination of these questions, semi-structured
interviews were conducted, with five teachers who graduated from Pedagogical
Departments of Primary Education, as well as with one educational graduate of English
Literature and analyzed through thematic analysis. The interview findings revealed a
wide range of challenges and difficulties faced by Roma students, including school
dropouts, irregular school attendance and limitations in parental and family support.
Furthermore, the persistence of stereotypes and prejudices towards Roma students was
highlighted, alongside a lack of motivation and absence or inadequacy of properly
structured state support. Finally, potential changes that could improve the current
situation were explored, such as the employment of specialized educators, the
expansion of ZEP classes and the adoption of a more holistic approach to the issue.
Such measures could facilitate the integration of students’ parents into Greek society
and, consequently, promote the broader social and educational inclusion of Roma
students themselves.

Key terms: Roma students, Greek public primary schools, social inclusion, educational
inclusion, teachers, difficulties, suggestions
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Iepiinyn

H mapovoo dumlopotikny epyacio £xel oKomd vo, £EPEVVNGEL TIG ATOYELS €V
evepyelor EKTOOEVTIKMOV GYETIKA LE TNV KOWMOVIKN Kol LabNGloKY EVOOUATOCT TOV
Poud pobntov ota Anpotikd oyolreic g EAAGS0G, koD Kot tor gumddio M TIg
SVOKOMEG TTOV KATA TNV YVOUN TOVS AVTILETOTILOVV Ot Popd pabntég katd tnv oyoAkn
tovg eumetpio. Tovtdypova, 1 Tapovoa epyacio HEAETNOE TUYOV TPOTAGELS TOV PITOpEl
Vo Y0VV 01 EKTOOELTIKOL Thve ota Taparave hmuota. [o v pelém avtodv Tov
epOTNUATOV  TTPpOyUATOTOONKOY — MUOOUNUEVEG — OLVEVTEVEELS, HE  TEVIE
EKTAdEVTIKOVG amOPo1Tovg [Tadaymyikmy tunudtwv Anpotikng Exrmaidevonc, kadwg
Kot pe pio eKmondevTIkd omd@otto AyyAkng erioroyiag, o omoia avaAlvnkoy pHécm
Oepatikng avédivong. Toa omoteAéopoata TV ocvvevievéewmv &6eiéav  mAnOdpa
TPOKANGEMV KOl OVGKOM®Y 7OV avTHETOTILoVY ot Popd pabntés, 0nmg n oxoAkn
dwppon KOl M U CLOTNUOTIKY TopakoAoLONoTn podnudtov 1 ot advvapieg
vrootpiEng tov padntav amd tovg yovelg kot TV owkoyéveld tovg. Emiong,
avadeiydnke 1 eEokolovOnom otePEOTHNOV KOl TPOKOTOAYEWV TPOG Tovg Popd
poontég, n avomopéio KVNTPoL Kol 1 EAAEWYN N M U OOGTA JOUNUEVN KPOTIKN
vroompiEn. Téhog, eEepevvnOnkav mbavég aAlayés mov Ba KoAvtépevay TNV
VILAPYOVGO KATAGTOOT), ONMG EEEWOIKEVUEVOL EKTTOOEVTIKOL, TEPIGCOTEPO, TUNLLATOL
ZEIT xon pio yevikdtepn 0OMOTIKT 6Tdo™ TPog To {Tno, 00T™mg MOTE HEGM NG EVTAENS
TOV YOVEOV TOV HoONTOV otV eAAnViKn Kotveovio va emtevyfel kot n otk tovg
EKTEVEGTEPT] KOWVAOVIKT] Kot podnotaxn copumepiinym.

Aégearg Khewdrwd: Popd pobnrtég, eAdnvikd onuoocto Anpotikd XyoAeid, KOW®OVIKN
EVOOUATMON, EKTOLOEVTIKT] EVOOUATOOT), 08GKAAOL, OVGKOAMES, TPOTACELS
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1. Introduction

Greece is a country where Romani people have lived in for many decades now.
As a result, they constitute a part of Greek communities and at the same time they have
their own role in the Greek society. 117,495 permanent citizens who identify as Roma
are estimated to live in Greece, making up 1.13% of Greece's total population (Stoukas,
2023, as cited in Gkaraveli, 2023). Kiprianos et al. (2012) explained how Roma people
in Greece are separated into sub-groups according to their housing situations, different
levels of education and integration into the wider society. They have -like all citizens
of a country - certain rights and obligations which can differ under different
circumstances. Among those is the obligation -but also the right - to enroll their children

in schools, when it comes to compulsory education.

Various European Union Agency for Fundamental Rights estimated in 2016 that
approximately 15.000-20.000 Roma students attended primary education in Greece.
Additionally, UNICEF in 2023 reported that 17,134 Roma children attended
compulsory education in Greece during the years 2022-2023, proving that Roma
students constitute an important part of Greek primary schools. At the same time,
UNICEF (2021) mentions that about 66% of Roma children aged 4-15 years old is the
percentage that attend school, making the rest 1/3 a significant amount of Roma
children that do not go to school. The existence of Roma people in Greece is the proof
that Roma students are included into Greek educational settings, referring to
compulsory education. Meanwhile, organizations like UNICEF seem to identify and
present at least one of the difficulties they face, which is that the school dropout rates

were and remain high in compulsory education.

The Greek educational system has the obligation to try and address any possible
difficulty and obstacle children may face on their attendance to compulsory education.
Educational exclusion, defined as the denial of the right to education, is a dimension of
social exclusion (Vergidis, 2013). Therefore, problems that Roma students face need to
be examined, in order to be identified and finally overcome. One way to explore this

6
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field is by asking the educators, the people that work with Roma students, communicate
with them and their families and are possibly familiar with any challenge or barrier that
exists for their schooling experiences. At the same time, Greek society should also be
concerned with matters of inclusion in education and schools in general, to successfully

become inclusive.

There has been a lot of research in this field. Kavasakalis et al. (2023) talked
about the challenges that Roma students face in Greek schools and highlighted the need
for more inclusive educational practices in the Greek context. These practices could be
considered as a change that will lead to overcoming barriers like the lack of social
inclusion, the lower educational level or the difficulties on the career trajectory.
Regarding the inclusion of Roma students, Rutigliano in 2020 provided a thorough
review of the literature related with their inclusion in educational systems across
Europe, identifying the key barriers they face, while presenting policy initiatives from
various European countries. The situation of Roma people, their level of integration
into the societies and the challenges they may face can have differences but also
commonalities across countries. In the same way, every country has its own policies to
address the various situations that may have joint courses, for example in cases of
European countries that comply at the same time with their own laws and the European

legislation.

Educators that have experience on teaching in Greek primary schools could offer
a fair representation of Roma students inside Greek educational system and probably
provide accurate data. Kalogerogianni and Hatzidimou (2025) explored teachers’
experiences and views regarding the education of Roma children in Greece, focusing
on Central and Western Macedonia. Their findings revealed that among the challenges
that teachers identified on the schooling experience of Roma students were low school
attendance, limited parental involvement, and linguistic and cultural barriers. Teachers’
suggestions, that included training and targeted inclusion policies, should be further
examined and analyzed. The present study offers additional research and data on

teachers’ opinions and suggestions about Roma students’ schooling experiences.
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2. Literature Review

2.1. Romas’ History

Romani people (often called Roma, which means “man” or “husband”) are an
ethnic group of people who originated in northern India and for many decades have
now lived around the globe, especially in Europe. The population of Roma people
worldwide is estimated to be around 15 million. Studies have shown that Roma people
migrated in Europe from South Asia -and more specifically India- around 1000 AD
(Chatzisavvidis, 2007, as cited in Gkaraveli, 2023). Many Roma people speak Romani,
along with the language of the country they currently live in (Encyclopaedia Britannica,
n.d.). Moorjani et al. (2013), while examining Roma people from a genetic perspective,
also mention how Roma populations around the world are linked through the Romani
language and culture. Council of Europe (n.d.) also states how the Indian origin of the
Romani is often based on the linguistic aspect, meaning the identity of the language
they speak. Council of Europe also refers to the various groups Roma consist of, which
are differently labelled according to their journey since they first arrived in Europe.
Some of these designations are the Ar/ije -mostly based in the Balkans, Calé -who are
related to the Iberian Peninsula, Kaale -those who settled in Finland and Sweden and
Manus who were primarily living in France and Belgium. Each one of the many
different designations carries an important meaning and the history of Roma groups in
every region. Most Roma people are Orthodox Christians, while Muslims are those who

live in Western Thrace (Papachristou, 2023).

2.2. The significance of education and inclusion

Education is an important part of all societies and plays a decisive role in people’s
lives. It can be considered that society is often reflected in school environments;
however, school communities can also shape and influence a society. School is often
called a society’s miniature. Therefore, a phenomenon, positive or negative, that

8
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inundates a country most possible is also met with the schools. In the present study, the
group in examination is Roma students at primary school in Greece, and the question
is whereas they are socially and educationally included. This can be translated into the

greatest picture of Roma people’s general social integration.

To start with, the terms inclusion and integration, either socially or educationally
should be examined and defined. United Nations Educational, Scientific and Cultural
Organization (n.d.-d) defines social inclusion as the process that reassures the ability,
opportunity, and dignity of individuals to participate fully in a society, separately of
their nationality, background or any other element, while also explaining that
participation in a society means having access to social, economic and cultural
resources. UNESCO, at the same time, highlights that social integration is vital for the
equity and the consistency of a community. Among the resources a citizen of a country
should have access to is also education. UNESCO (n.d.-a) also provided a definition of
educational inclusion, as the practice that makes sure that all students have equal access
to quality education, without considering their abilities, disabilities or backgrounds. To
achieve this, the existence of learning environments, supportive of the educational
needs of every diverse group of students, is crucial. Addressing diverse needs within
the classrooms and reassuring that all the learners can fully and equally participate is
the definition of inclusion in education, that also promotes social integration
(UNESCO, n.d.-c). As a policy—maker organization, UNESCO focuses on the
development of inclusive and equal educational systems worldwide, by promoting
cooperation of many different nations. In this purpose, UNESCO is the led organization
of “Education 2030 Framework for Action”, a global policy framework that guides
countries in achieving quality education for all (n.d.-b). In simpler words, it is a global
guide that directs countries to provide inclusive and equitable education for everyone
and life-long learning opportunities, ensuring, this way, quality learning. This guide
started in 2015 and will be completed in 2030 and constitutes a contemporary element

that justifies the need for change, to reach a pragmatic inclusive education.

Inclusion is -in most cases- accompanied by a positive connotation of respect,

belonging and participation. Cigman (2007, as cited in Koutsouris et al., 2020), on the
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other hand, identified that a difficulty in inclusion is that not everyone understands
respect in the same terms. A county’s government can find the means and apply suitable
policies that will target on social inclusion. However, Koutsouris et al. (2020) explained
that the concept of inclusion in educational or personal contexts is more complicated.
They also explained how national and international policies and laws may not be
sufficient to achieve inclusion in education or society, because the individual-centered
human relationships cannot be fully controlled or prescribed. Everyday social
relationships are influenced by individual preferences and are characterized by
negotiations and changes. Felder (2018) argued that although inclusion can benefit
through legislative measures at the level of society, such approaches are less effective

when applied to the interpersonal sphere.

Qvortrup & Qvortrup (2018), at the same time, offered a -three dimensions-
differentiation on the definition of inclusive education; the first dimension covers
different levels, the second different types and the third different degrees of inclusion.
They analyzed the existence of different types of social communities in and out of
school, from which the students may be included or excluded. These communities could
be the general school environment, the self-organized peer communities in the
schoolyard, the groups formed for team work etc. The third- dimension concerned
different degrees of being included in and/or excluded from social communities. A
student is not either completely included or excluded, but that he/she is included in or

excluded from the different social contexts in different degrees (Qvortrup & Qvortrup).

2.3. Challenges and difficulties on Roma students’ schooling

The schooling of Roma children is a matter that relative literature has been
occupied with many times in the past and a subject that has been examined from many
different perspectives. Studies have revealed various challenges and difficulties that
occur on the schooling experiences of Roma students in Europe, and more specifically,
in Greece. Vergidis (2013) reiterated two categories of actions that can lead to

educational exclusion of Roma students. The first one, active exclusion, refers to cases

10
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where a community may act in order to exclude Romani children from the schools. The
second one, passive exclusion, describes cases where Romani students may be ignored
or marginalized inside the school environment. The same study explored the importance
of other rights to achieve the right to education. Those are the rights to housing,
employment, social welfare and insurance. Studying the schooling experiences of
Roma students in Greek is partial without also considering the rights above and how
they affect their attitude towards compulsory education. Vassiliadou (2000, as cited in
Papachristou, 2023) identified teachers’ negligence, Romas’ lifestyle and opinions
about education, distances among schools and Romas’ homes and attitudes of the other
members of a society towards Romani people, as causes that lead to interrupted

schooling.

Kavasakalis et al. (2023) argue that the Roma community in Greece is seen as the
most vulnerable social group. At the same time, they refer to the various challenges and
difficulties Roma students face with their schooling experiences and their inclusion
inside or outside the school environment. That can be justified by the schooling
programs that have been planned and applied in Greece since the end of the last century,
which aimed at enhancing their integration into the society in general. According to
Kavasakalis et al. (2023), these programs presented positive evaluations, but in reality,
there has been no change on the education and inclusion of Roma students. An obstacle
that this research explores is the low attendance and enrolment rates of Roma students
in primary school education in Europe. Their non-systematic or absent attendance on
school can be both the result of parents’ belief that education is not important or the
result of the educational system itself, that may keep a flexible attitude towards the

attendance of Roma children.

Parthenis and Fragoulis (2016) explored the aspects of social and educational
exclusion Roma people face in the Greek context. They discussed how diversity was
regarded as threat to the security and social identity of western societies and concluded,
after two case studies of primary schools that socially constructed dispositions
regarding diversity, along with insufficient state policies, appear to be significant

barriers to the enhancement of Romas’ educational opportunities and social prospects.

11
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Simultaneously, Michail (2024), on her research about the challenges and needs of
preschool teachers in the education of Roma students, studied and explored various
difficulties that the relative literature mentions regarding Roma students, which later
linked with her study’s results. One of these is the school dropout, meaning quitting
school before completing what is set as compulsory education for each country. For
instance, compulsory education in Greece is 9 years, while in Netherlands it is 13 years
(World Bank, 2026). School dropout is a usual phenomenon for Roma students,
according to research that was conducted between 2010-2015, where high levels were
identified. The same research included teachers’ opinions of the matter, supporting that
only Roma people are responsible for this situation (Parthenis and Fragoulis,2015, as

cited in Michail, 2024).

The phenomenon of early school leaving among Roma students is strongly
associated to cultural and socioeconomic factors, either this means that the
responsibility is theirs, or that the liable authorities are affected by these elements and
have not acted upon the problem. Papachristou (2023) conducted research that
investigated the reasons behind the phenomenon of school dropout of Roma students,
by examining the views of current Primary School Principals. The conclusion she
conducted included limited or absent educational, emotional or financial support to the
families as factors that lead to school dropout. At the same time, the interviewees spoke
about obstacles that relate to Roma peoples’ way of living, their economic situation, the
frequent movements of the families and the fear of losing their culture due to schools.
Romas’ particularities should be studied and *“used”, in order to achieve higher levels
of school participation and inclusion, which will lead to a more successful social

integration.

Low school attendance can lead to high levels of illiteracy. Vergidis refers to
statistics retrieved by National Commission for Human Rights (2004), reporting high
levels of illiteracy among Roma populations in Greece, with estimates reaching around
60% in some communities. Other sources state that about 40-60% of adult Roma
are functional illiterates (European Commission, 2015), while statistics from a medical

study in specific marginalized groups in northern Greece showed illiteracy rates above

12
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85% among the Roma patients studied (Papadopoulos et al., 2021), sharing a picture of
the existence situation. Vagvolgyi et al. (2016) offered a review of the term “functional
illiteracy”, providing a new definition, in which it is described as incapability to
understand complex texts, despite adequate schooling, age, language skills, elementary
reading skills, and 1Q. Situations where Roma peoples’ illiteracy is seen as a burden
have also been examined in other fields. Vorvolakos et al. (2021), while studying the
main obstacles regarding Romas’ mental health issues and treatment, recognized
illiteracy as one of them. Their work concluded that mental health issues and their
treatment relate to the insufficient cultural integration of Roma people and highlighted
how an improved educational status can help their education, and as a result, their
mental health. Simultaneously, Council of the European Union (2013) highlighted
poverty, social exclusion, racism, discrimination and violence as elements that have
placed Roma communities at a significant disadvantage, while the lack of formal birth
registration and identification constitutes a key factor contributing to the exclusion of
Roma students and to elevated rates of educational underachievement and school

failure.

2.4. Ways of addressing the difficulties

2.4.1. Policies, practices and teachers’ training

European Commission (2020) published a factsheet, which includes examples of
good practices that have taken place in Greece, aiming at Roma people. These are
educational programs to prevent school dropouts of Roma girls and the training and
employment of Roma health mediators. Educational and social inclusion of Roma
students are both subjects of shared public interest. Given that, any difficulties and
challenges that may arise are a matter that society and the government should
investigate and address. Parthenis and Fragoulis (2020) conducted research with school
principals, exploring on their views on policies and practices for the educational

inclusion of Roma people. The principals stated inadequacy on the policies regarding

13
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Roma people, coexisting with the attitude of transferring to the Roma people the major
responsibility for their social and educational exclusion. Simultaneously, Juvonen et al.
(2019) in their article provided a critical analysis of the barriers to social inclusion and
integration in schools, while offering practices that will advantage the unition and
connection of diverse students. One of their arguments was that common school
practices, instead of promoting inclusion among students, often have the opposite
results, highlighting this way divisions and reinforcing negative stereotypes. They
suggested proactive school-based practices as “built-in” preventions to increase social
inclusion. Schools, in order to achieve inclusion, should take action in advance, such as
programs, interventions or routines and these actions ought to be included in the

curriculum, as a normal part of the school system and not extra or occasional additions.

Except of policies, a way of approaching any obstacle that emerges on the
schooling experiences of Roma students is by providing them specialized educators,
with knowledge on teaching students with cultural or linguistic diversity, like the Roma
students. The specific needs Roma students most probably have automatically mean
that they also need specific handling, an educator that is trained in teaching
multicultural groups of students. Still, Zachos (2017) on his research findings
mentioned that there is a need to rethink and further investigate the issue of who is best
suited to teach pupils of Roma origin in Greek schools. ZEP classes, a government-
supported educational program, is also a practice to deal with Roma students’
difficulties. Juvonen et al. discussed how teachers need to be educated about social
situations and group dynamics. They also need ongoing support to prevent and handle
situations of students’ exclusion. Symeou and Karagiorgi (2018) focused on a
professional development program in Cyprus aiming to enhance teachers’ cultural
understanding in a primary school with significant Roma population. The participants
of the program seemed to implement different teaching methodologies and curriculum
interventions to support Roma children’s inclusion in the local school community.
Concurrently, they approached the program’s aims in an instrumental way, requesting
instructional guidance and structured planning for addressing the students’ need for
inclusion. At the same time, the participants strongly referred to the need for tangible

strategies that would help them cope with the classrooms’ diversity.

14
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2.4.2. ZEP classes

ZEP classes, also known as Zones of Educational Priority, are classes that are
included into the formal public Greek primary and secondary educational system. Their
role is to focus on students with little or no knowledge of the Greek language, provide
them extra educational support, leading them come closer and finally to integrate with
the typical students. ZEP classes exist in many different countries, inside or outside
Europe. Their names may differentiate, but their role is basically the same, reducing
educational inequality and the consequences it brings to people. Law 3879/2010
introduced Zones of Educational Priority to promote fair access for all learners in the
educational system and improve learning outcomes (European Agency for Special
Needs and Inclusive Education, 2019). According also to the European Agency, the
purpose of the ZEP classes is the active and sufficient teaching of Roma, foreigners,
refugees or other vulnerable social groups, helping with their social and educational
inclusion. In Greece, a great amount of the students that are enrolled and attend ZEP

classes are Roma.

ZEP classes in Greece are separated into 2 categories: Reception Class I and II
within Zones of Educational Priority (Ministry of Education and Religious Affairs,
2020). The first one is appropriate for students with minimum or zero competence of
the Greek language and has duration of one year, with the possibility of extension. The
second category addresses the students that have come in touch with the language, but
their knowledge is still deficient, causing them trouble keeping up with their
mainstream class’s lessons. It can take place either as parallel support or outside the
classroom (European Agency for Special Needs and Inclusive Education, 2019). The
duration is up to 3 years. Both I and II classes highlight that the students enrolled in
them participate, at the same time, in lessons and activities with their mainstream class,
protecting and ensuring their social integration this way, as well as their educational

inclusion as soon as they leave the ZEP.
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3. Methodology

3.1. Research’s purpose, aims and questions

The purpose of the present study is to examine the schooling experience of Roma
students through educators’ perspectives. More specifically, the study includes
exploring teachers’ perceptions regarding social and educational inclusion of Roma
students, along with their opinions about barriers and challenges the students may face.
At the same time, the study aims to identify what suggestions the teachers may have.

The study focused on:

1. investigating teachers’ perceptions regarding social and educational inclusion

of Roma students

2. identifying obstacles on the schooling experience of Roma students, according

to educators
3. note any suggestions they had to overcome these barriers.
Therefore, the research questions were set as follows:

1. What perceptions do primary school teachers have regarding the social and
educational inclusion of Roma students?

2. Which are the main obstacles and difficulties that teachers identify on the
successful schooling of Roma students?

3. What suggestions do teachers at primary schools have to overcome these
barriers?

3.2. Research Approach
Since the purpose of this study is the examination of people’s perceptions,
opinions and suggestions, a qualitative research approach was selected. Many

publications highlight how qualitative research is the best fitting for any research that
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deeply explores human nature. Lim (2025), while exploring this method, refers to the
role it has in analyzing complicated social phenomena and providing in-depth, human-
centered insights and its ability to offer contextual depth and holistic perspectives. A
characteristic of qualitative research is the paramount role humans play in it. It concerns
data collection and analysis, both made by the researcher (s), in situations where human

behaviors, perspectives or opinions are examined.

Teherani et al. (2015) mention how qualitative research explores social
phenomena inside their typical settings, like people’s experiences and behaviors, how
groups, individuals or organizations function under various circumstances, how people
interact and how their relationships work. Most of the cases where qualitative research
is suitable, center -directly or indirectly- around human presence and relationships,
while Teherani et al. (2015) state that the main data collection instrument is the
researcher him/herself. The researcher of qualitative research has to explore what
occurs, why and the meaning it has for the participants, in terms of the purpose and

goals that have been set for every research.

Quantitative and qualitative research differentiate on their base. The first one is
based on the belief that a situation has only one side, one singular reality that can be
explored with suitable experimental methods, but, on the other hand, qualitative
research approach highlights how situations can be affected by the environment or the
individuals. Qualitative research also has a constructivist aspect, according to which
there i1s no single reality, so the research is based on the researcher exploring

participants’ views of reality (Teherani et al.,2015).

3.3 Participants

This study includes examination of teachers’ opinions and perspectives about
Roma students’ social and educational integration. More specifically, six (6) semi-
structured interviews were conducted. The interviewees are active teachers at Greek

public primary schools: one (1) male (T1) and five (5) females. Five of them are
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currently working in Geraka, a region of East Attica and one of them in [goumenitsa, a
northwest city also in Greece. The participants in the research have differentiating clues
among them, like the years of experience or their current position. All the participants
have limited or expanded experience working with Roma students, in different context
and occasions. The 1% participant, who will be mentioned as 7'/, has a degree in primary
school education and two years of experience in public education, as a teacher of
parallel support. The 2" participant, 72, also has a degree in primary education and 27
years of teaching experience. The 3" participant, T3, has degree in English studies and
works as an English teacher in Greek public schools for 20 years now. The 4™
participant, 74, has a degree in primary education, 5 years of experience in schools and
this year is the teacher responsible for a ZEP class. Both 5™ and 6™ participants also
have primary education degrees. T5, the 5" participant, has 11 years of relative
experience and is currently working in Igoumenitsa and 76, the 6™ participant, has 35
years. All the participants have teaching experience in Greek formal educational system
and have worked with students of nationalities different than the Greek. Although most
of them have completed further studies from their basic degree, no one has a specialty
in teaching migrants or refugees, students with various cultural or linguistic

backgrounds, but still they have had experience in teaching such groups of students.

3.4. Research Tools

For the purposes of this study, semi-structured interviews were conducted. More
specifically, 6 educators were interviewed, aiming to explore their opinions on the
matter of the study, the social and educational inclusion of Roma students in Greek
primary schools, possible challenges and difficulties, along with any suggestions they
may had. The questions addressed to them were in Greek, open-ended, so they could
freely express any idea they have had related to the theme of the research. The
interviews were recorded with researcher’s phone -after participants’ consent- and later
transcribed. For a prompter and more effective process, audio data were transcribed

with the assistance of TurboScribe, an online automated speech to text transcription
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platform. This tool is a user-friendly cloud platform built on OpenAI’s multilingual
Whisper ASR model, that was designed after training on millions of audio hours and is
often chosen for its ease of use (Sadilla et al., 2025). The transcriptions generated were
checked multiple times by the researcher, and all inaccuracies were corrected. The
selection of this tool aimed on the facilitation of the process and the reduction of
transcription time, therefore it was used only for transcription support and not for data

analysis or interpretation.

Naz et al. (2022) explained how qualitative semi-structured interviews are
suitable and appropriate for educational research or studies exploring perceptions,
experiences, and practices of specific groups, such as teachers or students. Semi-
structured interviews are a qualitative research approach that allows the researcher to
systematically organize and plan the interviews, but at the same time gives space for
the participants to truly express their opinions. It enables the interview to have a no
strict form, where additional questions and answers may occur, that will lead to a deeper
and further exploration of the theme, but at the same time provides the proper

guidelines.

Kallio et al. (2016) suggested a five phases process for the development of semi-
structured interviews. According to them, in order to assure objectivity and
trustworthiness of a study that includes semi-structured interviews and make the results
credible, researchers should follow these 5 steps: determination of the requirements for
the conduction of a semi-structured interview, consideration of pre-existing knowledge,
development of a guide, pilot testing the guide and then finalizing it. The present study
followed all these steps to achieve the clearest results possible. Firstly, the objectives
of the study, the information that should be gathered and the characteristics of the
participants were taken into consideration, to decide whether semi-structured
interviews were the most suitable method. Since the context of the study is exploring
teachers’ opinions on educational matters and the resources were available, I proceeded
to the second step of examining previous studies and literature. Then, a draft interview
guide was prepared, which later on was tested finalized. The interview questions were

formed as follows:
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A. Introductory Questions

1. Could you tell me about your academic background and area of

specialization?

2. How many years of teaching experience do you have and what kind of

students have you worked with (nationalities, ages)?

3. Do you have experience teaching Roma students? If yes, could you describe

the context and give an example?

B. Experiences & Perceptions

4. How would you describe the inclusion of Roma students in Greek public
schools, both socially and academically? Can you give an example? Does this
vary between schools or contexts?

5. What kinds of challenges or barriers, if any, do Roma students face in their
schooling experience? Are these mainly academic, social, or related to other
factors? Can you give an example?

6. In what specific ways do teachers and schools support the inclusion of Roma
students (e.g., through teaching practices, collaboration with families, or anti-
discrimination initiatives)?

C. Recommendations

7. In your view, what aspects of the current situation could be improved
regarding Roma students’ schooling?

8. What kind of changes or interventions do you think could improve the
inclusion of Roma students?

9. Why do you think these changes are needed?

10. Who should be responsible for these changes (e.g. teachers, schools,
policy- makers)?
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11. Based on your experience, are there any practices or approaches that you
think have proven most effective in promoting the inclusion of Roma students
in the classroom or school community?

D. Closure:

12. Is there anything else you want to mention?

3.5. Method of data analysis

The data that emerged by the semi-structured interviews were analyzed with the
method of thematic analysis, which is a method suitable for qualitative research. Braun
and Clarke (2006), while examining the thematic analysis method in psychology,
mentioned that it is a useful and flexible method of qualitative research. They defined
thematic analysis as the method that studies, identifies and analyzes patterns within the
data that have been selected, while detailed organizing them. In the present study three

basic themes were studied:

1. the teachers’ opinions regarding social and educational integration of Roma

students in Greek public primary schools

2. the difficulties and challenges they may identify in Roma students school

experiences
3. suggestions they had for overcoming these obstacles.

The process of data analysis can often be considered to start during the collection of the
data, meaning while conducting the interviews. In this study, short notes were taken
while interviewing the participants, to help with the analysis afterwords. Analyzing the
data of semi-structured interviews involves constantly examining and re-examining the

transcribed interviews, together with the analyzed information (Braun & Clarke, 2006).

At the same time, Braun and Clark (2006) mention that there are different
positions regarding whether researchers should study literature relative to their theme

prior or after their analysis has taken place. One side argues that studying literature
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before conducting interviews and their analysis may narrow the analytic field and lead
to focusing on some specific aspects, at the expense of other possibly important. The
other side states that early reading may enhance the analysis, by leading the researcher
to the goaled features of the data (Tuckett, 2005, as cited in Braun & Clarke, 2006). The
same study concluded that there is no right or wrong side. For the present study I
proceeded with studying relative literature prior, on the duration and after conducting

the interviews.

A six-phases guide for proper use of thematic analysis method was offered by
Braun and Clark (2006), which this study followed. The first step was getting fully
familiar with the data, meaning transcribing, re-hearing and re-reading the interviews.
The second step involved coding any interesting feature of the data and then putting all
the information together to organize potential themes and which part of the data was
relative to each one of the themes. The fourth step was connecting them to the extracts
of the interviews that were selected and the fifth active analysis of all the above, while
generating clear definitions and names for each theme. The last part was final analysis

of selected extracts, relating back of the analysis to the research question and literature.

4. Results

The main themes that surfaced after the results were analyzed were the teachers’
opinions regarding social and educational integration of Roma students in Greek public
primary schools, the difficulties and challenges they may identify on Roma students
school experiences and any suggestions they had for overcoming these obstacles. The
results that occurred from the 6 semi-structured interviews were analyzed and are

presented below:
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4.1. Social and Educational Integration

4.1.1. Social Inclusion
The participants seemed to strongly differentiate the level of social inclusion of
Roma students from the level of educational inclusion. They all mention that Roma
students are, at least in a certain basic level, integrated socially into their classes and
the school environment. Participant T1 claimed that the children may understand the
difference of Roma students, but that does not lead to exclusion, negative

characterizations or violent incidences.

“ Socially, what was interesting to me was that the kids usually do not
set aside Roma students. Yes, they may understand the diversity, but I
have not lived an incidence of characterization or violence towards this

diversity ” (T1)

Participant T6, at the same time, stated that cases of Roma students that are completely
integrated and accepted, still keep their own logic of distancing and do not participate
in group activities, highlighting this way the influence of their culture and customs on

their social inclusion in schools.

“ He is not just the kid that comes to school, he is social integrated and
everything...He does not want to participate into group activities, even
though I form the groups randomly. He is ashamed, scared, I do not
know... He came and talked to me personally and told that everything
is ok, he just does not want to participate  (T6).

Other participants claimed that Roma students may interact with their classmates at
first, but they end up looking for other Roma students to communicate with, despite
their age or their class. Also, they talked about the family bonds they have, that
influence their interactions inside school, along with the fact that many Roma students
live nearby one to another and themselves or their families have relationships outside

school too.
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“ In the break, they go all together in a specific space... I do not know
if it comes from preoccupations of Greek kids or if they feel more safe
with children that know their culture. I think it is a little bit of both ”
(T3).

Another participant that has experience with Albanian-Roma students in a small Greek
island, states how strong the family and community bonds are inside a school

environment.

“ They were adapted to school’s and island’s social context, because
many of them were relatives. So, they had familiarity... They had
something like a “ghetto” among them... In my opinion they were very

good, socially ” (T5).

The participant of the ZEP class expressed a different perspective that puts social
inclusion in relation to educational inclusion, referring also to the factors of school

attending levels and the students’ backgrounds.

“ On the social part, I think it is in relation to the educational, because
when a kid feels safety on the educational part, has also more passion
and security on the social part... the children that has no confidence
inside the classroom, on their social interactions are more closed or
hang out only with each other. That is something I have noticed here,
they hang out because they know each other and have similar culture...
but they also hang out with other kids, in the context of the classroom

they collaborate, with the teacher’s support ” (T4).

4.1.2. Educational Inclusion
When it came to discussing educational inclusion of Roma students, all the
participants agreed that it presents in lower levels than the social. Most of them linked
the level of educational inclusion with the level of school attendance, explaining that in
many cases Roma students do not attend school systematically, so their educational

progress is impossible. Other participants did not mention situations of non-regular
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school attendance, but also stated that Roma students, either way, have a lower
educational level, justifying this by their different backgrounds and habits when they
return home. More specifically, T1 stated that:

“ The educational part is the one that they have the most difficulties in,
because they are students with constant schooling gaps, students that do
not have support by their home, they do not do their homework so there
is no consistency, that is not helpful for the educational part. Then,
because they do not integrate educationally, they are bored inside the
classroom and do not find anything meaningful, they do not follow the

class...and all that lead to even less knowledge”.

Other participants talked about students that at first have the will to learn, but when the
subject becomes more difficult, the will diminishes, also mentioning the poor support

at home and the lack of a purpose:

“In terms of learning, even though at first they seem to want and try a
lot, along the way this will is lost...maybe because they cannot respond
since there is no one at home to pressure them try a little bit harder or
help them...they may think it is vain...their goal is to learn writing,

reading, calculating, but no to learn history, religion, English” (T3).

T4 and TS shared the same experiences and ideas about the impact of Roma students’

school absence on their educational inclusion. T4 said that:

“ The learning part is the most demanding, since for most of the Roma
students an increased level of dropout is observed. They do not attend
school often and even those that have had progress, it is interrupted by

long-term absence, which takes us many steps back ™.

4.1.2. Situation-specific differences
All the participants were also asked whether they believed that the social and
educational inclusion of Roma students is influenced by regional or situational factors.

Five of them answered positively, that they believe many factors can affect the
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schooling experience of Roma students, like the school environment, the homogeneity
or heterogeneity of the classroom, the general region. The size of the respective city or
region, the quality of the citizens, the specific elements it may have can influence the
inclusion of members of the population. For example, regarding Roma people, they
may be completely different occupied in a smaller Greek city, where there are various
employment opportunities available, including manual labor, as well as work in the
agriculture and livestock sectors, in comparison with a bigger city where most of the

jobs may require formal qualifications and higher education.

T1 believed that schools with majority or exclusivity of Roma students have a
completely different context than schools where Roma is a smaller part of the students’
general population. T4 mentioned the element of the language as one of those that affect
Romas’ educational inclusion, but also as a factor that differentiates their experience
across schools and across areas. According to her experience, Roma students of Gerakas
do not speak Romani or any other dialect, leading to their stabler integration and

smoother socialization in general. T5 also mentioned:

“ Not only from school to school , but also from area to area I believe,
without having experienced it myself, that it will differ, or maybe I
want to believe so... the same way we people among ourselves
depending on where we have grown, the stimuli we have received... it
may be Roma families that have grown up with a different perspective
and want their kids to go to schools and study... sometimes, as we see
it on the news, the flag bearer in such and such school and such and

such region is a Roma student ”.

T3 offered a different perspective, that the social and educational inclusion of Roma

students is not a situation that differs.

“ Unfortunately, despite the fact that certain incentives are given, I do
not think that they are enough to make families understand that the
concept of education is not only learning or having other earnings but
is also moving our lives forward... by integrating, reading, competing

with other children... becoming this way more accepted ™.
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This way, she brought into the discussion how people with cultural similarities can have
common elements on their opinions, lives and behaviors, even though they live in

different regions but they share a nationality.

4.2. Difficulties and challenges

In the questions about the difficulties or challenges that, according to the
participants, Roma students face on their schooling experience, two main factors
underlying them emerged: those that are related to Romas’ families and cultural

background and those that are correlated with schools and society.

4.2.1. Family and cultural background
One element that is recognized as a difficulty in the schooling experience of Roma
primary school students is interrupted schooling. All the participants mentioned barriers
that relate to non-consistent school attendance, in cases where students are enrolled in
the school but do not attend, in cases where the students attend school but with frequent
absences, or in cases of long-term absence from the school community. The participants
related interrupted schooling with family reasons or cultural habits like prioritizing
children helping with responsibilities at home. T6 talked about Romas’ feelings and

said:

“ 1 think that they themselves have the feeling of inferiority, that they
are different, they cultivate this. They feel inhibited. They do not feel
fully integrated”.

At the same time, T1 claimed:

“ Their cultural part holds them back. They hold their cultural identity
very strongly. It is not bad. But it reduces their integration... School for

them is like going somewhere to leave the kids for a few hours... it is

27



r. HELLENIC Postgraduate Dissertation
OPEN

N UNIVERSITY Teachers’ Attitudes and Perspectives on the

Inclusion of Roma Students in Greek Primary Schools,

Vasileiou Kallithea

something optional, something that is being discussed... They say, ‘I
discussed it with my mom, and she told me that I have to come to school
today, but tomorrow I can stay at home if I want’... they do not see

school as something important, as something that needs to be done”.

T2 talked about Romas’ learning difficulties and focused on the barriers that occur
through the difficulties on communicating with the parents of the Roma students, while
T3 mentioned the fear of cultural dilution as a barrier towards Roma students’ positive

schooling experience.

“For sure, there are barriers for the students themselves, that face many
learning and behavioral difficulties. They face obstacles. Also, the lack
of equipment and material. Many times, the students do not carry with
them what they should in order to be able to work...or their homework

is not returned, it is forgotten or in poor condition” (T2).

“I think it is a matter of culture and perhaps of some fear that if children
follow school... ,school visits, participate in events and parties, join
groups of children that are not of the same culture, that they may leave
behind their own culture and be altered, perhaps they are afraid of this,
the alteration. Everything can be combined, as everyone does, | believe,
they do not have to alter the basis of their culture. But it would help
them a lot if they started to see education differently” (T3).

Participant T4 talked about the absence of school routine and, for one more time,
highlighted how the parents’ opinions and behaviors have a great impact on the
students, either positive or negative. T4 explained how these two factors can be
considered as difficulties for all students and not only Roma, leaving, this way, outside

any cultural consideration. More specifically, she mentioned:

“1 think it is a matter of family environment, something that applies in
general and is not only for Roma students, the matter of whether the
family pays attention to school. For example, when mom gets the child

ready for school and does not make it optional... we have parents that
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come to school, ask the teachers, are completely cooperative...
whatever will there may be from the school environment, this is an
obstacle, the mood the students come with. While we have noticed that
children whose parents have a clear serious image about school, come

here and flourish”.

Participant TS concentrated on their experience concerning the challenges and obstacles
Roma students meet, highlighting again the absence of consistency as the major
problem and explaining how this is only the parents’ responsibility. At the same time,
she mentioned how the background at home may not be supportive, because of lack of
proper space, time and materials, the lack of willingness to help or necessary knowledge
of the parents or the children’s involvement in family work. These are obstacles that
may exist even in cases where the students themselves have the will to learn and attend

school, but their background does not support it.

“ I remember a kid that wanted to take a book, a fairytale and did not
know how to read the title... in cases like this you say it is unfair... A
barrier is not only parents’ knowledge, because a student may want to
study by him/herself. But the parent -because we know that even from
a young age, they are sent to various kinds of works- may tell him/her,

‘go do this job now’” (T5).

Regarding the difficulties that school and society cause, T6 talked about racism
and linguistic stereotypes, as well as about barriers that may the parents of the other

children create.

“ There is still an issue of racism, even in the expressions we use: the word
‘gypsy’, ‘do not do gypsies’ and so on. I do not know if this is racism or something

linguistic we use without wanting to belittle someone, but nevertheless it exists”.
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4.3. Ways of supporting Roma students by teachers and schools

For the purpose of this study, the participants were also asked in what specific
ways teachers and schools support the inclusion of Roma students in Greek primary
schools. Their answers mainly concentrated on the techniques and acts teachers and
school practices use in order to address all the challenges and difficulties that were
explored previously. Participant T1 analyzed the ways that teachers try to overcome the
barrier of inclusion inside the classroom. He explained how he applied differentiated
curriculum and instructions for Roma students that face challenges, like differentiated
material, which follows their educational level and many rewards to awaken children’s
interest. Having the students work in groups inside the classroom is another method
that was also mentioned, along with social learning, a method that helps with the

students’ collaboration.

“We also try social learning, making the child understand that the whole
of the class follows a certain situation. It is not only the teacher that

gives instructions, but the one member of the group helps the other .

T1 continued by saying how the collaboration of the teachers is also important
and makes the situation easier, like collaboration between a specialist teacher and the
class teacher. One more point that was mentioned is how most of the teachers nowadays
are sensitized on the matter and do not have exclusionary attitudes towards Roma
students. The participant compared the current situation to the one of the past years,
highlighting the differences that exist on how Roma students were and are treated, while
mentioning that the rest of the students are now informed by their parents and do not
treat Roma students as “strangers” or “bad people”. Lastly, he shared one more
technique he uses to better establish the presence of Roma students inside the
classroom, in which the teachers themselves assign the Roma children a role, to show

that they have an important place and their contribution matters.

“Iremember one student that the others did not even want to sit next to
her and she did not want to hang up with the rest of the class herself. |
spoke to her, I gave her a role inside the classroom, to show that her

presence matters” (T1).
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Participant T2 shares the same opinion, as they talked about how they try to apply
a differentiated programme. However, they claimed that the school communities often
do not support actively Roma students, with specific actions or classes. Despite that,
they focused on the general attitude of inclusion that exists, and the constant effort to

support Roma students, even when they are absent.

“ We act like Roma students do not exist in the school community, not
in a negative way. Positively, meaning that we do not treat these kids
differently inside the class, we do not care less for them. Personally,
despite the frequent absences of some of my Roma students, I always
try to give them their homework and try to include them in any activity

we do” (T2).

Interviewees T4, TS and T6 mentioned differentiated curriculum and teaching as
well. T5 highlighted the positive impact a well-organized and operational ZEP class can
have for Roma students, referring also to educators that spend their free time at school

additionally helping the students.

“I remember, there was a student that could not read, write or calculate,
but wanted to and his/her parents were supportive. My colleague used
to come on her break periods to take this student from the class, and
even when I used to tell her to rest, she wanted to take the student
because she had thought of different activities to help him/her. There
are educators with passion to help, in any media they have, like special
training, exercises or techniques they see on the internet, they fight for

it” (T5).

T3 participant supported that the schools and the educators themselves have the
desire and motivation to support further Roma students, but the circumstances many
times do not allow it. This includes parents’ attitude and the lack of specialization that
would help teachers address better to such challenges. She also mentioned a case where,

despite the fact that teachers’ council suggested a Roma student should be retained in
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the same grade for her/his benefit, parents did not agree in order to keep receiving the
allowance, which is essential to them. In this situation, the participant stated that both
school and the parents were right, but the decision itself was to the detriment of the
student. Regarding any practices that the school may adopt to face the challenges, the

participant mentioned parallel teaching and ZEP classes, without explaining them more.

Interviewee T4, who teaches in a ZEP class, explained how she keeps her
schedule flexible, so she can help as many students as possible. She indicated that this
is considered an individualized handling of addressing the issue, because it is necessary
for someone who wants to support Roma students, because of their frequent absences.
She also talked about cultural actions that are carried out or national celebrations, where
Roma students are completely included and actual participate. Another interesting part
was when T4 mentioned conversations that have taken place in their school about
celebrating the International Roma Day, although it did not happen this year.
Nevertheless, it is an example of how schools and teachers are supporting or try to

support Romas’ presence inside the school societies.

At the same time, she offered different perspectives on how principals try to support
Roma students’ school’ attendance, by constantly talking to their parents and asking

them to bring their kids to school or following other legal options.

4.4. Recommendations
4.4.1. Aspects of improving the current schooling situation of Roma

students

According to the interviewees, one of the aspects of the current schooling
experience of Roma students that can be improved is their social relationships with
other students and all the facets that they affect. The teachers that were interviewed for
this study, one way or another, all mentioned how strong the bonds among Roma people
are, even inside the school community. Although this does not have a negative

connotation itself, it can interfere with the harmonious social interactions among the
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students, and as a consequence hinders Romas’ social integration. Another aspect that
was mentioned is the welfare benefit that is given to Roma families whose children
attend school. T1 explained how this financial support may have a negative impact on

Romas’ school attendance:

“ I see that the allowance that is given to the families as a financial
support does not help the situation but makes it more complicated. Most
Roma students attend school consistently until Christmas and then stop,
that is what I think. I have heard that ‘we completed the necessary time
to take the support and since we got it there is no reason to keep going
to school’... I think the terms of the financial support should be
reconsidered. For me, the first move is giving the support for all the

school months”.

Additionally, T1 talked about providing parents and families with support and guidance,
leading to further social interactions. Parents and families in general should participate
in the operation of the school, contact other parents and teachers and have the feeling

of belonging to the community.

“ For a change to become there should be from a holistic point of
view... They (Roma) are not something different from the other
civilians. The ultimate purpose is trying and integrate both parents and

children ” (T1).

T2 concurred with these sayings, that the subject is multidimensional and
improvement should become in many aspects. Some she mentioned were students’

daily presence at school and studying and communication with their parents.

“ Unfortunately, Roma are not integrated into our society. The world
keeps moving forward and I believe many things that concern them
have remained at a standstill... I believe that if the studying of these
children could somehow be ensured, in order to make progress, then

many things would change and the mentality, I think. And no matter
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how much they resist, a large number of them will be convinced that

children should come to school, and they will feel good with it ”.

Participant T3 focused on the educational aspects, stating that in areas with many
Roma people, ZEP classes and additional (parallel) support to the students are crucial,
especially after the 3rd grade in the most basic lessons. Otherwise, students feel

discouraged, frustrated and eventually quit every try they have been doing since then.

“ In mathematics and Greek language... they need help from
specialized trained teachers that can make them love school. Love the
procedure. And they will do this only if they see that they can achieve
things. After the 3rd grade they feel disappointed. That is why they quit”
(T3).

T4 offered another point of view and recommended remedial teaching on evening
hours for Roma students, that will occur inside the schools by paid or volunteers
teachers. This of course will mean collaboration with the state. The evening lessons will
focus on teaching techniques different from those that feature prominently, potentially
more fitted to Roma students that struggle with their everyday presence at schools.
These techniques will aim on basic knowledge of reading, writing and calculating and
enrichment of cultural and intellectual horizons. The same way, remedial teaching can
be applied for the parents that may be interested. At the same time, more strict policies

about the school attendance of Roma students were mentioned by participant T5.

T6, when asked about the aspects that need improvement, answered that the
matter is holistic. She mentioned cases where they may have financial standing, but

they lack the social and educational background, the value system.

“ Many may do not have the ‘social capital’ as Bourdieu says, it is not
on their values’ system that my child has to learn writing and reading...

the expectation of the parent will not be great for the child” (T6).

Along with that, T6 also talked about the life quality of Roma people and how it is

impossible to improve their presence at schools without taking into consideration their
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financial and survival difficulties. What can be done by the school is allowing their

participation in various activities without financial contribution.

4.4.2. Responsibility for change

Participants, while referring to the changes that should occur in their opinion,
mentioned some of the relevant and responsible parties. The Ministry of Education and
Religious Affairs and Regional Directorates of Primary Education were two of them,
along with the communities of Roma people, schools and teachers in personal. T2
highlighted that except for the municipality that should be responsible for changes that
concern members of their community, schools and teachers, with the appropriate
training, could also be in charge of such changes, always with families’ collaboration.
Another thought participant T2 had was that the necessary political decisions that
should be taken must combine education, health and social aspect and this could bring
positive results, given the large population of Roma people. Participant TS5 analyzed

why the responsibilities mainly concern the Ministry of Education:

“ The Ministry of Education, as the responsible body, should own its
responsibilities. Teachers will and do take the responsibilities when the
children are at school, but the Ministry should take into consideration
that all kinds of people exist in this planet, and they all have the right to
education ... it must find a way... inside the schools there are for sure
educators that have passion and will to be occupied with Roma students’

integration”.

T6 stated their own opinion, claiming that everyone in a society is responsible, all in

turns:

“ Bodies that make policies at first, in relation to educational policies,
that depend on the Ministry of Finance, which depends on a vision of
the current government, ending up on an educational policy. And then
come the schools and how the policy is implemented, finding us (the

teachers) as its exponents. Here we have the influence of emotions,
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skills, knowledge, material, technical infrastructure... on the other side
we have the mindset of the rest members of the community and the
Romas themselves... Each one of us shares responsibility. There is no
good or bad. Clearly, if you put it in percentage, the majority should see

it a little differently, but the minority also”.

4.4.3. The need for change
When it came to exploring the participants’ opinions about why all these changes
are necessary, each one offered their own personal perspective. T2 stated that Roma

people are still Greek people and should be treated equally:

“ Roma children are our children. We are a society, and the society
should embrace, we should feel like we are one big group and we want

everyone in... education is number one on changing mentality”.

T3 focused on social and employment reasons, since the changes would also lead,
except for social integration, to labor market absorption and reduction and elimination
of prejudice and stereotypes. T4 explained that changes are paramount for Roma
students, in order to become equal members of the society and overcome any difficulties
that educational gaps may arise. Also, it is important so Roma students, while growing,

will know their rights and obligations and be able to manage independently.

“ They should know basic reading and writing to perform basic
functions. To be able to go to the doctor or read a doctor’s
prescription... they should know about the social services that will help

them live” (T4).

TS5 strongly highlighted how these changes are crucial, so Roma students can have
education as a choice in their lives. She claimed that the completion of compulsory
education should be taken for granted for Roma students, the same way it is for
everyone. She also referred to the fact that even if Roma students do not gain something

educationally, they will socially:
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“They should attend school... even if they do not gain knowledge, they
will earn something socially. We all know that teaching inside the
classroom is not limited to purely academic learning, it also involves

social development”.

Last but not least, T6 said that changes are important, to integrate, respect each other

and be able to peacefully coexist:

“This way, one culture will appreciate the other. We will be able to gain
appreciation of the cultures, and we will be able to develop a common
struggle, this is something we need as a nation, because we are

shrinking”.

4.4.4. Practices and approaches that effectively promote inclusion

On the final part of these interviews, the participants were asked about the
practices or approaches they know that have been proven sufficient on the integration
of Roma students. The first participant mentioned ZEP classes and special education
support units as very helpful practices for social and educational inclusion of Roma. He
explained how the enrollment of Roma children into these classes can have a positive
impact on their educational and social “image”. The process of bridging learning gaps
can automatically influence their social interactions towards improvement, since it
enhances their self- confidence, leading to further communications with their

classmates, but also a boost to keep learning.

T2 claimed that there are related programs, but they are fragmented, have a short
duration and no consistency, meaning that any positive result they may have is
eliminated with time. A program can only function effectively and achieve success if it
is characterized by regularity and stability. Along with these, effective practices act
proactive and are part of the school’s routine. T3 mentioned the personal time that some
teachers choose to spend working with Roma students and helping them. Teachers
devoting their brake times to continue working with their Roma students for as long as

possible can be recognized as a current efficient practice. TS supported that a practice
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that actually works is the constant tries of the principles that speak to the parents in
order to bring their children to school. T4 talked about the sufficiency of social activities
and games, the collaboration of the students, the participation in group activities, school

trips and national celebrations regarding social and educational inclusion of Roma.

“ I have seen very effective social activities, when we ask students to
collaborate inside the classroom, but also outside in celebrations,
games, in the courtyard, in group games, dances and trips. All these
actions help socialization also because kids do not know about racism
as adults do... Children do not have prejudices on their minds. They
understand when someone has differentiating characteristics but that is

not a factor not to hang out with each other” (T4).
When T4 was asked about the ways they deal with school dropouts, she mentioned:

“ With actively searching for the kids when they do not come to school,
communicating and asking their parents after 3-4 days of absence. Also,
by involving and asking their classmates and friends. This way, the
Roma students themselves may want to come to school because they

know that their teacher is looking for them”.

At the same time, she mentioned that they (the educators) have the willingness to adjust
to any policies may help the population of Roma students and may start diminishing
the significant differences that exist, at this point, in comparison with the general
population of students. Teachers can base on policies that already exist, either they

come from a local level, like municipalities or from the state and the ministry itself.

5. Discussion

The findings emerged from the research seem to have many key points that are

consistent with previous studies and their results. The discussion is organized according
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to the three research questions that guided the study: (1) What perceptions do primary
school teachers have regarding the social and educational inclusion of Roma students?
(2) Which are the main obstacles and difficulties that teachers identify on the successful
schooling of Roma students? and (3) What suggestions do teachers at primary schools

have to overcome these barriers?

1. What perceptions do primary school teachers have regarding the social

and educational inclusion of Roma students?

Regarding the first question, the culture of Roma people was often seen as a
barrier towards the educational and social inclusion of Roma students into primary
schools. This was justified by the parents’ unwillingness to bring their children to school
regularly, Romas’ refusal or inability to participate in group activities due to their fear
of cultural dilution and the opinion that Roma keep themselves isolate and distant.
Despite most of the educators expressing this opinion, there were no ideas on
overcoming this barrier on the schools’ side. Diakovasili (2022), on her research about
Roma culture in Greek primary schools, concluded that Roma students tend to avoid
social interactions because they feel inferior about their culture, but at the same time,
Greek schools ignore Roma culture and does not integrate it into the educational

practices.

Regarding their educational inclusion, a factor that was mentioned was that
parents do not hold a great interest in their children’s educational progress and success,
which brings the students to a difficult position. At the same time, parents’ educational
level seems to interfere with the students’ inclusion according to the educators, since
parents themselves may want to support their kids but do not have the necessary
knowledge to do so. Aiming on the inclusion, educationally and socially, of Roma
students into primary schools should have as a starting point trying to achieve their
parents’ inclusion into the society. Zachos and Panagiotidou (2019) conducted a study
examining Roma parents’ perceptions on education. In this research it is stated that
years of isolation have led Roma people to develop defense mechanisms against many

state policies, including education. Many times, they feel threatened by schools, so
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education is not included in their priorities. Nevertheless, the research highlights that
their position towards formal education should not coincide with them rejecting
schooling at all. Roma parents, as the subject of this research, explained how they
include education in their value system and believe the positive results it can have on

their social and professional lives.

A fragment of reality that was only partially reflected in the results of this study
was the population of Roma people that had a less common life course and completed
secondary or tertiary education. Some participants talked about cases of Roma people
that followed a non-traditional path of life and continued their studies. Gkofa in 2017
interviewed twenty Greek Roma who had enrolled in higher education. They stated that
the access Roma people have in education should be improved, in order to upgrade their
educational success. This study offers a different point of view and lays the groundwork
for projecting a different, less usual image of Roma people and probably becoming a

benchmark for the next generations.

Lastly, some of the participants referred to how Roma students tend to
communicate and create bonds, relationships and friendships mostly with each other,
regardless of their age and class. Michalopoulou et al. (2024) conducted a study
exploring the social life of Roma students and their non-Roma peers, a work that
provides a lot of insight about their social integration into Greek primary education
classrooms. The results of this study were that children perceive similarities between
their closest friends and themselves, in terms of physical appearance and personality
traits or shared life’s experiences. This work is a proof that Roma students do not choose
only other Romas as friend. They choose friends with shared lived experiences, that can
provide them social, emotional, and, at times, physical resources and support, by being

a person of trust, even if that person does not have the same origins as them.

2. Which are the main obstacles and difficulties that teachers identify on the

successful schooling of Roma students?
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The same research refers to some difficulties Roma parents identify on their
children’s schooling experience, like poverty, bureaucracy and arrogance, that align
with the results of the present research. These challenges draw attention to discussion
about equality in education. Given the fact that Roma families have been demonstrated
to have different needs and need support in various aspects related to their schooling
experience, the issue of equality and equity arise. Providing equal educational
opportunities has strong differences with providing same opportunities. Each group of
students, each family -or Roma students for this study- has very specific and
personalized needs that ought to be addressed by the educational system. As a result,
these needs cannot be satisfied in all conditions in the same way. Lynch and Baker
(2005) offered a comprehensive study of equality in education, relating it to equality of
condition, which is a social and political principle that focuses on people having equal
material wealth, living standards, and life prospects regardless their starting line. They
linked educational equality with equality in resources, respect, recognition, care and

solidarity.

At the same time, trying to achieve inclusion and better circumstances of Roma
students’ schooling has to be implemented with equivalent attempts of their parents’
social inclusion. The appropriate conditions should be created for these kids and their
parents to become equal and active members of society and not be treated as burden.
Juvonen et al. mentioned that social acceptance should not be considered as a bonus,
but as a necessity. Integrating students should mean integrating their families first.
Another element that arose from the interviews was how inclusivity does not mean
hiding the differences but embracing them. Everyone can understand and identify
differences among people. The challenge here is to erase the stereotype that the

“different” is bad and start actively integrating it into the society.

Additionally, ZEP classes were mentioned by the interviewees, that brought into
the surface discussions about making the students feel isolated and marginalized when
they are enrolled to additional supportive classes than their standard one, like a ZEP
class or an inclusive education support unit. Research conducted by Giavrimis in 2024

-that included teachers of inclusive education in primary schools- showed that members
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of the school communities relay on the characteristics of the students that attend
inclusive classes to form their attitudes and beliefs. As a result, these attitudes can create
stigmatization and categorization and raise issues of educational and social exclusion.
As already stated, equal education does not mean treating all students the same but
addressing effectively their personalized needs. In the same way, inclusive education
should not have, under any circumstances, the characteristic of isolating students. And
ZEP classes are also a part of inclusive education. Having Roma students enrolled in
different classes does not mean separating and marginalizing them from the general

students’ population.

Another point that was mentioned in this research was related to the financial
support families of Roma are offered when their children attend school. More
specifically, cases where Roma parents decide not to allow their child to the same class
despite school’s and teachers’ advice were mentioned, since they are anxious of losing
the financial support. Indeed, Greek family support policies include the A21 Child
Allowance, a Greek state financial support scheme for families with children,
administered mainly by OPEKA (OPEKA, n.d.). A primary prerequisite for the
payment of the allowance is the regular school attendance of children, leading many
times to parents deciding to keep their children from repeating a class. Cases where
Roma students should repeat the class for educational reasons should be examined
properly and be distinctly separated from the cases that students should repeat a class

because of their absence during the school year.

3. What suggestions do teachers at primary schools have to overcome these

barriers?

Overall, few suggestions for overcoming the identified barriers emerged from the
interviews. Only one of the interviewees made a recommendation on how schools can
include Romas’ culture, by celebrating International Roma Day, so it can gradually stop
being a barrier. They also recommended changes that should take place, like changing

curricula and assessment systems to make them more inclusive.
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Roma individuals who have had a successful and uninterrupted educational
trajectory may contribute valuable experiences, ideas and perspectives to current

students, promoting this way a different and maybe higher quality of life.

The appropriate conditions should be created for these kids and their parents to
become equal and active members of society and not be treated as burden. Juvonen et
al. mentioned that social acceptance should not be considered as a bonus, but as a
necessity. Integrating students should mean integrating their families first. Another
element that arose from the interviews was how inclusivity does not mean hiding the
differences but embracing them. Everyone can understand and identify differences
among people. The challenge here is to erase the stereotype that the “different” is bad

and start actively integrating it into the society.

As already stated, equal education does not mean treating all students the same
but addressing effectively their personalized needs. In the same way, inclusive
education should not have, under any circumstances, the characteristic of isolating
students. And ZEP classes are also a part of inclusive education. Having Roma students
enrolled in different classes does not mean separating and marginalizing them from the
general students’ population. By contrast, it means working with them in the most
suitable way, adjusting to their social and educational needs to achieve the premier
schooling experience possible. Social inclusion can be improved, when needed, in other

classes like gymnastics, arts, music or computer lessons.

6. Limitations and further research

There are limitations deriving from the small sample of this qualitative research,
since the participants of the semi-structured interviews were six (6). Also, five (5) of
the six (6) participants concentrated in the region of Attica and more participants with
experience in smaller regions may had brought different results. At the same time, not

all the participants had extensive experience with teaching Roma students and none of
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them have had relative studies. Further research is recommended where the opinions of
the parents and the students themselves will also be studied, as well as research with a
larger number of participants, with wider experience on teaching Roma people. At the
same time, Roma people enrolled or graduated by secondary and higher education
should be studied, along with their professors, to offer a more holistic point of view.
Educational material and the curriculum that official is addressed to Roma students of

all ages should also be examined, in all different levels of education.

7. Conclusion

Most societies today are multicultural in nature and Greece is a great example of
this. Multiculturality in Greece refers to people with different nationalities that live in
the short or long term in the country, but also to second and subsequence generations
of people that moved in Greece, created families and have been living here since. Roma,
as a group of substantial population that have been living in Greece for many decades
now, preserve many aspects of their culture that differentiate from the Greeks. In
particular cases, elements of this culture can be considered to have negative results on
their social integration, starting from their educational inclusion. At the same time,
situations where Roma are marginalized by the rest of the population of the country are

also a part of the reality.

The ideal most likely exists between these two parts of reality. The situation is
that Roma people often have different culture and costumes, but that does not mean that
the want or they should be excluded from the Greek society. In the present, changes to
achieve a better social inclusion of Roma people should come from all sides. And as a
result, in the educational level, changes should not occur only towards Roma students
and their families, but to the society itself. Education is always considered one of the
most important parts of people’s lives. Therefore, education should be established and
given to everyone. Any obstacles that arise towards this should be defined, explained

and eliminated. These changes can only happen through real conversation between the
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interested parties, assumption of responsibilities and policy — making by the competent
authorities. Educators should be educated themselves on how to properly address the
differentiating needs of Roma students and effective communication between the

school and the parents should be established.

These can be further illustrated by two participants’ comments. Participant T2,
after narrating a story of an illiterate Roma grandparent, simple stated *“ I would like
things to change about Roma”. Participant T3 talked about a real dialogue among
representatives that are aware of the real problems, that have real concerns and want to

change the current situation for the best, giving this way essential solutions.
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Appendices

Interview Questions

A. Introductory Questions

1. Could you tell me about your academic background and area of

specialization?

2. How many years of teaching experience do you have and what kind of

students have you worked with (nationalities, ages)?
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3. Do you have experience teaching Roma students? If yes, could you describe

the context and give an example?

B. Experiences & Perceptions

4. How would you describe the inclusion of Roma students in Greek public
schools, both socially and academically? Can you give an example? Does this
vary between schools or contexts?

5. What kinds of challenges or barriers, if any, do Roma students face in their
schooling experience? Are these mainly academic, social, or related to other
factors? Can you give an example?

6. In what specific ways do teachers and schools support the inclusion of Roma
students (e.g., through teaching practices, collaboration with families, or anti-
discrimination initiatives)?

C. Recommendations

7. In your view, what aspects of the current situation could be improved
regarding Roma students’ schooling?

8. What kind of changes or interventions do you think could improve the
inclusion of Roma students?

9. Why do you think these changes are needed?

10. Who should be responsible for these changes (e.g. teachers, schools,
policy- makers)?

11. Based on your experience, are there any practices or approaches that you
think have proven most effective in promoting the inclusion of Roma students
in the classroom or school community?

D. Closure:

12. Is there anything else you want to mention?
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Interview 1 — Participant T1
Date: 31.03.2026
Duration: 27 minutes

I: Aowmdv, apyikd Tpémel va 6€ KOADWGOPIGH. Zov £Xm MEL Yo TL TPOKELTOL 1] EPELVAL.
"Exet va kdver pe T1g amoWeLlg TV EKTALOELTIKAOV Y10, ToLG Popd pobntég kot katd toco
etvat evtaypévol ota EAANVIKE Onpotikd oyoieio. Elvar 6ha epmictevtind. Mropeic ava
TAGO CTUYUT VO OV TTELG OTL OV BEAEIC TTLOL VAL GUUUETEYELS OTNV EpevVa. MTOp®d Vo o€
EVIUEPDO® TANPMGS Y10 TO GKOTO Kot Tov o ypnoporomBovv ta apyeio.

T1: Zupeovo va nyoypaendo.

I: Xaipopat. Aouwwdv, Ba pmopohoes apyikd vo, LoV TELS, Y10l TO OKAONUOTKO vToBabpo
Kot yio v €€edikevon cov;

T1: Eipon amdeorrog [adaywyikov Tunuatog Anpotikng Exnaidevong, cuykekpipéva
tov [lawdaywywod ot Propiva. Asv elpor kdtoyog petamtvylokov. Exm xdvel
cepvaplo EWOKNG aywyng Kot epydlopatl Ta televtaio V0 XPOvio MG EKTOOEVTIKOG
TapAAANANG otpiEne. 'Exm epyaotel BEPata Ko cav ekmaidevtikdg oe AAAOVS TOUELS,
WOTIKOVG, OTMG €ival To. KEVTIPA SNUOVPYIKNG ATaGYOANONG, KEVTIPO PeAETNG. AAAQ
T0. TEAEVLTOLO OVO XPOVIL EPYALOUOL OG EKTALOEVTIKOG TAPUAANANG OTNPEN.

I: ¢ moteg meproyEc g yopoc;

T1: Zav ekmandevtikoc, £xo otnv ATTIKN VO ¥poviEc. Mo ypovid otn ZaAapivo Kot
pa otov ['épaxa. Oétog Bpickopat otov I'éEpaka.

I: Kon ta KAAII,

T1: Ta KAAII Atav oty Kaotopid kot ota [Novvitod.
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I: Ok, apa o mAnBvoudg TV padnTdv Tov £xelg OOVAEYEL GUVOAKAE, TO HEYOADTEPO
uépog, Nrav EAAnvec.

T1: Kotd kbpro Adyo, var, EMANVIKNG KaToy®mYNg Tondld. YIpyov mivioe Kol ool
Popé. Eiye toyet va éxm moudid kot amd GALES YOPES, 0AAE TANOLGUIOKAE TOAD AtydTEPQL.
Ot Popd tav Aiyo mapoamdve oe oyéon pe TG AAleg eBVIKOTNTEC.

I: Apa avtd 10 TAaicto pe ta Popd modid mog axptBag ntav; Htav kot oto KAAIT

T1: Kot oto KAATIT ko ot té€n. @étog Bpiokopat og pio taén mov £xet Popd pobntéc
kot waAotepa ftav oto KAATT Epydvtovoay yio dSnpiovpyikn anacyoAnom.

I: Ox, dpa Oa Edeyeg OTL Exelc eumelpia ot dSdackario Popd padntov.

T1: Nou. Emedn| éxovv kamowo kevd o€ oy€omn He Toug LTOAOUTOVGS, aGYOoAOVUAL Alyo
TOPATAV® PE TNV VROGTNPEN TOVG, OGTE Vo, TPOoTafnGovy va. oV pio TUTTIKY|
ddwacio Peg otn TAEN.

I: Apa péca 6to mAaicto g TaENG PETOC, 0G TOVLE;

T1: Noat, @étoc €y dvo pobntég mov Ppickovrar otn TaEn. Aev gipor mopdAinin
ompign otovg Popd pobntés. AALG yo Tig avaykes g gupubung Aettovpyiog g
14ENc, otpilo To Tl pésa 6to TAAIGLO, ONAAON OO TA MO OTAL TPAYLOTO VO
Bydroope to PipAio pog, vo elpocte otn oot GEAOM, HEYPL €EATOUIKEVUEVES
OOKNGELG TOAAEG POPES, YiaTi deV aKoAOLOOVVE TO YVOGTIKO EMIMESO TWV VITOAOUT®V
padntav. Bpiockovtatl og moAy 1o younAod eminedo.

I: Evta&et, topa Oa avoim to B€pa.

T1: Qpaia.
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I: Me Baleic o0Tmg 1 GAA®G GTNV EMOUEVT] EPAOTNOT, TOL Ha TV TOS B TEPIEYPAPES
NV EVOOUATOOT TV Popd podntov, pabnclokd kot kovmvikd, LEso GTovg yOPovg;

T1l: Oo Eexkiviow pe 10 KOWOVIKO pHépog. Kowvovikd avtd mov pov €yel Kdavet
EVIOTIOON, €lvat 6Tt Ta Todd dev Eeywpilovv cuvnbwg Tovg Popd pabntés. Nat, umopet
va KoToAofaivouy KAmmg T S1pOPETIKOTNTA, AALAL OV EYEL TOYEL TEPIOTOTIKO KATOL0G
va yopaktpioet 11 vo givarl emBeticdg ot drapopeTikdtnTa. autr. Emiong, sivon
oLVNOMG Ao, £TEWDN| EYOVV £TGL EVEPYELQ, ElVaL YOPOVLEVA, EIVAL KOL EVTPOCIEKTAL.
BéBaua, evtdéet, o éva Pabpo ola. Agv givar onAadn odo tédeta Kot Oha podva. AAAG
0 ® va o OTL 0V EY® TMETVYEL HEYPL OTIYUNG EKOVO KOWMVIKNG OTOUOVOCNG TMV
LoONTOV oVTdOV.

I: Xto petvo mhaicto 1 ko ot GAAQL

T1: Oy, kou oo mponyovpeva. AnAadn pe T GLVOAIKN ekdva mov Exw. Todpa kel mov
dvokorevovton givar 6To podnoakd mipa ToAY, yiati eivar pabntéc ot omoiot £xouvv
ovveyoueva keva. Etvon pobntég mov dev vmapyet vtostipiEn amd to onitt, dnAadn 0,tt
Toug dlvetan oav eEdoknon. Agv vdpyel po cuvénelo amd 1o omitl. Agimovv mhpa
TOAAEG pépec. Anhadn eppaviovton pia pe 0Vo Popéc v efdoudda, Eavapedyouy,
Toug Yayvouue, CovoeppaviCovral. Agv £xovv onAadT| (o cvvéyela. Omdte Kot avTo
nov Agimovv, EavaeppaviCovtal, 6ev Ttovg Bonbaetl oto pobnoioxd. Metd, emneldn dev
umopovv va evtafov padnoiokd, Toug EpYETol Kot Eva TpOPANIA GUUTEPIPOPTKO HLEGH
o T4&N. Aev Bpickovy vonua, OTmg dev 0KoAOLOOVV TN GEPA TOV TPAYUATOV, OTOTE
etvar oe GAAN 0140eom, Ba pwvdalovv, Ba pwAncovy, Ba onkmbovv, Ba kdvovv 4,Tt
UIopoLV Yo va. Bpovv va von .

I: Avtd Bewpeig 6Tt drapopomoteitan amd oyoreio e GyoAEio;

T1: Naw, dtapopomoteitor and oyoreio oe oyoAeio. Alapopomoteitar Kot amd TePLoyn o€
neployn. YApyouv mePLoyEs, amd ePmepiec @iy, Tov £(0VV SOLVAEYEL GE GYOAELN TOV
&xouv apyog TAndvcpovs Poud, mov odhaletl katd moAd To mhiaicto Kot n tdEn Kot OAa
avtd, oAl cuvnBwg 660 peyaAdTePog sival o TAnBvoudc og pia Taén pe Poud, toco
o SVOKOAN €ivar M Asttovpyia TG TAENG KOl TO SVOKOAO KO TO OTOTEAEGLLO TTOV
TPEMEL VAL YiveL.
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I: Qpaia, dpo MO pog eimeg Kamola eumdolo. Kot SVoKOAMeG mov vrdpyovv. Oa e
POTNO® HETA ov avtd Bewpeic 6Tl ivor eumodio Kupimg Kovmvikd, pobnclokd 1M
oyetiCovton pe dArovg mapdyovtes. 'Hom pov €imeg yia tn oYoAKn dtappon, Yo To 0Tt
Epyovtar 600 Popég v efdopdda.

T1: Nai, 1 oyolkn dtappon| elvar ToA0 peydin koppdrt. To oucoyevelokd mAaicto eivat
Eva oKOUO LeYaADTEPO KOUUATL, VOpilw. Ag Ba To Th® GTO OIKOVOLIKO KOUUATL OGO
070 TOMTIGUIKO. OKOVOUIKA £X® CLUVOVTACEL Kot 0tkoyéveleg Poud mov ntav o€ Kohd
enminedo owovokd. Aev giyav eumdola, ONAadT, va Unv £x0uv LAIKO Yo T Tondd, vo
dMGOLY 1 aKOUA Kol Yot SOCKAAOVG OV TTNyaivouv 6To oTtitt Kot dgv vrootnpilovat
To. TOOLY. ZUUTEPLPOPIKA KOl KOWMVIKG OUm¢ dev vrootnpilovtar ta modwd. To
TOMTICUIKO TOVG KOUUATL TOVG Kpotdel wicw. Kpatdve mold évtova v tantdmrd
tovc. Agv glval Kako. AAMG pewwvet v gviaélokn tovg Asttovpyio. 'H kpatdet KioAog
TN KATAOTOON Tom PEYPL VA EMIMEDO. ANAaOT, KL EUEIS Pe TOVG HaBNTES avTovg dTav
acYOAOVHOOTE, piyvovpe TO oTOY0 pog poll tove. Anladn, dev €yovpe Tovg 1010V
01OV TOALEG POPEG 0 GYEoT Ue TOVG AALOVG pabntéc. Piyvoupe toug otdyovg pog
vyt E€povpe 0Tt akdpo Kot 1 mpoomdbsio mov Bo Katafdiovv @Taver péxpt Eva
onueio. O, ko av Kavovpe gUelG, OGO Kot 0V UTOPEGOVLLE VO TO OLOPOPOTOIGOVLLE
70 nadnua padi tovg 1 va Tpocoradicovpe va 1o cuvtaéovpe, OBa yopicovv o éva omitt
TOAAEG POpEC TOV Ba TovVE OTL elvan TOALTANBEG Ao TodLd TOL YIVETOL YOOGS, TOL Ol
yoveic dev akoAovBouv Tig dadikacieg 1 dev tovg vrootnpilovv. Oa épbovv oTO
oyoAeio pe pa avtiAnym, tomov 0t «1n Mapd pov gine va £pbw, ey®d eima avptlo vo unv
¢pBo yrati oev 0eda 1 adpro Ba o va dovAéymy». Exm axodoet kot avtd amd podntr.
«Nat, ovpro Exm va Tdo va 00VAEY®, dev Ba EpBw oT0 oYoAEio». OmoOTE TO GYOAETID YOl
avTovg eival KATL GOV AmaGYOANGT, GOV VO TAVE KATOL VO KATGOLV TaL TTodLd Yo Alyeg
opes. 'H xar mpoaipeticd. To «eivor kTt mpoapetikd» ivar Kot Katt vd cvlnon.
INoti dtav Aéet 611 Tovg culfTnoa pe T popd Kot pov gine 6t «Xnpepa tpénet va £p0w,
oAAG avpro dpa BEAm Ba kdtow omity, onuaivel OTL glvar KATL TOV gV TOVG EXOLV
TEPAGEL, OTL ElvaL KATL GTUAVTIKO KoL KOTL TOV TPEMEL VOL YiveL.

I: Mov gineg mpv Alyo yio v €vtoén, 10 Tmg tposmafodv ot dSAcKAAOL Vo Ta EVTAEOLV
avTtd ta ondld. Tt tpdToVg Umopeic vo oKePTElS;

T1: Kvpiog avtdé mov kdvovpe. Kupiwg dapopomolovpe 10 mpdypappo. Aniadn
dwpopornoleitor T0 VAKO, Stapopomoleiton To €mimedo TOL VLAWKOV. XvvnOw¢ TO
piyvovpe 6g YapnAOTEPO EMIMESO TAENG Y10 VO UTOPEGOVY VO 0KOAOVO|GOVV TOL TOOLAL.
Eivor AMyo mo onpiovpykod, mo euyapioto. AOVAEVOVUE LE. .. O TOVUE, KAVE OVTO Yid
VoL GOV 0MGOVV {OYPUPIGELS, VO KAVELS KATL TTLO OMIULLOVPYIKO.
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I: Mg emBpapevon;

T1: Me emBpapevon, vat, yati dev dovAgvovv pe Ghdo tpomo. Exovv 6to puaid Toug
OtL gpyopaote €0 Yoo vo {oypagicovpE, Yoo vo TEPAGOLUE TO YPOVO HOC, VO
TEPAGOLLLE KOAL, Vo TAUE omitt poc. Ondte peic mpoomadovpe OnAadn va SovAevOVUE
0€ aVTO TO KOUUATL, VoL TOVUE OTL TPEMEL VAL O€1G Kot 000 TPAYUOTO KOl LETA VOL TAPELS
v emPpdapevon oe avtd oL BELELC.

[ Kot oniodn Swepopomolovvtor OAo. To KOUpATIO TG ekmaidevons. Av Oa
avaeepopactay e HeBOO0VS 1) TPAKTIKEG, OOVAEVETE 0C TOVLE OULAOTKA;

T1: Nou, doviedovpie opodikd.

210 opadKd TPOSTAOOVLE LE TV KOWVMVIKY LA on, ONAdN LE TOPAdELYLATIOUO, LLE
mv évvolo. tov cvvoAov. No ddcovpe 610 mowdi va KataAdfer 61t 10 chHvoro
axoAovBdetl pa AN katdotoaon. IlpoondBeia kot pe OpOdOCLVEPYUTIKES EPYOCIECS,
onAadn kdvovpe KatL cav opdda Kot o fondaet n opdoa. Agv givor 0 EKTUOEVTIKOG
HUOVO OV GOV AEEL, 0AAG Kot Ta AAAG TTOd1d TPOGTAHOVVY VO GOV EENYNGOVYV, VA GOV TO
TOVVE.

I: Or e101kdtTEC Tailovy Kdmolo pOro péca e aVTO;
T1: O1 e101KOTNTEG, ONANOT O1 AAAOL EKTTOLOEVTIKOL;
I: Ot e1dwdrTeg...

T1: Evtd&et, avtd tdpa.. dev Lmop®d yio Tig 0KOTNTEG v dOo® amdvinon. Nopilm
otL AMyo moAd eival gvaicOntomompévolr 6Aol ot ddokoAol. Aev €x® GLUVOVTNGEL
TOVAQYLOTOV HEYPL ONLEPD., OYL OTL OEV VTLAPYOLV, EV EX® GLVOVTIGEL SACKOAO VAL £YEL
L0 OITOLLOVATIKT GUUTEPUPOPE ATEVOVTL GTO TTaldLd. ATAG Kot Tol {10 T Tod1d Eyovv
T téomn amopdvmons. ANAadT VITAPYOLVY TOAAEG POPEC KATUGTAGELS, Y. OTO, Oy YAKA
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umopel va. SuoKoAevovTol vo pUnyv 1o katoAafaivovv to pddnua, Bo kottdéovv va
KAVOLV KATL d1aPopeTIKd, Ba amopovwbovv, Ba BEAovv vo amopovobodv, dev Ba to
TaAéYoLuv, dev £yovv TNV 0peén va TPoGTadNcovV va Labovv KATL amd TV apyn, Tov
TOVG OLGKOAEVEL TApa TOAD. OToTE YiveTton TdAL. Eyd vopilm 0Tt dev Toug aprivouv kot
étol. [lpoomabovv éotm kot Alyo Alyo, gite pe tpayovdia. ‘Exm mepintmon, Boudpar,
7ov Ntov kKamota mondtd Popd kot toug ERalav kdmota tpoyovdio oTo aryyYAKE Kot To
paBaivove. Anhaon pov épyxeton mepintwon mwov mailave to «Floor is Lavay kot to
nailove GUVEYELD, TOVG APECE TTAPO TOAD Kol TO lyov HAOeL To Tparyovdt amd EEm Kat
ToV¢ €£NYOVGE TO TPAYOLOL G1Yd GLYdL.

I: Mg tovg yoveig vhpyet emuotvavia, Guvevvonon;

T1: Exel etvan o moA0 dvokoro koppdtt. Tati kot ta modid kot ) 0EAN0mM va Eyovv
TOAAEG POPEC v akoAovBNcovy Kot To PAETELS ONAaoT, 6Tt BE oLV Katd Koo TpOTOo
va glvar cav o GAAa madd. ‘Exovpe yoveig mov dtapopomotovvtan dmAaorn Kot ot idtot
KO KPOTOVE OMOGTAGELS KOl OEV VTAPYEL GLVEVVONGT. ANAadn glval TOAD SVGKOAN 1
EMKOWVOVIOL LE TOVS YOVELG TOAAEG PopEG N ToL B Gov TovVE KATL TO 0moio dev B
woyveL, Ba kdvovy kTt TOAD Stapopetikd. Oa Tovg (NThoelc éva amdd TPayua, Eva
OLOOIKOGTIKO, Y, «PEPETE LOV QLT T £YYPAPOy. Oa cov TOVVE « VoL, Val, CUEPO T
QEPVOY. Mmopel va mepdcet Kt £vag VoS Vo TOLG TOPOKAAAS VO GEPOVV KATL Kot Vol
unv epeaviCovrat. Ondte ki ekel oké€pTopot dNAadn Otov EYovpe pio TOAD SVGKOAN
emkovovia pe toug yoveic. Tt va meppuévoopie amod o modid;

I: No 10 mdo Kt ekel to xkoppdtt. IIpakTikéc KOTA TOV TPOKATOAYEDY OV UTOPEl va
VILAPYOLY YO AT TV Opdd pLabntdv; Ymapyovv, ypetdlovtal, mpenet vo yivovtar,

T1: Zapng 6tav evromilovtal T€T0o1EC KataoTdoels vatl. Eyd avtd mov pov £xet kdvet
EVIUTIOON...0a KAve o chykplon pe 1o 0tav rovy padntng. Otav fuovy padntne,
o€ TETOL0, TOOLEL VTN PYE TOAAN ATOUOVOGT, VI PYAV TOAAOL Yapaktnpiopol. [TAéov mg
eKTdEVTIKOG PAET® OTL €xel avENBel TOAAN 1 evacOnToTOiNon TOV TUOLDV KOl TOV
yovE®V. AnAodn Kot 01 YOVEIG T GTEAVOLY AN UEVA TO, VTOAOITO TTOSL TOVG, VO NV
elval €totl anévavtt oe avtd to Toudld. Otav vrdpyovv mPAYUATO GOPDS TPETEL VO
yivovtatl avaroyes evépyeleg, e€atopukevpéves. Epéva pov €xet toxel n pabntplo mov
dev Béhave Ta TodLd Vo KATGOVY 00TE KOVTA TNG, 0VTE 1 1010 10eAe va Kavel mapéa pali
To0VG. ZUVNBmG VIPYE o€ OAd Ta Koppdtio TG oyoAkng Long. Kpatovoe mévta pia
amopdévmor. Oa mpotipovoe va Bpet dAda moudid Popd va kdver mapéo. Exel pe
otevampovoe. Miovoa ota modd. Aniadn avtd mov £kava etvat 6Tt pikovoa, Edva
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pOA0 610 Odt Tiow pec ot TAEN va deiEm OTL £xel o Bapvnta To Todi. Agv givan
oNradn, enedn eoeic 10 amopovavete dev Exet a&io. Kat vopilm 61t kKo ot vrdéAourot
aKoAOVON GOV [ KAADTEPT TPAKTIKY.

I: Evé n 10w n pobnepra dev nbeke va €xet. ' Hrav kou 1 otdon g 01t dev 0EA® oA
va &y emaQEs. OEAm dNAad1 va Exm Tov KOKAO Hov. AvTtd TTov gimeg OTL Eyayve GAAOVG
Popd pabntég va kdvel mapéa. Oewpeig 01t cvpPaivel va yayvovv amd OAa TUnpoT 1
Kot omd dAdec théewg; Poud pabntég va yayvoov Poupd pobntéc povo ya va
GLVAVAGTPAPOVY Kot Ol LOVO;

T1: Aev €y cvuvavtioel €Yo 1000 amopovoot. Hrav pa nepintmon dniady, mov va
70 B€Aet T0 1010 T0 TOdi. Kard, 6t wayvovv, yéyvouv. Eivar aindeia. Ot yvopilovran
emiong kaAd, yvopiloviat, Yot cuVavasTPEPOVTOL TOAD TEPIGCOTEPO EKTOC GYOALKOD
nepparrovrog. Otav mepvhg ypdvo pe Kamowa dropa Eovéd ko Eavd eivor mo owketot
ocov, Béhovtag kot pn. Eivor kdtt mold @ucsioroywd vopilm. Agv €xer va KOVeL.
I'vopilovtar, yvopilovior ot owkoyévelég toug, yoptdlovv mpdypata poli, Kavovuv
yapovg poli. "Exovv 1o kKo Toug. AnAadn yvopilovtot mdpa mord KaAd to Eva mondi
pe to GAro. Omdte givor Aoykd Kot e £vo oYOAEL0 VO YAYvVOVTOoL ATYO TOPATAVE.

I: Wéyvouv 1o okeio. WYhyvouv avtovg mov EEpovv. Oewpeig OTL LITAPYOVY TTVYEG TNG
VILAPYOVGOG KATAGTACTG TOL Umopovv va. BertiwBovv; Nat. [1og. Evtd&et, oto xoppdrt
dev yvopilo eraxpiPac vo mo. Yrdpyovv dwadikacies. Avtéc yivovtot am' mn Kovovia
v TV TpocmdOeia. Avtd mov yvopilo etvar 6tL vapyet Eva enidopa. Kot yi' avtd dev
EEpw Aemtopépetec. ATAG PAET® OTL TO eSO OV OIVETOL GE OVTES TIG OIKOYEVELEG
ocav Ponnua dev Ponbaetl v koTdcTacn, 660 TV UTEPOEVEL TEPLGGOTEPO. [ati ot
neplocOTEPOl LodnTéC Popd eppaviCovrat ota oyoAeio TakTikd péypt ta Xpiotohyevva
KoL oo ToL Xpl1oTovyevva Kot Letd Oyt Aev EEpm BEPata av oyvet.

I: To éyo axobvoet avtd. Ot Aéve «Kheioape 10 ¥pdvo mov Enpene va KAEIGOLE BOTE
va gykpiBovpe oto emidopon. Tn otrypr| mov mpape to fornua dev Exovpe ma Adyo
VO ELPAVIGTOVLE.

T1: Ko ocvvbog elapavifovtal kdtt mapo mord. Eifvor oniadr| moAd eueovhg m
dwpopd petd ta Xprotovyevva. Ondte vimbm 6t Tpénet Alyo va enava&ioroynfodv
avtol o1 6pot. 1o PLaAd pov givar n TpdTn Kivnon. Aniaon duo 0eg va dDGES o
VOGS TNPIEN, YOTL VO UMV GUUTEPIAGPEIS OAEC TOVG GYOAIKES UNVES KOl VOL KPOTHGELS T
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pion oxoMkn ypovid; To devtepo givor 6TL Tpémel Aiyo va vdpEel TAUGIOOTN GTOVG
yYovelg mopandve. Aniadn vouillm ta moudid otnpilovral apketd 6to oxoAeio amod
EKTOOEVTIKOVG. AVTH TNV €IKOVA £X® OO TO, GYoAela TOL £ SOVAEWEL KOt amd TOV
KOG U0 oV £x® dovAdyet pali. Aev Aéw 6tL dha glvar podiva.

I: Ziyovpa, n 01KN Gov gumelpioL.

T1: Noi, Ao péypt otrypés ovtd mov £xm oct. [Ipénet va mhanciwbovv ot yoveig Ko ot
owoyéveleg. Anhadn TPETEL VAL VTTAPYEL, O TO EVTOVN KOWMOVIKY] OAANAETIOpaoT).
[Ipémet va yivovton kdmowa cepvapia, iocwg, dev EEpm.

I: Na Bon6nBovv ot yoveic, va fondnbei to vrorotmo.

T1: Nou, vopilw 61t T Kowotta €xel 10 Bépa. Aev eivar 1660 o1 pabntég mov
enpaviCovtatl oto oxoreio. Ot padntég akorovBolv pa Katdotoon... Exo va cov o
pa GAAN wotopia mapopota. [Toudi 14 ypovadv mov 1o yvapile, Poud, £xet toyet va 1o
TéPOVV TNAEPOVO UTPOGTA LOV KOl VO TOL TOLV  «ETOLUACOL, PEVYOVLUE GE Alyo va
nape yio va wavrpevtelg. Kot to modi dev yvopile kav v voen, dev yvopile Kav ott
TavTpevETAL. ANAAOT OVTO TO TEPIOTATIKO KOl LOVO AEEL TOAAA Y10 TO TG AgLTOLPYEL
ot N Kowotnta. Agv givar dnAadn povo ot pabntéc, povo to oyoreio. Ipémet oniadm
vo vdpyel pio oMoTikonTa Apo 0eg vo cvpmeptiapufavelg, vo yivelr pia aAloyn
npénet... Na yivel ovvepyotwkd). Nat, vo vapyet o olotikotnto. No Balelg toug
YOVELG VO GUUUETEYOVV PEGO OTN AELTOVPYIO TOV GYOAEIOV, VO EPYOVIOL OE ETAPY| LLE
TOVG AAAOVG YOVELG, LLE TOVG EKTTOLOEVTIKOVG, VO, VIOGOLV OTL AVIKOVV GTNV KOWOTNTA
OAwv. Agv givar avtol KAt EEYOPLOTO amd GAAOVS TOALTEG.

I: Me 11 andtepo okomd; Anhadn yioti vo mpoomabnoelg va evidEels Ta moidid Ko Toug
YOVEIG;

T1: Twti €tor Kt oAb (ovv avapecd poc. Aniadn Codue oty 10w kowwmvia,
polpalOpaoTe TIG TOAELS, Ta YoPd, popalopacte Ta idw pépn. ITAov 600 mepva Ta
xpoVIa, YD TOVG PAET® TOAD o evtaypévous. BéPata oe oyxéon pe mardtepa Exovv
TOALG frpaTa vo Kévouv.

[: ATAG cuykprtikd, vapyel YAoHo TEPACTIO.
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T1: @ého va moTeD® OTL 61YA G1Y4 {60¢ KAEIVEL 0V TO TO YAopa. Me oA apyd frpata.
AMG vapyel TOAA dovAeld va yivel. Aniadn Covv  mov (ovv avauecd pog.
Motpaldpacte v id1a Kowvmvia, Tovg idtovg vopovg. Ipénet va Bpodue Eva tpdmo va.
vrdpEovpe pali. Omote dev givat... Etvon kédmowo fripata mov mpémet va yivouv yia 1o
KOAO KOt TO O1KO TOLG KOl TO O1KO [LOG,.

I: Qpaia. And morov? ITorog dnradn Ba NTov vrevBvvog Y aVTEG TIg aALAYES? Zov
dtvouv Vv gmAoyn d4oKaAOl, GYOAELD, KPATOG, POPEIS TOV ACYOAOVVTOL LE OVTEG TIC
TOMTIKEG TANPOPOPIEC.

T1: OMotikd. OMotikd. Nopilow 6t 0hot mpémetl va kdvovpe mpocmdbdeta. AAG M
npoonabelo mpémel vo ivor apeidopoun. Agv yivetar va mpoomabel 10 KpAtog, ot
ddoKaiot, To oxoieio, OAOL va TpooTabovpe va pmovpe og Eva Yapo mov dev BE oV
va umovv. Anhadn| mpénet va. 1o dovE Kot avTd To Tpdypa. [otl dtav gueic ag movue
KOAOVUE GUVEXOUEVA YOVEIG KO AEUE PEPETE TO TOUdL, PEPETE, PEPETE KO TO KAVOLUE
ovvéyela. Na Kahovpe cuvéxela Kot avtol va cuveyilovv 1o 1010. Aev yivovton Kot pe
10 {Opt ot o Tpdrypata. ‘Etor dnAadr| mpénel va vhpyet pio 0EAnon ko and v
AN peptd.

I: Qpaio. And v avtiBetn pepld molog TPEMEL Vo TPMOTOGTOTNGEL aG Tovpe; Mmopel
éva oyoieio povo tov va el «Eyd tdpa mdo va Kave T dtapopd kot vo fondnowm kot
Vo Kave OAheg aVTEG TIG AALOYEG TTOL YPELALOVTOLY;

T1: Yrdpyovv oyoleia pe Evroveg kowvotnteg Popd. AnAadr| yvopilo kot ¢ilo pov mov
dovAevEL 0 €va. GYoAEl0 mOL Katd KOpo AdYo eivon pe avtég Tig opddes. Eivan
TPOGOPUOGHEVO Yl va avTipetoniletal. Agv Bonddel moi n KotvoTn T ANAdN oLTO
mov gima 6t Ta woudld e€opaviCovron petd to Xpirotovyevva yivovior e OAN TV
EMéda. Avt) eivon n yvoun pov. Eivor k@t to omoio mpémet va yivel amd dAovg Ko
oMot va tpoomafdnoovv. Akoua Kot ot id1ot Popd mpémer va 0EAovv v €viaén. Agv
yivetar Opmg vo vapyovy povo xivnrpa. [lpémer vo vadpyovv Kot LITOYPEMGELS.
Anlodn to oyolreio glvar voypewtTiKd Pacel vopov. Agv mpémet va givor cu{nNTMGLO.
Ovte va KaAel 10 dAOKAAOG, va Taipvel cuvExelo TMAEQ®VO. Agv givol ovAeld Tov
daokdiov. H dovAeld Tov dackdAov givar va @EPeL anTO TO TPAYLO OTIG KOWVMOVIKES
VANPEGiEC, 08 AALN PEPN Kol LeTd avTol vo acyoAnBov pe to mondi. AAAG vdpyel Kot
peyaan avoyn. Tomg ko givor to AdBog Tovg dackarwv. Yrdpyel peydin avoyn. Aéve
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Ot éhenye Alyeg Lépes, Ba eppaviotet, petd Eava Aeimovv. AAAG TaA Eavarém, Oev etvor
dovAeLd TOV dacKAAOL. O EMpene v VITAPYEL £VOL GVGTN L0 TO 0010 KaTELOELOY VO TTEL
OTL «€Ym €vol pabntn 0 0moiog dev £xel eLEOVIOTED. Nol KIVITOTOL0VVTOL Ol KOWVMOVIKES
VINPEGIEC. LT GLVEXELD 1] 0CTLVOUIN Kot OTTO10G AALOG YpELLETOL.

T1: ZvvnOwopévo kou adtdpopo. Ieppuévoupie gpeic Tov 04GKOAO KOl TO GYOAEl0 éva
TPAYUA TO 0Ttol0 OAN M Kowvwvio dev TO AvTIHETOTILEL OTmg Tpénel. OVTE KAVOLV Ol
1ot ot Popé.

I: Metd vrapyet Kot 1o ep@dTH TG aAloimong. Av ot 1610t BEAovv va adlolwBolv, va
KPOTHGOLV OVTO TO TPMTO KOUUATL.

T1: Oy Anradn, var. Nat, vat, vai, woyvet. Etvar moAdmigvpo.

I: Mg Bdomn v gumeipio 6oL VTAPYOLV TPAKTIKEG QLTI T1 CTLYUN 1) TPOGEYYICELS TOV
&yovuv amodeyybel amotelecpatikéc oto va eveouatmbodv ot Popd poabntég oto
oyoleio;

T1: Bonbael, vouilm, avtd. ‘Exm der pio aAlayn oe podntéc mov akoiovhovv ta
tuqpoto évragng. Nopilo ot ta tpupata évragng fonbodv mapa morv. Agv Eépw av
kot ZEIT axoAovBodv. AkolovBovv ZEIL, avtd dev 10 yvopilo. [a 1o tuiua évraén
oV €Y® TETVYEL, EMEWN TO TAAIGIO OTOUOVAOVOVTAL AtO TN TAEN, OOVAELOVTOL AlyO
TOPOTAV®, UETE avTd oL Taipvouy amd To TUNHe EvTaéng, toug Ponbdet kot oty
évtaén tovg ot TaEN. AnAad|, yivetan dovAetd. Xe oyoreia pe Popd pabntég, nrav o
TOAD KOoAY apyn Kot yio Tovg id1ovg. 'H kot teprocdtepa ZEIL 'H ko meprocotepa ZEII,
avtiotoya, vot. Agv yvopilo ZEIT ywti dev éyo OovAéyel, aAld vou, dua sivot
napopota... Eivar évag Oeopdc mov Ponbdet mwodd. Not. AnAaodn, oAidaler Kou M
yoyoroyia toug. Tov idiov Tov padntov. Qpaia.

I: Yrdpyer kati dAho mov BEAelg 0D va ovOQEPELS, VO TTELS;

T1: Nopilw ta kdAvyao.
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I: Kou gy €101 vopilw. Evyopiotd mapa moio.

Interview 2 — Participant T2
Date: 01.04.2026

Duration: 20 minutes

I: Axpifog. Aowmodv, yuo va to €govpe kot () 6To POVNTIKO 0Tl GVUE®VEiTE Vo AdPeTe
pépog oty €pevvo(.) O6tt  omopio €xete pe poTdTe Yo TO 7OV 0akpPaOg Ha
xpnooromBoiv () ta dedopéva mov Ba aviAncoope(.). O, Béhete, 6,T1 TAnpoopio
Bélete cag ) Olvo () Aowmdv(( )Ba pmopodoate va pov meite TpdTo Yo To VOPadpd
00, TO aKAONUATIKO(.) TIG GTOVOES GAG ;

T2: N, elpor andéeortog tov Iawdaymyuwod Tunupatog Anpotikng Exmaidsvong
Anvov( ). 'Exo yvooelg Eévav yYAwooov, €xo () kavel to () B' erimedo ()otnv
TANPOPOPIKT KOl €Y OCLUUETACYEL O OPKETA oepvipla, €ite povonuepa gite
TOAVTLEPDL, GYETIKA LLE TOV (.)TOUEN LLOV.

I: Qpaia. Kt oyetikd pe tovg Popd poabntég v pe tn ddackoria (.)tng YAOCOHS, O
£va 010 POPETIKO TOMTIGUO 1] KATL AVTIGTOLYO;

T2: Me toug Popd poOntéc ()éxo ()ovvepyoaotel. Aniadn,()nuovv dackdio ce
tunpato pe Popd pobntés. Aev €xo kavel kdmowo (.)ekmaidgvon ndve otovg Popd( )
Kol £y gpyaotel moAadTepa o TUNUA Eviaéng Yy aAAodamos  Opmg padntéc.
MoabOntég mov giyav €pBet otnv EALGSa, yopic va £govv yvodon g EAANVIKNG, OTOTE
ddyOnke N eAMnvikn ooy devtepn EEvn YADGGO.

I: Kdti avtictoryo pe to tpupa ZEI, ag modue ftoav d1oapopeTikd to mAaicto.

T2: N, akpiog.
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I: Qpaia. [Toca ypdvia xete (.) SOAKTIKNG eumEpiog;
T2 :Ta ypovia TG 0100KTIKNG epmelpiog pov eivar 27.
I: Kou pe 1t minfoopd pobntov ;

T2: Zvvnbog peydiovg mAnbvopove, dniadn ()ydpo pe péco 6po tovg 24 pe 25
pontéc.

I: Qpaia. TTov givon ag movpe eBvikdTES, KLpiwS(.) TOdd amd v EALGSa.

T2: Katd kopro Adyo moudrd and v EALGSa, motdco vnplay kot mtodid omd v ()
AlBavia xuping (.) KoTd Kopovc.

I: Qpaia. Hukuov dnpotucov;
T2: Hukidv Anpotikod amd v IpdTn £0G TV £KT).
I: Qpaia. Topa yro v gumelpia cog pe tn ooackaiio Poud padntov;

T2: H gunepio pov pe m 6daockario tov Popd padntaov( ). Avetuydg n ddackoiio
tov Poud padntov(.) eivor (1) po dtdackoria 1 oroio dev Exel TAVIO GUYKEKPIUEVOL
dedopéva. OrPopd (.) propel va etvan dStapopetikoi. ['a mapdostypa, vamp&oy moddkio
Popéd ta omoia(.) dev yvarpilov KabBorov, dev elyov yvdomn, oyt poévo BEPaia, n yYAdcca
NToV TOAD TEPLOPIGUEVT, AL eV glyav Kol £KOVEG TNG Kabnuepwvottag Omms(())
&yovpe epeis. o moapdostypa, otav Nuovv a&éyaota mpwv omd 25 yxpoévia otnv
Elevoiva, pe mpdtn ONUOTIKOD, KAVALE TO «KOVY, avalnNT®VTOG AoV AEEN OO «KOLY
emodnke n AEEN «kovptivoy, Ta Toddkio 0ev NEepav T givar «kovptivay kai(.) To
TOO0KL LAAMGTO TaY dVO AOEAPAKLA, TO £VOL TTOV ETOVOPOLTOVGE eV NEepe KaBOLOVL.
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I: MdéMota. ITog Ba meptypdoate v evoopdtwon tov Poud pobntdv oto EMAnvika
oyokeio, eite pafnoloxd eite kowovikd; Ocwpeite mog elvar 1 dev  &ivan
EVOOUOTOUEVOL;

T2: H evooudtoon elvar mwhpo mapa mord d0oKoAn (.)Kot Tpoyuatikd S0t givar
moudld ta omoio(.) umopel va B€Aovv, ®oTOGO Ol yovelg TOvg TO. KOTELOHVOLV
JpOopeTIKA. XOPOKTNPIOTIKE €ixe mepintwon mpv amd Oéka ypovio piog Popd
pobnTplag 1 omoion MoV TPaypoatikd e€oupetikny, mn omoio () Ba umopovoe va
npoyopnoetl kKot vopilew Ott Ba elye wor mpoomtikéc. Etowdlope pio Oeotpicn
TaPACTOCT), CLUUETEIYE OTIC TPOPES, elyape PAYEL KOl KOGTOOMO UOAGTO KOl TIG
tehevtaieg pEPeS, duotuydc, eykatéretye 10 oxoieio. Ot yovelg cuveyela (1) Eheyav
vépata og dwatoroyies. [paypatikd Oa ™ Bopduot (1) v EAévn, Ntav mpoypatikd
pia mepintmon. Agv vapyovv, Aowodv, otabepd onpeia otovg padntéc. H poitnom toug
dev glval TaKTIKT, Kotd KOplo Adyo, otnv (.) gumelpio T OK| LoV Kot SVGTVYMG Oev
UTTOPOVLLE VO, EYOVUE o EMKOV®Via e TOVG Yoveic. Eva gaiveton 0Tt evdtapépovTat,
EVO POIVETOL VO GULLP®VOVV, GTNV TPOYHOTIKOTNTO AKVPDOVOVTOL OAAL.

I: Qpaia, apa n peyardtepn dvckorio Tov evtomilete EVOEXOUEVMGS EIval O1 YOVEILG.
T2: H peyahdtepn dvokoria Oempd Ot eivan o1 yoveis.
I: Ocwpeite 6TL aLTO €lvan kKT TOL PTOPET VO drapopomoteital amd Gyoreio 6e ooAEio;

T2: Nou, akdpa kot €dd 6T0 oYoAeio Tov BPlokOUACTE VILAPYEL O1POPOTOINGT|, 10T
vrdpyovv padntég Popd, tov oroimv n @oitnon eivor TakTiKOTOTN Kol 1) EMKOWVOViL
pe toug yoveilg Bewpd 0Tt (.)eivor o kald emimeda, pe TV €vvola OTL VTTAPYEL Ha
(.)uITOTLTMOONG GLVEVVONGT 1| EMKOVOVIAL.

I: Qpaia, amd meployn o€ meproyn uropet avtd vo aAddlel; Xe oyoreio TG ATTIKNG, OG
ToVuE, N 6€ oYoAeial GAAWV VOUDV, I akOp0 Kot pésa oty 1010 v Attikn. Mmopei va
etvar oA g 1 mapovcio twv Popd pabntov oto oyoieio oty Avatolky| ATtikng m.y.
Kot 0AM®G otov [lepand;
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T2: Eyd (\)n egumepia pov eivar, 0nwg eima wptv, and v Elevoiva. Popd poadntéc
avTeTonoo oty EAgvciva, Avtikn Attikn, kot €d® otov [épaxo Avatolkn
Attiki(_). Nopilo mwg vat, vapyet dStapopomoinon avaroya pe v () Teplpépela,
LLE TOV TOTO KOl LE TO TAAICLO OCPUADG.

I: Qpaia. I[Tépa amd TV emkowvovia pe Tovg Yoveig, L GAAD eumdola pmopel va
evtonilete otV evooudtmon tov Poud pobntodv ota oyoreia ; Eundoia mov £povv
VoL KAVOLV EVOEYOUEVMG LLE TOVC 1010V¢ M LLE TO 1010 TO GYOAElLD.

T2: Ziyovpa epnddia e Ta 1010 To Toudid, T omoio £xouv TOAAES padnolokég OVGKOAMECS
Kot SVoKOAEG cvumeptpopdg(.). Avtipetonilovv eumoda (). Emiong n €ddewyn
vAKOTEYVIKOO eEomMopoV. TToAAEg popéc Ta madid dev £xovv doa Ba Tpémetl va Exovv
pali tovg yoo va umopésovv va dovAéyouvv. 'H (.) eivar ot epyacieg tovg, dev
emoTpéPovtal, Eexviovvral (.) elvar 6 KoK KATAGTAOT).

I: Qpaia. Mg molovg tpoTOLG Bewpeite O6TL 01 ddoKaAol Kat T oyoAreia atnpilovv TV
évtaén tov Popd pontov ; Av myv ompilovv ; Mécw og movpe TPOKTIKOV, HECH
oLVEPYOGIOG [LE TOVG YOVELG 1] LECH TTPAEE®V

T2: To oyoheio () €xel 6An v kokn| 01dBeon. EEgidikevpéva, 6cov apopd tnv epmeipia
pov. E&edikevpévo mpodypapLpo, eEEOIKEVUEVEG OTACELS, EEEIOTKEVIEVOL TUNLLOTO, OEV
&xm ogt, degv &yovv vrapéet. H (1) mpocmmikn pov o1dbeon givar avt mov (1) pe odnyet
va Agttovpy®. Na (.) dovAéym, va cuvepyaotd e Toudld Popd, ta omoia 6o n0era vo
mpocBicm, OTL éva peydho kol onuavTikdtato BEpa, dgv To avépepa, eivar 1 EAAMING
eoitmon. H ehMumng poitnon (.) eivor puo moAd onpovtikn mopdpetpog oty eEEMEN
avtov Tov Todlwv. Kot dvotuydg () vouilo O0tt veiotator g dedopévo otnv
TAELOVOTNTOL.

I: Avto mov yapaxtnpilovpe oyoAlKn dloppon, OTL EPYOVTL KOL PEVYOLV.
T2: Axpipog, axpipag.

I: Oewpeite 611 VIAPYOLV TPOKTIKEG, OG TOVUE, KATA T®OV TPOKOTOAWE®V TOV(.)
YIVOVTOL, TOL TPOLYLOTOTOLOVVTAL 6TO EAANVIKG GoYoAeia ; Ymdpyouv (.)Opacelg mov va
EVNILEPDVOVV TOVG VITOAOUTOVS PLaONTEG ;
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T2: Na cag o o aAndeia. Kavovpe cav vo punv vrdpyovv ot Popd ot oyoiikn
npaypatikotto () Me molov 1pomo. ; Oyt apvntikd, Oetikd, pe v €vvola OTL dgvV
Slpopomolovpe otnV TaEN pag to Tondtd. O pOLOC TOL EKTASELTIKOV lval T TOdLd
va vioBoouv (.) cav opdda. Zav (.) va Bpiokovior o€ €va TOAD GUMKO Kol 0CQOAEG
nepPaArov Tov Tovg (. )Tpocpépel mpdypata. Kavoope Aouwdv 6Tt dev vdpyovv Popd.
Eyo ovykexpyévo mapott ()€xm oA onUavTIKES, 6T 0EG0UEVT] GTIYUY|, OITOVGIES,
JPPoES TV HaNTdV Tov TVYIVEL VO £X®, TAVTa Bo BYdAm TN @®TOTLTIO TOVS Kot
navto Toug TEPAAUPAVD (.) 08 OTOONTOTE dPACT KL OV TPOY LLOLTOTTOLOVLLE.

I: TToteg mruyéc ™ VILAPYOVCOG KATAGTAONG UTopel v PEATIWOOVV GYETIKA pE TNV
ekmaidevon twv Poud pobntdv i kot pe v Kowmvikn Toug £VTaEn 6To GYOAEIO ;

T2: Nouilw 61t eivar moivdibdototo to Oéua tv Popd. AnAadn Oo mpémer va
peretnBovv kot va ()yivouv Tpdypoto o€ ToAAOVG TopElS. ATd Tovg yoveic TpwTicTmd,
7oV giva Tapa TOAD OMUAVTIKOG TAPAYOVTAG, KOl KAT ETEKTACT] GTA TOLOLH TOVS, GTOVG
EKTOLOEVTIKOVG TTOL acyoAovvTar Le Toug Popd, Ba mpémet OnAaon vo vdpyet pio ToAD
ouvtovicpévn (.) dpdom mpokeEVOL va. ot avBpmmot avtol va evtayBohv teAkd otnv
Kowvovia yoti duetuydg ot Popd (.) dev £ovv evtayBet otnv kowovia pog. O KOoHog
TPOYMOPAEL KO TGTEV® OTL TOAAG TPAYLLOTO TOV TOVG APOPOVV EYOVV LEIVEL GE GTAGIULN
onueio.

I: 'Eyete kdmowo mapaderypo vo pog meite yioo 1o Tt €100vg aAloyég 1| mapeUPacels
UTOPOVV Vo, YIVOuV ;

T2: 'Eva mapdostypa B pmropodoe va vdpyel LSO TV ANUOV TPOQAVOS o, dpacn
(1) omv omoia B pmopovoayv va pecsorafnoovy avlpomor katdAiniot (.) mov Ha
TPOGEYYIGOLY TOVG YOoVEic, oL Ba £yovv o dtopkn emtkotvovia poli toug, mov Oa eivart
moAD Ponntikn L povo va evicyvoovy v () kabnuepivi mapovsio TV ooV,
OAAG VO EVIGYVOOLV KOl TO OAPOCHO TOV TSV, TN HEAETN TOV TOOOV. Ocmp®
ndpa ToAD onpoavtikod kdtt tétoto. [lictedm 6T av Ba pumopovoe pe KOO TPOTO Vo
eCoopolotel M pEAET TV TOWWOV  aVTOV, T omoio  oiyovpa  yxpetdleTon
eCotopikevpévn Pdaon, mpokeévov va vrapcovv Prjpata Tpoddov, TOTE TOAAA
npaypato Oa dAlalov Kot n vootpomio, ToTeh®, Kot 660 Kot av aviioTafovv, &va
peydao pépog toug Ba melotel OTL TPEMEL TOL TOOLA VoL EPYOVTOL GTO GYOAEI0 Kol Ha
vidOovv Kot Opop@a To Tondld dtav EpYovVIoL 6TO GYOAETD.
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I: Qpaia. [ati 0EAovpe va 1o KoTapépov e 0LTO TO Vo EpyovTat SNAadN TO TOdLL GTO
OYOAElO ;

T2: Tati (1) ta Toudd tov Poud eivan dikd pag modd. [oti eipocte kotvovia kot n
kowovia o Tpénet va aykaAldlel, va vidvBovue 0Tt eipaote o ToAD PeEYEAN opdda
Kol Tovg BELOVLE OAOVG GTIV OUAdA LLOGC.

I: T va Tdpovv ta kahd mov divel n ekmaidevon).

T2: T va wipovv to kodd. H ekmaidevon eivor to vovpepo éva otnv odiayn
vootpomiag 6Awv. Na @Uyel avtd amd Tavm Tovug, va UYEL aLTY| () 1 KoK KOVO TOV
VIapyEL.

I: TTowot Ba rav vrevBuvol yia VTG TIG AALAYES, LOG, EITATE O OTLOC, O YOVELG...

T2: Ziyovpa ot ekmadevtiKol pe v KatdAAnin Opwe(.) EMUOPP®OT Kot PUGIKE €M
Ba to Eovamd, ot Poud ypedlovrar e€edikevpévn exmaiogvon. Xperalovior mord
peydin ompin. Oa Mtav ndpo ToAD KoAd, moTed®, TOAD AETOVPYIKO Vo vITdpEovv
tuquoto Popd  mov Ba Asrtovpyohv OHMOC HE OCLYKEKPUEVO TPOHYPOUUO KoL
ovYKeKpIEVES cuvinkeg (1) mov motevw Bo fonBodcav ToAD. AnAadn 0 GLVOLAGHOG
TOV oYOAElOV pE TN peAéTn 6To omitt o PTopovce va PEPEL TOAD KOAL OTTOTEAEGLOTAL.

I: Evdgyopévmg mépa amd tov ANpo, 6€ o gupv TAAIG10...

T2: Ziyovpa eivar ot (.) moMtkég amopdoels. [ToAtucég amopdoets, £vag Bempd €101
Thpo TOAD OmAOTKA, £TOl, OMAOTKY] OKEYN, O GLVOLOGUOS LTOVPYEI®Y Ol omoiol
UTOPOVV VO LOG dMGOVV TO TANIGL0 TOL AglTovpyoLV ot Popd, dnAadn to koppdtt g
TOOEI0G, TO KOUUATL TNG VYELOG, TO KOUUATL KOW®VIKO, 0 GLVOLAGLOG aTd Giyovupa Ha
UTOPOVGE VO EMPEPEL BETIKA ATOTEAEGLATA, OEGOUEVOL OTL LIAGLLE KO Y10 EVOV LLEYAAO
mnBuopd. AkpBdg avto. Qpaia.
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I: Yrapyovv, éxete 610 LOOAO GOG CLYKEKPIUEVEC TPOKTIKEG 1| TPOCEYYICELS TOV EYOLV
NoN amoderyfel amoteAeGHATIKES GTO VO EvempaT®Oovy ot Poud ;

T2:Aev €yo KAt TETO10, Y10TL dEV EYEL LLAPEEL KATL TETO10. AgV £XE1 VTTAPEEL, SOVGTLYMG.

Agv €yervmapet. ' Exo akoboet, vtapyovv kdmotla Tpoypappato, aAld 0empd 0Tt lvan
OTOGTTOC LOTIKOD YOPOKTN P, EIVAL GOVIOUA KOt €V £Y0VV pia cUVEXELN. ATO TN OTLYUN
OV 0EV VWAPYEL Mo CLVEXEW o€ OTONmOTE Ko av yiveton (1) Omolwo Oetikd
amoteAEoHATO VITAPEOVY apyiKd, vopilm Ot kabmg Tepvaet o kKapdg (.) eareipovral.

I: Qpaio. Yrdpyet kdtt GAAo mov BEAETE £6EIG VO LOG AVOQEPETE ;

T2: Oa M0eha va aArdEovv ta mpdypata ywo toug Popd (). BAéno moddkio ta
omoia( ) Avmdipon Tov dev pmopovv va £xovv (.) modeio. Tovg eavralopon ooy eviALKeg
Kot Tpaypatikd otevoyopiépot. [poécearta siyo pdiota pia epmeipio, vog mammong
oAV vEog o€ nAia, vopuilm ot Tav Kot pkpotepog omd péva,(()) fpde va mapordapet
TOV £YYOVO TOL Kot 0eV Umopovoe va ypayet, ntav (.) avaredfntoc. TovAdyiotov étot
eine. Agv Ba Beha To gyyovaxt tov (.) va givor €101,

I: No axolovOnoet v idia mopeia.

T2: Aev Ba MBeha, val. Avotoy®dg Opmg eivor avtd, mapdTt véol dvBpwmol, ot
TATTOVOES KOl O YOVEIG AP TOAD VEOL, TOV OEV £XOVV KOTOPEPEL VAL TEAELWGOVY TO
oyoAeio, 0ev mapoTpHvouy T AL TOVS, OV T vOappOvovy kaboiov. Tlpénel va
YIVETOL 1] TOPOLGIN GTO GYOAELD, TO VO EpyovTat Ta Toudld 6To GYoAeio cuvnO®G yiveTon
KaTOmY (.)TPOEBOTOMGE®V OTL () amaryopeveTol KAt T€To10, Ba £pBel n acTLVOpiaL..

I: Qpaia, evyoprotd Thpo TOAD.

T2: Na eioon KaAd, TOAD @paieg Ol EPOTNCEI GOV KOl €YD GE EVYOPICTA TOV OV
£0maEG £TG1 TNV evKaLpia , Y1OTI TPAYUATIKE LE GTEVOY®PEL Thpa TOAD TO Koppdtt. N,
VOlL, VoL, TOAD TOAD.
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Interview 3 — Participant T3
Date: 02.04.2026

Duration: 25 minutes

I: Aowdv, KaAnuépa Kot emionpo.

T3: KaAnpépa.

I: Zvppaveite va nyoypoenbeite cootd;

T3: Zopoovo.

I: Qpaia. Zag &y met TL agopd n Epevva. [a otdnmote Bernoete va evnuepwbeite, Tt
axpiag Ba yiver, mov Ba ypnoponomBodv avtd ta ctoryeio, umopeite va pOTACETE
TAVTOTE OTIONTOTE, VO LOL OTEIAETE Eval VLA, VOL LE TTAPETE EVAV TNAEP®OVO.

Aomdv, Oa pmopodcate apytkd vor Lo TEITE KATO0 TPy LOTA Y10 TO OKOOT LLOAKO GOG
vdBabpo;

T3: Eipon kabnyntpa Ayyhkaov ITE06. TeAeimoa to EKTIA.

Av16 givan 10 axadnuaikd pov. Topa Tt GALo Ba 0éhate va cog To. Aev £x® oA
KOO0 HETAMTUYLOKS, LOVO TO TTVYi0 HoL TG AyyAKNg @tloloyiag.

I: Qpaia. TT6ca ypdVIa S100KTIKNG EpmeEpiag;

T3: Xta dnuocio oyolreio, 6To SNUOGIO dNANOT| EAANVIKO GYOAEl0, oTNV TP TORAOLULOL
ekmaidevon, 20 xpovia. Av tpocBécm Kot Ta ypdvia TOV SOVAEYO GE PPOVTICTHPLAL,
ndpe amd o 1999 oyedov 27-28 ypdvia.
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I: Qpaia, pe Tt TANBvoud padntov Exete epyaotel. Tt nhikiog pabntég, Tt eBvikdnTOC.

T3: () Exo epyaotel ko o€ 1aEe1g pikpotepeg tv 20 atopwv kot pe 15 modid. Onmg
Ko TEPGL £ O.G TOVUE, ELYOUE TOL TOOLL TNG £KTNG, T OTola TaL €iya €5 ¥pdvia Tave
Mya, ntave 15. AMG &xo doviéyel kou o TaEelg Ko pe 25 moudid. Topa, eni To
TAEIGTOV GTN GLVIPUTTIKY TOVE TAEOYN QIO EAANVIKNG KOTAYWOYNG, OAAG £X® OOVAEYEL
Kot pe TaEeig mov etyov apketd Popd. Exyw dovAéyet kot og TaEelg pe moudid mov eiyople
petavaotav, and v Ivdia, and to [Hakiotdy, and ™ Zvpia, otnv enapyio opwe. Otav
Aépe emapyio, AvAdva £Tot, Ogv £xm PUYEL EKTOG AEKOVOTESIOV, OAAA EKEL.

I: Hukov;

T3: Anpotikov mhvta. Agv £y ddda&et dgvtepoPdduia moté. H mpdtn pov tomobéton
Ntav ot mpoToPddo exmaidevon, Kat’ emhoynv. Ondte dev €xm OovALYEL G
devtepofadua.

I: Qpaio. Mog eirtate Aiyo yuo euneipio pe ddackario Popd pabntaov. @a propovcate
Vo 0GETE KATO10, TOPOOETYLOTA, OC TTOVLLE;

T3: Tt evvoeiton.

I: Kémoo mapdostypa, kdmotag xpovids, kdmolag cuykekpévng aibovcag/taéEng mov
elye péoa Popd pabntéc.

T3: v npdT™ pov tomobEtnon, mov Nrav ot Xoikida, Hovv Tomobetnuévn og dvo
oyoAeia ta omoio Nrav etepoxkAnta. To éva Tav 10 oxoieio To omoio Nrav dimAa 6To
KATOLAMGUO Kot ot TaEelg Mtav, dnAadn eiyope ag movue taén 20 moudidv, etyaue péoa
8 Poud. Ta omoia Opwmg, oe avtifeon pe 0w, e€opavifoviav yio Eva peydAlo ypoviko
dwaotnpa. Etya 600 méumteg, va pavtacteite, ot omoieg rav 20 ko 20 Ko petd nuovva
pe 11 ko 9 moudud. E€apaviCovtav ta Popd yloti mnyaivay yio tig yeopykég epyocieg
va PonBficovv tovg yoveig tovg, ondte e€apaviCovtav. Eiyav dpmg évav ddokaro, o
omoi0g aVTOG NTOVE, E0IKA ElYE TOLYKOVOTAIO®V, VINPYE TUHO TOLYKAVOTAiO®V, To
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omoio, aVTA T AL TOL ETOPVE Kol TO O1d0oKE KOTA amokAsloTikotTnTo. ‘HTov povo
Popd, dev elyape dniadn drieg eBvikdTNTES Kot TOL AOITA. AGYOAEITO OATOKAEIGTIKA LLE
avTd, YAOGso pobnuatikd, onAadn tnyaivay o avtd 1o ddokalo kot kKavave. Topa
ota AyyAkd dev glya amortioelg waitepec. Kot modd Aiya moudid, amd ta eikoot ypovia
oT0 ONUOTIKG oyoAeia, amd ta Popd etvar avtd mov mpoywpdave. Elya ag modpe éva kel
ot XoAkida, aAld NTav 6to GAAo oyoAeio, oto Kapdumaura, To onoio ftove Poud,
OAAG 1 popd Tov Edeye OTL YD T TOSLA LoV 0V BEA® va yivouv yoeTtiooec. Eiye dvo
KOpEG, M pa myouve kol 6to AVKEWD Kot T0 Koprtodkt avtd nrave AYOI'O. () Mov
elye Toyel o eopd. Topa £xovpe Kot £6M, TPOSTAOOVV HEV, AALA deV PAET® POC GTO
TOVUVEA LE aUTA T TALdLE. AVGTLYDG.

I: Qpaia. [Iog Ba meprypdpate v evompdtoon tov Popd pabntov pésa oto oyolreio,
Kowovikd kot padnoiakd. Yrdpyey;, Aev vdpyey; [pofAnpota;

T3: Xe mohd younio eninedo. Kowwvikd icmg Aiyo kaidtepa an’ 611 pabnorokd. Ta
BAémerg oto drddetppa 0Tt mailovv oy apyn 6Aot pall, aAld petd arolntodv 10 d1kd
TOVG KOwovikd mepiBdAiov. Aniadn PAéneg 6Tt ta Popd, avelaptitov mikiag,
paleboviol 6To SIIAEIUUO GE VOV GUYKEKPIUEVO YDPO Kot eivar pali. Aev umopod va
EEpm 100% av givol KOWVOVIKOG OmOKAEICUOG LEGO O EIGAYWOYIKE, 0V TPOEPYETOL OO
TNV TPOKOTAANYN TOV KOV Lo Toudldv, dniad tov EAMvov, tov un Poud, 1 av
Kol aTd VidBouv o ac@oAn pe modd mov yvopilovv Tn O1Kn TOVG KOLATOVPA.
Nopilw 6t elvan Alyo kor amd ta dvo. Topa, padnolakd, evd otny apyn eaivetal vo
Bélovv Kot va TpooTaBovv apkeTd, oty mopeia ydvetor Atyo avtiy 1 emBopio. Towg
vt SuoKoAEDEL 1| VAN Ko dev Pmopovv va, ovtamokptfodv yloti kol 6To omitt dgv
VILAPYEL KATO10G TOL UITOPEL VO TOVG TEGEL, VO TPOooTadncovy Alyo meptocdtepo 1 va
Kbtoer kdto poll toug va tovg Ponbnoel. Eilvar dudgpopor Adyor, eite yuoti
katohofaivouv amd éva onueio Ko £merta 6Tt iowg elvan ko pdTono, yati dgv vTapyet
Kamolo otdyog. XtdOY0og TOovg eivar va pdbovv va ypdoovv, va dfalovv, va
Aoyapralovv kot Oxt va pdBovv aG TOVUE 10TOPiO, KOWMVIKN TOMTIKY oy®yn,
OpnoKevTiKd, ayyAkd, Tov Bo TOLG XPNOLUEVGOVY TOPUKAT® GE AALN TPAYUATO.

I: Avtd eivar kdtt Tov dpopomnoteitan amd cyoreio o oyokeio N amd mepoy o€
mepLoN;

T3: Aev vopuilw. Agv vouilm. Anladn n eumepio 1 Stk Hov pe Touddkio T€Toto, Yot
o€ OAa To oYoAEin glya E0Tm Ko £va-Ovo ToddKia, eivarn idta. Avotuymg eivat, TapoTL
dtvovton kamown kivntpa, Oev vouilom OTL avtd elvarl apKeETd Yy Vo TEGOLV TIG
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OIKOYEVELEC VA KOTAAGBOVY OTL 1 £vvola TNG EKTOUdELONG Ko TNG Taldeiag Oev etvat
poévo va mape vo pdboovpe M vo €yovpe TiG GAAeG amolaPég, OAAG mpémel vo
TPOYOPNGOLUE 0TN {1 KATWOS S1OPOPETIKA Y10 VO LTOPEGOVY KL 0TOL, Yot ExEl Ko
KOWwovikd avtiktomo ovtd, otav  PAémelg 01t evtdocovtal, Ot dwwPdlovv,
avtoyovifovtot Ta GAAN Tadld, YivovTol o amodeKTd, TIGTEHM®.

I: Qpaia, avTd To TPOPALATA 1] TO EUTOIIO KO OL SVCKOAIEG, VAL TO TOVUE TTO COOTA,
OV TPOKLATOLY, Bewpeitor O6TL givar Kuplwc...(.) amd TL Tapdyovieg ennpedlovrat,
Boouka.

T3: Oeopod O6TL givor BEpO apyiKd KOVATOVPOS Kot 16m¢ KATOov POfov dtL €dv Ta
nod1d akoAovBncovy v mopeia 6To GYoAelo, Kot 0,TL QVTO GLVETAYETOL, ONAAOT KOt
KOW®VIKE, VoL TAUE OTIC EKOPOUES, VO CUUUETAGYOVLE GTIG EKONANDGCELS, VO LTOVLLE GTAL
TAPTL, VO UTOVUE OTIG TOPEEG TOV TOUOLDV TTOL OEV €ivall QLTS TNG KOVATOVPUS, VO
UTOVLE OTA OTITIL TOVG, OTL 1GMG APNCOLV TG® TN OKN TOVS KOLATOVPO KOl
aAloiwBovv, icwg eofovdviat avtd, Tnv aAioimon. Eyd dev vopuilm o1t edv Tporypatikd
10 BéAe1g, OTL pumopeic vau pev v BeATIOGELS KATola Tpdypato otn {1 6ov, aAAd Oyt
OU®G Vo aAAowdoelg T Pdon TS KOLVATOVpag 6ov. Mmopoldv vo GuvdLaGTOVV OAd,
Om®G Kévovv OA01, ToTEL®. O Tovg Ponbovoe dPMS eEAPETIKA TO VA apyicovV Va
BAETOLY SLOPOPETIKA TNV EKTOUOEVOT).

I: Qpaio. O ddokarol kot 10 yoreio otnpilovv Vv Eviaén avtdv Tov podntov; Not
N Oyl Kot TAG.

T3: Méypt evdg onpeiov, kdvovtag onAadt ta voppa, 0ewpd 6t 10 kKévovv. Topa, To
AMyo mopamdve mov Ba ypsralovior avtd to modld, eAdyioTol givar ovtol mov Oa
dMGOLY oNUAGIO GTO VoL CTPAOEOVVY, VO EMUEIVOVV 1O1UTEPWGS, 0K OTav PAETELS Kot
Kdmota wadld To omoia xovv duvatdTnTeg, dNAdN T fonbdet kan 1 BEANGN TOVG Ko
TO HVOAO TOVG KOt YEVIKA OAN TOVG M Ttapovsia 610 oyoleio. BAénw 61t iowg va punv
VILAPYEL KOL 1] KATAPTION, O TPOTOG LE TOV OTOI0 VO TPOGEYYIGELS OVTA T TOLOLHL KOl
{omg Oyl LOVo To TOd1d, KO TIG OIKOYEVELES Y1UTL 0LV TPOCEYYIOTOVV Ol OIKOYEVELES LE
TOV KATAAANAO TpOTO, Bemp®d 6T Bl akolovdncovv Kot To Tondd.

I: Etvon epikt Opo¢ piia cuvepyacio LLe TOVG YOVEIS 0 TOVLLE;
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T3: Oy evkoda, Oyt gvKoAN. E101Ka pe ta dikd pog Tov £xovpe €06 € avTd T0 GYOAELD
N ovvepyaocia eivarl Tomiky o Edeya. Enl tng ovsiag dev vdpyel mAnpng cvvepyaoia,
ONAadn Vo TOVUE VO pIGOVUE TO OAGKOAO Vo, KAVEL aTd OV VOUilet Ko va TpoTeivel
KoL VoL Yivel Ko arodektd avtd mov tpoteivetal.'Exovue pabntpla og movue g mpdtng
éPoL mov mpoteivape vo emavardfovy. DEToc duokoAeveTol OpKETE. AEV LIAPYEL
Bonbeta ko amwd to omitt va Katoovv omd Thve oc movue. ['oti dev yvopilovv, Tdg va
BonBnoovv to maudl av dev yvopilovv. Kot to emyeipnua ftav 611 dev fBehav va
yboovv 1o emidopa. ot pe v emavainym g taéng yavelg to emidopa. To omoio
umopet va givar Bacikd €600 g okoyEvelag, dev to kpive avutd. Opmc whet to mondi
pakponpodecua apketd ticwm. Kot eyd dev 10 PAET® povo yror ™ Agutépa ANpoTiKoD
OV TAEL PETOC, 1 TPITN TOL XPOVOL oL £ivor TOAD Mo SVGKOAN Ypovid, Ba eivor
KatamEATNG Yo ovtd 10 Todi. Andadn amd v Tpitn kot Enerta apyilel n Kdtw Porta.

I: TIpakTtikég KOTA TOV TPOKATOANYEWDY TOL UTOPEL VO LITAPYOVY Kot va. epapuolovtan
ota oYoAeia;

T3: Apdoeig yivovtar yio OAa. ['a 6ha avtd mov PAErovpe. Kat yio tov bullying, xon
Yy Tov patciopd, Kot yio 6Aa. Eni g ovosiog, dnwg Ntav étot gival, dev vrdpyet
dpopda.

I: Kdt ovykekpévo yia tovg Popd pabntég, 1 vmhpyet o€ mo yevikd mAaiclo g
nepdmpromoinong og mov e LadnToV.

T3: Oy, dev vouilw. 'Exer va kaver kon pe dAro moudid. Kot pe moudid to omoia
aKoA0VOOVV TUNHATO TAPAAANANG oTPENS 1 évtadng. Kot exel vdpyet pio tdon va
daktvrodeiyvovtal. Katl kupimg ota mo peydia, Oyt 1660 ota mo pKpd, YTl to To
pikpa gtvon o abma, £xovv mepiocdTEPN EVovvaicOnon, 66o ota peydia. Exel vdpyet
dlakpion.

I: Katd v dmoyn oag, Toleg TTuyég TG TOPIVAG KOTAGTACTC LTopovV va BeATiwbovy
OYETIKA PE TNV eKTaidgvoT Towv pobntov Poud;
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T3: Ta péva Ba Tpémet 6TIc mEPLoYEC TOL £yovpe peydAn Rtnon and Poud, Oa mpémet
VO VTTAPYOVY YOPIGTE TUNHOTO, KATAPYHS. Aev pumopel vo pmaivel évo Tonddkt Kot 101K
petd v tpitn wpénetl va vapyel evtatiky fondeta oe owtd o Toudid. No vrdpyovv
avtd to Tuquoto ZEID, omwg Aépe. Na pmopodv va mapokoAiovbodv  kotd
OTTOKAEIGTIKOTNTO TNV VAN LE TO d1KO TOVG puouUd, £T01 MGTE VO LITtopoHV Vo KATOVOOLV
KkaOe Prpa Kot vo Tpoywpave Topokdto. Thpa oTIC E101KOTNTES g EIVOL [LE TO YEVIKO
TANBLGUO Vo umopohV va evidocovTol Kot kel o€ pabnuota to omoio OUMG UITopovv.
Anhadn ota eKaoTIKE dgv vopilm OtL éva modi oev pmopet va akolovdnoet. 'H ot
YOUVOGTIKN 1] OTN HOVGIKT 0eV Umopel va, akoAovOnoel 6to Tunpa tov. Madnuotikd
Kol YADOGGO Op®G, oL lval Bactkd padnuoata koppod Kot puotky, Yot Oxt, apyotepa,
yperalovtol forfeta amd 101K ekTadeLUEVOVG SOGKAAOVS TTOV VO LTOPEGOVV VO TOL
KAVOLV va ayamroovy ovtd mov Ape oyoreio. Na ayomicovv v dtadikacio. Kot oavtod
Ba 10 Kbvouv povo dua PAEmovv Ot pmopodv vo To. KaTaeépovy. Matoadvovtat
onAadn, amd v Tpitn Ko petd PAémovpe potaimon. Kot yi' avtd ta mopatdve KiOAoC.

I: Qpaia. ['ati motedete Tog yperdlovion aVTES 01 AAAAYES, MOTE VO, KOAVTEPEVGEL, VO
BeltimOel;

T3: Eivou ko kotvaovikd to 0&pa. Etvor kot yro avtotvg. AAAG efvon kot yio to vtdAlouto
Kowvovikd cOvoro. [ati fAEmovpe 6t Ta mpoPAnpata g avepyiog Kot To TpoPAn ot
™G Un amoppdENoNG LILAPYOLY KOl GE AVOPOTOVG TOL £XOLV KOl UETOTTUYLOKAL.
BA\émeig 011 oev Bpiokovv gpyacia. Ot dvBpmmotl avtoi mapa mold Mo eOKoAo AouTdV,
EPOGOV OV £XOLV 1oL WOUTEPT) KATAPTIOT KATAPELYOLV GE OAAEG TPUKTIKESG, KAOTES
10 ‘va T’ dAho. Kot dev givar kowvovikd amodektd ovtd A0y® tov OtL, dgv KAEBoLV,
ToTeEV®, amd youl. KAEBovv ywoti dev £yovv. Apa (.) Ponbdetl To va KOTaPTIGTOVV Ko
VO LITOVV G€ L0l SLoOIKOGT0 EKTOOEVONG £TCL DGTE VO ATOKTICOLV KATOL EPOSL VOl
UTOPOVV VO UTOVV GE VOLLUESG OLOOIKAGIES TG MGTE VO PUYEL KO 1] TPOKATAAN YT OTL
(.) ot yveTOl £tvan OAOL KAEQTEG.

Avt6 10 Aépe. [lpdoeye Ta mpdypata. Me 1o mov unaivel évog Poud kdmov puidape v
ToAVTO oG,

TNaoi éxel mepaotel Ko dev €xetl mepaotel adikwc. Anradn vrdpyet ovtd mov Aéue. H
TPOKATAANYN €xEL Kot o LeYaAn 06om aindetoc. Kot o mpémet kan avtol vo BEAovv
va 10 amoTva&ovy. AAAG dev PAET® va tpoomaBobv va to kdvouv kidAag. Eivor kot
amod TV TAELPA TOVG aWTO. Pep®d 6Tl elvan kKaTd TO Moy, DTaiel Ko 1 wOALTELN.
®raiel 10 oyolreio. Draive Opmc Ko ot idtot. Av BEAovv ko eketvor va aAAGEEL, Ba
oAAGEEL. AMAG ypetdletar kol Porfeta and v molteia. [To ovolaotikn) OmAadn
Bonbewa amd v moMrteio. Oyt povo divovpe €va yIAapiko yioo vo, Ypoeteite. Zog
dtvovpe €va EMIOOO Y10l VOL GUUUETAGYETE GTY| GYOMKT dtodkocio, aAAd péypt exel.
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I Avtég ot aArayég, pag eimate 6tL Tpémet va yivouv amd TV otkoyEvelo v idta.

T3: Kot and v owkoyévela, vor. Kot pe Bondeta g mohrteiag. Ohor pali, mpénet va
yiver tavtdypova avtod. Agv pmopel va mpoomabel o £vag amd ™ pio aAdd va Bpioket
toiy0. Qpaio. Oa BdAw eyd 10 TOdi pov va daPalel. Oa to PEPV® 6TO TYOAEl0. Oa
Kévo, Oo..@@@. Aev pmopet dpme. Tati eyd eipot aypdupotn. Aev pmopd vo 1o
Bontnow. Ilodg va 1o Bondnow. Agv £y Ae@td va tov Barm ddckaro 6to onitl. E1dikd
Today®yd mov va EEPEL va T YePLoTeL. Apa dev TTPEMEL 1) TOMTEID VAL EVOKOYEL TAVE®
a6 1o TPOPANUa avtd; Av BéAeL vo aALGEEL pakpompdbesa. AvTo dev yivetar am' T
pio pépa otnv GAAN. Avtd pmopel va BEAeL va Tapet Kot dVO YEVIEG Yo v 0AAGEEL avTn
N vootpomio. Oa Tpénel va empeivove OL®G.

I: Qpaia. ‘Exete kbmolo cuyKekpipévo mapdoetyila 6To HVOAO GOG TS TO GYOAEI0 M M
nolrteia i) 0 kdOe dMpog pmopel va kdvel oty Tpdén katt tétoto; To oyoleio ag movyLe,
Tl 6AL0 Ba popovoe va Kdvet,

T3: To oyokieio amd pdévo 1oV Ywpig ™ Pondeia g moAteing dev pmopel vor KAVEL KATL.
H noAteio Oo tpénet, cag eina, ZEIT 1a&eic onwodnmote, wiaitepa yio ta Popd mondid
Yopig Tpooui&elg e dAhovg yroti avtoi lvar ot Ldvipotl Tov vTdpyovy 6 KAOE mepLoy).
Aniodn oto Koponi mov €yet mipa moAlolg Oa mpémel va €xel onmooNTOTE KAOE
oyoieio éva TETO10 TUN PO KO UV TTe Kot 000 yiati propel va éxelg 1n, 2n, 3n éva tunua
4n, 51, 61 GAAO TUqHO. AAAEG OVAYKES EYOVV AVTE, GAAES VAYKES £XOVV AVTA.

I: "Etot yopilovtor kiohag to ZEIT o Tpunqpoto.

T3: 'Etot, va yopilovtal, va vrdpyovv dSumhd tunpato va Bondnbodv oe mpmtn @don
He autd Kot vo vIdpyel Kivntpo 0Tt £Y® A 6TO0 SACKAAO OV KOl KAV® TO padnud
LoV OAAG evtdooopotl OUMG HEGO GTO TUNHO HOL TO TPEXOV G€ OAES TIG VTOAOITEG
E01KOTNTEG Kol £T01 TopoKoAovO® kot Epyopan va cupuPadicm. Avtd gival 1o TAdvO.
Topa, kowvovikd kdBe Anpog Tt umopel va Kavet, Na £xel 0paoelg 014popeg GTIC OTOTES
va kaAovvtot Kot voo ®Bobvtol Kot omd T0 GYOAEI0 VO GUUUETAGKOLY GE OVTEG TIG
dpboelg €101 wote va PAETOVY OTL 0ev VILAPYEL LOVO aVTO UTOPOVUE OG TOVUE Kol
afAnTUCd va govpe madd To omoia Vo umopovv va tpowOnbovv. Na fonddet dniadn
Kot 0 Afpog oty €vtaén, Kavove kamoto mpdypappo Bopdpot yio to koAdumt. Not,
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oAAG 0 Poud pag dev E€pet va kolvumdet. To goPatal to vepo. Kot epdg €dm ta mondid
ta Popd dev mave oto kolvumt. EYd Stapovo pe autd. O énpene vo evtayTodV Kot vo
yiver mieom otovg yovelg 6Tt avto givar to pdnua g youvaotikng. [Noti vo umv pédet
10 Toddkt va, koAvpmdet. ['ati Eva tpipmvo oAdkAnpo, dNAadn dV0 MPEG YOUVOGTIKNG
Oa peiver popacpévo oe éva tunua, ovtd Béiete; Tati va unv méel. No pdbouvv
UTACKET, vo udbovv mododceapo, va pabovv ta ayopro. ‘Exovpe mold peydro
evorpépov. Tovg apéoel To Todo6cPatpo. No kaAlepynOel avtd Kot og eninedo oNov.
No onupiovpynfodv opddeg abintikés, vo Ponbnioovue to kopitola. Exovue
TpoPfAuaTa Kot ToyvoopKiog HeTd amd Eva onueio kat émeita. BAEmovpe 0Tt moAL
oudid dev gival og KATAAANAN Quoikn Katdotaor. [t dev cuppetéyovy evepyd ota
TPOYPAUUATO YOUVOOTIKNG. Kot ota mpoypdppoata tTov fpov dev pmaivouy. Ag Hmovv
dwpedv ta O VTA, 0g UV TANp®vovy. Ag yiver kdtt vo. fondnbodv kou avrtol.
KaAlteyvikd. ‘Exoope moudid mov €xovv moAd wpoio KOAMTEYVIKY €K@pooct. O
pumopovce va, koAdepynOel. [Hapadosiokovg xopovs. Na eviayBovv ce o yopt.
Kérti. Agv PAémovpe ta moudid. ITodd omdvia épyoviar. Eyd éPfiema mépot tnv
Kheomatpa kot yorpoépovv. H adepen-, n peydin mov mye yopuvéotlo. Zoppeteiye otig
ywptés. Tng dpeoe, mapa mord. Agv Bo pmopovoe avtd va KoiepynOel og eninedo
onpov; Na coppetdoyet evepyd o€ KATO10 TPOYPOLLLLLOL.

I: Nou.

T3: Ao £xovv Ko @ovi. AAka xopgvovv mpaia. To égovv Epeuto. No kadiepynOei
avtd kot aAhov. Oyt pévo to1ptetédt. Na xopevovy Kot GAALOVS Y0povs. Y TapyovV Tapa
TOALGQ TPAYLLOTO, TOV PUTOPOVV VO KAVOLV.

I: Ot yoveig Ba émpene va TPoGEYYIGTOVV LE KATOLO TPOTO.

T3: NAIL NAIL Kot unv mepyiévelg moté xavévag Poud va épbet 610 oyoieio va to
Kkévelg avto. [pémel va mag oV exel. No mdve ot ddokarot. Kot Oyt pe kapepeg ko
TETOL0L YloL VoL povovv kot o Aowtd. ‘Epyopon cav ¢irloc. ‘Epyopor vo cov piinco.
"Epyopot va 6ov e 6tt vapyet avtod. Kot eyd avtd Oa 6to kévo ota pétpa cov. Omote
Oec ko Omote pmopeic. OéAm, e Kavévay GALO oKomd Tapd LOVO Vo S106KEIAGELS, VO
TEPAGEIS Mpaio Kot vo O€1g OTL vapyel Katt dAAo. Agv givan povo owto. T eo0dic
KOW®OVIKE Vo Toug €ENYNoel ot Adyla To Ok TOVg Ta omAd, Tt Umopel va yivel yu
aVTOVG Kot Tt KaAd Ba Toug Tpoceépel avtd 1o mpdypa. Kot 6Tt dev vapyetl kdmoto
atlévta and micw. [otl pmopel va oképtovtal Kol €k Tov Tovnpol OTL pmopel va
vrapyel o otlévro aAloiwong. Xila dvo. Noo punv vrdpyet avtdg o eopoc. Tarti
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TIOTEV® OTL Kol AVTOL LITAPYEL EvOC POPOC amd TN peptd Tovg. Kot dev BELovv ko elvat
1660 K eloTol. Edd dev BEhovv va mavipevovtal dhiove. Ta BEAovv petald tovg, yarti,
YTt VEAPYEL KATo10¢ POP0G. Aéw eyd TOPOL.

I: Z10 va mpoceyyicel 1 moAtteio Tovg yoveic yio va fondncovy kKaAvtepa o ToudLd
TOVG;

T3: Kot ov16. Zuv 101¢ GALOS.
I: E¢povpe 011 £vag TpOTOG £ivat TO EMIOOLA TOV AVAPEPATE KOl EGEIC.

T3: Nat. Avto givan iomg 10 Ayodtepo. AAAG BAémovpe 6t pdvo avtd dev apkel. Kot o
KaBévag, KL amd gHAC, Kt 0 U1 YEAMOUAGTE, 0V HoG divove KATL Yo va TO Kavoupe, Oa
10 Kavope £Tot kat dev 0o PAETaLLE ToL 0QEAT OV umopel va. £yl | cuppeToyn pag. Oa
BAémape pévo 1o kivnpo, To TVPAKL, Kot dgv Oo PAémape amd TG® TL PEPVEL OVTO TO
Topdkt. Apa dev apket OTL gpeic divovpe kKivnTpa, aALd eogic dev evtdooeoate. AnAaon,
avtd etvor po wpoypotwkorae. Atver xivntpa m molteio, oAAd ki avtol dev
evtdooovtatl. Ki avtd eivor pia mpaypoatikdmta. AAAG mpémet to yuoti vo peietnOet
Yopic TpokaTaAnyn amd kapio tAevpd. Ovte omd v pio, 00Te amd TV GAAN TAELPA.
Av Béhelc mpaypaTikd Vo ToVG EVTAEELS, VITAPYEL TPOTOG.

I: Qpaio. Mg Bdon v gumepion cog LVIWAPYOLV OLTH TN OTIYUN TPOKTIKES M
TPoceyyicels mov Eyovv amodelybel amotelecpaTikég 6To va evoopatmbovv ot Poud
pobntég;

T3: Avtd dev 10 Yvopilon. TovAdyiotov and o ydpo ctov omoio Ppickopor eym (.) dev
10 YV pilm. EEp® 6TL GUYKEKPIUEVT UCKAAN GTOV O1KO TNG EAEVOEPO YPOVO aoyOAETITOL
pe Poud moudi to omoio aiveton 6tL n evacydAnon g pali Tov kat’ iav, £6Tm Kot
Y Alyo, ylio pion opa, o¢ Tovue, T pépa £xel amoteléopoata. ITov onuaivel ti; Ot
éva moudakt 6tav etvar TO60 DTANGTO, OTWG OAa Ta TOdLd, pe Atyn Bondeia pmopel va
dei&ovv évav dAhov eavtd. Kot va deiovv ta tarévta Tovg, va EedmAmcovy OAo Tovg
TOV YopokTpa oveEaptnTa amd 10 tepPiriov. Ocmpd 6Tt £lyov 01 SACKAAOL EVa pOLO
o0 Pacikd ot (on Tov modiwv. [Ipéret icmg kot gpeig ot 1010t va Eavapyicovpe va
&yovpe avtd 10 poro. Av pag apnoovv BéPata ko ot yoveig. Tatl n akbpwon eivon
AMyo...(.) ko avt givor pia tpoyomédn. AAA va EavaoKEPTOVIE Kot EULEIG TO PpOLO LLOG.
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Mnv BAémovpe kot gpeic LOVO o TLPAKL, TO HIeBO Ko va pevyovpe. Elvan moddxia,
etvat yoyovAEg KoL aVTA.

I: Yrapyetl katt Ao mov BEAeLS €60 Vo avapEPELS, VA TIELS;

T3: Ilpénetr va yivel éva coPapdc d1dAoyos. Oyt dpme, cov gima, pe KAUEPES Kot UE...(.)
Oy y10 10 @aivesBat...tig Prakeieg avTéc ToV Qaiveshe, KAvVOE S1OAOYO0, KATOULE GTO
tpoméll. Oyl No kdtoovv 6to Tpaméll EKTpOcOTOL TV dAGKAA®Y TOV dtddckovy Poud
Kot vo, EEpoVV TIg TpayaTikég duokoAies. Exknpdommot péca amd toug Popd. Oyt avtol
TOV TOVG EKTPOGMTOVV TTOL £X0LV Pyddel To oyoreio. Avtol Tov givart YOvelG modimv
OV £pYOoVTal 6T0 GYoAEl0. Me mpaypatikd, peaiotikd TpofAnuata Lmng. [Tov &xovv
Opeg () 6t avnovyovv mpaypotikd. Oyt avtovg mov Aéve, €, dev PBapiécar. ITov £yovv
0éAnon aArd Bpiokovv gumooe. [ati vdpyovv apketol amd avtovs, Bewpd. EEpw
popd modov, Popd, n omoia yovotav ctov dnpo, de€id apiotepd, 0ehe va dSovAELEL
Kot Bydet To yopvacto yio vo Tapet xopTi va Umopet vor Umet € 010 Vo SOLVAEVEL. Apa
YITAPXOYN avnovyieg. Agv ivat 6Tt dgv vtapyovv avnovyies. ATd OAoVG TOVG POPEIS
KOl TOTTIKOVG KOl TOPOTAV® VO KATGOVV GE £Vl TPATELL Kol OVGLUGTIKA va Bpovv AVGELS.
Avoelg cmotég, Oyt pe pa kKhovPa toug palevm dhovg Kot Tovg Palm euiakn. Ovte
oG Oive éva KATOoTAPIKO TO pNva, €101, aépa matépa enidopa. Kot oty ovsia 6to
oyoieto timota. Ovoaotikég Aoels. Oewpd 0Tl péca og (o mevraetio 0o PAEmaple
TPOLOKTIKO OTOTEAEGLLOLTAL.

I: Naw, opaio. Evyapiotd mdpa mord.

T3: Tlapoakoid

Interview 4 — Participant T4
Date: 03.04.2026

Duration: 20 minutes

I: Aowmdv, kaAnpuépa.
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T4: KaAnpépa.
I: Zog &xm evnuepmaoet 6TL Ba yoypaenbeite Kol cuuewveite cOGTA;
T4: BePaimc.

I: Qpaia, B0 pAdpe kol otov evikd. Oa Umopovoeg apylKd Vo Hov TELS KATolo
TPAYUATO Y10 TIG OTOVOEG GOV Kot TO AKAINUATKO Gov vTdPabpo;

T4: ®détog eipor avaninpotpia, Ho ruAnom Alyo yia to epyactaxo. Eipat avaninpotpio
Yo TETOPTN, TEUTTN XPOVId, dev Buudpat akpPac. Exm teleidoet 1o modoywykd g
[Tatpag to 2017 o Exm kdvet kot 600 petamtuyaxkd. To éva givor mave otig TPS oty
ekmaidevon Kot 10 GAAO givorl mOve o€ O00KTIKN HOONUATIKOV KOl QUGIKOV
emotuov. Kat &yo kavel o empodpemon oty ekmaidcvon STEM kot oty €101k

ayoyn.

I: Qpaio. Apa TdHGA pOVIO SIOAKTIKNG EUTELPING, TECCEPA LUE TEVTE;
T4: Mic6 Aentdkt va ta vroroyicw. Eivat dvo, tpia, téocepa, () €5t
I: Me i mAnboopuod pe avtd;

T4: Abvoun tdén evvoolpe;

I: EBvikodtteg, nhxiec.

T4: Katd xopro Aoyo &xm acyoindei pe eAinvopwvoug pantéc. ITo ondvia elyo Ko
KLPImG 6TOV 101OTIKO TOpEN TOd1d TO omToia NTav amd dAleg ydpec. Eiya o poabntpio
n omoia Nrav amd v KoiopPio ko rav dlylwoon. Kot éxo cvvavacstpagel akdpa
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Kol LE ool to. omoio eiyov oA eBvikdtnTa. ANANOY 0¢ TOVLE KATOL0 TOUdLd TTOV
uod and EAAGSa, piod and Ayyiia. Eixo kot o emoyn 000 moddkio To omoio oV
a6 v AAPavia. Kot pétog eipon dackdra og 16En ZEIL ko £xovpe Kotd KOp1o Adyo
paontég Popd, apketodc toug omoiovg Bondape Alyo oto pobnciokd Koppdtt aAld Kot
010 kowvmviko. Kat éyovpe kot 600 madid mov Aettovpyove cov TéEn VTOdoYNGS, TO
omoio etvarl oVO Kopitola, adepPES KIOANG, TPITNG Kol TEUTTNG ONUOTIKOV OO TNV
Ovkpavia.

I: Qpaia. Avti Bo Tav Kot 1 ETOPEVN EpMTNOM, oV £XELG SOOKTIKY eumelpia pe Poud
padntés. Mag eimeg 611 @étog Aettovpyeic oto tuua ZEIL.

T4: Etvau | ipdTN ©opa 9£T0G IOV £X® TOGO HEYEAN o] Le aAdogBveic pobnTés Ko
pe podntég Popd. Agv giya Eovd vdpéet TOG0 Kovtd pe autn v Kowvotnta. [ati dev
VINPYE KATE KOPLO AOYO OTIC TEPLOYES OV ETVLYE VAL EILLOL OVOTAN PAOTPLLL.

I: TIog Ba mepéypapeg ™V EVOOUATOGN AVTOV TOV HOONTOV GTO EAANVIKA GYOAEla,
ponotlokd Kot KowmviKd;

T4: MoOnowxd stvor apketd oamortnTikd KOppdtty, yoti katd KOpo Adyo ot
TEPLOCOTEPOL OO ALTOVG TOLG LoONTEG TapaTPOVUE V. XYoLV aLENUEVO TOGOGTO
OYOAKNG drappong. Aev Epyovtol TOG0 GuyvA GYoAelo, TPAYO TO OTTO10 EKEL TOV Pmopel
Vo €YouV KAVEL pia Tpododo 6To HofNnclokd KOUUATL, LT SWKOTTETOL OO HEYAAES
LOKPOYPOVIEG OTOLGIES, KATL OV pog mhel moAAd Ppata wicw. Kot €dd pdilov
Epyetanl va Koupmmoel kot kdmwg to tunuo ZEII, étor oote va ta Ponbnoet
TEPLGGOTEPO VA OVOTANPMOOOLV KEVE Kol vo Tape pe €va dapopetikd puhuod. Xto
pofnookd Koppdtt, OnAadn, etvar avtd katd koplo Adyo. Béata, dnmg kon oto mandid
TUTIKNG aVATTTVENG Kol oTa EAANVOMOVAQ, €ivar mOAD GLYVEG Kot Ot poBNoloKég
SVOKOAIEG, KATL TOV E01KA G€ ALTOVS TOVG HOBNTEG OEV AVIYVEVETAL 1] OEV TO YAYVOLV
1660 TOAD. OTdTE TO £XOVLLE KOl LTO GTO VOL LaG, OTL AdY® TTEPIBAAAOVTOG TOV propel
va unv €yel 1000 ToALA epedicpata kot ta Tadid v unv €xovv avamntvyfel toco Kot
KOWOVIKE 0AAG KOl VONTIKA, EXOVUE AlYO TEPLGGATEPT AVEXELD KOl AlYO TEPIGGOTEPO
HEPAKL VO TOVG paBov e oA Pactkd Tpdypota. Avayvmon, amir Ypoet], avtd Oniodn
0710 pobnclokd KOUUATL. XT0 KOW®mVIKO glval, vouilm, oe GuvApTNOoN Kol OVTO LE TO
poonoiokd, yoti 0tov To mondl vidbel ac@aielo 6To HobNGLoKO KoppAdTL, £xel Kot €val
nopamave (A0 Kot o ToPamave GLyoupld Kol 6TO KOWVMVIKO TOV KOUUATL, YTl £xEl
po cofapn mapovcio peg oty TAEN. Avtd ta modd Oev €yovv TOGO TOAD
aVTONEMO1OMNOT GTO KOUUATL TG TAENG, OTOTE KOl GTO KOWVMOVIKO TOVG, KT EMEKTAON,
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elval mo palepéva N Kotd kuplo Adyo kdvouv mopéa LETaED Tovg. Eyd ovtd éxm
nopaTnphoEl €0 ov gipot. Kavouv mapéa peta&d touvg enedn yvopilovror kalvtepa
Kot £Y0VV TOPOHOLe KOLATOVPM, TPdypa To omoio gival Kot puololoykd. Kévouv kot
mopéa Kot PE To GAAA Toudid, OnAadt| Kot 6To TAaicto ¢ TaENG Ba cuvePyaoTOLV pE
pio pkpn dbnomn, OnAaadn arnd ™ dackdia Ba yivel avtod. [ToAAd Tardid Opwe to Exovv
KOTOKTNGEL OLTO GE TOAD HEYOAVTEPO PaBUd, Vo KAVOLV Kol [e EAANVOTOVAL TOPED
KaBmg Epyovial TEPIEGOTEPEG POPES. Apa To. PAETOVY KO TO GAAM TOOLA TEPIGGHTEPO
Kol cuvavaotpéovtol OAol pali mepiocdtepo. Epeig éxovue tétoto mapadeiypota oto
oyoAglo.

I: Avt n katdotoon Bswpeic Ot givor kbt mov aAldlel amd oyoAeio oe oyoheio,
pmopet va drapopomoteitar;

T4: And oyoieio 6e oyoAEl0 TO KOWMOVIKO N TO Ladnolokd;
I: Kot Ta dvo.

T4: To pabnoioxd etvar kATt TOL £XEL VO KAVEL e TOAAG Tpdypata. [Tpémet va épyovtan
Kot To TodLd oyoreio, Tpémel va Exovv Kot pio meBapyio. Agv EEpw KoTd TOGO AALALEL
amd oyoAeio oe oyolelo. Ihotedw Opmg Ot yperdlovror moAlol mapdyovteg va
Aeltovpynoovy TaVTOHYPOVA Yo Vo VILApPYEL pio vod0g GTO GUYKEKPLUEVA TOOLE Kol
Kowovikd Kot podnciaxd. Nopilm 01t icwg pmopet va aALalel amd meploy o€ meployn.
Anhadn av kamola oyoreio Bpickovral, Onwg ivarl To 01K0 pag 0o oto I'épaka, o pia
YETOVIA 1 0Toia Elvan TEPIGGOTEPO EAANVOPMVY Kol 0 01 KovOTNTEG Popd dev piddve
Popovi, piddve eAAnvikd. Avtol ot dvBpmmol Aoumdv EYovV TEPICCOTEPT| EMOPY| LLE TOV
€€ KOGLO EVTOG EIGAYOYIKAOV VO TO M, TOL OV €lval PHEGA GTNV KOWOTNTA TOVC.
Ondte €xovv ko dAheg Tpociapfavovces. Elvan mo Betikd draxeipevol og OAN avutiyv
TNV KOW®VIKOTOINGT, 0&V gival Ldvot Toug dSniadn).

I: Qpaia. Tt eldovg epumdo1a 1 SLGKOAES GLUVAVTAVE 6T GYOAKN TOLG gpumelpia ot Poud
pobntéc;

T4: ITo moAd moted® ATt gival TO KOUUATL TOV ATOVGLOV. XAVOLV TOV PLOUO TOVC.
Mmnopet va givar Alyo mo kot Ady® meptBaArlovTog Omwg eimapie Kot Ady® TOALEG POPES
HaONGLOKOV OLGKOMMV 1] YEVIKOTEPO EMEWON UTOPEL VO VITAPYEL MO UEYUAVTEPN
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avVOPILOTNTA, UTopEel va elval Alyo mo apyoi. AAAG vdpyovv Kot AL TadLd ToL omoio
etvar o apyd, dev eivar povo ot Popd podntéc. Avtol Aoutdv, Bempd 4Tl emedn
Aeimovv kot dgv £YOVV KATAKTNGEL GE EMAPKT Pabud T GYOAKT povTiva Kol TO GYOAIKO
wpdpro vimbouy pa avas@dAelo Kot avtd gival To Kupiapyo eUnddlo. e GLVOLUGUO
pe 6Aa o vTOAOUTa TOV gimape. AAAG PPt Kot To ToudLd ToL omoia givat Alyo o wicw,
O VAP I UTopEl va, £xouv Kamotla padnotakd TpoANHaTo 1 KATO1ES SL0TapoyEC
HEYXPL KO ALTEL T GYOAKT povTiva OTOV £pYOVTIOL TNV KATOKTOVV 6€ éva Babuo. Apa
vidBovv pio oryovptd 6t EEpo T1 Ba KAve N devTEPN MPA, EEP® TL B KAV® LLE TO TOL
aAAGEEL M dpa 1 EEPM OTL TOPO YTOMNGE TO KOLOOVVL KO AW GTNV TPOGEVYN. ANAaon
QLTAE TOVG SNUIOVPYOLV HLOL GLYOVPLY KOl Lot acPAAEL0 Ko Eivar Kot Adyog Tov £xovpe
OYOMKEG pOLTIVEG Yo OAOL TOL TOUOLA.

I: Apa mowor dAAor mopdyovteg emmpedlovv, mépa and T0 OYOAEI0 OGOV APOPA TO
poOnclokd Koppatl, molol Aol Tapdyovteg OMUoLPYoDV EVOEYOUEVOS aVTA TO
eumodta Oa propovoape vo movpe. Eivan Oépa background, sivon 0épa. ..

T4: Eivan 0épa owoyevelakod mepiailoviog Bempd kol KATL TOV 10YVEL, EOVOAE®D Kot
yevikotepa dgv gival uoévo oo to Poud moudid, eivor Bépa kot Alyo katd méco 1
owoyéveln dtvel faon oto oyolreio. Otav Aouwwdv N papd, vo o Eva TopadEryLoTAKL,
otav 1 popd Bo onkmbel 1o Tpwi, Ba eTIGEEL TO TPOIVO 1| B dDGEL KATL 6TO TOLdT Ko
Ba o gTodoEL Yo GYoAeio Kot Ba TO £xEl EVILEPDOGEL OTL TPEMEL VAL TTOS GYOAEID KO
Ba mog oyoAeio, yuti avtn etvon n dovAeld Gov, avtr| gival 1 povtiva Gov, KATL TOL
yivetar, Eovolém kot HE TO KOVOVIKG Toudld, eketvol To £0uV 6TO HVLOAO TOVG KOt
katohofatvouy kot amd T popd 0Tt dev umopovv m.y. «A, eivon Iopackevn| vo Aetywy,
«A, Bpéxer va Aeltywy», dnAadn oev mailel avto cav oevdpro. Epeic éxovpe té€toto mondid
OV KOl 01 YOVELG £pYovTal, pOTAVE TOLG dUCKAAOVG, Vol OTOALTO GUVEPYAGILOL GTO
KOUUATL TOV EKOPOUDY KO TOV ONAMCEDV KOl TOV YPNUATOV, YIVOVTol O1EVKOADVGELG
0€ KOMOEG OWKOYEVELEG TTOL EEpovpe OTL OLGKOAELOVTOL, OAAL TO TOdLd OVTA Kot
épyovtal oTlg €KOPOUES, Oev KABovTal Omit, Kot @EPVOLV TIC ONAMCES Kot
evnuepOvovTal Kol Hécm email, kot yovpe Kol TNAEPOVO TOL 0TOi0 AELTOVPYOVV Kot
UTOPOLLLE VO TOVS BPolLE, EpyovTan Kot 6TIS evnuepoels. Efvat dniadn mo oAl 0éua
OTL 0V 6TO0 OKOoYeVELWNKO TepBdArov, oto background, Tovg movv 0Tt dev mepdlet Ko
va Aetyelg pa foopada, dvo Boopadss, Eva unva, stvat ok, Tote To Todi B moKToEL
pio ad1opopio TPOG To GYOAEID £TG1 KOl AAMMG Kol TPOG TOLG 0AoKAAOVS, 1) O EpyeTan
€00 Y10 VaL KAVEL TO KEPL TOV, dgV Oa EpyeTan €00 Yo soPapd Adyo. OmdTe Kat' eméktaom
o0tL tAog Ko va vTdpyEl amd TO GYOAIKO TEPIPAALOV, elvar Kol avTd Eva EUTOS10, LE TU
onradn duibeom Epyecat. Evad éyovpe mapatnpnost 0Tt Ta moudid mov ot yoveig Toug
T0VG £xovv o EekdBapn coPapn ewdva yio o oyoreio, Epyovtor £dm kot avOilovv.

83



r. HELLENIC Postgraduate Dissertation
OPEN

N UNIVERSITY Teachers’ Attitudes and Perspectives on the

Inclusion of Roma Students in Greek Primary Schools,

Vasileiou Kallithea

I: Qpaia, pe molovg Tpdmovg T0 oYoAEl0 1) 01 ddoKaAOl oTNPilovy TV EVTaEn OVLTOV TOV
nadnTov, HEco amd TPOKTIKES, LEGH OO CLVEPYOCIO LE TOVG YOVEIG, [LE OPACELS KOTA
TOV TPOKATOAMYEMV EVOEYOUEVMG;

T4: Yrdpyovv dpacelc o1 omoieg Kortdpe kot Eviaccovy Kot to wadtd Popd. Eyd coav
daokaia ZEIT eipon mépa ToAd EDEMKTN 6TO WPAPLo YEVIKOTEPQ, dSNAOON TPOoTadd va
aALalo to TPOYpappa kibe Popd €161 MoTE OAO TA OO VO EPYOVTOL AlYO Kot Vol
vidBouv €d® Vv acpdAeta g TaENG ZEIT kot va kdvouy Tparypatdkio To omoia sivot
KOVT@Q 07O €MMEDO TOVG Kot Alyo mo avefacuéva yio vo, unv vidbovv 1060 yaopévol
péca oty téén. I'ivovrar opdcelg ol omoieg Pacilovrar 6TV KOLATOVPA Kot VITAPYEL
Kot o0mOAVTN €VTaET 6TO KOUUATL TV GYOAMK®V £0pT@dV. AnAadn ta modid Popd &xovv
O1KO TOVG KOUUATL 0G TOVUE GTIG YIOPTEG VAL TOVVE Kol OVTOTOKPivovToL Kot Tépo Tapo
TOAD KaAd. Tdpa Yo TOMTIGUIKES OPAGELS LOV OLUPEVYEL OV £XOVV KAVEL O SAGKOAOL
KTt GALo. Elvan pia okéym axdun va kdvoovpe kdmota yopti 1 omoia Ba 1Ayl Tovg
VOAOUTOVG HadNTES 6TV KovATOVpa TV Poud padntov. Axopa opmg dev £xet yivel
mpokTikd. ‘Htov opmg pion okéyn yevikdtepa Yo Vo YIOPTAGOVE KO TNV NUEPO TOL
&xouv.

I: Tloteg mTvyég ™G vdpyovcag Katdotaons Bempeic 6TL propovv va Pertimbodv Yo
TOVG pobnTéc;

T4: Kvpimg 10 xoppdtt g eatopkevpévng ndnong va yiveton mepiocoTEPO OTMG
Kol 6€ GAAQ TTod1d TOL OV EivOl TUTIKNG OVATTTLENG VO YIVETOL TEPLGGATEPO KOl OO
™ Yevikn TaEn. Anladn motevw OtL av eivon mo moAd e€atopkevpévo kan EEpet To
nondl 0T Ba Thel va kdvel KAt kot Oo avtamokpiBet kot dev Ba eivon yapévo péoa oty
T4EN awtd Tov dNpovpyel Eva Tapardve (Ao va Epbet oyoieio. Ag movpe £d® emEON
YO T0 ToipVE T OO OADV TOV TAEEMV PEXPL TEVTE ONAdT] pio dpo Kabe pépa
EEpovv OTL 6,11 Ko va, yivel pia opa Ba pe whper n kupia kKo Bo kKdvovpe avtd To
wpaypato. Anhadn Epyovtal, akOuT Kot Timoto Tov AEEL 0 AOYOG VaL UMV £XOLV OKOVGCEL
Kétw, EEpovv 0Tt Ba EpBovv £d® Kot Ba kKévouv KaTL. B0 KAVOLY KATL O1KO TOVC.

I: AAAG dev éxovv moAAG oxoieio Tumpa ZEIT.
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T4: Now, oev €govv. 'H €yovv mov vroAettovpyel. AnAadn €0d Bo mTpémel Kavovikd va
vrapyovv 6vo ZEIT kot eipon povo eyom.

I: Qpaia. [ToAd wpaio. Tt eidovg aArayéc | TapepPdoelg umopoHv vo BEATUOGOVY aLTH
TNV EVOOUATMON TOV HoONTOV Kol EVOEYOUEVOS OO TOOVE VO YiVOuv onTéG Ot
aAAOYEG;

T4: Avtd mov Ba umopovce va yivel, BéPata dev EEpw katd OGO B pmopovoe va
ovppel oy mpdén. Eivar Alyo avtd mov Ba Béhape va ovuPet og éva pol cdvvepo.
Av16 ov Ba propovoe va yivel Bo tav pa amoysvopatvi Eviaén tov podntov. Towg
onradn va kovovicel ko M mpwtofdOuia kot n Sevbuvorn dniadn va dmoel Ta
OTOPOATNTO VOLLKA TPAGIVO. AT £TGL DGTE TAPOUSELYLATOG YGpM TO GYOAELD VO avoiyet
vy éva dlopo to amdysvpo pe OAN TNV OVOUEVOUEVT] OGQAAELD TOV VO OVOiyEL TO
amoysvpo Kol va épyovtal kdmowot M €Bgloviéc 1 Odokarotr, PBéPata evvoeiton
KOADUUEVOL e OTL KAvouv Kot £€Tpa wpdptar Kot OA avTd Kot vo, KAvouy €va TOTOL
EVIGYLTIKY OdooKoAi g avutd ta modtd. 'H ag punv elvar evioyvtiky didackoiio
oLVEYELD PE HOADPL Kat yapTi ylotl ovtd givat KATL Tov dev TO0 BEAOVLY TOGO TOAD TOL
Popd moudid dev 1o £xovv cuvnBicet pdAlov yio vo givot E0IKEI®UEVOL OAAL VAL KAVOLV
7o TOAAT dpdiom, OmmG va dovve pio Tavia Kot autd eivol HEGH GE QVTA TO KOUUATLOL
nov Ba o avortuéet, elvan pésa oty Evraén N va £pbet po BeaTpikn TapAGTAGT Kot
va Tapakolovdncovy 1 va kottdEovv va toug dtafdcovy ot ddckarot Eva Bifiio 1) va
WACOVV Alyo Y10t TOV €0VTO TOVG 1) AKOUT KoL Vo, Elval Kol TOPo EKTOG Ao To TOdLdL
Popéd va gtvon ko kdmotor avBpwmot mov eivon peyaldtepot, yoveig icwg ylati avtoi ot
YOVEIC 0¢ TOVUE OV UTOPOVUE EUELS Va Exovpe amaitnon va fondncovv ta mwodid dtov
Kot ot idot eivan avareapntot. Mmopet kat ot idtot va 0&Aovv va EpBovv va fondnbovv
Yl va Tovg Pondnoet Evag dAGKAAOS TMG VO YPAWOLV Hd 01TNOT TAS V. KAVOLY KATL
nhpa oAV PBacikd M va pdbovv amir] avéyvoon yio vo. LWTopodv Vo, Tyoivovy 6To
cOUTEP UAPKET LLE ACPAAELDL.

I: Kot €00 pog amavtag kot yroti mpémet vor yivouv auTég ot aAAaYES.

T4: Noat, Bacikd mpémet va vidpyel 0 Pactkdc aA@afnTicog Kot Oyl 0 avoieopnTIcog
o€ OAN TNV KOWOTNTO £TGL MOGTE TOLAGYIGTOV VO, LITOPOVV GE £VaL EMMESO VOl Elvar PLEAN
TG TG Kowvaviag. Anladn dev gival cwotd mov akovUE TOAAES POPES KOL OTL TOVG
Kopoidevouv 1 Tovg Eeyeddve emeldn] dev EEpouvv va dafdcovv, dev EEpovv Pacikd
LOONUOTIKA Y10 Vo TANP®OGoVY. AvTtd dnhadr| dev gival kdtt To omoio givol amodektd
ev &t 2026. Tlpéner va EEpovv Pacikn avayvmon, Ypoer| €161 OCTE Vo, LITOPOLV vV
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otafovv Kot va emtteAéoovv Pacikég Asttovpyiec. Na pumopel va el 6To yoTpod 1 va
dwPdoel o cvvtayn yirpod oniadn Bao mabet kKatt @ un yévorto o kébe dvBpwmoc.
Noa pumopet va dtofdoet To approKo ToOV TPETEL, VO TAEL VO TANPDGEL TO QOPLOKELD.
Na &€pet ag movpe 611 1 Tolteio Tov divel dwpedv 10 eUPoOrto va et vo epfoidoet
T TOOLGL TOL M Vo TaEL 6€ €va VOoOKOUEID YeEVIKO va pmopel va maet. Na Eépet 0Tt
VILAPYOLV TOAD Pacikd KOVoVIKA Tpdypata To ortoio o tov fondncovv va (Roet katd
Baon. Kamowor and avtodg BEPata Ovimg SompEmovy Kol 6€ GYOAMKO EMMESO Ko
onovdalovv. Evvoeitor. AAAG dev [AGLE YO0 OVTA TOL SVOTVYADG EIVOL LELOVOTNTOL
MuAdpe yeviKa.

I: T Tov kavova.

T4: Nou BéPara. Oa mpémer GAoL va Egovv avtd mov givan Bacikd. To dAro givorl KaAd
vo 10 €ouvv oAAG dev eival to Pacikd va €xel omovddcel €va moudl pEypt To
TOVETICTNU0. YThpyovv kot avOpmmor ot omoiot €ivarl Kot KAVOLV YEPOVOKTIKES
dovAelég Kau fvar dproTot.

I: Now. H vmoypewtikn exknaidevon givar péypt to Mpvacio.
T4: Not, vou

I: Yrdpyovv avt t oTiyun mPoKTIKEG 1 TPooeyyicels mov €xovv amoderydet
OTOTEAECLATIKEG GTO VAL VITAPEEL EVEOUATMOGT TOV OPUAOY AVTAOV;

T4: "Exovpe o€t 0Tt elvar wépo mOAD OMOTEAEGUOTIKEG O1 OPACELS Ol KOWVWOVIKEG OGOV
aQopd To oy vidl, 6tav onAadn Palovpe ta TOdLA VO GUVEPYAGTOVV Kol GTO TANIGLO
™G TAENG aAAG Ko € Ge OPACELS KOl GE YIOPTEC KOl O Ty Vidlo KOl GTO TPOOVALO
omov ta Balovpe amd TOALEG Popég va TpExovy poll va mailovy opadka Totyvidlo Kot
o€ Yopovg kot o€ ekdpopés. OAec anTég o1 OpAcElS Kovvikomolovvton pall pe Ao Ta
oo TNG TAENG Ko eKetval Yol akOpa 0ev VILAPYEL OVTO TO PUTCICTIKO POIVOUEVO
nov PAEmov e gpelc Tov £xovv ToAAol evidkeg €. Ta mandd dev avtilappdvoviot og
éva 1epAoTio T0G0GTH OTL TO AALO TO Tadi dev Ba To Kbve Tapéa yroti elvar Popd kot
dev 10 BéA® va 10 KAve mapéa. Agv 10 £xovv avtd ta modwd. 'H av 10 €xovv gueic
emepPaivovpe katevbeiov kot ovtd Avetat. Agv £xovv Pacikd TpaypoTo Kot Pactkés
TPOKATUAYELS OTO LVAAO TOVG,.
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Ovyoveig 0ev £xovv Kavel avtd mov iowg EKavay ot Ttolodtepot yovels. Eipoaote oniadn
o€ oA KoAOTEPO emimedo. Apa vouilm 6t o1 Bactkég avTég dopopés eEopotmvovTot
pe avtdv 1oV TPOTO, UE TNV EVOMUATOOT HEGOH OO TO KOWMVIKO Kol TO Hobncloko.
A1 K0T KOplo Adyo. Kot ToAAég popéc anTég ot YiopTég Tov yivovtan yloti yivoviot
Kot Yoo GAA TTodid Tov eivor and aAleg yopes. Andadn otav £xm vdpéel oe oyoieio
dev glye yiver yia ta Poud mondid, aAla glye yivel yia to mondd amd v KolopPia, yio
To Todwd amd v lomavia, yo ta wondid and v AyyAio, amd ™ Zkotio. Olo avtd
oniadn katorofaivouv 0Tt eivar amd £va S1POPETIKO HUEPOG, QAL OV Elval Kol £VOG
TEAECTIKOG TOPAYOVTOG Y10 VO U] KAVOLV TTapEal.

I: Tn oyolkn| dwappon, mdg TV ToAEUATE;

T4: Kvpiog pe to xoppdtt g avalimmongs. Aniodn otav ta modid avutd StaAéyovv 1
TO OKOYEVELOKO TEPIBAALOV, VO UMV £XOVV GE TPOTEPOLOTNTO TO GYOAELD Kot Vo TOvVE
ot Ba Agtyoope yio pio efoopada. Epeic kot eyd mpocomikd, aAld Kot ot dGAoKAAOL
TOV TAEEMV Kat 1 S1evfuvTpld pog dev ta a@nvovue £T6t va Agimovv dnAadr| Kot amid
va mepvape pio amovsio 6to My School. ITaipvovpe tAéopwvo, avalntodue péca amd
KOWOVIKEG vInpeciec. Middpue poll pe dAho modid o omoio €PYOVTIOL, 7OV TOVG
yvopilovv. Tati 6ot og pio kowdtnTo Kol kKovtd 6to oyoAeio yvopilovion peta&y
TouG. Aépe dnhadn o€ dALa ToudLd, av Tov O€1g ekel mov mate Kot ToilETe TO amOYELLLA
N av Tov 0€1g 0€ KAMOW dpacTnNPOTNTa, TEG TOV Vo, pPel 610 GYoAeio ywuti Tov
yayvoope, tov Béhovpe va €pbet, pog éxer Aetyel. Omodte avtd eivar Ko Alyo mo
YUYOAOYIKO Kot Epyovrtan £Tot, OAa Ta Toudwd Epyovrat. ' H otav épyovron ta moudid ovtd
p opd 6to TOG0 KOLTAE Vo elval meplocdtepo o€ guéva, 0w oto ZEIL, étor dote
Vo UMV tovg eaivetar t0co Papd TO TPOYPOUUUO TNG KOVOVIKNG TOLG TAENG Kol Vo
nnyaivel Alyo mo opodd. AnAadn va £yl To SIGAELLA TTOV EIVOL TO EVYEPIGTO Y10 OV TO
kol vo kaBetan kol oto ZEIT mepiocdtepo kot va kdvel pe mo apyd pvud kdmoio
TPAYUATO TOV €lval Kot o ovolaoTikd. Omote Kuplwg avtd pe v avalnmon kot
EVEPYOTOLOVTOG Kol AALO TodLA £TGL MGTE VAL AGYOAOVVTAL LLE TOVG CLUUAONTES TOVC,
V0L TOVG AEVE VO EPYOVTOL, TOVG TOUPVOVLLE KL EUEIG TNAEP®VO. ANAadT OEV TO APIVOLLLE
étol. Aépe onhadn Aeimetl mévte pépec, katoe. [lov givar. Na mwépw Eva tiépwvo. INoti
Tp®TO. o' OA0 pmopel va acBevel, £tol; Omote mpémetl vo o EEPOVLE £TOL KL OAAADC.
Omndte eivan kATL TO 0TTO10 AVTO TO £X0LV G6TO VoL TOVG. Na EpBw oyoAeio yrati 1 Kvpia
pov Ba pe yéyvetl. Avto.

I: Yrdpyer kati dAho mov BéAeg va avapépelg eov;
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T4: Oyt vopilm 10 €xovpe KOADYEL.
I: Evyopiot®d mapa molv.

T4: Kt gy® gvyopioto.

Interview 5 — Participant TS
Date: 06.04.2026

Duration: 17,5 minutes

I: Aouov, kainomépa. OEAm va €xm Kol NMYOYPAPNUEVO TO OTL CUUP®VELS Vo CE
nroypapnow, £tot; Kot og £yo evnuep®doet ylo ta whvto yuo v £pevva, 0,tt 0eg va
POTNCELS, TO TAVTO UTOPEIG VO LE pOTNGELS. AouTOVv, va apyiGOVLE;

T5: BePaiwc.

I: Qpaio, Bo pmwopovoeg vo Hov TES KOO TPAYUATO YL TO OKOONUOIKO GOV
vdBabpo;

T5: Ee, elpor amd@o1tog Tov modoy®ytkoy TUNUATOS ONUOTIKNG EKTOIOEVONG TOV
[Mavemompiov loavvivov. Exm éva petomtuyiokod otnv a&loAdynon kot d1oiknomn otnv
exmaidgvon, gg, an' to tunuo CITY tov Iavemotuiov loavvivov, kol éva dedTtepo
HETOTTTUY KO otV 101K aywyn ont' To [Tavemotiuo g Kdmpov, to Nicosia.

I: TIooa xpovia epmelpiog OOAKTIKNG;
T5: Ee, @étog etvau n 11 pov ypovid.
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I: 11n.

TS: Mpp.

I: Ee, pe Tt minBouopd pabntov Exeig epyactel cuvnbmc, kupimg; E6vikotnteg, niikieg.
T5: A, awtd evvoeic, Oyt pLe apBuo.

I: Ox1.

T5: A, g, 6Aeg T1g 1aE€1G. Ko mpdn €xm mapet kot £KTr), Lovo 41 dNUOTIKO OV EY®
ndpel moté. Eg, (1) eBvikdmteg xupimg ta xpodvia mov fuovv otovg [agovg, 6mov ekel
o mAnBuopdg NTave mepimov 6to GYoAelo ot piool aAPaviKnG Kataymyns, €€, Kot glye
kot Popd exel. Anhadn péoa oty 14én mépot, cvykekpuévo Bopdapor mov giyo 3n
onpotikov, Nrave ota 13 moudid Nrove ot 4 Popd, ahid aAfavikng Kataywmyng Poud
Nrav avtol.

I: Mpp. Hhukieg dnpotiko;

T5: Nou, vat, vai, Snpotikov povo.

I: Qpaia. Ondte pog eimeg Ayo 0T €xeig epmepio Ko pe ) d1ackoiio Popd padntov.
TS: No.

I: Tlog Ba mepéypapeg, ag movpe, T0 TAAICIO amd TV eumelpio mov €xelg; Me éva
TOPAOELY LA

T5: To mhaico 6mov givar peyorlopéva ta toadrd; To mhaicto Tov oyoieiov;
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I: Tov oyolieiov. To Mhaicio 6mwG To Pimoeg £00. Xe TO10 TAAIG10 HTAV 1) SIOAKTIKT GOV
eumepiaL.

T5: A, ntave duckoia Alyo yU' avtd ta modid, ylotl eiyave kot OEpa pe ™ yYAdooo v
eMvIKN, yoti cov gima 0T frove aAPavikng Kataywyns Poud ta cvykekpuéva. Ee,
(.) qrave Tpocappocuéva PEPata 6To TAAICIO TO KOWVMOVIKO OAO KOl TOL GYOAEIOL Ko
TOV VNGOV, YTl NTave mépa ToAAL Tov NTave cuyyeveig petald Tovg, dpa eiyove o
oweldtrta Kot évioBav £tol ToA mpaia kot dveta. Efyave cav éva mpdyua, cov éva
YKéT0, pe TaddKt pov, petahd tove. Iati kot vor pev 6to oyoleio umopei va pilovoove
™V EMMVIKT, 0AAL TOVg EPAETEG cuVEKELD EKTOG GYOAEIOV OOV GLYKEVTP®VOVIOVGAV
oTN TMOOIKN YOpd, OTIS MOPEEG TOVS, ME TOLG YOVEIS TOVG, YO KAME, OTOLONTOTE
pilovcave tn pNnTpikn tovg yAwood. Eg, Mtave Aowmdv ¢ mpog v Gmowym v
KOW®VIKN TOAD dvetolr, oAAd pe to Bépa g yAOdooOG kol 6to pafnolakd frove
dVGKOA.

I: H untpwn toug yAdooa ftave ta adPavica 1 1 Popavi;

T5: 'Hrtave 1o aAPovikd, aAdd dev umopodoa va To Tpocdlopicw yiati Kt avtd oev
néepav va Lov 1o eENYNooLV, ag movLe, KaBe popd mov Ta pmtovca. Ee, elyove kot o
WutepdTNTa 0TN SIAAEKTO TOLG aVTol. AVTO TO EEpaple OMNANOTN YWPIg Vo Lag TO TOvV
ot {diot.

I: Ox. Topa oe o yevikd mAaic1o, ag move, TAOG B TEPEYPAPEG TNV EVOOUATMOON
v Popd pobntov ota eAAnvikd oyoieio, LobNcloKd Kot KOmvikd;

T.4: Mpy, (.) xoita va de1g TOpa, an' TIG EUTEPIEG OV EY®, KOL O)L LOVO GV SIKOVG
LoV pobntég aAld Kol cov pobntés ALV TaEemv, yiotl pumopel yio Topddetypo vo
NUOLV i ¥povid 6€ éva oxoleio mov dev giya eyd 1 dwa pésa otnv téén pov Popd
pantég, aAla Bouduot ot giyove GAla Tupato Tov oyoAieiov. Ee, kowvovikd dev
gpyovIOLOAY, ONANON EPYOVIOVCAY Wiot GTNV apyN TNG OXOMKNG YPOVIAG Kol TPOG TO
téA0G. Epyoviovcav otnv apyr TG GYOMKNG ¥povids, yiati Bupdpot pog tov EAeyav ot
dtevBuvtég Tov AOYo awTd, £101; OTL gpydvTOovcaY PEYPT TAOE NUEPOUN VIO Y10 VO TAPOLV
éva eT{OOUO TTOV JIKOLOVVTOL GOV OIKOYEVELEC, LETA OEV T EGTEAVOV Ol YOVEIS TOVC.
Anlodn pmopetl va Tove Kot LEPIKE TITGIPUKAKLN, TO TLO LKPEL, TOV VoL EAEYOV «E, VL,
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pov Agimel 10 oyolreio, BEA® ToLG Pilovg pov, NOeAa va EpBm £dd Kot va pudbwm Kot vo
noi&o» kol otdnmote, oAAG dev T €otEAvav ot yoveic tovg petd. Kot petd to
EavaoTtelvay PO TO TEAOG 1| UIOPEl Vo ToL €6TEAVAY PETE amd TEGELS O1EVBVVTMV.
Ouudpot SnAadn apKETA Tapadeiypota og 600 GYoAEln TMPO £TGL TOV £ LTOYN LOV,
OV EMALPVAV TOAD GLY VA TNAEP®VO 01 d1eVBVVTEG Kat EAeYOV «PEPE TO TOdL, PEPE TO
modi, 0o cov oTelA® ™V acTuvopioy. ALUAOL KL aVTH TNV £KPPACT] dNANOT, Kol TO
éotedvav tote, petd ta Covamalpvay. Ki dvtwg nrave pepikd mov 1o n0eiay. Gupdpon
éva TpmTakt mov elyo otovg ITagovg maM Tdpa, mov to ‘Bele TO Kamuévo, dMAadn
epyoTave Ko Emoule Ko EKOvE Kot £pve Kot 0Tav dev epyoTav 6to oyoAeio Ekharye. To
‘Behe TOAD OMAadN O TO.

I: Apa dev vmpye. E, dnAadn amd tn okn cov gumerpion Kot ovTiAnym dev vdpyet
KOW®VIKY] eveoudtootn. Madnociokd;

T5: A, poBnoaxd vai, timote. Apov dev Epyovtal, Asimovve dniadn, vo Astyouvve 5-6
UNVveS amd 10 oYoAgio, Tt va Gov KatapEpetl padnotaxd; Tinorte.

I: Avtd Bsmpeig 0TL elvan kTt TOL Srapopomoteitar and oyoreio oe oyoreio; 'H amd
TEPLOYN OE TEPLOYN;

T5: Avto Oa "Aeya. Oyt povo amd oyoleio oe Gyoleio, Ko amd meployn o€ mEPLOYN
ToTEV®, YWPIg va to "y {Noel N dw, mwg Ba dtpopomoteital, 1 icwg BEA® va To
ToTEV®, €€,(.) YTl TOG AEUE, pe TOOAKL LoV, Kl guelg peta&y pog ot dvBpwmot,
avaAoya, €, LE TIG TEPLOYES, €, TOV £YOVUE HEYOAMGEL HE Ta epediopata mov Exovpe
AaBet. Mmopei va 'vou kdmoto dAAN eproyn tg EALGSaG, €, mov va 'vou kdmoto dAAN
owoyéveln Popd kot va €xel peyolmoet pe vav dopopeTikd TpoOmo Kot vo BELEL Ta
Tod1d TG VoL TAVE Vo GTOVOAcOVY. AVTO TO TPAyHa BEA® va o TioTtev. Ki iowg kapd
@opa t0 PAEMOLUE Kol OTIG EWONCELS, TMOG Pyaivouve ota kKavdAla Kot AEve «a, etvot
ONUOLOPAOPOS 6TO TAOE GYOoAEl0 NG TAOE TOANG Kot NTav €vag Popdn(.). Katt térowa
oniadn mopadeiypata, Tov BEA® va moTev® OTL £6T® Kol £V 6TO T0G0 cLpPaivouy
aVTd.

I: Tt eldovg epmdI0L KOt SVOKOAES, v VTAPYOLVY, avTiueT®Tilovve o1 Poud poabntéc;
Katd m oyolikn tovg epmeipia, og movpeE.
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T5: To 611 dev Ta. 6TEAVOLV 01 YOVELG 6TO GYOAELD, YTl dev OEA® Vo A «OeV EpyovToy,
YTt dev umopd va EEpw €yd T PovAnom Tov piKpov Tandlov, £tot; To Ot dev Tal
oTEAVOLV OUMG gipat oiyovupn OTL OEV TA GTEAVOLV, YU QLTO UTOP® VO TO YPNCUYLOTOLD
avtd Kot va to Aéw. To 611 dev Ta 6TEAVOLV 01 YOVELG 6TO GYOAElD, Apa OV LTOPOVV VL
TPOYOPNCOLV Kot podnctakd. Mropei 1o dAlo va Béhel va dofdoet. Mmopei 1o Ao,
va, oVTd T0 KPS TOPO TO TTePIKL pe To Tapapvbio Bopduot, pmopei va nbeie va
nhpel To TapapvdL, va douPdcel Tov TITAO TOL Kol Vo Unv NEEPE KOV TOV TITAO TOL
Tapapv0100 va d1afacet. Avtd OnAadn eivot Kot KATOLEG TEPIMTMOELS TTOL GOV £PYOVTOL
Ko Kpipo mov Aeg, 0T glval dotKo.

I: Nou, vat. I'oe pantéc mov pmopet va £xovve po Alyo mo Tumiky, ag Tovue, o Ayo
TO GLYVN TOPOLGio oTo GYoAeld, Tt GAAN eumOdl pumopel v ovTpueTOmilovve
padnoclokd rAmvtog;

T5: Mpyp, propet petd 610 onitt Otav emoTpépovve va unv (.) £xovve To TAaic10, €, Yo
va dafdoovv exel. Ki oyt povo, og modpe, ot YVAOGELS TV YOVE®V Yia va kKabicovv va
toug Bondncovve, yroti propel va 'var kdmoltog Kot va BeAncet Kot povog tov va Kabioet
va dwfdacel. Mropet va 'vor ovtdg 0 yovéag 0 1810G TOL VoL TOV TIEL «TYUVE TOPO '
T TN S0LAELY, Yol EEpovpe OTL KL ard TOAD KPE To GTEAVOLVE GE JLOPOPWV
€10V dovAetéc. «IInyave TOpa KAVE QVTO, TYOLVE G' QLTI T1 SOVAELLY. ANAOT TOAL
v owoyéveta Oa 'Bala.

I: Yrépyovve tpodmol kot pe Tt TPOTOLS T GYOAEin Kot ot ddoKahot otnpilovy TV
évra&n tov Popd pobntov;

T5: Nou, vat, avtd 10 moetedm, 6Tt ot ddoKaiot BELovLE Tapa TOAD Kot To oTnpilove.
Ko pe ta tunpata ZEIT vrdpyovve mépo morrotl ekmodevtikoi ota tunpato ZEIT mov
10 Tpoomafovve Thpa TOAD, TApa TOAD. AnAady|, €, TdA oTovg [Tagovg ) devTepn pov
xpovid Bopdapot oy o koméda mov giye ovaidfer to tuiuoa ZEIT ko giye kdvet
Bavpata. Etya mapel tote Evav padntm, dev néepe va dwaPalet, dev néepe pabnuartikd,
dev Néepe Timote, SVGKOAEVOTAVE YEVIKA aLTO TO KAMUEVO AP TOAD, 0ALA eiye 0EANoN
KO TOVE KOl 01 YOVEIG TOAD DTOGTNPIKTIKOL G' AL TO KO TOL 'KOVE 1) KOTEAQ TATAOES.
Kt tave té€to100 avt 1 GVVASEAPOG 1 GUYKEKPIUEVT TTOV TO 'TAPVE TOPATAV®D DPEGS.
Tn Bopdpon epydTave ota Kevad TG Kol EAeye «vo Tov mapm Alyo;» E, kot g éheya
«€xelg kevo, KAToe, eviaéel, dgv yperaletal, dpase Alyo». Kot pov Aéet «oyt, 06Am va
TOV TOP® YTl OKEPTNKA Kl OVTO KL 0VTO TO KATL TOPATAVE VO TOL KOvo». Apa
TOTEL® TAPO TOAD GTOVG EKTOUOEVTIKOVG, G 014001 TOVG Kol 6TO OTL PE T LEGA
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mov €yovve Tpoomabohve pe Thpa TOAAOVS TPOTOVGS, LUE 10EES, €, EMUOPPDOVOVTAL, O,TL
TOVG KATEREL 6TO PVOAO, 1 KL o' TO tvtepvet KTt vo PAETOVVE, VO TO KAVOLVE Kot VoL
10 mooyicovve va to Takéyouve. Kt ¢ Tpog Toug d1evbuvtéc, emeidn Kt ovTo T £ O€L
oTNV TAEOYNPia TOVG, €, GTO OTL TAIPVOVV TOVG YOVEIG TNAEQ®VO KOl TOVG AEVE «OTEIAE
10 Toudi 6YoAel0, oteile TO TOST GYOAEION.

I: Apa, (.) ag modue, po TPAKTIKN, 0G TOVUE, £va Tapddetypo Bo pmopovoe va givat 1
ouvepyacio pe Toug Yoveic N 1 TPooTdoEelo GUVEPYAGING LLE TOVG YOVEIG;

T5: N, mpoondbeia, mpoondOeia dnwg To eimec.
I: Tl n ovvepyacia oty Tpaén;

T5: Nat, vat. Agv €xm del TOAAY cuvepyasio Le TOVS YOVELG, TNV TAEOYNQia TOVC.
Etvar ko pepikot, dev eivar amdAvTo avtd yio péva, eival Kot peptkol mov BEAovve Kot
10 poomabovve, €, aALd otnv TAEoYNQio Tovg 0ev PAEMEIC GuVEPYATia, €, KOl GOV
Aéve Kot kATl KOVAG terelmg, E€pm 'Yo. «E, 1o giya oteilel oto Aypivion, giye met o
dAroc. «Amo toug [Ta&ovg elxe oteidel to maudl oto Aypivio. ITod; Xto pmbpuma g
adepPNG TOL KovVidoov Tov Bgiov tov Mratlavaxkn». E, to yayvape to moudi, yroti
NTav avTd TOPO TOL GOV AEM OV NOEAE TO KONUEVO, «TTOV TO "YELG TO TTodi;» EAeye G
devBovrplo. «E, 10 "y oteider exel, 10 "y Kavel exel, 10 "Yw...» «E, a, Eexdotnroy,
Aéet. Tuntave; Metd and daxkonés, twv Xprotovyévvmv 1 tov [doya; Xpiotovyévvov
pénel va 'tav, ywori petd 1o Ildoya ta 'otedvav. «E, o, Eexdotka, Eexivnoav ta
oyoAeia, oev to 'Eepar. «E, oteile Ton. «E, var, tdpa Exm va kdvo avTd Kt autd».

[: MdMora.
T5: Apa mpoomafeia Guvepyaciog Le YOVEIC.
I: Me 0180KTIKEG TPOKTIKES;

T5: A, avt6 mov gima mpv, o movLe, avarloya Tdpa, £tot; Tt mepintwon moudov Exelg
KaTo, Kot pe toov tpdmo. Etvor modv egatopikevpévo avtd Bewpd. TTov Ba 'var capig
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70 €VKOAO KT KATO10 TPOTO VoL T0 Kavelg o€ éva ZEIT an' 6,11, ag modpe, 1 daoKdAa
N 0 dGoKaAog otV TAEN OV Oev Bo UITOPECEL VO, TO KAVEL TOGO eEatopukevLpéva. Oa
UTOPECEL VO TOV PAAEL LIKPOTEPT] TPOTAGOVAL OVTLYPAPT 1 UIKPOTEPO KELUEVAKL Y10,
avayvmon 1 Ayo kapd epyaciovlo Alyo S10popoTotnév), Vo ToOV KUKAMGEL, VO TOV
TEL UMV KAVELG TIG 5 aoKNOCOVAES €00, KAve TIC 2». AAAG TTAAL TN SOVAELD TOV KAVEL
éva ZEIL, vat, v €@ moAd ynAd, mold QTacrévn.

I: TIpokTikég KOTA TV TPOKATOANYE®MY VITAPYOVVE GTA EAANVIKG GYOAElX,;
T5: Tlowwv TpokataAnyewv;

I Apboegig katd TV TPOKATAANYEWDY TOV UTOPEL VO LITAPYOVVE GYETIKA pe Tovg Popd
pofntég  oamdé 10 VWOAOWMMO  OYOAIKO  mAaiclo, omd  cuppadnTEG...
T5: Aev €ym de1 va 6ov o ey®d v aAndeta. Ovte ota oyoieio TG TOANG £0M, KEVTIPO
TOANG TOL NUOVV, deV £Y® Ogl £TGL va £ivol KATWS apvnTIKE TPOKATEIANUUEVOL, OEV
&pw. E, iomg enedn etvor koppdtt g Kowvaviag kot toug EEpovv OAoL, Ogv, OeV Ex®
det. Kot to oyoreio 10 €ym det va tovg avtipetonilet (.) telelnwg puotoloykd Kot ot
vrorowmot. Agv givat, ag modpe, 0Tt Ta dAAa onddkio dev mailovv. Ovte £xm det yoveig
amd GAAa Todld va Aéve «a, unv moilelg pe avtdv, givar Popdy.

I: Ox. IToteg mTLYEC TG VTLAPYOVCOC KATAGTACNG UTOPOLV 1 TPEMEL VoL feATImBOHV;

T5: Mpy, () topa exel 1 Kovovia dev EEpm TL KAVEL, OTL e KATOLOV TPOTO Kot EVTOS
EICAYOYIKOV TO AE® AVTO, VO TOLG OVOYKACEL TPOYLLOTIKE TOVG YOVEIG VO TOL GTEAVOLV
To Tl 6to oyoAeio. Agv Eépw T umopel va yivel. Anladr| eiyo akovoel Kot T
dtevBuvTplo va AEeL «a, TPETEL VOL TO 'YL TEL KOl TPLY o TO, Bt Gov pEP® TNV acTLVOLLIC,
oteide T0 TOUdL oyoieion. AnAadn, &, mapeuPaivel, emepPoaivel kdmov 1 mpdvolw;
Mmnopet va kKavel kdtt yU' avtd; Me Kdmolov Tpdmo Ao va, Tovg avoyKAalet, Toug divet
éva kivntpo owovouikd 1 kowveovia. Qpaio, 0Ald petd to PAEmovpe 6AoL owTO TO
TPAYUA. ANAadT YEVIKA, TOLAGYIGTOV o' T O1KN LoV eumelpia, To PAET® TOVTOL OVTO
10 Tpaypa. Ta maipvouv petd, maipvouvv to emidopd Tovg Kot ta maipvouy petd to mondid
ar' to oyoieio. Me molov TpOmO AOwOV UTOPEL VO TOVG avVOYKAGEL 1) Kovmvia; Agv
UTOP® VoL TO EEPM £YD avtd. Na Bpet KAmolov TpOTo Kot VoL TO KAVEL OU®G.
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I: Qpaia, pog amdvinoeg Alyo kot 6to Tt £100V¢ aAAYEG N TaPEUPACELS UTOPOVVE VO
vivouv dote va PerTiobdel  evoopdtmon| toug Tov Poud padntov onladn ota oyolieia.
I'TATT yperdlovton avtég ot aAhayEC;

T5: o yroti yperdlovrar; Eivor duvatdv pikpd mondid vo pmv mnyoivovv 6to 6yoAeio;
Noa aKoAovONncovve TOVAIYIGTOV TNV VIOXPEMTIKN ekmaidevon, T Pabuida, Kot petd
aG amopocicovy pova Tovg Tt BEAoVVE va kdvouy. Omwg ivat yio 6Aovg Tovg podntéc,
vyt voo unv gtvor 1o 1610 kot yi' awtovg; Agv katdrafa dniadn.(.) Oy, mpénet va
eotrtnoovve. No @orticovve e Omotov TpOTo Umopovve, e 6ca puéca dabétovve, e
0GEC YVAGELG, VO KAVOLV TN TPOSTAOELd TOVG VA PotTtiicovve. Na To 'yovve Gov EmAoyN
o Lon Toug. Na '"yovve va 1o Aéve OTL, €YD TY0 GTO GYOAEID LETA, EV TO KOTAPEPTL,
dev 10 NBeha, dev [' donoav ot yovelg, dev Nlera povog pov; O, AAG Oy, va
eotrtoovve. Na mdpovve 0,TL £(0VVE v, TAPOLVE, YTl KATL Umopel va Eyovve va
napovve. Mopei va unv £X0VVe Vo TAPOLVE GV YVAOGT), va duokorevovtat. E, motedm
Opm¢ petd katt kowwvikd Ba mhpovve. [Nati o EEpovpe OAol awtd T0 TPAYHR ThpPQL
TOAD KOAG, OTL 0 dAOKOAOC HEGO oTNV TAEN dev KAVEL LOVO €va GTEYVO Padnua., Kavel
Kol KOWoViKa. Ag modpe, pmopel va mapeL amd po toykOGHo NUEP KATL, KOTO0G
pmopet va kdvet. Mmopel va mépet k4Tt 0md Eva TEPIGTATIKO OV £YIVE GTO GYOAELD Kot
petd cvlinonke oty TaEN. Mmopel vo mdpet amd kdti mov cuvéEPN e Evav cuppadnt
ToV Ko petd cuinmonke. Kt Oa mapet. Agv vdpyetl mepintmon va unv mapet £6T® 0
kaBévog pabntg kot o kabévag pog mov myope oxoieio. Asv xovpe va Qopdpoocte;
O 140¢ dAcKOAOG OV "xE TTEL 0VTO, TOTE Elxe cLUPEL TO TAOE MEPLoTOTIKO. EYD MoTed®
0T 0 KaBEVOG KATL EYEL VO TTAPEL.

I: TTolog Ba Mtav vrevBuvog yU' avtég T1g arhayés; o TIc aALayEC OV TTPEMEL Vo
yivovve. ITotog Ba rav vrevBuvog va Tig kavet; [Tolog eitvar vrevlBvvoC va TG Kdvet,

T5: To kpdarog. ITov givan to kpdrog; To Ymovpyeio [Taudeiag.
I: AvéntuE€ to pov.

T5: To Yrnovpyeio [Moudeiag; Evtaéet. To Yrnovpyeio [Moudeiag, cav vrevbuvog popéac,
oav vTovpyeio, va avardPet Tig dikég Tov vBivec. ITdg eym, dpo Lov To PEPELS TO Todi
otV 14N, Ba avalafw v gvBuvn Tov pov avaroyet, kot to Yrovpyeio [Toudeiog va
MGl vTOY™M TOL OTL VITAPYOLVE OA®Y TWV EWOMV 01 AVOPOTOL G' AL TOV TOV TAUVITY Kol
Ot &yovve dikaimpo OAol ot AvOp®MOl 6T HUOPPMOT KOl LETE VO TOPAGIGOVY oV
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0€lovv va akohovBncovve, molov dpdpo BELEL va akolovOnoet o kKabévag otn (o1 Tov,
10 Yrnovpyeio [adeiog va 10 avordapet avtd to mpdypa. Acvlntiti. Tt va Aépe tdpa;
AT 10 TPAYHO TOV EiTaL KO TPV, va fpet Evav Tpomo. Na Bpet Evav Tpomo. Aev umopm
vo T0 AVo® £y® avTod TO TPAyHa. Av To EAvva €YD avTtd TO TPAYU, Bo Tyove vo
YWOLOVV €YD VITOVPYOS. AALL APIVOLVE OTOLOVONTOTE EXEL LVOAO GTO KEPAAL TOV VO
el va KAVEL TImoTo TN TPOKOTNG 6" avTdV ToV TOTO; Agv BaL To cuveyicm avTod.

I: Ocwpeic 611 6Lo1 01 dAcKaAOL Kot Ta. GYOAElD OLmG Exovve TO 1010 pepdit Kot (.) TNV
O 6peln va acyolnBodve, ag mode, pe v évtaén tov Popd pobntov;

T5: E, motevm 6T Tovddyiotov o€ kdbe oyoreio Bo vapyet Evog ekTondevTIkdc, vat,
otavtop. [Tov motev® tapandvo ivol va cov o tv aAndeia. E, vat, to motevm ovto.
To motevm, vou.

I: Qpaia, pe PBaon v eumepic GOv, VRAPYOVVE TPOUKTIKEG 1) TPOGEYYICES TOV
MoTEVEIS OTL £YouV amodetyfel NON amotelecpaTikég 610 va evoopatmbovv ot Poud
panTég oTN OYOAMKN KOWwOTNTA,

T5: (()) Mévo 6tav Toug Taipvouve ot S1evfuvTEG THAEP®VO Kol TOLG OTEILOVY. AgV
BAET® KdmO10V AAAOV TPOTO VO TO GTEAVOLV TOL TOUOLA TOVG GTO GYOAELD, TPAYLLOTIKA.
Yov Mo TaAL, Ta GTEAVOLV GTNV 0Py YO VO TAPOLY TO. YPNLOTA, TO GTEAVOLV GTO
TEAOG, Oev EEPM Y1 OOV AOYO aKPPBADS TOL GTEAVOLV GTO TEAOG, 10MG Yo va KAEIoEL 1
XPOVLY, VOPUGA. XT0 £vO1dpeco, av To 6Teihovy OV dev Ta GTEAVOVVE Ko kdBe pépa,
pla €tot, pio oAdg, kéva unva, o, apld cov ALw, €, LOVO HEGO amd OMEIAEG KO
EMOVOTA TNAEQPOVILOTO O1EVOLVTOV.

I: Qpaia, vdpyet kKdtL GAAo oL BEAELG E0D VO OVOPEPELS;
T5: Oy, av dev €xelc KATL vaL [Le pOTNOELS.
I: Oy

T5: Qpaia.
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I: Qpaia, evyapltotd TOAD.

T5: No 'oon KoAG.

Interview 6 — Participant T6
Date: 14.05.2026

Duration: 25 minutes

I- Aowdv, kaAnpépa, KaAnomépa kot exionua. OEhm Atyo va Exm nyoypoenuéva v
£YKPIGT] GOV OTL GLUPMVEIG LLE TNV NYOYPAPNON.

T6- Nat, vai, coppove. Kain sutoyia.

I- Aowmdv, €xeig evnuepwbet yia to. evyaploT®d TOAD, £xelg evnuepwBel yuo to Bépa. O, 11
0éhelg, epdnon peTd, pe potic 6mote BéAelC. Omote ag Eekvioovpe. Ao UTOPOVGES
VOl LoV TG AlYO Y10 TO aKkadnpaikd Gov voPadpo, tov Topéa edikevong, e&eldikevong,
nToyio, aVTd.

T6- N, £xo telermoet 1o [odaywyud g ABMvag, Exo TeEAEOCEL TO SOACKAAELD TNG
[Tatpag ko £y kdver petomtuylakd oty AXIIETE ndve oty oyolkn yoyoroyio pe
edikevon o1 Yok  avOEKTIKOTNTO. KOU TNV OVTOOTOTEAECUATIKOTNTO TV
EKTOLOEVTIKADV.

I- Oxér 1660 pdvia H100KTIKNG epmeEIpiog EYELS;
T6- 35.

I- 35. Me 11 mAnBuopud pabntov £xelg epyaotel, Bvikdtnteg, nhxkieg, tétolo Tpdypata.
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T6- Hlkieg mhvta onuotikd, ebvikotnteg £xo epyaotel kupimg pe EAAnveg, &xo pe
noudid o omoia £xovv yoveic EAAveg kot I'eppovoie kot 6,11 mAinbuopd pmopei va €xet,
0,71 pontikd mAnbovoud pmopet va £xet €vo ONpodcto oyoreio. Ankadn kot EAAnveg Kot
Kamolovg petavacteg Kot Popd.

I- Qpaia. Xe 11 Teproyég g EALGSaG, ag movpe.
T6- Kupiog Adnva. Kvupiog AGnva, dniadon Tlepaid, AOMva kot o€ Eva 101OTIKO.

I- "Exeic epmepio ot d1dockario Popd pobntdv kot Oo propodoe vo meptypayels to
mA0ic10 610 0TOl0 MTOV QLT M EUTELPLaL;

T6- Nat. Ot Popd pantéc xoping ftav oty meployn pog €0, oto ['épaxa. TIpv amd
apKeTd ypovia dev Epyovtav 6To oyoreio. Tote NUovY VTELOVYN GTO OAONLLEPO GYOAETLD,
oT0 TPOYpoupe Tov olonuepov. Emedn eiyope mhpo moAloOg poabntég, kol dev
YOPAYOVE GTIG TAEEIS, GLYVA-TLKVA ToVg Pyalape Yo apKeTd xpovo OdAslpo EE®
OTNV OWAY], OTOTE VINPYE UEYOADTEPT ac@dAela pe v emtnpnon. Ta mropikia,
Aomdv, mov dev gpydvtovcay 6to GyoAeio Ta Poud, epydvrovocav cuyvd ££m and ta
Kéykela ko EBAemav o vwOAOUTO TO peonpéPt va mailovv. Avtd ftav, Katd KAmTolo
TpOTOo, 0V BEAElg TO KivnTpO, TNV EMOUEVN YPOVIA VAL OPYICOLV VO £PYOVIOL KOl VL
ypapovtal oto oyoieio. Tati miotevav 011 T0 GYoAieio givor pdévo umdia, OtL givon
mayviol ko el Adyovrtac. Zyd-otyd, Aomdyv, dpyloayv va Epyovtat. Tnv emoyr| exeivn
maipvay Kol KOmolo emidopa ol yoveig Ko glyape kot €vav dievbuvn, o omoiog pe to
oV €PYOVTOLGOV OVTOT KOl YPAPOVTAY €00 WETH, GLYA-Glyd, TOLG KAVOUE Kol £VOV
éleyyo. To mondaxia, evta&el, oTig apyes, Aeimave. Metd, otyd-otyd, pe Tov EAeyyo yio
NV aneldn 6t dev Ba Gag dOGOoVVY TO YapTi Yia To emidopa, EpYOVIOVGAV KOt £TGL APYLOE
olyd-oryd vo vIhpyeL, EWOKA Yo éva ddotnua évag TAnBuoudg Poud oe kabe 16En
elyope dvo-tpio mwanddkia. To omoia, OPMS, TNV TAEWOVOTNTA, GE VOl TOAD LEYAAO
TOGOGTO, NTOVE TANPMG EVOMUATOUEVAE GTIG GVVNOELES av BEAELS 1] 6TOV TOMTIGUO T®V
umoAapdv. Agv onuovpyovoav mpoPAnuata. Evia&elr, pobnoloxd Mtov advvopo.
Ouwmg, 1018 LVIEMPYAV KOL TO. GPOVTICTNPLOKE padnuota, ta omoio @povtiloue To
TOOAKIO TO. OTOloL £PYOVTOV O UEYOAMUEVE GTO GYOAEio, MTov TOAD advvapo vo
Kévovv @povtiotnplokd podnquata. Kot elyope kadd anoteléopata. EEod kot o évag,
o [B], mov elvar oty koot TP TV Popd, ftav 61kog pag pafntig £dm.

I- T T ypovoroyio pikdpe mepimov owto, avt 1 £viaén, o TovUE, TOV HadnTov.
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T6- Avt)y frav yopo oto 2004, 2003-04 exel. Kot petd owyd-oryd to moudid
EVOOLOTOOMKOV TANPOC.

I- Kot ta gpovtiotnplokd podnuoto tog Asttovpyodoay;

T6- Devyave Ta moddkio. Ynpye £vag 00oKaA0G 0 0oiog avardpupove avtd To TUN L.
Ay, wopiowg n [ovvadeppoc A] 10 €xel kbver avtd MOAD Kou glye Oeapatikd
amoteAéopato e Evav dkd pov monddkt, ™ [B]. Omov ta moawddxio, vanpye kdtt cov
VIEPOPIN GTOVG SUGKAAOVS TOL AVAAGUPOVOY TO TUNHO KoL OV KAVAY G KATOo1 TAEN
péonpa pe ta Toudld cav waitepo Eva mpaypa, epoviietnplako. Iave om yadooao
Kupimge.

I- TIog 10 mepiéypapes v eveopdtowon tov Popd pabntodv oto eAAnvicd dnpocla
oyoieio TP, LOBNGLOKE Kot KOWV®VIKA;

T6- Topa Yo Kamwoto Adyo dev £xovpe TOG0VG, OTOHTE OV UTOPD VO T OTL EEP® AVTN
™ otypn 1o Tt yiveton. Oewpd 0Tt av gicor 6e Moyord 1| og meployn otV omoia v
TAOT TEPMTMOEL LITAPYEL L0 TPOVOLX KO it KOAY] cLVONKT amrd TN YELTOVid Kot oo
10 ANpo amd 6Aa avtd, vouilm ot Ta modakia Ho wive TOAD KaAVTEPA GUYKPITIKE LE
GAAeg TePLOYEG OV lvan To agnuévol. Ag movue, Bopdpot 0Tt dTay HUOLV EOITHTPLN
vpyav kémoww mpoypaupota s Adikng Empopewong, ta NEAE, ta omoia
dovAevape T10te 610 Meviol Eyd elya mdetl og éva Mayadd 6to Mevidt, 6to otafpd Ko
Kévape padnuo tote pe to mropikia, 0Ao Popd oe éva kovtéwvep, umaivape péoa
ndhoto pe pio kapékho kot okaAl. Avtd, moddkie, MTOV EVILTOGLOKO OTL NTOV
apoAnuéva ota xopaelo. Mol pe BAEmave, | péva, 1 TV €KAGTOTE POITATPLOL TTOV
myaivape, Tnyaivape éva pnva, éva diunvo kdtt té€toto. Nat, yloti eyd elyo met
I'evapn ko Aeképppro, éva diunvo. Ta moddkio eavalov amd pokpid. Me BAémove
katePaivovtog amd 10 Aewpopeio, Epyetar 1 00oKAAN Kol YOPOBOAAYOV OTIG TAAYIES.
Evmdinta xopis, va tovptovpdve 1o kpvo. Kot epyévrovcayv va kdvoovue pabnuoto.
Omov pdicta, exel eiye katappipbei kot n Beowpioa tov Thalét. To éleya oto
TOVETIGTHUL0, GTNV KaBnynTpLo, 0Tt dev EEP® TL LoV AeG €60 Yia To paBnUOTIKE Kot T
dttnpnon tov PBdpovg, Tov peyébovg Kot T oxeTikd. Mabnuotikd dev ToVg ETPMYES
opdyxo. Tote eiyope opayués. IMotog dnradn... IInyaivape va kévovpe avtictotyo
nepapota tov [Malét oto KoAéylo Ko poptupdyape kel mépa vo Kataldpfoovv
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dlatpnon tov Papovg, kot Tryaivape 6to Moyodd Kot WAGUE, TOAOTANGIUCUO Kot
TPocHapaipesn, TEVIAYPOVO dEV TOVS ETPWYES PPAYKO.

I- MdMmota. Enedn ta fi&epav oty mpdén.
T6- Axpipoc. Biopotikd.

I- Apa o1 pafntég mov givarl avtn ™ oTLyUn og TOOE O EAGLOTOL, 01 Afyol Tov pmopel
va glvan o€ avtd 10 oYoAElo, glvar eviaypévor, elvar £éva chHvoro;

T6- Nai, vat, voi. Osopo 0Tt ival.
I- Kot pofnotokd kot kotveovikd og ToOueE;

T6- Aev Eépw pabnotaxd. Ziyovpa pabnoiaxd Oa eivor mdvta Alyo mo micm. AnAadm|
YO 0g movUE OV £X® HECH Evo TOdAKL cagéotato etvor éva madi To omoio Yo
napadetypa Npbe and ™ Mvutianvn. Elvan miqpog eviaypévog otav Aéue mAnpws-
TANP®G Kot 6€ amodoyn. Anhadr dev etvar amAd avTO TO TOLOAKL TOL £PYETOL KO
KOWOVIKE KO T TAVTO, OPLOG KOt 01 10101 £0VV TN AOYIKT TNG AMOGTAGLoToiNoNG. Agv
0éhel va pmaivel oe opdoa yuoo opadiky epyacio. Ntpémetai, @ofdtor. Agv Eépw.
Maobnociaxd ciyovpa £xel keva. AALG eivan o€ €val emimedo tkavomoinTikd. Aniadr| dev
elvar va melg 0Tt etvan éva wodi Tov déka. AALG Eva Tandi ag TovLe To 0oio TIG Pactkéc
LOONUOTIKES TPAEELS TNV VONLOGUV Kot OAOL TO GYETIKG TOL KATEYXEL KOL GTN YADGGO.
KoL ToVToV.

I- Agv améyet onpovtikd and to pEco Opo TG TAENS 0C TOVLLE;
T6- Oy, améyet. Eivon mo younAd. Anéyet. Anéyet.

I- Tt eldovg eumdoa 1 dvokoAies, av vdpyovv, aviyetonilovv ot Poud otn ook
TOVG gumelpia
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T6- Koita&e, éva evid&el, KaAdg 1 KOK®OG vdpyet £va [0 akdpo poTGIGHOD, dNA0ON
OKOUO, KOl OTIG EKPPACELS TOL YPNOIUOTOOVUE TN AEEN «YOOTOCH, «UNV KOVELG
YOOTIES) Ko TAEL AEYOVTaS, KOAMG 1 KoKOC. BéBata dev EEpw av avtd elval potoiopog
Vo TV Evvoln av vt KATL YAWGGIKO TOV TO YPNCLLOTOI0VUE YwpPic vo, OEAovE va
VTOTIUNCOVUE KATOOV OALL €V TOVTOLG TTAvTa VITAPYEL Eva opiSipo. Kot amd tovg
yoveic Bewpd OMAadN Kol amd TOVS YOVEIS TMV VITOAOITMOV TOOLDY KOt TO ToLd1d ALY
Kot o ToVG 1010Ve. Bepd OTL Kot Ldvot Tovg vimBovv 1o aicOnua g petoveéiog 0Tt
elpaoTte dlapopeTikol. Oempd GTL Kt o1 18101 To KOAAEPYOUV 0wt TO TPAyUa. NidOovv
po. GuoToAN. Agv ousOdvovtal TANPG eviaypévol. Oswpd OTL Kol omd TIG VO UEPLES
vrdpyet Eva ceiEyo. Yrdpyet oiyovpa, kapio oxEoT, VITAPYEL EVYEVELL, VITAPYEL TO £V,
vrapyet 1o dAro. Agv to cuintam. Kapio oyéon pe moiodtepes enoyés.

I- Ok. Apa ot dvuckorieg evromilovtar Kuplwg 610 TANIGLO TO S1KO TOVS Kol GE OVTO TO
oQIEYLO OV AEC OTL LIAPYEL, VILAPYOVY OVGKOMES KoL amd TV HEPLA TNG OIKNG LLOC;

T6- Kot amd gpac. Kiamd pag. Yrapyet mévto £vag evoopvyog @OLog Tov S10popeTIKOV.
Agv 10 kpOPet kavévag avtd. Ot pmopel va mopdadery o va gtvat mo mapenpupévo, mo
Bpouko akoOUa Kol 6TOVG OACKAAOVG ag movUe 0Tl Ba €xel pabnolokésg dvoKoAieg
pmopetl va givor TeTpamépato To ToddKL aAAL N TPOTN ekTiumon sivorl 0Tt dev delyvm
gvxoAa N epmetooHvn 6mwg Ba £deryva og Eva EAMAnvakt. Oa pov meig EAAnvéxia etvan
kot avtd. Na, PAETEL TOpa. Xe £vo mondl TEAOG TavTwV To 0moio dev eival Popd.

I- Kpatucd provrog;

T6- Kpoatwkd. Aev EEpm av avtol ot dvBpwmot, dev Bempohv OTL VoTEPOVV, Ba EAeya OTL
puéArhov €xovv iomg meptocoTeEPES AmOAaPEC amd epdc. Yo v £vvola Tov OTL £X0VV
dwpedv eetdoels. ' Exouv mpotepatdtnteg oto ONUOGLo VOGOKOUELN, GTO £Vl 6TO GAAO.
Ouwmg, evod epeic ag movue mpémel va... O KOGHOG dNAaON €xel AALEC OMOLTNGELS
OWKOVOLIKEG oo epdig amd 6Tt amd tovg Popd. Aowmdv. Ev todrorg, dev E€pw Katd mOGO
Exouv, av BEAELS TN YVOOT], TNV IKOVOTNTO VO LTOPECOVY HECH amd pio dtadikacio vo
70... OA0 avtd va 10 aflomomoovyv. Anhadr| Otav TPEMEL Vo KAVES TAPO TOAAES
OLTNOELS, TAPA TOAAY| YPOUPEIOKPATIO 1) OTIONTOTE Kol LILAPYOVV {GMG Ko KATO101 TTOV
dev EEpovv va ypdpovv.
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I- Nau...

T6- Ilog Ba kdvelg v aitnon; AnAadn kot RS £0M, 0C TOVUE, OTOV EPYETOL Y10, VO
ypoptel Popd mondi mévro €ipocte amd mave vo SOVUE UTOPOVUE VO KAVOVUE TNV
aiton, &pel va yphoetl, EEpet va dafalet, va Pondncovpe ™ popd vo ypawet,
OTIONTOTE.

I- No BonOnoete é€tpa
T6- Now axpiog.

I- Mg motovg tpodmOLg o1 ddioKaAol Kat To. oyoAeia otnpilouv Vv évtaln tov Poud
pontov. Me TpoakTikés, ag moOLE, e OPACELS KATH TMV TPOKOTUAYEDV

T6- Me OAha. Kot pe koA TPOKTIKY Kol UE OPOPOTOUEV] OWOOCKOAIL GTO
HaBNGloKd KOpATL Kot e TOAAQ project, apkel kot o1 10101 VoL LropovV VoL GUUUETEXOVV
yoti gpéva pe EYEL EVIVTTOOCIACEL TO YEYOVOS OTL TOPATL TIG OUAOES TIC KAVOLUE LE
KMpwon, 11§ 0€ce1g TIg Kbvov e KA p®oT), OAa avtd etvoar dniadmn Eva BEpa Toyng, dev
EUTALK® PEGO TPOCHOTIKOTNTA EYD VA T OTL 0pile kot €6V Oa Kdtoelg pe avtd 1 Oa
ovvepyaotelg pe avtd. Tovg PAémelg, dniadn to PAénm tov [dvopa padnt], o onoiog
NnpBe kot pov to {Rnoe wWuwitepa O6TL Kupia, He To TOdLY TO AW Hio XoPpE dAAL EYD
dev BéAm va kv povadikn epyacio. Kt eivar avtd mov tov otapatdet.

I- Mnopet va mailetl ekel 10 611 eKTOG GYoAelOV OVTOG €Yl TEAEIMG SLAPOPETIKT UETA
KaOnuepwvotza. ..

T6- Mnopei, unopet, pmopet.

I- T ™ ovvepyaoia pe toug yoveic; Eivor ag movpe kdtt mov givor wg epmdoto, g
dVoKOAiM, TAOG avTIpLeTOTICETOL.

T6- T evvoeig ot yoveig peta&d toug.
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I- To oyoleio. Ot ddoKOAOL LE TOVG YOVEIC.

T6- Av kou wéAl. Av o1 Popd etvan cuvepydoipot, va oke@teic 0Tt To Tondi mov £xm ey®
polntn, giya tn pava Tov...

I- MaOntpro;

T6- BePaiwc. Htav amd ekeives TIg TPMTEG POVPVIES TOL GOV Eimal. AOITOV, AV 01 YOVEIC
aKOUO EKEL TOV VILAPYEL TOdOYN TOL M Lol e EEpet ylotl e iye daokaia Kot EEpet
aKpIPOG TO TMG EX® AELITOVPYNGEL, EV TOVTNG, EMELON Kol 1] Yuvaika S0vAeDEL, SHoKOAN
ovvepydletatl. Aniaon Bo g o mpémetl va EpBeig exel. Agv Ba mel moté oyt Ev tovng,
etvat amod ta Toudld Ta omoia 0V Ba Tov evrael dvokola. Aev Ba cuvepyaotel SHGKOAN
LLE TOVG YOVEIC.

I- X¢ drapopeTikd TAAIG10 1. TOV HOG EIMES TOV EYYPAPADV VILEPYEL GLVEVVONOT|, TEPQL
amo To va vIapyel BEANGN amd toug yoveig va £pBovv va ypdyouv ta modtd Toug M
OTIONTOTE VILAPYEL GLVEVVONGT, UTOPEL VoL VITAPEEL HETA EMKOIVOVIQ

T6- Nat, pe kdmolovg var, pe kdmotovug Ooxt. Eitvar mdh 6mmg sivor ko gpeic. Anhoodn
Kémool givol whpo moAD cvvepydoipol, Tapa ToAD dekTikol. Apketol amd avTolg
BéPara, avtd OV GLVOVTA® GTIG TPAOTES Eivor OTL TOAAOL OO AVTOVS OPVOLVTOL, TO
ool £xovv eAdeippata oto vimaymyeio kot tpénel va tdve KEAAXY. Kdémnowot amd
avtovg elval Tapa TOAD GLVEPYAGILOL Kol £pYOvVToL Kol O,Tt Hog TElTE Kol akoAovfovv
oonyleg wor ta mavro. Kdamowor dev Bélovv vo kataAdfouv. Agv €yovpe kavéva
TPOPANLL Kot TAEL AEYOVTOG.

I- Oewpeic 6T ydvovtar o1 podnclakés duokoAieg mov pmopel va £xetl Eva moudi Poud
anmAd emedn etvan Poud; To 611 pmopel va unv avoyvopicovpe 1660 €0K0A0 OTL £XEL
poonotlokég duokorieg 6Tt pmopet va €xel dvohe&io m.y. Kot amdd o opilovpe wg eivan
Popéd, duvokorevetan, dev E€pet.
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T6- Evoéyeton, var, vail. BéBata, dtav yio mapddetypo Epyetor Eva moudi to omoio dev
10 £xel OlopBmael kavévag, dev pAdet kabapd yrott ToAAES Popég dev E€pouv... AVt
dev 10 EEPpm KLOAOG. X1 YADOOH TOVS £X0VV OAOL TO COLPOVO. OTTWG EUELG; AVTO OEV TO

EEpo.

I- Yndpyoovv dapopomomoeic. Tlapdia avtd avtd mov €x® 0koLGEL €M and TV
neployn etvar 6tL Tov ['épaxa ot Poud dev pikdve Popavi.

T6- Oy, 01, dev pikdve kabBolov Popavi.

I- Apa dev givar 0Tt £(0VV T0 YA®WGGIKO EUTOS10 OTL Eivar diyAwooot 1 KATL, dEV Exouv
EmaQn;

T6- Oy, diylhwccot dev givar pe timota ekel pog e00. Atyhmwooot ival oTo AT 10V
€XEL TO HEYOAO KATOWAMGLO.

I- Qpaia, ag cvveyioovpe. Tloleg mruyég ™G VIAPYOVCOS KATAGTAONG UTopel va
BeAtimBobv dote va evtayBodv KaAdTEP OYETIKE e TNV EKTOIOEVOT Kol e TV £vTaén
BéPara KovmviKa.

T6- Avtd givan ohdtra. Av dev PBertiobel n mordta (0N ovTOV TOV avOpOTOV. ..
O, ko va Aépe 0 avBpwmog o omoiog avtipetomilel Svokories emPimong... Tt akpPdg
va yvpicglg vo tov melg. Xe €vav dvBpomo o omoiog pmopel o610 omitt Tov Vv
avtipetoniletl dnepeg dvokorieg emPimonc. Tt va Tov T y®. ANAnOT, TOLO TPAKTIKN
vo €papuocw; No €paploc® Tnv TPOKTIKY TOL va Tov Ol mévte mpaypato
Topamave. No CUUUETEYEL dMPEQY o€ dPAGELS 1) OTIONTOTE. XTO VITOAOLTA. .. TL AKPPDS
Oa kdvel kavévag. Av ot avOpmmotl avtol dev- £xovv Bépata emPioong avtod.

I- Apa to BAEmelg Alyo o OMOTIKAL.

T6- Etvar olotucd. Av dev Eekivioet amd ) Bdon dev pmopovpe Eapvikd 6to GYoAeio
va épBovpe kot va Avcovpe. Eivor odotikd ko BéPara am' v GAAn eivor kot
EVIVTTOGLOKO OTL TOALOL UTOPEL VoL EXYOVV TNV OIKOVOULIKN EMPAVELD AAAL OEV EYOLV TO
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KOWOVIKO av BEAELS... To kowvovikd background av B€Aelg To exmadevtikd background.
To kowwvikd kepdh mov €heye o Bourdieu dniadr| dev omovdatoloyei dev glvatl 6To
a&10k6 TOVG GOGTN O OTL TPETEL VO GUUTEPLPEPOHD £TGL Kol TO TodL TOL TPEMEL VoL LAOEL
va ypaoeet va dafalet Oewpia, Oa yiver epydng, SnAadn 1 Tpocdokio Tov yoviov dev
Oa elvar peyddn ywo to moudl Tov 4,11 Kol va 10 T €y® Anladn €vav Poupd &xw
OLUVOVINGEL e TPoodokieg oto MayaAdd oto Mevidty, évav mammod o omoiog MoV
OYPALLLOTOG KO KPATOYE TNV EPNUEPTON AVATOON Y10 VO UTOPEGEL VO, TEIGEL TNV EYYOVA
TOV 7OV TN Aéve Ko ot M [Ovoua], eiyope to 1010 Ovopa va daPdalet, yloti nrav Kot
eEapetikot ko M Iodvva ko o Iavayiwtng rav eoupetikol pabntég aArd Kot ot 500
o [Movayivng ag movpe ota 14, yuoti eket dev vipye nikia, dSniodn 6Aa to Toudd
tov Mayard epydvrovcav ekel, ota NéAle ko o Tlavayidtng ag movue dev Ba to
Eexdom mov AskéuPpn elxo EVILTOCIACTEL LE TNV IKAVOTNTA TOL, LE ElYAV YVOPIGEL TTLOL
ot vBpwmoL, giyo TEL TOV TOTTOV TNV EPMUEPION TNV KPATAG avAmoda, o' TV GAAN
peptd yati ta moudid giyav pdbet va dafalovv ta ypdupata énote kotaidfovay Ot
0 mammoVs To. Kopoidevet... kot otav ota 14 épyetor o [Mavayiwtmg 1o [evapn
QOPTOUEVOG YPLCAPL KOl LoV AEEL appaPmVIAcTNKa, €YD Emabo GOK Kot HANGo 6Tov
Aoy Kot Tov Aéw manmov gite appafoviactel gite Oyt o modi Ba cvveyicel oto
oyoielo Kot Lov £0wae T0 AOYO TOv. AVTO OUMG EYEL GYECT LE TO KOWVMOVIKO KEQPAAOLO
oV A omd mio® ONAAOT 0 TOTTOVG EPMUOVOE TO YPAUUOTO Kol KoTaAdBoave OTL Ta
oudid omd T ypapupoTa 6o TpokOYoLV. ..

I- MdAiota evtdéel moArhd copupdva. ..

T6- TToAAd copPdvta yiati moAAd pmopovv va copPovv Bpe moudi pov omAadn Kot
yivovtat...dev EEp® Tpa TL GAAO umopel va yivel Otav dev £xel To TonddKt To LTOPadpo
amd o omitt, 6Ta OV £XEL TO KOWVAOVIKO avTO TO a&loKO GUGTNLO TNG OIKOYEVELNS TO
owovopko vrofabpo n emPiwon...

I- Tt motedelg 0t Tposmabovpe OAa avtd yioti xperdlovtat ot aAlayEg Tov givorl va
yivovv yiati yperdlovra;

T6- Or odhayég elvar avaykaieg yloti av 0ev evempatmboipe dev Ba propécovpie ToTé
va 6€BacTOVE 0 £vag TOV AALOV, TOTE dev Bal LITopEGOVLE VO GLVLTTAPEOLLLE EPNVIKAL,
noté dgv B0 UTOPECOLE VO OMOKTNCOVUE EKTIUNGOT KOl KOVLATOVPA...08v O
UTOPEGOVE TTOTE VO OITOKTI|COVE TTOTE KOO aydvo KL avtd TO TpAypHa givol 1o
ypelopacte og £0vog yioti cLPPIKVOVOUGCTE. ..

105



r. HELLENIC Postgraduate Dissertation
OPEN

N UNIVERSITY Teachers’ Attitudes and Perspectives on the

Inclusion of Roma Students in Greek Primary Schools,

Vasileiou Kallithea

I- TTowov Ba €Aeyeg OTL giva 0 VTELOVVOG Y10l VO KAVEL VTEG TIG QAAAYES, TO GYOAELD OL
dAcKaAOl, 01 POPEIC TOL YapAloVY TOMTIKT). ..

T6- OAot pe 1t o€1pd T0Vg, OAOL. EEKIVAC OO W0 EKTOLOEVTIKY TOMTIKY 1 Omoin
eCoptatal amd £va VITOVPYEID OKOVOUIKAOV, 1 omoia eEapTtdrtol amd Eva dpapa TG
EKAOTOTE KLPEPYNONG, KOTAANYELS GE AVTO TOL AEYETOL EKTALOEVTIKT) TOALTIKY, EPYECOUL
ota oyoielo, mOG ePapUOleTOl QLT M EKTOOELTIKY TOMTIKY, Pplokel eudg cav
EKQPOOTES TNG, £0 CLUTOPACHPOVTAL TO GLVAICON O, GLUTAPAGVPOVTOL TKAVOTNTA,
YVOOT], VAIKOTEYVIKT LIodou|, yiati 6,1t Kou va 0€Aelg, 660 cuvaicOnua kot va Exes,
dpa dev €xelg kot o péoa, dev umopeis. AT v GAAN, To KOPPATL TO d1kd pog givol og
avTO T0 TAiG10. AT TV ALY, pneyarog apluog Ttoadidv, vootpomia v EAAvav, n
omoia KaAmg N KoKdS Tailel Evav apyn poOAo. AT TV GAAT, COPESTATO KOL 1] VOOTPOTi0L
TV 1010V Tov Poud, moco drapoporotodpacts, 1| 0Tt £xovpe Hdvo dkoidpaTa, Yot
TOAEG Qopég mepvhel M Aoyikny Ot elpon dapopeTikds, dpo mpémer va pe
OVTILETOTIGEL OTMGONTOTE, AEG KOl OAOL Ol VTOAOUTOL EILACTE GKOLTIOW, E£YOVLE
etéoetl kol 6to onueio ma, N pewovotnto gival o dSuVAcTNG TG TAELOVOTNTOC. .. O
nailovv poro. O kabévag and epds €xet to pepidto g evBVVNG Tov. Agv LILAPYEL KATL
HEYOADTEPO 1 LIKPOTEPO, ELLELG O Kakol Kot 01 AALOL 01 KoAol. ZapEoTata, av To BAAELS
0€ TOGOGTO, 1 MAEIOVOTNTO TPEMEL VO TO OEL AlY0 OL0QOPETIKA, OAAL OLTA KOt 1
LELOVOTNTO GLUVEYELD TOLYKAGEL T TAELOVOTNTO, Y1OTL OEV TOIYKAEL KOAMS Kakds. Kot
™M TolyKAGEL ONUAVTIKA...YTapyouv moavtod To mwhvio. Ymapyovv davBpwmot
eCopetcol. Eyd, ag movue, éxo cvvavtioet avBpomovg Popd pe ndpa mold erilotio,
népa TOAD KaAOVG ovOpdTOVG, otkoyeveldpyes, e€opetikd mtaddkia. ‘Exm cvuvavimoet
OU®G Kot aPILOTIHOVS avBpmdTovs. AvTtol Tov oTNPilovV TO GTEPEOTLTIO TO OO0 TO
KOVPOAG® Kot TPETEL OLOL VAL LE TTPOGKVVATE OIG TOVLLE.

I- MéAaota. Kor pio tedevtoio and péva epdtnon. Yrdpyovv Bempelg mpaktikég M
npoceyyicel mov €yovv  omoderyfel, amoteAeoUOTIKEG, ©TO VO TpowOnbel 1
evoopdtowon tov Popd padntov; Mag sineg 10m BEPora kamola mpdypato e OAn
ov{nmon.

T6- Nat, vapyovv. Agv to éyw peretnoet og faboc. AALG koitale, 0,Tt akpPdg pmopet
va yivel Yo Toug TpdGQLYES 1| Yo ToVG... Metavaotes. Na yivel kou v toug Popd,
Oewpd eyd. Anhadn, va gival Kot 0 GAAOG Alyo OEKTIKOG G€ OVTO TOL ALyeTon
KOVATOVUpa. AnAadn, va EEpet yiati Epyetor oyodeio. Tt BEAeL va meTvyel omd 0. Na
&xet, ONAaodn, pio extyvmon tov 6Tt Inyaive Yo vo Kave Kot KAt kaAvtepo ot {mn
pov. Oyt povo yua vo Tépm €va ETLOOLLOL.
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I- Tha ta ZEII T to tpjpato ZEIL. ..

T6- Aev 10 EEpw kabBoAov. Agv &xo tOyel. o o tupata ZEIT dev €y kaborlov
yvooelc. Kat evad n T'épaxoag tvar meproyn mov €xet Popd, £xet povo éva ZEIIL. Nou.

I- Yrdpyet kbt GAdo mov BEAeIG €60 va TPOGHETELS, VA OVAPEPELS;

T6- Oy, dev pov épyetatl Tdpa KATL 6T0 LLOAD. ATAG oKéPTOpL To TOdLE TOL OTToln
elya. ..

I- Qpaia, og evyOP1OTO TOAD!
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