EAAHNIKO
ANOIKTO

B N MANENIETHMIO

School of Humanities

Language Education for Refugees and Migrants
(LRM)

Postgraduate Dissertation

“Artificial Intelligence in Greek Language Education
for Refugees and Migrants: Educators’ Perspectives,
Practices, and Challenges”

Samartzi Georgia

Supervisor: Emmanouil Fokidis



Abstract

This study explores Greek language teachers’ perceptions, practices and challenges
regarding the use of Al in Greek language education for refugee and migrant learners.
It focuses on primary school teachers working in ZEP classrooms, where many students

face linguistic and educational difficulties while learning Greek as a second language.

The study followed a qualitative research design. Structured interviews were used to
gather data with 15 school teachers who have experience in delivering instruction to
refugee and migrant students. The interviews were conducted individually, face-to-

face, or online, and analysed using thematic analysis.

Overall, teachers viewed Al positively, mainly as a tool that could support lesson
preparation, differentiation and students’ participation. Participants primarily used Al
tools for lesson planning, instructional differentiation, translation, visual support,
vocabulary learning, assessment and individualised teaching. They also found benefits
to the learners in terms of language development, engagement, creativity, confidence
and inclusion. Despite this, there were also participants who voiced concerns over
misinformation, reliance on technology, reduced opportunities for critical thinking, data

privacy, and ethical issues, as well as unequal access to digital resources.

The study concludes that Al can support Greek language learning for refugee and

migrant learners, provided that it is used critically, ethically and under teacher guidance.

Keywords: Atrtificial Intelligence, Greek as a second language, refugee learners,

migrant learners, ZEP classrooms, teacher perspectives
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Introduction

In recent years, multiple global crises, including armed conflicts and environmental
disasters, have led to large-scale displacement worldwide. According to the United
Nations Refugee Agency, at least 123.2 million individuals were displaced globally by
the end of 2024 (UNHCR, 2025). A significant number of these individuals came from
conflict zones to places in the southern Mediterranean regions where they were granted
safe haven. Access to education for this population, which is largely young people, is
an essential and vital right, especially for children, who make up about 40% of all
displaced persons, and an important pathway to social inclusion and improved life
prospects (UNICEF).

The main educational frameworks in many reception countries, including those in
Europe, are often limited by the few available resources and pedagogical models that
are not able to accommaodate the evolving and complex needs of refugee and migrant
students. Such learners are often subjected to interrupted schooling, unfamiliar school
curriculum, trauma and socioeconomic issues, making it essential that the approach is
learner-centred and contextually sensitive (McBrien, 2005; Block et al., 2014). The
educational system of the host countries is facing growing demands in Europe, and

Greece as one of the main access points, is facing serious demands.

Language proficiency in the host country is important for refugees’ and migrants’
social, economic and professional integration, which makes Greek as a second language
an important part of language education in the Greek context. Nevertheless, GSL
provision is confronted with structural, pedagogical and institutional challenges,
including high learner diversity, differences in prior educational experience and
literacy, variation in the availability and suitability of teaching materials, and limited
specialised training in second-language teaching (Kantzou et al., 2017). These issues
are particularly relevant to the Greek reception-class context. Simopoulos and Magos
(2020) show that there is often a gap between policy intentions for reception and

integration and the realities teachers face in classroom practice

In this context, the growing use of digital technologies and Artificial Intelligence (Al)
in education has opened new possibilities for supporting learners with diverse linguistic
and educational needs. Al technologies, such as intelligent tutoring systems, chatbots,
automated feedback tools and generative Al applications, can support personalised



learning experiences, immediate feedback and adaptive learning pathways. These
affordances may be relevant to linguistically diverse classrooms, where learners often
differ in language proficiency, prior knowledge and educational background (Mohebbi,
2025; Wang et al., 2024). Platforms such as Duolingo, Babbel and Khan Academy
provide scalable digital language or academic learning content. In addition, adaptive
learning technologies can further personalize learning by modifying the order of
content, learning speed, support and feedback provided to learners based on their
learning progress and performance. According to Contrino et al. (2024), adaptive
learning systems can offer constant feedback and change the material according to
student answers and learning activities, offering a more personalized approach to
learning, as explained. However, research on mobile learning applications for refugee
learners shows that such tools need to be designed and implemented in relation to
learners’ needs, living conditions, access to technology, linguistic backgrounds and
socio-cultural contexts. Their effectiveness therefore depends not only on the
technology itself, but also on accessibility, relevant content, scaffolding and
pedagogical support (Drolia et al., 2022).

Despite this increasing body of research, significant gaps remain. Recent studies on Al-
assisted language learning have examined tools and approaches such as natural
language processing, chatbots, robot-assisted language learning and intelligent tutoring
systems, showing their potential to support language learning, feedback and instruction
(Kartal & Yesilyurt, 2024). Existing studies, such as Athanassopoulos et al. (2023),
have examined the use of ChatGPT as a feedback tool for foreign language writing in
a multilingual and multicultural classroom with refugee and migrant learners in Greece.
However, the evidence remains small-scale and context-specific. Moreover, the
effectiveness of Al integration does not depend only on the technology itself, but also
on teachers’ knowledge, competencies, pedagogical judgement and ability to use Al
critically and ethically (UNESCO, 2024; European Commission, 2022). Research
examining teachers’ perceptions and practices around Al use in language education
with displaced populations remains scarce and particularly so in the Greek context
(Koukaras, 2025).

In light of these gaps, the present study turns to the Greek educational context, where
the intersection of forced displacement, language education, and emerging Al

technologies remains critically underexplored.



1.1. Significance of the study for theory, practice, and policy

This study addresses an under-researched area: the use of Al in Greek language
education for refugee and migrant learners, particularly in ZEP classrooms. Although
research on Al in second and foreign language learning has grown in recent years, much
of the existing literature focuses on language learning more broadly, including
technologies such as natural language processing, automated writing evaluation,
intelligent tutoring systems, automatic speech recognition and chatbots (Son et al.,
2023). However, less is known about how teachers use and evaluate Al in the specific
context of Greek as a second language for refugee and migrant learners. The application
of Al in second language acquisition (SLA) of Greek, particularly in the Zones of
Educational Priority (ZEP) has received less research focus, especially in the context
of refugee and migrant children and young people who typically encounter linguistic
and educational obstacles and difficulties. Thus, this study adds theoretically to the field
of language learning with the support of Al and refugee and migrant education in the
Greek context.

These findings also contribute to educational practice by showing how Al tools are used
in teachers’ everyday work. Participants reported using Al for lesson planning,
differentiation, translation, visual material, assessment support and language practice.
These uses are particularly important in multilingual ZEP classrooms, where students
differ in their oral and written Greek language skills, prior schooling and learning
experiences. Previous research suggests that Al-supported language learning can offer
opportunities for personalised support, feedback, adaptive practice and more engaging
language learning experiences (Son et al., 2023; Zhou & Hou, 2024). The present study
extends this discussion by focusing on teachers’ perceptions and practices in the

specific context of Greek language education for refugee and migrant learners.

The findings also have implications for educational policy, as they point to the need for
teacher training, ethical guidance, adequate technological infrastructure, and
institutional support. There is a strong emphasis by international organisations on the
responsible, ethical, and equity promoting use of Al in education (UNESCO, 2024,
European Commission, 2022). These are particularly relevant in the context of ZEP
classrooms, where teachers may have to deal with students that need extra linguistic,

social and educational support. The findings of the study can thus contribute to
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discussions on teacher preparation, Al literacy, and the responsible use of Al in refugee

and migrant education.

1.2. Overview of the thesis structure

The thesis is organised into eight main chapters. Chapter 1 introduces the research topic
and presents the background, aim and focus of the study. It situates the research within
the context of Greek language education for refugee and migrant learners in Zones of
Educational Priority (ZEP) and explains the significance of the study for theory,

practice and policy.

The literature review and background are provided in Chapter 2. It covers topics such
as L2 learning, L2 acquisition, refugee and migrant language learning, Al in education,
Al in language learning and the use of Al in refugee and migrant language learning. It
also examines relevant past research on teachers' attitudes to Al and the research gap

that the present study seeks to address.

Chapter 3 describes the research design and methodology. It states the research
questions, the sample of the study, length of study, the instrument used in conducting
interviews, the process used for data collection, the method used in analysing the data,

and ethics issues.

Chapter 4 presents the findings of the study. The findings are presented thematically in
line with the major themes resulting from analysing the interview data, which were:
linguistic challenges, teachers use of Al, perceived benefits, risks and ethical concerns,

inclusion and cultural responsiveness, and future perspectives.

The results are discussed in the context of the literature in chapter 5. It analyses the
results in relation to previous studies, and explores how they support, extend and
contradict them and the implications for Greek language learning for refugee and

migrant learners.

Lastly, Chapters 6, 7 and 8 present the implications of the study, its limitations and
suggestions for future research, and the conclusion. These final chapters highlight the
main contribution of the study and consider the role of Al as a supportive, ethical and

teacher-directed tool in multilingual education.



2. Background

This chapter presents a systematic analysis of the previous studies related to the topic
that forms the theoretical and empirical basis for the present study. It starts with the
core theories and factors that underlie second language acquisition with special
attention to cognitive, social and affective aspects of L2 development. It then explores
the specific issues of refugee and migrant learners in language education, focusing on
the context of Greece. Following this, the importance of Artificial Intelligence in the
field of education in general and language teaching in particular is discussed, as well as
the possibilities and challenges of using this tool. The chapter then shares the views and
experiences of educators on the application of Al tools in language education in general
education classrooms and with refugee and migrant learners. The research gap that the
present study aims to fill is illuminated due to this multi-layered review.

2.1. Second language acquisition

Second Language Acquisition (SLA) is a multidisciplinary field that examines how
additional languages are learned. It is based on linguistics, psychology, education and
sociology to gain insights into cognitive and social factors in language development.
Unlike first language acquisition (FLA), second language learning outcomes often
show greater variability, as they are influenced by internal and external factors such as

age, input, interaction, motivation and learning context (Lightbown & Spada, 2021).

Krashen's Input Hypothesis is one of the most influential theories in SLA that suggest
that language acquisition happens when the learner receives comprehensible input that
is slightly beyond their current level of competence (i+1). Krashen also mentions the
affective filter, which implies that emotional factors like anxiety, motivation and self-
confidence can influence whether comprehensible input is available for acquisition
(Krashen, 1982). This perspective has a great impact on the development of

communicative and learner-centred teaching methods.

Alongside the input theories, interactionist theories have been identified with special
attention to the role of communication and social interaction in language development.
From this perspective, language learning is enhanced through the negotiation of
meaning, feedback, and opportunities for learners to adjust their output. These
processes allow learners to become aware of gaps in their target-language knowledge
and to adjust their language production (Long, 1996; Loewen & Sato, 2018). This point



of view puts emphasis on the role of interaction and meaningful communication in the

classroom in the process of language learning.

Sociocultural theory further broadens understandings of SLA by emphasising the role
of social context and collaborative learning. Language is seen as a cognitive system, as
well as a means to social participation. Learning is a product of guided interaction,
scaffolding and engagement in meaningful activities within a community of practice
(Vygotsky, 1978). This view emphasizes the significance of the learning context and
he support of more knowledgeable others, such as teachers or peers, such as teachers or

peers, in nurturing language.

Another important factor influencing L2 acquisition is age, although its effects should
be considered alongside the learning environment. There are differences between
children and adults in their second language learning and not only the maturation is a
factor, but also the type of instruction they receive (Lichtman, 2016). Although
cognitive and metalinguistic resources are commonly thought to be more relevant to
the long-term effects in language learning among older learners, young learners may
still experience long-term advantages in language acquisition. Research indicates that
factors such as the quality and quantity of input, opportunities for interaction,
instructional conditions, motivation and age all play an important role in shaping second

language learning outcomes (Lightbown & Spada, 2021).

Motivation and affective factors are also important in determining language learning
outcomes. Learners’ attitudes, emotional engagement and motivation can influence
their participation, effort and persistence in second language learning (Lamb, 2017). It
is therefore important to establish positive and supportive environments in formal

educational contexts for effective language learning.

In general, the research on SLA shows that language acquisition is a complex and
dynamic process influenced by cognitive, social and emotional factors. High-quality
language instruction is typically characterised by meaningful input, interaction, and
learning contexts that take learner diversity into account. These general principles
provide the foundation for understanding more complex learning contexts, such as
multilingual classrooms and educational settings involving migrant and refugee

learners, which are discussed in the following section.



2.2. Language learning and refugees/migrants

The education of refugee and migrant learners presents distinct challenges that extend
well beyond those typically encountered in second language classrooms. Globally, a
significant number of refugee children remain out of school, while access to education
remains particularly limited (UNHCR, 2025). These learners may experience
prolonged disruption to schooling and may arrive in host countries carrying the
psychological burden of trauma, forced displacement and socioeconomic hardship
(McBrien, 2005; Block et al., 2014). Refugee and migrant learners are expected to learn
a new language in a new educational system where they are placed in an unfamiliar
cultural and linguistic context in which they may have limited access to institutional
support. Such situations can pose challenges to language acquisition and school
engagement, especially if the learner has endured interrupted schooling, displacement,
trauma and has lacked access to adequate educational support (Block et al., 2014). From
an SLA perspective, these challenges are particularly important because the quality and
quantity of input, opportunities for interaction, instructional conditions, and the broader
learning context all influence language learning outcomes (Lightbown & Spada, 2021).

Limited proficiency in the host country's language is one of the longest-standing
challenges for refugee and migrant children. Learners with poor language competence
have difficulties in accessing the mainstream curriculum, in communicating with their
classmates and teachers and in participating in classroom activities (UNESCO, 2018;
Tzoraki, 2019). It is also consistent with studies conducted in Greek primary reception
classes, which highlight challenges in L2 vocabulary learning, limited literacy
backgrounds and the need for teaching materials and interventions adapted to refugee
learners with diverse linguistic backgrounds (Olioumtsevits et al., 2022).

In addition to linguistic differences, refugee and migrant students have a diversity of
learning experiences, languages, and levels of literacy. Mogli et al. (2020) note that
many refugee children have spent shorter or longer periods outside school, which
creates the need for specific educational interventions and appropriate teaching
materials. The study also highlights teachers’ difficulties in responding to these needs
without adequate training, language mediation and institutional support. Furthermore,
the psychological impact of forced displacement, including anxiety, trauma, and
emotional distress, can hinder language learning by increasing the emotional filter and

reducing students’ willingness to communicate (Krashen, 1982; Block et al., 2014).
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In Greece, the educational response to the refugee crisis includes the creation of Zones
of Educational Priority (ZEP) and Reception Facilities for Refugee Education (RFRE).
These structures were designed to provide intensive Greek language instruction, while
allowing for gradual integration into regular classrooms. The Zones of Educational
Priority (ZEP) were first introduced in 2010 to support students with little or no
knowledge of Greek. Currently the program includes (a) reception classes, namely pull-
out classes that provide intensive Greek language courses for 3 h on a daily basis while
for the rest of the school day children attend the mainstream class according to their
age; (b) reception classes that are designed to support students who have acquired basic
language skills in Greek, and the educator is given the option either to work with them
in pull-out classes or co-teach them in the mainstream class (Mattheoudakis et al.,
2025). Despite these efforts, implementation has faced several ongoing obstacles,
including teachers’ limited previous experience or specialisation in teaching Greek as
a second language, minimal professional development support, lack of appropriate
preparation, and difficulties in supporting students’ integration into mainstream school

life (Simopoulos & Magos, 2020).

These challenges highlight the gap between educational policy and classroom practice
and underline the need for targeted professional development and continuous
institutional support. (Simopoulos & Magos, 2020). This is an example of a gap
between policy and practice that clearly calls for targeted professional development and
ongoing institutional assistance, issues that will be examined in relation to emerging

artificial intelligence technologies in the following sections.
2.3. Al in education

Al is increasingly influencing education and reshaping discussions around teaching,
learning, and school practice. Within educational environments, Al refers to a wide rage
of technologies that can process data, support prediction, analyse or generate language,
provide automated feedback and assist personalised learning (Wang et al., 2024).
However, their educational value depends on pedagogical design, equity

considerations, and institutional support.

One area in which Al has had a significant impact is personalised learning. Al-driven
systems can analyse learners’ performance, progress and preferences in real time and

adapt the difficulty level, content and pace of instruction accordingly. In this way, Al
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can provide personalised feedback and support adaptive learning pathways that respond
to individual needs (Mohebbi, 2025). This is particularly important in linguistically and
academically diverse classrooms, where learners differ in their prior knowledge, skills,

and learning needs.

Personalisation is not the only use of Al in the learning and teaching process. Tools and
systems using Al and generative technologies, including chatbots and platforms like
ChatGPT, can assist students in their learning process by facilitating interaction
between learners and Al systems, answering questions, adapting to students' needs, and
providing opportunities for more interactive learning. Chiu (2024) further demonstrates
how GenAl can assist teachers with providing new ideas for teaching, learning design
strategies and classroom activities. The effective use of these tools depends on teachers'
guidance and students' Al literacy, critical thinking and digital, media and information
literacies. Yet, the incorporation of such tools is not without risk. Darvishi et al. (2024)
found that students tended to rely on Al assistance rather than learn from it, raising
concerns about student agency and self-regulated learning. These concerns suggest that
the effectiveness of Al in education is contingent not merely on technological

capability, but on the quality of its pedagogical integration.

Alongside these questions of effectiveness, the ethical dimensions of Al in education
have drawn significant scholarly attention. The use of Al in education has raised
concerns about privacy, data protection, bias, transparency, academic integrity and the
ethical use of educational data (Bond et al., 2024). The concerns outlined above indicate
the need for strong ethical guidelines and institutional policies to safeguard the use of
Al systems that are safe, equitable and inclusive.

To address these challenges, international bodies have begun articulating normative
frameworks for the responsible use of Al in education. According to UNESCO's Al
Competency Framework for Teachers (2024), Al should be used to enhance rather than
exacerbate educational inequity and should be seen as a tool to assist the teacher, not
take the place of the teacher (UNESCO, 2024). This position is reflected in recent
European policy documents, which highlight the need to develop Al literacy among
educators, promoting ethical awareness of the challenges posed by Al, and fostering
the ability for critical evaluation of digital tools in educational contexts (European

Commission, 2022).
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The literature to date situates the use of Al in education beyond its role as technology;
it is a pedagogical shift that demands careful application tailored to the specific context.
Although Al offers considerable educational opportunities, its educational benefits
depend on teachers’ preparedness, institutional support mechanisms, ethical and
inclusive design in the development and implementation of Al-based learning systems
(Mustafa et al., 2024).

2.4. Al in language learning

Over the past few years, Al has been progressively incorporated into the field of second
and foreign language learning. Research on Al in L2 teaching and applied linguistics
has increased significantly, with studies focusing on areas such as natural language
processing, chatbots, intelligent tutoring systems, robot-assisted language learning and
other Al-supported language learning tools (Kartal & Yesilyurt, 2024). These
developments show that Al is becoming increasingly relevant to language education,
although its pedagogical value depends on how it is used within specific learning

contexts.

Al's role in language learning includes its ability to facilitate personalised and self-
regulated learning. Al-supported language teaching and learning can offer the learners
more individualised learning experiences and promote engagement and learner
autonomy. For instance, Wei (2023) found that Al-mediated language instruction
enhanced EFL learners’ English learning achievement, L2 motivation and self-
regulated learning. Similarly, Mohebbi (2025) suggests that Al can support learner
autonomy and self-regulated learning by providing immediate, personalised feedback,
flexible practice opportunities and tools that allow learners to monitor and manage their

OWN progress.

Al can also be used to help in certain aspects of language learning, especially writing.
Song and Song (2023) discovered that the use of ChatGPT in EFL writing teaching
helped to improve academic writing skills and writing motivation. They found that
students using Al-assisted instruction had improvements in aspects of writing including
organisation, coherence, grammar and vocabulary. This is where Al can be helpful if it
offers feedback, examples and support to revise and improve a learner's written
production. This support should be delivered within a coherent pedagogy and not as an
alternative to writing practice or teacher feedback.

13



In this regard, several technologies have been discussed in relation to language learning
and teaching. Natural Language Processing (NLP) enables computer systems to process
and analyse human language and can support applications such as machine translation,
text analysis and learner feedback. Automated Writing Evaluation provides feedback
on learners’ written work, while Intelligent Tutoring Systems can offer personalised
and interactive instruction. Automatic Speech Recognition can support pronunciation
and speaking practice by providing immediate feedback, and chatbots can offer
opportunities for written or spoken interaction in the target language. These
technologies can therefore support different aspects of language learning, including
vocabulary, grammar, writing, pronunciation, feedback and communication practice
(Son et al., 2023).

The use of chatbots and conversational agents is an important area of Al-supported
language learning. According to Abusahyon et al. (2030), the use of Al-driven
technology and chatbots can aid in language learning by providing personalised
feedback, adaptive learning pathways, authentic language interaction, learner
engagement and learner autonomy. The second language learning field is also gaining
attention because of the potential of Al-powered chatbots in providing personalised and
adaptive learning experiences as well as ongoing practice opportunities (Wiboolyasarin
et al., 2025). However, chatbots are not substitutes for teachers, as human interaction,
emotional support, context and pedagogical guidance are also required for language

learning.

Large language models such as ChatGPT have opened up new possibilities for language
learning through generative Al, particularly in relation to writing support and feedback.
In the context of English as a new language writing, Escalante et al. (2023) found that
Al-generated feedback did not lead to better learning outcomes than human tutor
feedback, but students valued its clarity, specificity and usefulness. The authors
therefore recommend a blended approach that combines Al-generated feedback with
human tutor feedback. This suggests that generative Al can support language learning,
especially writing revision, but it should be used as a complement to teacher guidance

rather than as a replacement for it.

Similarly, there are other limitations and risks identified in the literature. While Al can
promote learner independence and motivation, students could grow overly reliant on

Al if they are not taught to use it with a critical perspective. Darvishi et al. (2024)
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concluded that students were more inclined to use Al support than learn from it,
indicating that self-regulated learning strategies and metacognitive support are needed.
In the context of language learning, this suggests that teachers need to help students
evaluate Al-generated answers, revise their own texts and use Al as a support for

learning rather than as a replacement for their own thinking and writing.

Overall, the literature indicates that Al can assist in language learning with
individualised practice, feedback, writing support, speaking and pronunciation practice,
engagement and self-regulated learning. It must, however, be integrated carefully into
the pedagogical process, and be used skilfully by teachers. While Al tools can enhance
second/foreign language learning, they should be used in ways that promote purposeful

language learning, learner independence, and human interaction.
2.5.Al in language learning and refugees/migrants

Research on the use of Al in language learning for refugee and migrant learners is still
emerging. While there is an increasing literature base on Al in language learning in
general (Son et al., 2023; Kartal & Yesilyurt, 2024), research on displaced learners,
particularly in primary and secondary education and language learning in host
countries, remains limited (Athanassopoulos et al., 2023). This gap is important since
refugee and migrant learners frequently experience disrupted schooling, language
barriers, and unequal educational opportunities (McBrien, 2005; Block et al., 2014;
UNESCO, 2018). In this regard, Al, mobile, and digital technologies have begun to
gain attention as tools that can support language learning and provide personalised
educational support (Drolia et al., 2022; Kukulska-Hulme, 2019).

A key focus of development in refugee and migrant education has been mobile and
digital learning. The existing literature on mobile learning applications for refugees
demonstrates that mobile learning applications can improve access to learning and can
offer educational learning outside of the formal classroom, particularly in unstable and
disrupted contexts (Drolia et al. 2022). Likewise, Kukulska-Hulme (2019) suggests that
innovations in mobile L2 learning developed from the perspective of migrant learners
could aid in the facilitation of more flexible and situated L2 learning. However, these
technologies should not be seen as automatic or ready-made solutions. Their

effectiveness depends on how well they respond to learners’ needs, access to devices
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and connectivity, linguistic backgrounds, the relevance of the content, and the

availability of pedagogical support.

There are a number of digital projects that have been created to facilitate language
learning for refugee and migrant learners. The Akelius Digital Language Learning
Course aims to contribute to children's acquisition of skills in host-country language,
developed in cooperation between UNICEF and the Akelius Foundation. Akelius has
been applied in Greece for the support of refugee and migrant learners in the acquisition
of Greek language in an interactive way using digital language learning activities. These
are examples of how digital platforms can be used to facilitate language learning, social
inclusion and access to education, but they represent digital language learning platforms
not exclusively Al platforms (UNICEF, 2024).

Al-powered programs have also begun to emerge in humanitarian and crisis settings for
education more recently. One example of this is the International Rescue Committee's
creation of aprendlA, a platform for an Al-powered educational chatbot that offers an
individualised learning experience for communities in crisis (International Rescue
Committee, 2024). This initiative suggests that Al may offer new possibilities for
scalable and adaptive educational support in crisis and refugee education contexts.
However, as this is still an emerging initiative rather than a completed empirical study,
evidence about its long-term effectiveness remains limited. Further research is therefore
needed before firm conclusions can be drawn about the role of Al in refugee and

migrant language learning.

Research on multilingual and refugee/migrant language learning and teaching has been
further enriched by the involvement of generative Al and large language models
(LLM). Through its various features, ChatGPT can assist educators and students in
generating examples, making texts simpler, helping with vocabulary, providing
prompts, and offering feedback. For instance, Donley (2024) shows how teachers can
use ChatGPT and other Al tools to support language and literacy instruction for K-12
multilingual learners. Athanassopoulos et al. (2023) explored the feasibility of using
ChatGPT as a feedback tool in foreign language writing with refugee and migrant
learners in a multilingual and multicultural classroom in Greece. Their findings were
promising, showing improvements in students’ written production, particularly in

vocabulary use and sentence development. However, the study was small-scale,
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involved only eight students, and lasted for a short period, so its findings cannot be

generalised without caution.

Despite these opportunities, the integration of Al into refugee and migrant education
raises important ethical and pedagogical concerns. Al tools may reproduce algorithmic
bias, require access to digital infrastructure, raise data privacy concerns and fail to
reflect learners’ linguistic and cultural backgrounds adequately (Judijanto, 2025).
These issues are particularly relevant to refugee and migrant education, where learners
may already experience social marginalisation, unequal access to educational resources
and limited institutional support. In such contexts, Al tools need to be used with teacher
guidance so that they support learning rather than encourage dependence on ready-

made answers.

For these reasons, Al should be understood as a supportive pedagogical tool rather than
a substitute for teacher expertise, human interaction or institutional support.
International literature on Al in education also emphasizes the importance of ethical
frameworks, transparency, fairness, Al literacy, teacher training and responsible
implementation (Bond et al., 2024; UNESCO, 2024). In refugee and migrant language
education, these issues become even more important because Al tools must respond not
only to linguistic needs, but also to cultural diversity, emotional vulnerability, unequal

access and the complex realities of displacement.

The literature reviewed indicates that Al and digital technologies can support refugee
and migrant learners through flexible, personalised, multilingual learning opportunities,
immediate feedback, and instruction tailored to their needs. The empirical studies in
this area, however, are still scarce, particularly in the context of Greek as a second
language and ZEP classes. In this regard, the present study aims to bridge the gap by
analysing the perceptions, practices and challenges of teachers in the context of the use

of Al tools in Greek language education for refugee and migrant students.
2.6. Educators’ views related to the use of Al in language learning

Teachers’ attitudes towards the use of Al in language learning have become the focus
of recent research. In general, the literature indicates that teachers are aware of the
potential of Al to support language teaching by improving teaching efficiency,
preparing teaching materials, supporting assignment-related tasks, providing machine

translation, generating vocabulary lists and model texts, and offering more personalised
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learning support (Zhou & Hou, 2024). Previous research on EFL teachers’ perspectives
has also reported concerns about students’ overdependence on ChatGPT, possible
effects on critical thinking and problem-solving, academic integrity, privacy and
security, as well as the need for professional training and appropriate chatbot use
(Nguyen, 2023; Daskalaki et al., 2024).

Several large-scale studies have found that teachers tend to exhibit positive yet cautious
attitudes toward Al. In a study of 470 English teachers in middle schools, An et al.
(2023) observed that teachers were more likely to adopt the use of Al if they had a
strong sense of technological, pedagogical, and content knowledge. Likewise, Bower
et al. (2024) in a mixed methods study with 318 teachers, identified that educators
recognised the disruptive potential of generative Al, while their responses also reflected
uncertainty and the need to rethink teaching and assessment practices. Alm and Ohashi
(2024) conducted a worldwide survey with 367 university language educators from 48
countries and regions to investigate their initial responses to ChatGPT, including their
awareness, use, attitudes, and perceptions of its potential impact on language education.

Research in the Greek context, on the other hand, offers mixed results. A study
conducted by Velli and Zafiropoulos (2024) with 342 Greek teachers found that
perceived usefulness was the strongest predictor of teachers’ intention to use
educational Al tools, while personal innovativeness also had a significant positive
effect. Trust in educational Al tools was also important, mainly because it positively
influenced teachers’ perceptions of the usefulness of these tools. Rapti and Panagiotidis
(2024), in a study of 116 foreign language teachers in Greece, found generally positive
attitudes towards Al integration, especially regarding its potential to support
differentiated instruction, while Al use in flipped classroom practices appeared more
limited and in need of further support. In a study of 1,754 educators from Greece,
Hungary, Latvia, Ireland and Armenia, Daskalaki et al. (2024) found that educators
showed cautious optimism towards Al in education. They identified benefits related to
educator support, student attention and engagement, and the future potential of
personalised learning, while also raising concerns about students’ over-trust of Al-
generated information, biased or harmful content, ethical misuse, personal data
protection and the failure to cultivate critical thinking. However, Varsamidou (2024)
reports more cautious and, in many cases, negative attitudes among Greek foreign

language teachers. Teachers expressed concerns about students’ passivity, plagiarism,
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dependence on easy information retrieval, reduced critical thinking and creativity, and

the possible weakening of language skills, communication and authentic interaction.

Additionally, relevant evidence from the Greek educational context can be found in
Nikolopoulou et al.’s (2025) study on preschool and primary school teachers’
perceptions and practices regarding Al use with young learners. Their study, based on
interviews with two teachers in Greece, indicates that Al use in preschool and primary
education is still at an early and emerging stage. The teachers observed that Al-enabled
classroom activities could increase children’s engagement, curiosity, creativity,
collaboration and participation, especially through visual, creative and group-based
tasks. At the same time, they raised concerns about data privacy, overreliance on
technology, the reliability of Al-generated information, loss of experiential learning
opportunities, limited technical infrastructure and insufficient teacher training.
Although this study does not focus on refugee and migrant learners, it is useful for
understanding the early stage of Al integration in Greek preschool and primary
education and the need for age-appropriate, pedagogically grounded guidance and
teacher support. However, the very small sample size of two teachers means that the
findings cannot be generalised, and this again highlights the need for further empirical

research in Greek school contexts.

These studies offer useful information, but also come with some drawbacks. Most are
based on survey and self-reported information, so they primarily reflect teachers'
beliefs, intentions and attitudes and not actual classroom practices. While the size of
some of these studies is large, they tend to be more general on EFL, foreign language
and/or general education and not specifically on Greek as an L2. Other studies provide
qualitative evidence based on smaller samples. For instance, Aghaziarati et al. (2023)
explored teachers’ attitudes towards Al in education through semi-structured interviews
with educators from different educational levels. Their study focused on perceived
benefits, challenges, ethical issues, infrastructure and professional development needs.
However, like many studies in this area, it relied on self-reported perceptions rather
than classroom observation or long-term evidence of how Al affects teaching and

learning over time.

In general, research indicates that educators are aware of the potential of Al in language
learning, such as for differentiation, feedback, preparation, and learner engagement.
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The findings also suggest that the successful integration of Al in the teaching and
learning process relies on teachers' training, pedagogical judgment, ethical
consciousness, and institutional support. Interestingly, there is not yet much research
on the use and assessment of Al by teachers in Greek language teaching, particularly in

multilingual and refugee and migrant contexts.

2.7. Educators' views related to the use of Al in language learning for

refugees/migrants

The studies on teachers’ attitudes towards the use of Al in language instruction of
refugee and migrant learners are still limited. Previous research indicates that Al tools
can support multilingual communication, translation, differentiated content, writing
support, prompting, learner participation and multimodal literacy practices in
linguistically diverse classrooms (Athanassopoulos et al., 2023; Donley, 2024). The
literature also points to several critical issues, such as misinformation, overreliance on
Al, loss of language nuances, inequitable access to digital tools, lack of teacher training,

and insufficient culturally responsive content.

Limited evidence is available from international studies. A survey of 232 teachers who
teach bi/multilingual learners in the United States revealed that teachers thought that
Al could have a positive role in engagement, personalisation, multilingual support and
equity (Guha et al., 2025). However, participants also expressed concerns about errors,
misinformation, overreliance and the challenge of maintaining linguistic and cultural
nuances. ChatGPT can serve as a linguistically responsive tool for multi-lingual
learners particularly for communication, differentiation, promoting engagement, and
multimodal literacy practices, as shown by Donley (2024). Despite this, the study
highlighted the importance of critical engagement and explicit teaching, due to the
pedagogical and ethical issues arising from the use of Al in multilingual classrooms. In
the same way Creely et al. (2025), identified that teachers' attitudes were more cautious
than those of their EAL (adult English as an Additional Language) learners, particularly
teachers teaching beginner language learners, and that EAL learners were interested in
generative Al. The findings emphasize the importance of professional development and
Al literacy for both teacher and learner.

Research in the Greek context is even more limited. Athanassopoulos et al. (2023)

investigated using ChatGPT as a writing assistant in a multilingual and multicultural
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classroom with refugee and migrant students. The results indicated improvements in
vocabulary use, text length and sentence development. However, the intervention
involved only eight refugee and migrant students for a limited time duration and
findings are limited by this. Mandala et al. (2026) investigated the perspectives of five
foreign language teachers in the culturally and linguistically diverse border region of
Evros, Greece. The teachers acknowledged the potential of digital tools such as
MOOCs, machine translation applications and adaptive learning platforms to support
multilingual learning, particularly as supplementary resources. However, they also
identified limitations related to limited interactivity, lack of personalised feedback and
insufficient culturally contextualised content. In the Greek context, Dasiou (2025)
found that teachers working in multilingual and multicultural classrooms saw potential
in technological and Al-supported tools for facilitating translanguaging,
communication and inclusion. However, teachers also reported limited training, lack of

clear guidance and insufficient school support for using such tools effectively.

Some studies, such as Guha et al. (2025), provide useful evidence from relatively larger
samples, but their focus is broader, as they examine teachers of bi/multilingual learners
in the United States rather than Greek language teachers working with refugee and
migrant learners in ZEP classrooms. Other research is more pertinent to the Greek
context, but limited in sample, intervention or specific classroom cases. The number of
empirical interventions is still limited and few studies address the long-term outcomes
of using Al on refugee and migrant learners' language, confidence, participation, and
educational inclusion. In addition, most of the previous studies look into teachers'

perceptions instead of systematic observation in class or sustained pedagogical results.

While current studies indicate potential for refugee/migrant language learning with Al,
there is a definite need for more in-depth empirical studies in the Greek context. Little
is known about teachers' perceptions, use, and evaluation of Al tools in teaching Greek
as a second language in ZEP classrooms. In this regard, the present study aims to fill
this gap by specifically examining the perspectives, practices, challenges, and needs of

educators in the learning of the Greek language by refugees and migrants.
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2.8. Statement of the problem, issues and gaps in research

As shown in the previous sections, Al has received increasing attention in education
and language learning. Previous research has shown that Al can support language
learning through personalised practice, translation, feedback, differentiated materials,
multimodal resources and learner engagement. At the same time, some concerns have
been identified in the literature, such as misinformation, overreliance on Al, data
privacy, ethical considerations, technology inequity, and culturally inappropriate or
inadequate content.

However, research on the application of Al in language teaching with refugee and
migrant students is still limited. The few existing studies are largely concerned with the
use of Al in second or foreign language learning more broadly and/or with multilingual
and EAL learners in education more broadly. Works like Guha et al. (2025), Donley
(2024) and Creely et al. (2025) provide relevant evidence on Al use, teacher practices
and perceptions in multilingual or EAL contexts, but they do not focus specifically on
Greek as a second language, ZEP classrooms or school-aged refugee and migrant

learners in Greece.

The Greek context is especially under-researched. Recent Greek studies, such as
Athanassopoulos et al. (2023), Dasiou (2025), Koukaras (2025), and Mandala et al.
(2026), provide useful but still limited evidence on Al, multilingual education, and
refugee/migrant education. However, these studies are small-scale, exploratory,
intervention-based, or focused on broader issues of digital and multilingual education.
They do not specifically examine Greek language teachers’ everyday experiences of

using Al in ZEP classrooms.

Another gap relates to classroom practice. The literature that currently exists is based
on surveys or on small qualitative samples in which attitudes are self-reported. Less
research focuses on the use of Al in language instruction, teacher responses to Al-
generated content, practical issues and difficulties encountered by teachers, and how
teachers are supported. Limited evidence also exists regarding the long-term impact of
Al use on refugee and migrant learners’ language development, participation,

confidence, and educational inclusion.

As a result, the current literature is still somewhat uncoordinated and underdeveloped.

Research aiming specifically at teachers' perceptions, practices, challenges and needs
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when using Al in the teaching of the Greek language for refugee and migrant learners
is needed. This study addresses this gap by examining how teachers perceive and use
Al in Greek as a second language education for refugee and migrant learners in ZEP

classrooms.
3.Research design and methodology

The present study aims to examine the perceptions of Greek language teachers about
the use of Al tools in teaching refugee and migrant learners in the Zones of Educational
Priority (ZEP) using a qualitative research approach. The decision to use a qualitative
approach was based on its suitability for exploring participants’ perceptions and the
context of their teaching practices (Creswell & Poth, 2018). Given the limited existing
research at the intersection of Al, language education and displaced populations in
Greece, this approach enables insights that would not be identified by quantitative
methods alone. The chapter is organized into six sections: research questions, sample

and duration, instrument, procedure, data analysis, and ethical considerations.
3.1. Research questions

Guided by the gaps identified in the existing literature on Al in language education for

displaced populations. The study is guided by the following research questions:

1. What are the views of the Greek language teachers on the use of Al tools to assist
refugee and migrant students?

2. What Al tools are being deployed, and how are they used for refugee and migrant

students learning Greek language?

3. What advantages and disadvantages do educators identify of Al tools have to support

the learning of multilingual learners?

4. What training or support do Greek language educators need to use Al tools

effectively with refugee and migrant students?

3.2. Participants and duration

Convenience sampling was used for the selection of participants. This sampling
technique was considered appropriate as the researcher had access to teachers who were
available, willing and relevant to the aims of the study. Participants were selected
through accessibility and their professional networks but were all selected based on
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specific criteria pertaining to the research questions. Specifically, they had experience

teaching Greek as a second language to refugee and migrant learners in ZEP classes.

The participants were fifteen teachers in primary education, all in Zones of Educational
Priority (ZEP). The teachers in the ZEP classrooms were chosen as they directly face
refugee and migrant learners and thus provide valuable insights into the application of
Al in the Greek language classroom. The participants were given a number from 1-15

for anonymity.

In terms of participants’ profiles, one participant was male and fourteen participants
were female and they were between 26 and 38 years old. Regarding educational
qualifications, 8 participants had a postgraduate qualification, 7 participants had an
undergraduate qualification. Their teaching experience with refugee/migrant learners
was between 1-4 years.

The data were collected between May-June 2026. All participants were interviewed
individually, in person or online, as per availability and preference. Participants were
interviewed for about an hour to discuss their experiences, opinions, and expectations
about how they use Al to help refugee/migrant students learn Greek as a second
language. The sample of fifteen participants was considered adequate for the
exploratory nature of the study, as qualitative research aims to generate in-depth
understanding rather than statistical generalisation, and previous research has shown
that thematic saturation can often be reached within a relatively small number of

interviews (Guest, Bunce, & Johnson, 2006).

The goal of qualitative research is not to make statistical generalisations, but to develop
a rich and contextually grounded understanding of participants’ perspectives. In this
study, the sample of fifteen participants was considered sufficient because it allowed
for depth, diversity of responses and the identification of recurring themes relevant to

the research questions (Creswell & Poth, 2018).

Before taking part, all teachers received information regarding the study and gave their
informed consent. The anonymity and confidentiality of the participants was protected

during the research process, and the data were only used for academic purposes.
3.3.Instrument

For this study a structured interview protocol was used as the research instrument. The

development of the interview questions followed a systematic process informed by
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qualitative interview design literature, including recommendations on generating
questions from the literature and research aims, aligning them with the research
questions, and refining their wording for clarity and appropriateness (Roberts, 2020;
Leong & Said, 2024).

The first stage involved developing an initial pool of questions that were inspired by
the research questions and a literature review of the relevant literature on the topics of
Artificial Intelligence in education, language learning, refugee education, migrant
education, and the perception of Al by educators. The questions of the interviews were
informed by previous studies on teachers' attitudes towards Al, the use of Al tools in
language learning, opportunities and challenges of Al use, refugee and migrant
education (Aghaziarati et al., 2023; Daskalaki et al., 2024; Koukaras, 2025; Tumen-
Akyildiz, 2024). This stage ensured that all major aspects of the research topic were

addressed comprehensively.

In the second stage the set of questions in the first stage was reviewed and selected
based on its relevance to the objectives of the study. To ensure a coherent and focused

interview protocol, repetitive, unclear and off-topic questions were omitted.

Lastly, the questions were adapted and reworded for clarity, coherence and
appropriateness for the target population. The order of the questions was also well
structured to enable the understanding of the participants and to allow consistency of
the questions in the interviews. A number of methods have been suggested in the
creation of qualitative interview tools (Roberts, 2020; Leong & Said, 2024), which

involve question generation, selection and refinement.

The final interview protocol consisted of structured open-ended questions organised
into thematic sections covering: (a) teachers’ experiences with multilingual classrooms
and refugee and migrant learners, (b) technological readiness and familiarity with Al,
(c) current uses of Al tools in language education, (d) perceptions and attitudes towards
Al, (e) perceived benefits, challenges, and ethical considerations related to Al use, (f)
issues of inclusion and cultural responsiveness, and (g) future expectations and
professional development needs. The complete interview protocol is presented in

Appendix A.
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3.4.Procedure

The study took place from the end of May to June 2026. After identifying and recruiting
potential participants, teachers who met the inclusion criteria were contacted via
professional and educational networks for the study. All teachers were briefed about
the research purpose, voluntary participation, and confidentiality and anonymity

measures before participation.

All participants gave informed consent for the interviews. Face-to-face and online
individual structured interview were conducted as per the availability and preference of
the participants. The same interview protocol was used with all participants to ensure
consistency throughout the data collection process. The interviews took about 45-60

minutes each.

All interviews were audio recorded, with the participants' consent to ensure the
responses were accurately captured. The recording was transcribed verbatim after the

data was collected. The interviews were then transcribed and checked for accuracy.
3.5.Data analysis

Thematic analysis was employed to analyse the interview data, following the six-phase
framework recommended by Braun and Clarke (2021). Thematic analysis was chosen
as a method because it is flexible and systematic in identifying, analysing and

interpreting patterns in qualitative data.

The first phase consisted of familiarising themselves with the data by multiple readings
of interview transcripts. In phase two, preliminary codes were derived from meaningful
units of text that addressed the research questions. In the third phase, similar codes were
combined into larger categories and possible themes.

The fourth stage was the review and refinement of the themes that began to emerge to
ensure that they were representative of participants’ responses and meaningful patterns
within the data. Themes were identified and named in the fifth phase based on the
content and relevance of the themes to the study objectives. In the last phase, the themes
were interpreted and connected to the research questions and the existing literature, in
order to gain a holistic understanding of teachers' perceptions, practices, and challenges
regarding the use of Al in Greek language education of refugee and migrant learners.
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3.6.Ethical considerations

Ethical considerations were closely adhered to in all phases of the research. All teachers
were provided with extensive details about the purpose of the study, procedures to
follow and how the collected data would be used prior to participation. All participants
were asked for, and gave, informed consent and participation was completely voluntary.
The participants were also told that they have the right to withdraw from the study at

any time, without any repercussions.

Confidentiality and anonymity were maintained by not presenting any identifying
personal data in the research findings. Interview transcripts were de-identified by
removing participants' names and any information that might lead to identifying them
or place of work, as required. This was especially relevant in context of the relatively
small group of teachers who teach refugee and migrant learners in Zones of Educational
Priority (ZEP).

With participants' permission, interviews were audio-recorded to ensure the accurate
collection of data. The recordings and transcripts were kept in a secure manner and the
researcher alone had access to them. All data collected were only used for academic
research, following common ethical principles in qualitative research, such as informed

consent, confidentiality and secure data management (Creswell & Poth, 2018).

Additionally, interview questions were carefully formulated to include participants'
experiences and opinions on how the Al has been used in language learning.
Throughout the research process, attention was given to key principles of qualitative
research ethics, including respect for participants, voluntary participation,
confidentiality, anonymity and responsible handling of research data. In line with Wiles
et al. (2008), confidentiality was understood as the protection of identifiable
information and the presentation of findings in ways that prevent participants from

being recognised.
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4.Findings

The findings from the study are presented in this chapter, as the result of thematic
analysis of the interview data. The findings are organised according to the main
thematic areas of the interview protocol: linguistic challenges of refugee and migrant
learners, technological infrastructure and familiarity with technology and Al, use of Al
tools in language teaching, attitudes and perceptions towards Al, challenges, barriers
and ethical issues, perceived benefits of Al in language teaching, cultural
responsiveness, inclusion and social integration, and future perspectives and training
needs. Specific categories were identified in each thematic area based on regular
patterns that emerged from the participants’ responses. Representative extracts from the
interviews are included to illustrate the views and experiences of the people who took
part in the analysis. A summary table is included at the end of each section to show the
general categories, the number of participants who mentioned each finding and who

mentioned it.
4.1 Linguistic challenges of refugee and migrant learners

This section reports on the results from the first thematic area of the interview protocol
that focused on the language difficulties refugee and migrant learners face in ZEP
classrooms. The participants were invited to share their experiences of multilingual
classrooms, assess students' Greek language abilities at the start of the school year and
determine the most significant Greek language challenges that students encounter.
Their responses led to five broad categories: low and uneven Greek language
proficiency, vocabulary and oral communication difficulties, reading comprehension
and understanding of instructions, written expression, grammar and syntax, and

literacy-related difficulties connected to the Greek writing system.

Overall, the participants typically reported that multilingual classrooms were
challenging but meaningful learning experiences. A number of teachers shared the need
to be flexible, adaptive and sensitive to the students' language and educational prior
experiences when working with refugee and migrant learners. One of the difficulties
was found to be that students had different language backgrounds, which needed to be
constantly adjusted in the teaching process, T1 shared. Likewise, T3 reported on
multilingual teaching as an intriguing experience as the teacher had to explain meanings

and concepts in a variety of ways. The answers reveal that teachers did not view
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multilingual classrooms exclusively as challenging settings, but also as spaces that

required more responsive and flexible teaching practices.

The first main category was that students' knowledge of the Greek language was
inadequate and uneven. Most participants reported that, at the beginning of the school
year, many students had limited or very limited knowledge of Greek. T8 said that
students' knowledge of Greek was:

«Very little; they do not know basic things.» (T8)
Similarly, T3 explained that:

«At the beginning of the school year, the students did not know Greek well at all, either
in oral or written language.» (T3)

Another concern T2 had was that students lacked productive skills to an extent, and
that:

«Many children understand Greek, but they do not speak Greek clearly and cannot
write in Greek.» (T2)

Meanwhile, teachers emphasized that students did not have the same language
proficiency. Some of the learners were just arrived in Greece with no prior experience
of Greek, and others had already acquired some communication skills from the school

environment. T1 explained:

«There are students with no or very little knowledge of Greek, as well as students who
have already had some basic exposure to the language through the school

environment.» (T1)
T5 made a similar point:

«In the classroom there were children at all levels. Some children had just arrived in
Greece and did not know the language at all. Most knew it to some extent, but could

not follow the class, and two children were at a fairly good level.» (T5)
Likewise, T15 noted:

«Some children had come to Greece this year, while others had been here for years, so
the level was generally low and very different for each child.» (T15)
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These results indicate that it was not simply the fact that students’ proficiency in Greek
was low, but that there was also a large range of proficiency within each classroom.
This posed a challenge for teachers when lesson planning, since the same activity might
be challenging for some pupils and easy for others. Thus, differentiated learning seemed

to be an inevitable answer to the classroom's language variety in ZEP.

The second category was vocabulary and oral communication problems. Limited
vocabulary was often mentioned as one of the greatest obstacles to students'

communication and participation in class. The key challenges faced by T14 were:

« Well, mainly vocabulary, until they learn some basics so they can understand more

complex things later on. » (T14)
T1 also explained that the most common difficulties concerned:

«understanding and producing oral language, as well as vocabulary used in everyday

communication and in school language.» (T1)

Likewise, T13 reported that the primary problems that students had were vocabulary
and comprehension of more advanced instructions. These responses reveal that
vocabulary challenges had a negative impact on students' ability to carry on normal
communication and also to engage in school participation. It was difficult for students
not only to communicate in Greek, but to comprehend the language of their teacher,

their peers and the school text.

The third category was reading comprehension and instructions understanding. Some
participants described students' challenges with comprehending written text and
classroom directions and academic vocabulary. Some students were able to read words
by themselves, but they were not able to comprehend the meaning of what they read.
T15 provided a good illustration:

«l have had a child who had learned the letters and could read normally, but did not

understand anything from what he was reading.» (T15)
T12 also referred to difficulties in:
«understanding written instructions.» (T12)

T13 similarly stated that students struggled with:
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«the understanding of complex instructions.» (T13)

The results suggest that decoding was not viewed as a sole indicator of reading
difficulties. They were also linked to the students' processes of meaning-making, the
use of academic language and their understanding of what was expected of them in
relation to classroom tasks. This is especially crucial in ZEP classrooms, where students
must be able to comprehend instructions and texts used in the wider curriculum to be

able to participate meaningfully in it.

The fourth category was about written expression, grammar and syntax. A significant
number of participants indicated that students had more trouble writing in Greek. The
problems they had were related to spelling, sentence construction, grammar, syntax and

the ability to express more complex thoughts in writing. T1 observed that:
«Many students have difficulty moving from oral to written expression.» (T1)
T10 also explained that many students:

«struggle to express themselves in complete sentences, to understand complex

instructions and to use Greek grammar and syntax correctly.» (T10)
Similarly, T12 stated that:

«Many students have difficulty using grammar correctly and expressing more complex
thoughts in Greek. » (T12)

The following responses illustrate for refugee and migrant learners, written expression
is very challenging. Students did not only need to learn isolated words or grammar
rules; they also needed support in forming sentences, organizing ideas and producing

written language that could meet school expectations.

The fifth category concerned literacy problems and the Greek writing system. Several
participants reported newly arrived students or students with interrupted schooling
faced additional difficulties because they had to become familiar with a new alphabet
and new literacy practices. T8 reported difficulty with “illiteracy” as the main

challenge. T15 also referred to the challenge of learning Greek letters, explaining:

«The letters, of course, because they are often not similar.» (T15)
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For these learners, learning Greek involved more than acquiring vocabulary or
grammar; it also required becoming familiar with a new writing system. This was very

difficult for learners who have previously had a limited or interrupted education.

The results of this thematic area highlight that refugee and migrant learners are exposed
to multiple and interconnected language challenges in ZEP classrooms. These include
low and uneven Greek language proficiency, limited vocabulary, oral communication
problems, reading comprehension and understanding of instructions, problems with
written expression, grammar and syntax, and literacy related problems related to the
Greek writing system. The participants’ responses highlight the need for gradual
language support, differentiated instruction, visual and contextualized material, and

continuous teacher guidance in Greek as a second language classrooms.

Table 1. Summary of findings on linguistic challenges of refugee and migrant

learners
Category Count % of Participants Brief description
participants
Low and uneven 15 100% T1, T2, T3, T4, Students started
Greek language T5, T6, T7, T8, with limited and
proficiency T9, T10, T11, varied levels of
T12, T13, T14, Greek.
T15
Vocabulary and 13 86.7% T1, T2, T3, T4, Limited
oral T6, T7, T9, T10,  vocabulary
communication T11, T12, T13, affected
difficulties T14,T15 communication
and participation.
Reading 7 46.7% T6, T9, T210, Students struggled
comprehension T11, T12, T13, with texts and
and T15 instructions.
understanding of
instructions
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Written

expression,
grammar and
syntax

Literacy and
Greek writing

system difficulties

11

73.3%

33.3%

T1, T2, T4, T5,
T6, T7, T9, T10,
T11,T12, T13

T2,T6, T8, T14,
T15

Students had
difficulties  with

writing and
grammar.
Some students

struggled with
literacy and Greek

letters.

4.2 Technological infrastructure and familiarity with technology and Al

The results referring to the second thematic area of the interview protocol, which

focused on technological infrastructure and teachers' technological and Al literacy are

presented. The participants were asked about their familiarity with the use of

technology in education, how often they use digital tools in education, about their

familiarity with Al, and how supportive their school was regarding the use of new

technologies and Al. Their responses were analysed to derive four main themes: general

familiarity with digital technology, regular use of digital tools in learning, varying

familiarity with Al, and unequal school support for technology and Al.

The first category was related to a general knowledge of digital technology among

teachers. The participants generally reported that they were “quite familiar” or “very

familiar” with how technology is used in education. T2 responded that she was:

«Very much.» (T2)

Similarly, T3 stated:

«1 would say that | am very familiar with the use of technology in education.» (T3)

T14 also explained:

«l am very familiar, both in relation to teaching and in my everyday life.» (T14)

Other participants reported moderate or adequate familiarity, not very high. For

example, T1 said:
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«1 would say that I am moderately familiar with the use of technology in education.»
(T1)

These responses show that all participants had some degree of technological familiarity,
although their level of confidence varied. This is particularly significant as teachers'
understanding of basic digital tools seemed to serve as a stepping stone to later
engagement with Al tools.

Digital tools also appeared to be a regular part of participants’ teaching practice.
Participants did not see technology as a separate entity from their teaching practice.
Most of them, however, reported that they regularly use digital tools and, in several

instances, almost daily. T1 explained that she used digital tools quite often, mainly:

«presentations (PowerPoint/Canva), educational videos from YouTube and online
exercises for vocabulary and grammar practice.» (T1)

T6 also presented a variety of tools:

«tablets, PowerPoint presentations, educational platforms (e-class, e-me), digital
educational games, videos and applications such as Wordwall, Kahoot and Quizizz.»
(T6)

Similarly, T11 stated:

«Yes, almost daily. I use them for presentations, interactive exercises and searching for
educational material.» (T11)

In the same direction, T15 explained that she mainly used images and videos so that
students could visualize words. These responses indicate that digital tools were mainly
used to make teaching more visual, interactive and accessible, especially for students

with limited Greek language proficiency.

Teachers’ familiarity with AI, however, varied considerably. Some participants

described themselves as very familiar with Al, usually through personal use. T7 stated:
«Very, through personal use.» (T7)
T14 also reported:

«Very much. From personal use, of course.» (T14)
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Other participants described their familiarity as adequate or gradually developing. T13
stated that she had started using Al tools during the last two years and gradually became

more familiar with them:
«l am not an expert, but | feel quite comfortable using them when needed. » (T13)

Some participants connected their familiarity with Al to practical classroom needs and
personal initiative rather than formal school training. T5 explained that she became

familiar with Al mainly because she needed support with translation:

«l am quite familiar. I mainly use ChatGPT, but also other forms. My familiarity came
from the need to translate certain important instructions into languages and dialects
that | did not know.» (T5)

Similarly, T12 stated that her familiarity developed through personal search, seminars

and discussions with colleagues:

«l would say that | have moderate to good familiarity with Artificial Intelligence. |
became familiar with Al tools mainly through personal search, educational seminars

and discussions with colleagues.» (T12)
T13 also described a gradual process of familiarization:

«During the last two years, | have started using some Al tools and gradually became
more familiar with them, mainly through personal search and discussions with

colleagues.» (T13)

These responses indicate that teachers’ familiarity with Al was mostly developed
through personal initiative, everyday classroom needs, seminars and peer exchange,

rather than through systematic school-based training.

The fourth category was about school support of technology and Al. The responses of
the participants indicated that the level of support in the schools was uneven. Some

teachers referred to their school as supportive. T4 stated:

«It is quite supportive and tries to use them as correctly as possible without overuse. »
(T4)
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T6 also reported that the school actively supported the use of new technologies and Al
tools, while T9 stated that the school provided basic equipment and encouraged the use

of digital tools in teaching.

However, several participants highlighted limitations. T2 stated that her school was not

supportive:

«Not at all; most people do not know how to use it.» (T2)

T3 similarly said:

«It is not particularly supportive.» (T3)

T8 referred to limited support and lack of equipment:

«A little supportive; there is no suitable and sufficient equipment.» (T8)

Other participants reported a more complex picture. There was no structured guidance
or policy for Al and, in general, the school is supportive of new technologies, said T12.
T13 reiterated this, stating that there was a positive attitude towards digital tools, with
no organised policy or training concerning Al. T10 also noted that the school was very
supportive of the use of new technologies, but that the application of Al was still in an
early stage, and was largely driven by the personal initiative of teachers. These findings
show that, although digital technology was generally accepted in schools, Al
integration remained less structured and often depended on individual teachers’

interest, confidence and initiative.

Overall, the findings from this thematic area show that teachers were generally familiar
with technology and used digital tools regularly in their teaching. However, their
familiarity with Al varied, ranging from personal and confident use to more moderate
or developing familiarity. School support was also uneven: some schools encouraged
the use of technology, while others lacked equipment, training or clear guidance for Al.
Therefore, the findings suggest that the integration of Al in ZEP classrooms does not
depend only on teachers’ willingness, but also on infrastructure, institutional support

and systematic professional development.
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Table 2. Summary of findings on technological infrastructure and familiarity with

technology and Al

Category Count % of Participants Brief
participants description
General 15 100% T1, T2, T3, T4, TS5, Teachers were
familiarity with T6, T7, T8, T9, familiar with
digital T10, T11, T12, educational
technology T13,T14,T15 technology.
Frequent use of 15 100% T1, T2, T3, T4, T5, Digital tools were
digital tools in T6, T7, T8, T9, used regularly in
teaching T10, T11, T12, teaching.
T13,T14,T15
Familiarity with 14 93.3% T2, T3, T4, T5, T6, Most  teachers
Al through T7, T8, T9, T10, became familiar
personal T11, T12, T13, with Al
initiative or T14, T15 independently.
training
Supportive 8 53.3% T4, T5, T6, T9, Some  schools
school T10,T11, T12, T13 provided basic
environment for support.
technology
Limited Al 11 73.3% T1, T2, T3, T7, T8, Al use lacked

guidance, policy

or infrastructure

T10, T11,
T13,T14,T15

T12,

clear guidance or

resources.

4.3 Use of Al tools in language teaching

This section summarizes results about the third component of the interview protocol,

teachers' use of Al tools for language teaching. Participants were asked whether and

how often they use Al tools in their teaching, for which activities they use them,

whether they have used them with refugee and migrant learners, how Al differs from
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more traditional methods of language and vocabulary learning, and, where relevant, the
reasons for limited or non-use. Their responses were analysed, identifying six
categories: use of Al as a support tool in teaching, creation and adaptation of
educational material, language activities and vocabulary practice, translation and
language bridging, visual, multimodal and gamified support, and perceived differences

between Al-supported and more traditional teaching methods.

The first category was about the use of Al as a supportive tool in teaching. While the
proportion of those who used Al or any Al-related digital tool was not the same, all of
the participants indicated that they had used some form of Al or Al-related digital tool
in their teaching. Some teachers used Al on a frequent or regular basis, whereas others
used Al more selectively for specific purposes. T14, for instance, reported very frequent

use:
«Oh, constantly. To be honest, | cannot imagine teaching without Al anymore.» (T14)
Similarly, T15 stated:

«Yes, a lot I would say. Mostly ChatGPT.» (T15)

Other participants described Al as a useful tool that supports but does not replace
teaching. T6 explained:

«l use it as a supportive tool in the educational process.» (T6)
T13 also described a more moderate use:

«I use Al tools sometimes, mainly for lesson preparation. They help me find ideas for
activities, adapt texts or create material more quickly. I do not use them in every lesson,

but I consider them a useful supportive tool.» (T13)

Among these responses, participants did not present Al as a replacement for teachers.
Rather, they primarily referred to it as a tool to assist in preparation, adaptation and

organisation of teaching.

The second category was the creation and adaptation of educational material.
Participants described how Al used to help them design worksheets, texts, activities

and lesson plans that were suitable for various language levels of students. T1 stated:
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«I mainly use tools such as ChatGPT to create educational material, exercises and

activities adapted to my students’ level. » (T1)
T10 similarly explained:

«l use Al tools quite often, mainly for the preparation of teaching material, the creation
of exercises adapted to the students’ level and the search for ideas for activities that

can support language learning.» (T10)
T12 also reported regular use for preparation:

«l use Al tools quite regularly, mainly for lesson preparation. | use them to create
educational material, adapt texts to the students’ level and search for ideas for

activities that can support their language development.» (T12)

These responses suggest that in the ZEP classrooms because the students' Greek levels
were not the same, Al had helped them respond to these differences. Al was used by
teachers to create material faster, tailor texts and activities to learners' needs.

The third category related to language activities and vocabulary practice. Some teachers
indicated that they used Al to make vocabulary worksheets, grammar exercises,
comprehension questions, and worksheets. T7 said that he primarily relied on
ChatGPT:

«For the creation of worksheets.» (T7)
T11 also reported:

«l use them to create worksheets and texts adapted to the students’ level. For example,

| have created vocabulary exercises for specific thematic units.» (T11)
Similarly, T9 explained:

«I mainly use them for the creation of educational material and the differentiation of
activities. For example, | create vocabulary exercises or simplified texts adapted to the

students’ level.» (T9)
T13 also referred to text simplification and vocabulary activities:

«For example, if | have a text that is quite difficult for my students, I ask the tool to

simplify it or suggest vocabulary exercises based on it.» (T13)
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These findings show that Al was mainly used for practical language-teaching purposes.
It was used by teachers to enhance vocabulary learning, as a way to make texts easier
to read, and for the development of activities for students with limited Greek language

proficiency.

The fourth category was translation and language bridging. Some participants used Al
tools for communicating with students and families that didn't speak Greek, or to help

students to grasp simple concepts when learning Greek. T5 explained that she used Al:

«For translation when the meaning is complicated, for ideas and for creating plans.»
(T5)

T1 also reported that she used Al tools with refugee and migrant learners:

«mainly to create material that combines Greek with the students’ mother tongue, so
that understanding is facilitated. | have also used Al translation tools to bridge
language gaps in communication with students and parents who do not speak Greek.»
(T1)

T10 also mentioned the use of translation tools in some cases:

«In some cases, | have also used translation tools to help students understand basic

concepts, especially students who are at the early stages of learning Greek.» (T10)

These responses show that Al was not used only for preparing exercises. It also
functioned as a bridge between Greek and students’ first languages, especially when

direct communication was difficult.

The fifth category concerned visual, multimodal and gamified support. Several
participants used Al or digital tools to create more visual and engaging material. This
was considered especially useful for students with limited Greek, as images, comics
and interactive activities could make meaning more accessible. T3 then gave a more

specific example of how this worked in her teaching:

«When | want to teach a grammatical or syntactic phenomenon, at the beginning the
teaching is done through a text. This text is now transformed into a comic, so that it

attracts the students’ interest and helps them understand its content better.» (T3)

T4 also described the use of Al for creating richer and more attractive educational

material;
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«In mathematics, so that children have audiovisual material and can see the characters
of the problems, the shapes and anything else that may be needed for understanding
the activities. In language, in many group activities, for posters, sketches, exercises
with vocabulary games and also for the representation of rules. The best use is in
physics and geography, where it can give you really nice and different things for these
subjects.» (T4)

In relation to refugee and migrant learners more specifically, T4 added:

«I have used it to simplify some language rules, either in a poster or by creating a song,
so that they can understand them more easily.» (T4)

T15 similarly stated:

«I create worksheets based on each child. Comics and photos, so that teaching becomes

more interesting.» (T15)

Based on these findings, it can be concluded that Al and Al related tools have helped
to make language learning more visual, interactive and motivating. This was especially
relevant in the case of refugee and migrant learners, where the material could be
presented visually and in a multimodal way, reducing reliance on verbal explanation

alone.

Lastly, participants made comparisons between Al and more traditional language
learning techniques. The prime difference noted was the speed and agility of Al.
Traditional material was often rigid and less flexible, whereas Al allowed teachers to
produce activities swiftly and tailor them to individual students' needs, teachers

explained. T9 stated:

«Al allows more immediate personalization of material, faster adaptation to the
students’ level and the creation of differentiated activities, unlike traditional methods

which are more fixed and less flexible.» (T9)
T10 similarly explained that Al allows:

«greater personalization and faster adaptation of the material to each student’s needs. »
(T10)

T15 also described the process as easier and more immediate:
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«Itis much easier. You can immediately have an exercise exactly as you want it.» (T15)

Overall, the findings from this thematic area show that teachers used Al mainly as a

practical support tool for language teaching. Most often it was used for making or

adapting educational material, developing worksheet and vocabulary activities,

simplifying texts, providing translation assistance, and creating visual/interactive

material. Results indicate that the participants appreciated Al primarily in terms of its

efficiency, adaptability and ability to aid differentiated teaching in multilingual

classrooms. At the same time, teachers’ responses indicate that Al use remained

teacher-directed, as educators selected, adapted and checked the material before using

it with learners.

Table 3. Summary of findings on teachers’ use of Al tools in language teaching

Category Count % of Participants Brief description
participants
Use of Al as a 15 100% T1, T2, T3, T4, T5, Teachers used Al as
support tool T6, T7, T8, T9, T10, support in teaching.
T11, T12, T13, T14,
T15
Creation and 14 93.3% T1, T2, T3, T4, T5, Al helped create or
adaptation of T6, T7, T9, T10, adapt material.
educational T11, T12, T13, T14,
material T15
Language activities 10 66.7% T1, T2, T4, T6, T7, Al supported
and vocabulary T9, T10, T11, T12, worksheets and
practice T13 vocabulary tasks.
Translation and 4 26.7% T1,T5,T10, T12 Al was used for
language bridging translation and
comprehension.
Visual, multimodal 7 46.7% T2, T3, T4, T8, T14, Al supported images,

and gamified

support

T15, T1

comics and

interactive tasks.
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Faster and more 15 100% T1, T2, T3, T4, T5, Al allowed faster and

flexible than Te6, T7, T8, T9, T10, more flexible
traditional methods T11, T12, T13, T14, teaching material.
T15

4.4 Attitudes and perceptions towards Al

This section presents the findings related to the fourth thematic area of the interview
protocol, which focused on teachers’ attitudes and perceptions towards Al in education.
Participants were asked to describe their general attitude towards Al, explain how they
understood its role in supporting language teaching and learning, and discuss whether
greater technological support would influence their teaching practice. The analysis of
their responses identified four main categories: positive but cautious attitudes towards
Al, Al as a supportive and complementary tool, personalization and differentiation, and

the need for teacher guidance and pedagogical control.

The first category concerned teachers’ positive but cautious attitudes towards Al
Overall, participants were generally positive about Al, and they saw a potential for its
use in education. This positive stance was often accompanied by concerns about how
Al should be used. T1 stated:

«My attitude towards Al in education is generally positive, with some reservations. |
believe that Al tools can be a valuable support for the teacher, especially in multilingual

environments where students’ needs are complex and differentiated. » (T1)
T12 expressed a similar view:

«My general attitude towards Al in education is positive. | believe that it can be a very
useful tool for the teacher, especially in classes with different learning and language
needs. At the same time, | believe that it should be used with moderation and critical
thinking.» (T12)

T13 also described her stance as positive but cautious:

«In general, | have a positive attitude towards Al, but with some reservations. | believe
that it can help the teacher quite a lot in lesson preparation and in the creation of

material, especially in classes with different student levels.» (T13)
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These responses show that teachers did not reject Al. Instead, they recognized its
potential contribution to education, especially in multilingual and mixed-level
classrooms. At the same time, they did not present Al as a simple solution to all teaching
difficulties. Their views were positive, but they also reflected the need for careful and

responsible use.

The second category was the perception of Al as a supportive and complementary tool.
Several participants stressed that Al can assist teachers, but it cannot replace the

teacher’s pedagogical role or the human relationship in the classroom. T5 explained:

«I believe that it works supportively as an additional tool, but it is not something on

which a teacher can rely completely.» (T5)

She also added:

«lts role is supportive and complementary to the lesson.» (T5)
Similarly, T13 stated:

«I believe that proper use and control are needed, because technology by itself cannot

replace the role of the teacher and human contact in the classroom.» (T13)
T12 also emphasized this point:

«It cannot replace the pedagogical role and the relationship that develops between the
teacher and the students.» (T12)

The findings suggest that teachers understood Al primarily as a tool that supports the
learning process. While the participants appreciated the support Al can offer to
teaching, they also emphasized the need for judgment, communication, emotional
support, and human interaction, which are aspects that are difficult to replace with

technology.

The third category related to personalisation and differentiation. Participants often
associated Al with the possibility of adapting teaching to learners’ needs, abilities and
pace. In ZEP classrooms, it was important to remember that students might have

varying levels of Greek language skills.T1 explained:

«Al can play an important role in supporting language teaching, mainly as a tool for

personalization. » (T1)
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T9 similarly stated:

«The role of Al in language education is supportive and reinforcing, as it helps with
differentiated teaching, personalized learning and the immediate production of

appropriate educational material, always with pedagogical guidance.» (T9)
T11 also described Al as:

«a supportive tool that helps with adapting material and providing more opportunities

for practice.» (T11)

Examples of these responses highlight the usefulness teachers felt Al offers to these
students, as it enabled teachers to answer their learners' needs more easily. In this sense,
Al was linked with differentiated instruction, personalised learning, appropriate

learning content, and extra opportunities for practice.

The fourth category was the need for teacher guidance and pedagogical control.
Although participants were generally positive towards Al, several of them stressed that

it should be used carefully and critically. T4 highlighted the need to avoid overuse:

«Attention is needed regarding its overuse, because after a certain point personal
creativity stops, and there is also the use of personal data which requires caution.»
(T4)

T8 also supported Al use, but emphasized the importance of control:

«Everything in moderation, so | believe there is no danger, as long as there is control.»
(T8)

T10 made a similar point:

«I believe that it can be a very useful tool for supporting the teacher’s work, especially
in classes with different levels of language proficiency. At the same time, | believe that
it should be used critically and function as complementary to the teacher and not as a
substitute.» (T10)

These responses show that teachers’ positive attitudes were not uncritical. Participants
felt that the Al-generated content should be checked, adapted and used to the
pedagogical goals. Thus, it is still up to the teacher to determine when, where and if Al

should be used in the classroom.
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Some participants expressed stronger enthusiasm because Al had helped them respond

to practical classroom difficulties. T14 stated:

«Very positive. It makes my work easier and faster, and the children love it, so everyone
wins.» (T14)

T15 also connected her positive view with the lack of ready-made material for ZEP

classes:

«Very positive, of course. With the material | had, especially at the beginning of the
year, because as | told you it was my first year and we did not have books for ZEP...
Without ChatGPT, | do not know how I could have taught the children.» (T15)

These examples show that, for some teachers, Al was not only theoretically useful but
also practically necessary in everyday teaching. This was especially clear in contexts
where teachers lacked ready-made material and had to respond quickly to students’

different needs.

Overall, the findings from this thematic area show that teachers’ attitudes towards Al
were mostly positive, but not uncritical. Participants valued Al because it could support
lesson preparation, differentiated instruction, personalized learning and the creation of
appropriate material for multilingual classrooms. However, they also stressed that Al
should remain a complementary tool, used under teacher guidance and pedagogical
control. Therefore, the role of the teacher remains central in evaluating, adapting and

meaningfully integrating Al into language teaching.

Table 4. Summary of findings on attitudes and perceptions towards Al

Category Count % of Participants Brief
participants description

Positive  attitude 15 100% T1, T2, T3, T4, Teachers

towards Al T5, T6, T7, T8, generally

T9, TI10, T11, viewed Al
T12, T13, T14, positively.
T15
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Al as a o 40% T1, T3, T5, T10, Al was seen as
complementary T12, T13, support, not
tool replacement.
Personalisation 9 60% T1, T6, T7, T9, Al was linked
and differentiation T10, T11, T12, to adapting
T13, T15 material.
Need for teacher 9 60% T1, T3, T4, T5, Teachers
guidance and T6, T9, T10, T12, stressed
pedagogical T13 checking and
control guidance.

4.5 Challenges, barriers and ethical issues

This section presents the findings related to the fifth thematic area of the interview
protocol, which focused on challenges, barriers and ethical issues connected to the use
of Al in education. Participants were asked to describe the difficulties they face when
using Al tools, the possible risks for students, the most important ethical and social
issues related to Al, and the ways in which teachers and institutions should address
issues such as data protection, equality and the digital divide. The analysis of their
responses identified six main categories: inaccuracy and the need for teacher checking,
overreliance and reduced critical thinking, data privacy and equal access, technical and
practical limitations, bias and stereotypical content, and limited awareness of Al-related

risks.

The first category concerned the inaccuracy of Al-generated material and the need for
careful teacher checking. Some of the participants indicated that the answers and texts
or activities that can be created with the help of Al are not always correct, appropriate
or suitable for students' language levels. T1 stated:

«The main difficulties | face mainly concern the reliability of the material produced, as
Al tools may produce wrong or inappropriate answers for the students’ level, which

always need to be checked by me.» (T1)

Similarly, T11 noted:
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«Sometimes the answers are not completely accurate and need to be checked before

being used in the lesson.» (T11)
T12 also described a similar difficulty:

«The biggest difficulty | face is that the content produced by Al is not always suitable
for the students’ level and needs careful checking.» (T12)

T13 gave a specific example of this problem:

«l once asked for a simple text and the result contained quite difficult vocabulary, so |

had to adapt it before using it in class.» (T13)

These answers demonstrate that teachers did not adopt Al-generated content without
any thought. Rather they saw checking, correcting and adapting as needed aspects of

using Al in the classroom.

The second category was over-reliance on Al and lower effort and critical thinking.
There was a worry among many participants that students could become overly reliant

on Al tools and not make an effort themselves. T1 explained:

«The most important risk is students’ overdependence on Al tools, which may reduce

independent effort and critical thinking.» (T1)
T5 expressed a similar concern:

«I believe that students may rely completely on the use of Al and may not try to acquire

the knowledge themselves.» (T5)
T6 also connected overdependence with copying and reduced critical thinking:

«The basic risks are overdependence that reduces independent thinking, using it for

copying instead of learning, and possible inaccuracies or wrong information.» (T6)
T11 similarly stated:

«l am mainly concerned about excessive dependence on Al and the uncritical

acceptance of the information it provides.» (T11)

These findings indicate that teachers were not only concerned about the accuracy of Al,

but also about how it might affect students’ learning habits. The main concern was that
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easy access to ready-made answers could reduce students’ effort, autonomy and critical

engagement with information.

The third category concerned data privacy, equal access and the digital divide.
Vulnerability of refugee and migrant learners was also mentioned multiple times, as

was the need to protect these participants' personal information. T1 stated:

«I identify issues of personal data protection, as students from refugee backgrounds
are a vulnerable group and the use of digital tools requires particular attention to this
issue.» (T1)

T10 also identified data protection and equal access as central ethical concerns:

«I believe that the most important issues concern the protection of students’ personal
data, the reliability of the information provided by Al and equal access of all students

to new technologies.» (T10)
Similarly, T12 stated:

«The most important issues concern the protection of personal data, the reliability of
information produced by Al and equal access of all students to new technologies.»
(T12)

T13 also connected unequal access with the possibility of reinforcing existing

inequalities:

«It concerns me that some students may have more opportunities to use such tools than

others, something that may reinforce already existing inequalities.» (T13)

These responses show that teachers viewed Al not only as a pedagogical tool, but also
as an issue of educational justice. They stressed that Al use in schools should not widen
existing inequalities between students who have access to technology and those who do

not.

The fourth category was related to technical and practical limitations. School
infrastructure, internet connectivity, equipment and preparation time affected some

participants’ use of Al. T5 stated that one difficulty was:
«Internet connection due to school infrastructure.» (T5)

T7 also mentioned both accuracy and lack of equipment:
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«Sometimes the answers it gives are not correct and there is also not the appropriate

equipment in schools.» (T7)
T10 also mentioned technical limitations:

«Sometimes there are technical limitations or lack of access to suitable equipment
inside the school.» (T10)

The results indicate that the readiness of teachers to use Al is not enough, but there is
also a need to consider the practical situations in the school. If the internet connection
IS not stable, the necessary tools and time for preparing a project are not available, then

the application of Al can be limited or inconsistent.

The fifth category concerned bias, stereotypes and ideological content. Some
participants were concerned that Al tools may reproduce stereotypes, biased

representations or specific ideological assumptions. T3 stated:

«One of the basic issues, | believe, is the ideology behind Al, what views and what ideas

it promotes.» (T3)

T6 also referred to stereotypical content:

«Sometimes the texts it creates are quite stereotypical.» (T6)
T14 gave a similar example:

«Some texts may have small stereotypical issues, for example about women and men,

and for this reason they definitely need to be checked.» (T14)
T1 also raised a broader concern about bias:

«I am also concerned about the possible reinforcement of biases through the training

data of Al systems, which may reproduce stereotypes.» (T1)

These responses demonstrate that there were specific concerns that teachers had with
more than just technical errors. They also added the cultural and social values that might
be integral to Al-generated content. This was particularly significant in multilingual
and multicultural classrooms, where students might feel a lack of recognition and

inclusion with stereotypical or culturally inappropriate material.

The sixth category was about having limited awareness of the risks associated with Al

by some participants. While some teachers did recognize some risks, a few participants
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reported not seeing any major problems, or not investigating this issue extensively. T8
stated:

«I do not face any problem.» (T8)

T14 also noted:

«The truth is that | am neither informed nor have | identified anything.» (T14)
Similarly, T15 explained:

«I have not particularly looked into this part; I mainly use it myself, I do not make my
students use it.» (T15)

There are some signs that participants were not equally aware of the risks associated
with the use of Al. Certain teachers were very mindful of problems like data privacy,
misinformation and overreliance, but others were not yet clearly conscious of potential
problems. The discovery shows the importance of comprehensive training and guidance

in the safe, ethical, pedagogically sound application of Al.

In summary, the findings of the thematic area verified some of the issues and ethics
surrounding the use of Al in the education sector raised by teachers. Issues raised were
the accuracy and suitability of Al-generated written material, students' dependence on
Al, the absence of critical thinking, data privacy, and access to Al, along with technical
challenges and the risk of bias and stereotyping. There was low awareness among some
participants on these risks. Based on this, the findings indicate that teacher training is
required as well as provision of tools, creation of rules and norms, ethical awareness,

and institutional support, for the effective integration of the Al in ZEP classrooms.
Table 5. Summary of findings on challenges, barriers and ethical issues

Category Count % of Participants Brief description
participants

Inaccuracy and 11 73.3% T1, T3, T4, T6, Al material
need for teacher T7, T9, T10, T11, needed checking
checking T12,T13,T14 and adaptation.
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Overreliance 13 86.7% T1, T3, T4, T5, Teachers feared
and reduced T6, T8, T9, T10, dependence and
critical thinking T11, T12, T13, uncritical use.
T14,T15
Data  privacy 10 66.7% T1, T2, T4, T6, Data protection
and equal access T9, T10, T11, and access were
T12,T13,T14 key concerns.
Technical and 9 60% T1, T2, T3, T5, Infrastructure,
practical T6, T7, T9, T10, prompts and time
limitations T14 created
difficulties.
Bias and 7 46.7% T1, T3, T4, T5, Al could
stereotypical T6, T14 reproduce bias or
content stereotypes.
Limited 4 26.7% T2, T8, T14, T15  Some teachers had
awareness of Al- not identified clear
related risks risks.

4.6 Perceived benefits of Al in language teaching

This section presents the findings related to the sixth thematic area of the interview
protocol, which focused on the perceived benefits of Al in language teaching.
Participants were asked whether Al supports lesson preparation, teaching, assessment
and feedback, which strategies they consider most effective, what advantages they
identify in language education, and whether Al can improve students’ language
proficiency, participation, real-life language use and creativity. Their answers were
analysed and five main categories were identified: support across teaching stages,
differentiated and individualised teaching, support for vocabulary, comprehension and
language practice, engagement, participation and confidence, and creativity and real-

life language use.
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The first category focused on the assistance that Al delivers on various phases of
teaching. Participants shared their experience and the value found in the support of Al
in their lesson preparation and in teaching, assessment and feedback. T1 gave a detailed
explanation about the support:

«Yes, Al helps me at all four levels. In preparation, | use Al tools to quickly create
worksheets and exercises adapted to my students’ level. During teaching, I use
translation tools to facilitate communication with students who do not speak Greek at
all. In assessment, Al helps me design differentiated tests according to each student’s
level. Finally, in feedback, | use Al to formulate comments in simple and

understandable language, adapted to each student’s linguistic needs.» (T1)
Similarly, T2 stated:

«Yes. It helps me prepare activities and assessment criteria adapted to the individual
needs and language difficulties of the students quickly. It also helps me with proper

assessment and appropriate preparation.» (T2)
T10 also connected Al with faster preparation and more creative teaching:

«In my experience, Al has helped me create activities quickly for students with different
levels of Greek language proficiency, which is particularly important in ZEP classes.
It also gives me ideas for more creative and interactive activities, which usually

increase students’ interest and participation.» (T10)

These responses show that Al was perceived as a practical tool that supports teachers’
everyday work. Its value was not limited to producing material more quickly; it also
helped teachers organize lessons, design activities, support assessment and provide

feedback in ways that were more appropriate for students’ needs.

Differentiated and individualised teaching was the second most important category.
This proved to be one of the most striking benefits of the implementation of Al,
especially in ZEP classes where students have different levels of proficiency in Greek,
and different educational backgrounds and learning needs. Participants said that Al
helped them create several different versions of the same activity, to improve the clarity
of texts, to create a vocabulary exercise, and to create worksheets of varying difficulty.

T7 explained:
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«A personalized program is the most effective because | can create materials tailored

to each student’s needs that I know will help them.» (TT)

Similarly, T15 stated:

«Every child is at a different level, so we need to adapt accordingly.» (T15)
T1 also highlighted that Al allowed the creation of:

«Material specifically designed for each student or group, very quickly.» (T1)
T2 also referred to:

«The personalisation of learning and the ability to create rich and varied educational

materials.» (T2)

The connection between the significance of differentiated instruction and Al was
evident in these responses. This is significant because, as discussed in the previous
sections, there are significant linguistic differences among learners who are refugees
and migrants. Hence, the use of Al has not been perceived as a means to expedite the
teaching process but as a means to enable teachers to cater to the true diversity in the

classroom.

Several teachers shared examples of how this differentiation was put into practice in
their teaching. T12 explained that she used Al to:

«simplify texts so that they are understandable to students who are in the early stages

of learning Greek.» (T12)

T11 similarly stated:

«I use them to create worksheets and texts adapted to the students’ level.» (T11)
T15 also reported:

«| create worksheets tailored to each child.» (T15)

It is clear from these examples that this Al tool assists teachers in adapting to a different
type of one-size-fits-all approach and to personalize content to different levels of
readiness. This was found to be particularly beneficial in ZEP classrooms, where one

student might be learning basic vocabulary while another can read or write simple texts.
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The third category concerned support for vocabulary, comprehension and language
practice. Participants believed that Al could support students’ language development
mainly through adapted material, additional practice, simplified texts and immediate
feedback. T6 stated:

«Yes, it can improve students’ language proficiency. For example, through Al, a student
can have continuous, daily exposure to new vocabulary and tools that will help them

understand and use the language.» (T6)
T9 also explained:

«Yes, I believe that Al can improve students’ language proficiency, as it provides
immediate feedback, varied material and more opportunities for practice. In my
experience, students respond better when they are given simplified texts, examples and
personalised exercises generated with the help of Al, which enhances their

comprehension and vocabulary.» (T9)
T1 also observed:

«Students who practice with Al-generated material show improvement primarily in

vocabulary and reading comprehension.» (T1)
T5 connected Al with immediate feedback and spelling support:

«Yes, | believe it improves it because they have immediate feedback. One example from
my experience is in Akelius; a child asked about the correct spelling of a word and

since then he remembered the correct one.» (T5)

These responses indicate that Al was perceived as useful for language development
when it offered repeated practice, vocabulary support, simplified input and feedback.
Vocabulary and reading comprehension appeared as the areas where teachers most

clearly observed improvement.

The fourth category was engagement, participation and confidence. Several participants
noted that when the material with the help of Al was visual, interactive and modified
to the student's level, the students were interested and more willing to participate. T1
explained:

«Students, especially younger ones, respond better to digital and interactive materials

than to traditional worksheets. In my experience, | have noticed that when | use Al-
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generated material that includes images, simple vocabulary and game elements,
students are more willing to participate and speak in class, even when their linguistic

confidence is low.» (T1)

T8 also reported a positive effect on classroom interaction:

«l see more communication, interaction and participation from the students.» (T8)
Similarly, T11 stated:

«Yes, it usually increases their interest and participation through more attractive
activities.» (T11)

T5 also connected Al with students’ confidence:
«I believe it gives them more confidence that their answer is correct.» (T5)

The findings revealed that Al was seen to be a helpful tool for language accuracy as
well as emotional and social engagement in the classroom for students. Students were
more inclined to try, speak and participate in the material when it was accessible and

attractive, even if they were still struggling with the Greek language.

The fifth category concerned creativity and real-life language use. Some participants
believed that Al could support creativity by offering ideas, visual stimuli and alternative
ways of expression. T1 stated:

«Yes, | believe that Al can enhance creativity, provided that it is used as a tool for

inspiration and not as a substitute for personal expression.» (T1)
T2 similarly explained:

«Yes, I believe that Al can enhance students’ creativity, as it offers new ideas,

alternative ways of expression and opportunities to experiment with language.» (T2)
T11 also stated:
«Yes, as it offers ideas and stimuli for creative activities.» (T11)

With regards to real life use of language, the participants’ attitudes were positive but
more cautious. Some teachers thought that Al would be beneficial for students to

practice their communication skills in real-life situations and dialogues. T2 stated:
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«Yes, | believe that Al can effectively prepare students for real language use, as it gives
them the opportunity to practise in authentic communicative scenarios and receive
immediate feedback.» (T2)

T11 also noted:

«To some extent yes, especially when it is used for activities related to real

communicative situations.» (T11)

However, some participants stressed that Al cannot fully replace real human

communication. T1 explained:

«Partly. Al can offer a safe space for practice, where the student tries the language
without fear of criticism, which is valuable especially for students with low confidence.
However, real language use requires spontaneous communication, emotional
connection and understanding of the cultural context, elements that Al cannot fully
provide.» (T1)

T5 was more hesitant and stated:
«I believe not.» (T5)

These responses show that Al was perceived as useful for preparing students for some
communicative situations, especially through practice and simulation. However,
teachers also recognised that real-life language use requires human interaction,
emotional connection and cultural understanding, which Al cannot fully provide.

The findings of this thematic area in general suggest that teachers have a positive
attitude towards Al in language learning in ZEP classes. The most important thing was
that it allowed for differentiation and individualisation in a classroom with a very broad
range of Greek language proficiency levels. Al assisted teachers in adapting content,
simplifying texts, creating worksheets of varying levels, supporting vocabulary, and
comprehension, and boosting student engagement and confidence. Meanwhile,
participants did not see Al as a substitute for teaching. Instead, they viewed it as a
facilitative tool which works when used by the teacher's facilitation, oversight and

modification.
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Table 6. Summary of findings on perceived benefits of Al in language teaching

Category Count % of Participants Brief
participants description
Support across 15 100% T1, T2, T3, T4, Al supported
teaching stages T5, T6, T7, T8, preparation,
T9, T10, T11, teaching and
T12, T13, T14, feedback.
T15
Differentiated and 12 80% T1, T2, T5, T6, Al helped adapt
individualised T7,T9,T10,T11, material to each
teaching T12, T13, T14, learner.
T15
Support for 15 100% T1, T2, T3, T4, Al  supported
vocabulary, T5, T6, T7, T8, practice and
comprehension T9, T10, T11, language
and language T12, T13, T14, growth.
practice T15
Engagement, 14 93.3% T1, T2, T4, T5, Al increased
participation and T6, T7, T8, T9, interest and
confidence T10, T11, T12, participation.
T13,T14,T15
Creativity and 15 80% T1, T2, T3, T4, Al offered ideas
real-life language T5, T6, T7, T8, and practice
use T9, T10, T11, opportunities.
T12, T13, T14,
T15
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4.7 Cultural responsiveness, inclusion and social integration

This section presents the findings related to the seventh thematic area of the interview
protocol, which focused on cultural responsiveness, inclusion and social integration.
Participants were asked if Al can improve the social inclusion or self-confidence of
refugee and migrant learners, how Al tools can help with their integration into
mainstream classrooms, the presence of examples that are in the students' mother
tongue and culture in existing Al tools and the importance of embedding students'
mother tongues and cultural elements within digital platforms. The analysis of their
responses identified four main categories: language support as a pathway to inclusion,
confidence, participation and sense of belonging, limited cultural responsiveness of

existing Al tools, and the importance of mother tongues and cultural identities.

The first category was related to language support as a pathway to inclusion. The theme
of 'social inclusion' was frequently associated by participants with students' ability to
understand what was being taught; engage in class activities; and increasingly learn to
use Greek with greater and greater fluency. Al was perceived to fill this language gap
and to facilitate refugee and migrant learners' interaction with the lesson in that respect.
T1 explained:

«Al tools can support inclusion in many ways. First, through immediate language
support, translation and text-simplification tools help the student follow the lesson from
the very first day, without feeling completely lost.» (T1)

Similarly, T2 stated:

«Al tools can support the inclusion of refugee and migrant learners in mainstream
classrooms through the personalisation of teaching, language support and the creation
of adapted educational material. They can simplify texts, explain vocabulary, provide

translations where necessary and create activities according to students’ language

level.» (T2)
T11 also referred to inclusion through:
«language support and the adaptation of educational material to their needs.» (T11)

T15 connected inclusion directly with Greek language learning and vocabulary
development:

59



«By learning the language and vocabulary, they can be included in mainstream

classrooms.» (T15)

Answers suggest that the condition to be included in the study depended on participants'
views that language learning was at the heart of it. Al was thus deemed to be beneficial
as it can help in understanding, vocabulary development, translation, text simplification
and differentiated material. This finding is also linked to other areas of the analysis, in
which teachers have mentioned that refugee and migrant pupils' low and unequal Greek

language proficiency is one of the biggest challenges for them in the classroom.

The second category related to confidence, participation and sense of belonging. A few
participants felt that Al can help students build their self-confidence as it can provide
them with more opportunities to understand, practice and express themselves. T1 added
that there are usually factors of isolation and low confidence that accompany the
linguistic difficulty:

«Linguistic insufficiency is often the main cause of isolation and low self-confidence
for students from refugee backgrounds. When an Al tool helps them understand what
is being said around them or express themselves in the new language, this directly

strengthens their self-esteem.» (T1)
T10 also gave a specific classroom example:

«l had a student who found it difficult to participate in oral activities. Through
simplified material and activities created with the help of Al, he was able to respond
more easily and gradually started participating more in discussions with his

classmates, showing greater confidence in using the Greek language.» (T10)
T12 expressed a similar view:

«When students have access to material adapted to their level, they feel more confident

and more willing to participate in classroom activities.» (T12)
T8 also connected language improvement with self-confidence:
«Yes, definitely, because they improve linguistically and feel confident.» (T8)

These results suggest that besides being useful for academic learning, Al was seen as

useful for students' emotional engagement in the classroom. Students who grasp the
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material and can respond successfully are likely to participate, communicate with each

other and feel a part of the classroom community.

There was a lack of consensus that there are examples of Al tools currently available
that are culturally compatible with refugee and migrant learners' backgrounds. While
some teachers felt that Al tools might offer culturally relevant content, most
emphasized that this is not a given and may need to be curated by the teacher. T1 stated:

«Most Al tools are designed with a Western-centred orientation, as a result of which
the examples, images and texts they produce do not always reflect the cultural reality
of my students.» (T1)

T3 also emphasised that the teacher needs to guide the tool carefully:

«You need to give many clarifications and instructions so that it can include the

different cultural backgrounds of the students.» (T3)
Similarly, T6 explained:

«Ingeneral, Al tools offer some culturally adapted examples, but not always sufficiently
or accurately for all backgrounds. The teacher’s intervention is often needed to ensure

that the material is truly appropriate and inclusive.» (T6)

T8 was more critical and stated:

«I do not think they are compatible to the desired extent. They need improvement.» (T8)
T11 also noted:

«To a satisfactory degree, but they often need adaptation by the teacher.» (T11)

These responses show that participants recognized the potential of Al to generate
culturally diverse material, but they did not consider existing tools fully culturally
responsive. Teacher mediation appeared as essential in order to check, adapt and enrich
Al-generated content so that it reflects students’ cultural backgrounds in a respectful

and meaningful way.

The fourth category concerned the importance of mother tongues and cultural identities.
This was one of the strongest findings in this section, as participants repeatedly
described the inclusion of students’ first languages and cultural elements as very

important. T1 explained:
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«I consider it extremely important. The recognition of the student’s mother tongue and

culture is not simply a matter of sensitivity, but a pedagogical necessity.» (T1)

T6 also connected mother tongues and cultural elements with understanding,

confidence and inclusion:

«It is very important, because the integration of the mother tongue and cultural
elements strengthens students’ understanding, self-confidence and sense of inclusion.
It also makes learning more meaningful and inclusive, as it connects new knowledge

with their experiences and identity.» (T6)
T9 similarly stated:

«The integration of mother tongues and cultural elements strengthens understanding,
students’ identification with the content and their participation in the learning process.
It also contributes to inclusion and to the creation of a more supportive and equal

learning environment.» (T9)
T3 gave a shorter but very clear answer:

«It is essential so that people feel that they belong and that they find themselves within
it» (T3)

T11 also stated:

«I consider it very important, because it strengthens inclusion and facilitates learning.»
(T11)

These responses show that participants viewed cultural responsiveness as a key part of
effective Al-supported education. For them, inclusion was not only about learning
Greek. It was also about recognizing students’ previous languages, cultures and

identities as valuable parts of the learning process.

The overall results from this thematic area indicate that teachers felt that using Al might
be beneficial for supporting refugee and migrant learners' inclusion and social
integration. The benefit of employing Al is that it can assist with language barriers,
understanding, adapted content, translation service, and increase students' confidence
and engagement. But they also emphasized that the current Al tools are not necessarily
culturally responsive and require adaptation by teachers. A learner's right to learn in

their own mother language and a presence of the cultural elements in the curriculum
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was found to be equally important for language learning purposes as well as for
maintaining a sense of belonging, self-confidence and meaningful classroom

involvement of the learner.

Table 7. Summary of findings on cultural responsiveness, inclusion and social

integration
Category Count % of Participants Brief description
participants
Language 14 93.3% T1, T2, T3, T4, Al supported
support as a T5, T6, T8, T9, comprehension
pathway to T10, T11, T12, and participation.
inclusion T13,T14,T15
Confidence, 14 93.3% T1, T2, T3, T5, Alhelped students
participation and T6, T7, T8, T9, feel more
sense of belonging T10, T11, T12, confident.
T13,T14,T15
Limited cultural 13 86.7% T1, T2, T3, T4, Al tools often
responsiveness of T5, T6, T8, T9, needed
existing Al tools T10, T11, T12, improvement or
T13,T14 adaptation.
Importance of 15 100% T1, T2, T3, T4, Students’
mother  tongues T5, T6, T7, T8, languages and
and cultural T9, T10, T11, cultures should be
identities T12, T13, T14, included.
T15

4.8 Future perspectives and training needs

This section focuses on the findings regarding the last thematic area of the interview
protocol, future perspectives and training needs. Participants were asked about their
beliefs of the impact of Al on the educational process in the future, their concerns about

the use of Al technologies by children and young people, what kind of support they
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would need to use it effectively in their work, and how they envision the role of Al in
education in the future. The analysis of their answers revealed six overall themes:
expected influence of Al on education, Al as a supportive tool rather than a
replacement, concerns about overreliance and critical thinking, need for teacher training
and practical examples, need for infrastructure, guidelines and reliable tools, and

student preparation for responsible Al use.

The first category was about the impact of Al in the field of education. The vast majority
of the participants felt that Al will have a major impact on the education system in the
future, but they differed in how quickly and how deeply this change will take place. T1
described this influence as strong and transformative:

«I believe that Al will deeply and radically influence the educational process in the

coming years.» (T1)
T9 also stated:

«I believe that Artificial Intelligence will influence the educational process to a great
extent in the future, as it will enhance personalized learning, differentiated teaching
and immediate feedback.» (T9)

Similarly, T10 explained:

«I believe that Artificial Intelligence will significantly influence the educational process
in the coming years, as it will offer more possibilities for personalized learning and
support for both students and teachers.» (T10)

T15 was more cautious, but still recognized the possible impact of Al:

«We have a long way to go before something changes drastically. | believe that it will
make the teacher’s work easier and learning more effective, but of course it depends

on each teacher’s willingness and relationship with technology in general.» (T15)

The answers indicate that participants overall believed Al would be more and more
crucial in the field of education. Concurrently, they recognized that its actual impact
will be influenced by various factors, such as its adoption by students, school
infrastructure, and the integration of Al into the educational process.

The second category concerned the future role of Al as a supportive tool rather than a

replacement for the teacher. Participants repeatedly stressed that Al may support
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teaching, but it should not replace the pedagogical and human role of the educator. T4

expressed this clearly:

«The future role of Artificial Intelligence in education will not be that of a replacement,
but of a supporter. Al will function as a highly personalized assistant for every student

and a flexible partner for every teacher.» (T4)
T6 also stated:

«Al in the future will have a supportive and personalized role in education, helping
teaching, assessment and learning in a more adapted way for each student.» (T6)

T10 similarly explained that Al may become a basic supportive tool, but the teacher

will remain central:

«l imagine that Artificial Intelligence will become a basic supportive tool in the
educational process, helping with personalized learning, the creation of educational

material and the monitoring of students’ progress.» (T10)

T12 also emphasized that Al will support both teachers and students, but not replace

human interaction:

«l imagine that Artificial Intelligence will become an increasingly important tool in the

educational process, supporting both teachers and students.» (T12)

These findings suggest that participants did not imagine the future of education as fully
automated. Instead, they saw Al as a tool that can make teaching more flexible,
personalized and efficient, while the teacher remains responsible for guidance,
interpretation, emotional support and pedagogical decision-making.

The third category was related to issues of overreliance, lack of critical thinking and
lack of safety. Participants believed that Al will be a key factor in the future but also
had a number of concerns around the potential uses of Al by children and young people.
T1 stated:

«I am afraid that constant access to ready-made answers may reduce young people’s

ability to think independently and solve problems without technological support.» (T1)
T7 expressed this concern very briefly:

«The non-development of critical thinking.» (T7)
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T15 made a similar point in more everyday language:
«The non-use of the mind. It is so easy now to have an answer for everything.» (T15)

Other participants connected these concerns with misinformation, privacy and

responsible use. T12 stated:

«My greatest concerns are related to excessive dependence on technology, the
reduction of critical thinking and the possibility that students may accept information

without evaluating it.» (T12)
T13 also explained:

«My greatest concern is that children may start depending too much on these tools and
that their critical thinking or their effort to solve problems on their own may decrease.»
(T13)

These responses show that participants were not only interested in the practical benefits
of Al. They were also concerned about the long-term effects of AI on students’
autonomy, critical thinking, creativity, information evaluation and responsible

technology use.

The fourth category was the need for teacher training and practical examples. Many
participants stated that teachers need systematic training in order to use Al effectively

and responsibly. T1 explained:

«1 would need systematic and practical training in the use of Al tools specifically for
teachers, with emphasis on applications for multilingual environments and students

from vulnerable groups.» (T1)
T9 also stated:

«I would need training in the use of Al tools, practical examples of application in

teaching and support in evaluating the suitability of the material produced.» (T9)
T10 similarly referred to:

«more training regarding the pedagogical possibilities and limitations of Al, as well as

practical examples of application in the classroom.» (T10)

T12 also connected training with multilingual classrooms:
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«1 would need more training regarding the educational applications of Al and practical

examples of use in multilingual classrooms.» (T12)

These responses indicate that teachers did not ask only for general information about
Al. They wanted practical, classroom-based training connected to real teaching

situations, multilingual classrooms and the needs of refugee and migrant learners.

The fifth category concerned the need for infrastructure, guidelines and reliable tools.
Participants explained that effective Al integration requires not only teacher interest,
but also access to equipment, reliable platforms and clear guidance. T1 referred to the
need for:

«access to reliable technological equipment inside the classroom, as the lack of

infrastructure is often an obstacle to the use of digital tools.» (T1)

T8 also highlighted the need for equipment:

«All classrooms and all schools should have technological equipment.» (T8)
T10 connected effective use with clear guidelines and safe use:

«l also consider it important to have clear guidelines on issues of ethics, data protection
and safe use. Finally, access to appropriate technological equipment and reliable

digital tools would significantly facilitate their effective use.» (T10)
T13 also stated:

«It would be useful to have clear guidelines for the safe and pedagogically appropriate
use of Al in the classroom. Finally, I consider it important to have access to reliable

tools and the necessary technological support from the school.» (T13)

These findings show that Al use cannot depend only on individual teachers’ personal
effort. Institutional support, school infrastructure, safe platforms and clear policies are

necessary in order for Al to be used effectively and fairly in education.

The sixth category concerned student preparation for responsible Al use. Participants
argued that students also need to learn how to use Al critically and responsibly. T8

stated:

«1'would like children and young people to filter what is served to them and not simply
accept it. That is, they should have critical thinking.» (T8)
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T11 similarly explained:

«Teachers need to be continuously trained and cultivate students’ critical thinking and

responsible use of technology.» (T11)
T12 also stressed the importance of student preparation:

«Students must learn to use Al responsibly, with critical thinking and awareness of both

its possibilities and its limitations.» (T12)
T13 made a similar point:

«It is important to help students use them with critical thinking and responsibility, so
that they use them as learning tools and not as easy solutions for every assignment.»
(T13)

These responses show that participants viewed Al literacy as a future educational need.
Preparing students for the future does not mean simply teaching them how to use Al
tools, but also helping them evaluate information, understand limitations, protect their

data and avoid passive dependence on ready-made answers.

Overall, the findings from this last thematic area suggest that teachers were confident
that Al would have a major impact in the future of education, mostly as an enabler of
personalised and differentiated learning, the development of learning materials, and in
teacher support. At the same time, the participants voiced worries about overreliance,
diminished critical thinking, misinformation, privacy, and the potential for diminished
creativity and human interaction. Therefore, they highlighted the importance of
systematic teacher training, examples, valid instruments, supporting technology
infrastructure, clear ethical norms, and digital and critical literacy skills of the students.
Thus, the future of integrating Al into education was envisioned to be bright with the

promise of preparation, guidance and responsible pedagogical use.
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Table 8. Summary of findings on future perspectives and training needs

Category Count % of Participants Brief
participants description

Expected influence 15 100% T1,T2,T3,T4,T5, Al was

of Al on education T6, T7, T8, T9, expected to
T10, T11, T12, affect
T13,T14,T15 education.

Al as a supportive 12 80% T1,T2,T4,T5,T6, Al was seen as

tool, not a T9,T10,T11,T12, teachersupport.

replacement T13,T14,T15

Concerns  about 15 100% T1,T2,T3,T4,T5, Teachers feared

overreliance and T6, T7, T8, T9, dependence

critical thinking T10, T11, T12, and uncritical
T13,T14,T15 use.

Need for teacher 13 86.7% T1,T2,T3,T5,T6, Teachers

training and T7, T8, T9, T10, needed

practical examples T11, T12, T13, practical Al
T15 training.

Need for 14 93.3% T1,T2,T3,T4,T6, Schools needed

infrastructure, T7, T8, T9, T10, equipment and

guidelines and T11, T12, T13, clear guidance.

reliable tools T14,T15

Student 10 66.7% T1,T2,T6,T7,T8,  Students

preparation  for

responsible Al use

T9,T10,T11, T12,
T13

needed critical
Al literacy.
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5. Discussion

In this chapter, the study's primary results are analysed in terms of the current literature
on Al, Greek as a second language, refugee and migrant education and teachers'
attitudes towards educational technology. This chapter is used not only to compare the
results with those of other studies, but also to interpret the results in the particular
context of ZEP classrooms. The discussion examines how teachers perceived Al as
helpful, the concerns they expressed, and the conditions under which Al can support

Greek language teaching for refugee and migrant learners.

The discussion is organized around six main axes. The first axis concerns the linguistic
diversity of refugee and migrant learners and the need for differentiated language
support. The second focuses on teachers’ technological readiness and their use of Al as
a response to practical classroom needs. The third discusses the perceived benefits of
Al, especially in relation to differentiation, participation and language development.
The fourth examines the risks, ethical concerns and limitations of Al-supported
learning. The fifth discusses inclusion, cultural responsiveness and the role of students’
mother tongues. The final axis considers future requirements for effective Al
integration, including teacher training, infrastructure, institutional guidance and the

development of critical Al literacy.
5.1 Linguistic diversity and the need for differentiated language support

Participants reported that refugee and migrant learners in ZEP classrooms had low and
uneven levels of Greek proficiency, which was a major finding of the present study.
Participants referred to difficulties with vocabulary, oral communication, text
comprehension, understanding instructions, writing in the Greek script, grammar,
syntax and, in some cases, basic literacy in the Greek writing system. These findings
are consistent with broader literature on refugee education in Greece, which highlights
the need for support in learning Greek, intensive support for learners with interrupted
schooling or literacy gaps, and educational measures that facilitate refugee learners’
integration into the school system (UNESCO, 2018; Tzoraki, 2019). This is also
consistent with studies conducted in Greek primary reception classes, which highlight
challenges in L2 vocabulary learning, limited literacy backgrounds and the need for
teaching materials and interventions adapted to refugee learners with diverse linguistic

backgrounds (Olioumtsevits et al., 2022).
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However, the importance of this finding does not rely only on the fact that students had
difficulties in Greek. More importantly, these challenges varied considerably among
learners within the same classroom. Some students were recent arrivals with little or no
Greek knowledge while others had already acquired some basic oral communication
skills. This implies that the linguistic challenge in ZEP does not only refer to low levels
of proficiency but also to the internal classroom diversity. When students are at very
different stages of language development, a single text, worksheet or activity cannot
adequately address the needs of all learners. Based on the results, it therefore appears
that teachers working in ZEP classrooms have to deal with multiple levels of language

simultaneously.

This disparity can be understood in relation to the broader educational and social
backgrounds of refugee/migrant learners. Previous studies have reported that refugee
and migrant learners may experience disrupted schooling, forced displacement, trauma,
socioeconomic hardship and unfamiliar educational systems (McBrien, 2005; Block et
al., 2014). All of these can impact language development and academic inclusion. In
this study, therefore, it is not to be considered that the difficulties revealed in the
teachers' references with respect to vocabulary, reading, writing and comprehension
correspond to the simple individual weaknesses of the students. Instead, they reflect the
complex context in which refugee and migrant learners enter the Greek school system.
Their language development is influenced by past schooling, first-language literacy,
exposure to Greek, emotional factors and the amount of support they receive in the

school setting.

The findings are also strongly related to the theory of second language acquisition.
According to Krashen (1982), comprehensible input and the affective filter are central
factors in language acquisition. This is especially relevant in ZEP classrooms, where
learners may not benefit from classroom input if the language is far beyond their current
level of Greek. At the same time, anxiety, low confidence and fear of making mistakes
may reduce their willingness to participate. The participants’ emphasis on simplified
texts, visual support, repetition and gradual language support can therefore be
interpreted as a way of making input more comprehensible and creating a safer learning

environment for students with limited Greek.
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The importance of interaction is also a useful explanation of the findings. From a
perspective of interactionist theory, language learning is facilitated by communication,
negotiation of meaning and feedback opportunities (Long, 1996; Loewen & Sato,
2018). In this study, teachers frequently referred to students’ difficulties in oral
communication and in understanding classroom instructions. This indicates that
students' opportunities to develop language are diminished when they lack the linguistic
resources to interact, ask questions, or respond in the classroom. Thus, the development
of oral communication can be very helpful in the classroom for daily interaction with

other students and also for the development of L2.

The results could also be explained by the sociocultural theory of L2 learning in which
L2 learning is regarded as a socially mediated learning process that is scaffolded and
guided (Vygotsky, 1978). Learning Greek alone is not sufficient for refugee and
migrant learners in ZEP classrooms; they also require a clear and progressive pathway
of support from what they can do with help to what they can do on their own. This is
the reason why differentiated instruction, teacher guidance, visual material and adapted
activities were found to be necessary. These strategies serve as scaffolds to help

students engage in class when their Greek language skills are not fully developed.

The emotional aspect of language learning is also significant. Previous publications
highlight the role of motivation and emotional involvement in second language learning
outcomes of second language learning (Lamb, 2017). Teachers' accounts of students'
low involvement and inability to voice their view in the present study indicate that
language barriers can also impact students' confidence and belonging. Therefore, the
concept of language support for ZEP students must not be seen just as academic
support. It is also linked to students’ emotional safety, and their engagement and

integration in the classroom community.

The Greek ZEP context makes these findings particularly significant. ZEP reception
classes are designed to provide Greek language instruction and support students’
gradual integration into mainstream classrooms (Mattheoudakis et al., 2025). However,
previous literature also points to implementation difficulties, including insufficient
teacher training in Greek as a second language and intercultural education, and limited
institutional support (Simopoulos & Magos, 2020). The findings of the present study
reflect this gap between policy and classroom reality. Although ZEP structures aim to
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support students with limited Greek, teachers still face the everyday challenge of
teaching highly diverse groups with limited availability of adapted material and uneven

levels of learner readiness.

Overall, these findings are important because they explain why differentiated and
individualized support became such a strong theme in the rest of the study. Teachers’
later interest in Al tools for simplified texts, vocabulary activities, translation, visual
material and different versions of worksheets was not accidental. That was a response
to the linguistic diversity in the real ZEP classrooms. The study builds on existing
literature by demonstrating the practical need for flexible teaching tools in the context
of the linguistic and educational challenges faced in refugee and migrant education. The
most important advantage of Al identified by teachers was that it seemed to provide
some assistance for a problem they had faced with every lesson they gave: how to make
learning the Greek language accessible to students whose linguistic and educational

backgrounds are very different.
5.2 Teachers’ readiness and Al use as a response to classroom needs

The second finding concerns the extent to which teachers are technologically ready and
using Al tools for teaching Greek. The participants were mostly familiar with digital
technology and used digital tools in their teaching practices regularly, for example in
the form of presentations, videos, digital games, use of online platforms and translation
tools, as well as images and interactives. However, their knowledge of Al varied
considerably. Some teachers reported having a high level of familiarity with Al, some
a moderate familiarity, and others reported that they were still developing familiarity
with Al. A notable finding was that most teachers' understanding of Al was acquired
through personal use, self-directed search, seminars, colleagues, or from real classroom

experiences.

This result aligns with earlier studies showing that teachers’ intention to use Al is
shaped not only by the availability of technology, but also by perceived usefulness,
social influence, institutional support and teachers’ Al-related technological,
pedagogical and content knowledge. An et al. (2023) found that Al language
technological knowledge and Al-related technological pedagogical content knowledge
were significant predictors of teachers’ behavioural intention to use Al. Similarly, Velli

and Zafiropoulos (2024), in the Greek context, found that perceived usefulness, trust in
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Al tools and personal innovativeness were important factors in teachers’ acceptance of
educational Al tools. While Al use in ZEP classrooms appeared to be an emerging
practice, there was also an important interpretation added to this pattern by the present
study, which was that the use of Al was not an emergent pattern of teachers who were
technologically interested or innovative. It also emerged as a response to practical and

urgent classroom needs.

This point is important because participants did not describe Al as an abstract
innovation, but as a practical tool used to respond to everyday classroom needs. They
primarily used it for lesson preparation, creating worksheets, adapting texts, vocabulary
activities, translating, providing visual support, creating comics, images and
differentiated material. Many of these uses are part of the daily challenges of ZEP
classrooms, where pupils have different levels of Greek proficiency, educational
backgrounds, and literacy skills. Thus, the implementation of Al can be considered as
a practical response to classroom needs in response to the lack of ready-made, culturally
appropriate, and level-appropriate materials for refugee and migrant learners.

The literature on Al in education and second language learning supports this
interpretation. Al tools have been associated with personalised learning, adaptive
learning pathways, immediate feedback and flexible forms of educational support
(Mohebbi, 2025; Wang et al., 2024). In language education more specifically, Son et
al. (2023) review Al technologies such as natural language processing, automated
writing evaluation, intelligent tutoring systems, automatic speech recognition and
chatbots, while Song and Song (2023) show the potential of ChatGPT in EFL writing
instruction and writing motivation. Wei (2023) also suggests that Al-mediated language
instruction can support English learning achievement, L2 motivation and self-regulated
learning. The findings of this study illustrate these possibilities, albeit in a specific
manner. The primary role for teachers with Al was not as a full learning system for the
students to work independently. For them, it was a resource to be prepared, adapted,

and improved for use in class, a tool to be used by the teacher.

This distinction is useful for understanding the role of the teacher in Al-supported
differentiation. Much of the literature discusses the potential of Al to support
personalized and adaptive learning (Mohebbi, 2025). In the present study, however,
personalization was mostly mediated by the teacher. Teachers used Al to create
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different versions of activities, simplify texts or produce vocabulary exercises, but they
still selected, checked and adapted the output before using it with students. This
suggests that, in ZEP classrooms, Al is not replacing the teacher’s pedagogical role.
Instead, it extends the teacher’s capacity to respond to diverse language needs more

quickly and flexibly.

The findings also support previous research on Al in language education. Son et al.
(2023) provides an overview of Al technologies used in language learning, such as
natural language processing, automated writing evaluation, intelligent tutoring systems,
automatic speech recognition and chatbots. Zhou and Hou (2024) specifically show that
EFL teachers and learners recognise Al’s potential for teaching efficiency, material
preparation, translation, personalised support, learner engagement and language
learning support. More broadly, Bower et al. (2024) found that educators expected
generative Al to affect teaching and assessment practices, particularly by encouraging
changes related to learning with Al, higher-order thinking, ethical use, learning
processes and assessment design. Daskalaki et al. (2024) also found that educators used
Al for teacher support and training, student attention and engagement, and making
lessons more understandable, while also recognising its future potential for
personalised learning. The present study aligns with these findings, as participants
repeatedly referred to Al as useful for preparing material, adapting activities, creating
worksheets and supporting student interest. However, the present findings also show
why these uses were particularly relevant in the ZEP context. Teachers worked with
learners who had varying levels of Greek proficiency, while ready-made support
material was often limited. For this reason, Al was viewed as a practical way to respond

to classroom diversity and adapt teaching materials more quickly.

Meanwhile, teacher use of Al was influenced by unequal institutional support. A few
participants mentioned supportive schools, others mentioned limited equipment, lack
of clear Al policies, lack of training and relying on personal initiative. The following
findings are closely related to the UNESCO Al Competency Framework for Teachers
(2024) that highlights that Al is a tool to support teachers, not replace them, and that
teachers must be Al literate, aware of ethical issues and competent in teaching with Al.
It also aligns with the European Commission's focus on Al literacy and the importance
of educators critically assessing digital tools in the educational environment (European

Commission, 2022). The results from this study indicate that Al integration could be
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fragmented, sporadic, and reliant upon each teacher's individual initiative without the

proper institutional support.

For this reason, Al use appeared useful, but not yet well supported. It was encouraging
as teachers were already finding ways to use Al for translation, text simplification,
lesson planning and visual material. However, this use was not supported by a clear
institutional structure, and was therefore fragile. In many instances, teachers appeared
to be learning on their own and using Al according to their own confidence, available
time, and perceived needs. This finding is consistent with Dasiou (2025), who found
that teachers had limited familiarity, training and support regarding the use of Al in
multilingual and multicultural classrooms in Greece. This study also aligns with that of
Mandala et al. (2026) who found that teachers recognised the potential of digital tools,
such as machine translation applications and adaptive learning platforms, while also
identifying limitations related to interactivity, personalised feedback and culturally

contextualised content.

The results also build on existing literature in languages instruction with refugee and
migrant learners using Al. Athanassopoulos et al. (2023) show that ChatGPT can be
used as a feedback tool to support foreign language writing in a multilingual classroom
with refugee and migrant learners, especially in relation to vocabulary use and the
development of written production. Donley (2024) reveals the potential scope of Al in
multilingual communication, differentiation, engagement, and multimodal literacy
practices. Similar points appear in this study. It shows that, for teachers, Al was not
mainly about innovation, but about practical classroom support. Rather, it addressed
genuine classroom challenges such as creating content fast, making information more

digestible for students, and supporting comprehension at various levels simultaneously.

One clear finding from this study is that teachers' use of Al was not policy-driven, but
they used it to address their needs. The participants did not report a systematic school
strategy to integrate Al. Rather, the use of Al was primarily linked to the teachers' own
attempts to address their everyday pedagogical concerns. In refugee education, previous
studies have already identified limited teacher training, lack of preparation and the need
for appropriate educational materials and methods as persistent challenges (Mogli et
al., 2020; Simopoulos & Magos, 2020). In the present study, teachers seemed to use Al
partly to compensate for some of these gaps, especially when preparing adapted
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materials. However, Al did not address deeper institutional issues such as lack of

training, limited infrastructure or the need for sustained pedagogical support.

Overall, it is evident that teachers' readiness and the use of Al should be considered in
the light of the specific requirements of ZEP classrooms. The teachers were willing to
adopt technology and many had already tried out Al tools. They were influenced,
however, by the practical requirements and the support they received from schools and
their limited formal education in the use of Al. Overall, this study implies that the
successful implementation of Al in refugee language education in Greece cannot rely
on the teachers' effort alone. It needs a structured training program, reliable tools, clear
instructions, institutional support, and a pedagogical program that enables teachers to
use Al critically and purposefully. In this sense, Al should not be seen as another
technology inserted in the classroom, but as a tool that can help address challenges

arising in real classroom contexts in terms of language, pedagogy and institutions.
5.3 Al as a tool for differentiation, participation and language development

One of the key results of the study was that teachers found Al to be especially beneficial
for individualised and differentiated language instruction. This emerged as one of the
strongest themes in the interviews. Participants shared how Al enabled them to develop
alternative versions of worksheets, simplified texts, create vocabulary exercises and
tailor content to students' language proficiency and catered to students' special needs in
the same classroom. This finding is directly related to the linguistic diversity discussed
in the previous sections. When teaching in a ZEP classroom, teachers must have flexible
material that can be modified in a meaningful and prompt manner, as students have a
wide range of Greek language ability. Thus, Al was valued not only for its novelty but
also for its ability to address a highly specific pedagogical demand: how to teach Greek

to students not starting from the same place.

This result is well related to the literature on personalised and adaptive learning with
the support of Al. Previous research suggests that Al technologies can facilitate
personalised learning experiences, adaptive learning pathways and immediate feedback
according to learners’ needs and progress (Mohebbi, 2025; Wang et al., 2024). In
language education more specifically, Son et al. (2023) review Al technologies such as
natural language processing, automated writing evaluation, intelligent tutoring systems,

automatic speech recognition and chatbots. Song and Song (2023) show that ChatGPT
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can support EFL writing instruction and writing motivation, while Wei (2023) suggests
that Al-mediated language instruction can support English learning achievement, L2
motivation and self-regulated learning. The results of the present research confirm this
literature, but also offer an additional interpretation in the context of the ZEP classroom.

In the present study, personalization did not primarily occur through direct interaction
between students and Al systems. Instead, it was largely teacher-mediated. Al was used
to create and/or modify content, teachers were responsible for selecting, checking and

adjusting content prior to use with students.

In this context, Al seemed useful mainly because it helped teachers prepare different
material for students with different language levels. This is in line with UNESCO's
emphasis on a human-centred approach to Al, ethics of Al, Al pedagogy and teachers’
professional learning (UNESCO, 2024), as well as the European Commission's focus
on the role of the teacher in developing their Al literacy and critical assessment of
digital tools (European Commission, 2022). In the present study, teachers did not report
using Al as a replacement for pedagogical judgement. Rather, they employed it as a
tool that enabled them to create more accessible and appropriately levelled content for

students with various language requirements.

The other important advantage highlighted by the participants was Al's role in language
development, reading comprehension, and language practice. The teachers said the
vocabulary exercises, simplified texts, feedback, and language activities were easier for
students to practise with the assistance of Al. The result is close to the research findings
on the use of Al in L2 vocabulary learning, grammatical development, writing
development, motivation and learner engagement (Song & Song, 2023; Wei, 2023).
Moreover, Kartal and Yesilyurt (2024) show that research on Al in second and foreign
language education has increasingly focused on tools such as natural language
processing, chatbots, intelligent tutoring systems and robot-assisted language learning.
These tools are discussed in relation to their potential to support language practice,
personalised feedback and instruction.

The present results, however, indicate that the benefits of Al for language development
should be interpreted with caution. Teachers did not claim that the use of Al
automatically leads to better Greek language proficiency. Rather, they suggested that

Al may support language learning when it creates more opportunities for practice, when
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the language input is adapted to students’ proficiency levels, and when its use is guided
by the teacher. This point can be linked to Krashen’s Input Hypothesis, according to
which language acquisition depends on comprehensible input that is slightly beyond
the learner’s current level. In ZEP classrooms, Al may assist teachers in preparing such
input by simplifying texts, adapting vocabulary and creating level-appropriate
activities. However, this input is pedagogically useful only when the teacher ensures

that it is meaningful, accurate and appropriate for the learners (Krashen, 1982).

The results may also be analysed in relation to interactionist and sociocultural theories
of language learning. Interactionist theories highlight the importance of negotiation of
meaning, feedback, output and communication in second language development (Long,
1996; Loewen & Sato, 2018). Another key factor of the sociocultural theory is the
importance of scaffolding and guided participation in the learning process (Vygotsky,
1978). AI’s value for teachers was evident in the present study because it could support
them to develop activities that allowed students to be engaged in more active learning
and be given support in line with their levels. So, Al can be seen as a potential
scaffolding device. It can offer simplified texts, vocabulary support, prompts, examples
and visual support to enable students to participate in classroom activities that may

otherwise be inaccessible for them.

An important finding was that student engagement and confidence were important. Al-
generated content that was visual, interactive, game-like or levelled was more likely to
engage students, reported by teachers. This finding is consistent with previous research
suggesting that Al tools can enhance student engagement, motivation and interest in
learning (Son et al., 2023; Song & Song, 2023; Daskalaki et al., 2024). This is also
linked to research in Greek early education, where teachers observed that Al-enabled
classroom activities supported children’s curiosity, creativity, collaboration and
engagement (Nikolopoulou et al., 2025). In this study, however, engagement should
not be understood solely as enjoyment or interest. There is a strong link between
engagement and access for refugee and migrant learners. Where students feel safe
enough to try and the task is not too far out of their language level, and students
understand the activity, their participation will be increased.

Additionally, Krashen's affective filter theory (1982) supports this interpretation.

Anxiety, insecurity and not understanding classroom language may decrease student

79



participation and language learning. The teachers' answers indicate that Al-powered
content could help to reduce this barrier by making the lesson more engaging, visually
rich, and less daunting. Simple texts, pictures, vocabulary games and adjusted
worksheets can make it easier for students to succeed in class, for instance. This could

be the reason why teachers linked Al to increases in confidence and engagement.

The results are also applicable to the literature on Al in refugee and migrant language
learning. Previous studies have indicated that Al tools can assist with multilingual
communication, translation, personalised learning, differentiated instruction, writing
support and engagement with learners in linguistically diverse classrooms
(Athanassopoulos et al., 2023; Donley, 2024; Guha et al., 2025). In the Greek context,
ChatGPT was found to be able to help in vocabulary and grammar in a multilingual and
multicultural classroom with refugee and migrant learners (Athanassopoulos et al.,
2023). This evidence is supported by the present study but from the point of view of
teachers. It demonstrates that teachers believe Al can be helpful for teaching directly to
learners, as well as to develop the differentiated content needed for refugee and migrant

learners to engage in language learning.

The study also reveals that teachers' positive attitudes were not unconditional. While
participants appreciated Al as a tool for differentiation, vocabulary assistance,
understanding, participation and creativity, they also identified the need for teacher
support and human interaction to facilitate actual language learning. This aligns with
research showing that Al-driven technologies and chatbots can support personalised
feedback, adaptive learning pathways and language practice, but should be used as
supplementary tools alongside human instruction rather than as replacements for
teachers (Abusahyon et al., 2023; Wiboolyasarin et al., 2025). This also aligns with
Darvishi et al. (2024), who found that students tended to rely on Al assistance rather
than learn from it, showing the need for self-regulated learning support when Al tools

are used.

The results of the creativity and real-life language use analyses also need to be
interpreted in a balanced manner. Some teachers felt that Al could serve as a creative
aid, providing them with ideas, and alternative methods of expression. This is consistent
with research that claims that generative Al tools like ChatGPT can be used to assist in

text production, providing feedback, lesson development, and creative language
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activities (Kohnke, Moorhouse, & Zou, 2023). However, teachers were less convinced
about the ability of Al to equip the students for authentic language use. This is a natural
caution. While Al can mimic conversations and generate scenarios, spontaneous,
emotional, cultural and real-world human-to-human interaction are also important
aspects of communication. Thus, while Al can train students in certain skills of

communication, it cannot replace the social nature of real communication.

Overall, the results indicate that the primary merit of Al in Greek language teaching for
refugee and migrant learners is that it helps the teacher differentiate instruction. Al can
assist teachers in developing adapted content, offer vocabulary support and
comprehension, encourage participation and offer creative learning opportunities. But
the effectiveness of its use is dependent on the pedagogical use. The use of Al should
not be seen as a panacea for language learning challenges in ZEP classrooms. Instead,
it is helpful when it serves to accommodate various language levels of students,
minimizes barriers for participation and increases access to learning. The study's results
in this regard also build upon the previous research that demonstrated the benefits of
Al primarily because it assists teachers in Greek ZEP classrooms in addressing the

practical challenge of linguistic diversity in the regular education classroom.
5.4 Risks, ethical concerns and the limits of Al-supported learning

The results of the present study reveal that teachers saw the potential of Al in the
teaching of Greek language for refugee and migrant learners, but not uncritically. There
were a number of risks and concerns addressed by the participants concerning the usage
of Atrtificial Intelligence in the education sector. The accuracy and suitability of Al-
generated content, students' potential overreliance on Al tools, decreased critical
thinking, data privacy, disparities in access to digital tools, technical limitations, and
the perpetuation of bias or stereotypes. The results indicate that the use of Al in ZEP
classrooms can be helpful provided it is monitored, adjusted, and employed within a

moral pedagogical context.

The reliability and suitability of Al generated material was one of the main concerns.
Participants described cases in which Al might generate inaccurate information, texts
that are higher than students’ linguistic proficiency, culturally inappropriate examples,
or pedagogically inappropriate content. The results align with those of the general

literature on the ethical considerations of Al in education, including privacy concerns,
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biased data, fairness, accountability, and the responsible use of Al-generated content
(Nguyen et al., 2023). It is also consistent with UNESCO’s emphasis on the ethics of
Al, Al pedagogy and teachers’ professional learning, as well as with the European
Commission’s guidelines on the ethical use of Al and data in teaching and learning

(UNESCO, 2024; European Commission, 2022).

This finding is important especially in ZEP classrooms. Refugee/migrant learners may
have a limited understanding of Greek while sometimes not being able to identify
content that is inaccurate, inappropriate or is problematic in terms of cultural sensitivity.
Students may be ready to accept the content of a text produced by an Al, but they may
not be able to assess it critically if the information is incorrect, or if the word choices
are difficult or stereotypical, or if the cultural references are out of place. The risk is
thus not just technical. It is also pedagogical as inappropriate Al produced content can

impact students' comprehension, engagement, and language learning.

Therefore, the teacher will continue to be a central figure. The results indicate that
teachers serve as intermediaries between Al-generated content and its application in the
classroom. They should verify the accuracy of the information, clarify and/or condition
the language, assess cultural appropriateness and determine if the material is aligned
with learning goals. Al was not considered a replacement for teachers' pedagogical
judgement in the current study. Instead, it was considered as a tool whose evaluation,
adaptation and control should be the responsibility of teachers. This view aligns with
the human-centred perspective of using Al in education, which requires teachers to
acquire the knowledge, skills, and ethics to implement Al responsibly in teaching and
learning (UNESCO, 2024; European Commission, 2022).

The second major issue was that the students might rely too heavily on Al and diminish
their independent work and thinking. Some of the participants were concerned that
students may rely on Al tools to write their assignments and not be able to think, write,
solve problems and understand without any help. Research highlighted indicates that
when students rely on Al assistance instead of developing their own learning strategies,
there is a concern about how this may affect student agency (Darvishi et al., 2024). This
is also consistent with previous studies on teachers’ perceptions of Al, which report
concerns about the possible weakening of students’ critical thinking, creativity and

independent work (Daskalaki et al., 2024; VVarsamidou, 2024). Varsamidou (2024) also
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highlights the need for systematic teacher training and pedagogical guidance, while
concerns about misinformation and unreliable Al-generated content are more directly

supported by broader studies on ethical Al use in education.

This matters in second language learning. The learning of Greek as a second language
must involve practice, repetition, the gradual development of vocabulary and grammar,
writing practice, oral communication and meaningful interaction. When students rely
on Al to generate responses, rather than practising these skills themselves, there may
be fewer learning opportunities to support language development. The issue, therefore,
is not Al use itself, but the way it is pedagogically mediated. Al can positively impact
language learning when it aids in practice, feedback, comprehension, and participation.
If it takes the place of students' work and the development of their skills, it can restrict

deeper learning.

This also shows that students need support in learning how to use Al critically. This
requires students to learn how to question, compare, evaluate and revise Al generated
information as well as how to use the Al tools. This is especially crucial in a
multilingual classroom where learners might use translation software or explanations
that are easy for them to understand but that they can't verify are correct. It is, therefore,
reasonable to conclude that critical evaluation needs to be incorporated into language
learning through the use of Al. Students should be aware that Al can be useful, but that

it can be inaccurate, incomplete and biased.

Ethical issues were also evident in the findings. Teachers also raised ethical concerns
related to data privacy, the responsible use of student information, equal access, and the
digital divide. These concerns are well linked to the broader body of literature on the
use of Al in learning. Nguyen et al. (2023) highlight privacy, fairness, accountability
and biased data as key ethical concerns in education with the support of Al. In the same
way, UNESCO (2024) indicates that teachers should be competent in Al ethics and
responsible Al pedagogy, and the European Commission (2022) highlights the
importance for teachers to be critical and ethical in their use of Al and data. The issues
are especially relevant to refugee and migrant learners, where learners can have social,

language and education inequalities to begin with.

The digital divide is particularly relevant for the ZEP classrooms. Limited equipment,

unstable internet connection, and lack of technological support were mentioned by
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some participants as challenges for Al applications. This implies that the issue of Al
integration is not only pedagogical, but also institutional and infrastructural. Al has the
potential to exacerbate inequities rather than mitigate them if there are disparities in
access to reliable digital tools between schools or students. Previous research on refugee
education in Greece has also shown that teacher training, pedagogical support and
appropriate educational materials are often insufficient, creating additional difficulties
for teachers working with refugee learners (Mogli et al. 2020; Simopoulos & Magos
2020). While Al can assist teachers in generating content faster, it does not address
structural inequities if there's a lack of resources, training, or well-defined policies or

access to digital tools in school.

Issues of bias and cultural appropriateness were also significant concerns. Participants
highlighted that Al-generated content may at times repeat stereotypes and/or present
examples which are not representative of students' cultural and linguistic backgrounds.
This is important especially in ZEP classrooms that are multilingual and multicultural.
In these settings culturally inappropriate or stereotypical content can have an impact on
students' feelings of recognition, belonging and inclusion. There are other literature
sources regarding the ethics of Al that also point out the potential for Al systems to
perpetuate bias in the data they were trained on (Nguyen et al, 2023). For this reason,
although Al-generated content might seem relevant or contemporary, it shouldn't be
assumed as inclusive. It must be critically examined and modified to fit learners'

cultural and linguistic context.

The results revealed that not everyone who participated knew about the risks associated
with Al. There was a clear recognition of issues related to privacy, misinformation,
bias, overreliance and unequal access by some teachers. Some said there were no
serious issues or that they had not investigated these risks to great extent. This does not
mean that teachers are not interested in students' learning. The more likely explanation
is that using Al in many schools is still nascent, ad hoc, and dependent on individual
initiative. Teachers’ awareness of risks depends on their experience, training,

confidence and access to institutional guidance.

This is in line with the earlier studies, which indicated the need for teacher training and
institutional support for responsible Al integration. Daskalaki et al. (2024) concluded
that teachers were aware of potential and concerns with Al, and that there was a need
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for specific professional development. Similarly, Nikolopoulou et al. (2025) show that
Al adoption in Greek preschool and primary education is still at an early stage, with
teachers raising concerns about data privacy, overreliance on technology, reliability of
information, insufficient training and the need for guidance. Likewise, Varsamidou
(2024) highlights the importance of examining the perspectives and beliefs of teachers
regarding the pedagogical application of Al in FLL. The findings of these studies are
in line with the interpretation that teacher enthusiasm is not sufficient. Teachers must
be systematically trained, ethically guided and institutionally supported to safely and

effectively use Al.

The main point is that adopting Al tools is not enough. Teachers require training in data
protection, bias, misinformation, prompt design, age-appropriate use, cultural
responsiveness and strategies for promoting students' critical thinking skills. This need
is even more pronounced in ZEP classrooms, as students may have linguistic needs,
and they may need additional supports to assess digital content. This means that the
integration of Al into education requires a combination of teacher proficiency,

institutional support, and trustworthy tools and ethical considerations.

Overall, the results demonstrate the clear limits of learning with the support of Al.
Although Al can support teachers and students, it cannot by itself ensure accuracy,
fairness, inclusion, or deep learning. It is dependent on the teacher's mediation,
pedagogical planning, ethical awareness, institutional support and appropriate
infrastructure to achieve the educational value. This is particularly relevant for refugee
and migrant learners who might experience language difficulties and social exclusion,
along with unequal access to education. The present study, therefore, adds to the
balanced picture of the use of Al in the Greek language education in ZEP classrooms.
However, Al can be helpful, provided it is used critically, ethically and under teacher

guidance.
5.5 Inclusion, cultural responsiveness and the role of mother tongues

Teachers also associated Al with social inclusion, participation and confidence of
refugee and migrant learners. Participants believed that Al can help with inclusion in
the following ways: reducing language barriers, making texts easier to read, translating
text, and facilitating the adaptation of texts to students' language levels and increasing

their confidence in the classroom. This is in line with broader research that has indicated
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language support is pivotal to refugee learners' educational participation and
integration. Furthermore, in the Greek context Tzoraki (2019) emphasizes the
importance of assistance in acquiring Greek and for intensive education for children

with interrupted schooling or gaps in literacy.

The results also suggest that the concept of inclusion should not be limited to physical
inclusion in the classroom. An important issue is the partial exclusion of
refugee/migrant learners who cannot comprehend the instructions nor perform the tasks
in the classroom, nor communicate with classmates nor express themselves in Greek.
This helps explain why teachers viewed Al positively. The participants liked the use of
Al as a means to make the lesson more accessible. Translation, simplified language and
visual support and adapted activities were viewed as means to assure the participation

of learners still in the process of acquiring Greek as a second language in the classroom.

Prior research has indicated that refugee and migrant learners may experience disrupted
schooling, unfamiliar school systems, trauma, socioeconomic challenges, and limited
support from institutions (McBrien, 2005; Block et al., 2014). Teacher training,
psychosocial support and stronger institutional support in refugee and migrant
education have also been identified as priorities in the Greek context (Mogli et al., 2020;
Simopoulos & Magos, 2020). These can impact learners' academic growth, confidence
and belonging. The teachers in this study considered Al-supported material as one
possibility of facilitating access to the lesson and supporting students' participation,
particularly through the help of understanding the content and successfully completing

tasks in the classroom.

These findings can also be understood through sociocultural theory, focusing on the
social nature of learning and scaffolding, interaction and guided participation
(Vygotsky, 1978). In this context, Al can contribute to inclusion by aiding teachers to
establish conditions that enable students to engage in a way that is meaningful for them.
For instance, a text that has been simplified, a translated explanation, a visual aid or an
adapted worksheet can serve as scaffolding to enable learners to participate in tasks,
which are otherwise not accessible. But Al is not enough by itself. Inclusion depends
on how teachers use Al-generated content to support participation, interaction and

belonging.
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This is also related to L2 theory. Here, the concept of comprehensible input by Krashen
can be applied because language input must be understood by the learner if they are to
acquire a second language (Krashen, 1982). Al tools can assist teachers working in ZEP
classrooms in making the content more accessible by adapting texts, using vocabulary,
and visualizing or translating content. The affective aspect of L2 learning is also
significant at the same time. When students feel they can comprehend the lesson and
do something about it, their confidence and engagement may increase. In this context,
Al-assisted material can help foster inclusion by alleviating anxiety, aiding

comprehension, and providing accessible opportunities for participation.

Teachers also viewed students’ mother tongues and cultural identities as important parts
of the learning process. There was no discussion of first language as barriers to learning
Greek. Rather, they considered them valuable resources that can contribute to
understanding, confidence and inclusion. This moves away from an assimilationist
view of language learning, where students are expected to leave their previous linguistic
and cultural knowledge aside. The teachers' answers indicate that when learning the
Greek language is linked to the student's own language, experiences and culture,

learning is more meaningful.

This finding is consistent with some recent literature on Al, multilingualism and
translanguaging. In this paper, Donley (2024) demonstrates how teachers can use
ChatGPT and other forms of artificial intelligence as tools that are linguistically
responsive in K-12 multilingual learner education. In the Greek context, Dasiou (2025)
examined teachers’ perspectives on translanguaging in multilingual and multicultural
classrooms and the possible role of Al-supported technology in facilitating this practice.
The findings of this study point in a similar direction as participants felt it was important
to understand, participate and belong to the group through the inclusion of students'
mother tongues and cultural backgrounds. But the results also indicate that teachers did
not view Al tools as necessarily culturally responsive. Rather, they emphasised the need

for teacher guidance and adaptation.

A main point here is that Al may create multilingual or culturally varied content, but
this content is not always accurate, appropriate or meaningful for refugee and migrant
learners. The need for teachers to adapt Al-generated material to students’ cultural

backgrounds and classroom realities was mentioned by several participants. This is

87



similar to the findings of Mandala et al. (2026) who identified that teachers in a
culturally and linguistically diverse Greek educational settings could see the potential
of digital and technology-supported tools, but that they also had concerns about a lack
of personalised feedback, interaction and culturally contextualised content. It is
important to note, then, that the use of Al tools does not completely replace the role of

the teacher, who should review and modify Al-generated content.

Cultural responsiveness matters in refugee and migrant education. There may be
examples from different cultures, stereotypes or examples that are unrelated to students’
experiences when created using Al. This may impact students' sense of recognition,
sense of belonging and sense of inclusion in multilingual and multicultural classrooms.
Al should not be treated as culturally neutral. It could be influenced by the data and
assumptions it was trained with. This relates to broader ethical issues in Al education
such as bias, fairness, and responsible use of Al-generated content (Nguyen et al.,
2023). Also, it aligns closely with UNESCO's focus on ethics of using Al and human-
centred Al in education (UNESCO, 2024).

Furthermore, the results indicate that cultural responsiveness is not just a matter of
including examples from various cultures. It is about developing learning spaces where
students experience their languages, experiences and identities are recognised as
valuable. In this context, the integration of mother tongues and traditions could help to
facilitate both understanding and the sense of belonging. This is particularly important
for learners who are refugees or migrants, as they can have been displaced, have
experienced disrupted education and changes in their social and linguistic context.
Acknowledgment and appreciation of students' languages and cultures in the classroom

make it a safer and more inclusive learning environment.

Meanwhile, the findings show that Al also has clear limitations regarding the support
of inclusion. While Al can translate, simplify and create a diverse array of examples, it
cannot replace the relational and intercultural role of the teacher. Maintaining a positive
classroom environment, having positive relationships with peers and teachers, and
being sensitive to the needs of the student and supported by the institution are all
important elements of inclusion. This is in line with the literature on refugee education,
which indicates that language tools or isolated resources are not sufficient to support

educational inclusion. Teacher training, intercultural awareness, psychosocial support,
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appropriate teaching materials and supportive school structures are also needed (Mogli
et al., 2020; Simopoulos & Magos, 2020) are also needed. While there is some role for
Al in supporting some of these processes, it cannot address structural or social obstacles
independently.

The results indicate that Al can play a role in inclusive learning when designed to
overcome language obstacles, assist in participation, and adapt learning content to
students' language needs. But the study also reveals the need for teacher intervention in
the use of culturally responsive Al. It is important for teachers to verify Al-generated
content for correctness, inclusivity, and cultural appropriateness. It may enable learners
to experience learning that is accessible and of more than one language, but meaningful
inclusion will require the teacher to exercise their judgement and an intercultural

pedagogy, as well as the learners' feeling that they belong in the classroom.
5.6 Future integration of Al: training, infrastructure and critical Al literacy

The final theme concerns the future use of Al in education and the conditions teachers
considered necessary for its effective implementation. The results indicated that the
participants tended to believe that Al will become more and more relevant to education.
They saw potential for Al to further assist them in lesson planning, personalised
learning, differentiated teaching, assessment, feedback, and resource development for
learning. This role was understood, however, as supportive and teacher-directed rather
than dominant or autonomous. This is close to UNESCO’s human-centred approach to
Al in education, which puts teacher agency at the centre of all action, fosters ethical
awareness in the use of Al in education, introduces Al pedagogy and supports teachers'
professional learning (UNESCO, 2024). It is also in line with the European
Commission guidelines on the ethical use of Al and data in teaching and learning, which
highlight the importance of critical, ethical and responsible interaction between

teachers and Al (European Commission, 2022).

Moreover, teachers did not describe the future of education as fully automated. While
they were aware of the potential of Al, they also emphasized the teacher as a key part
of teaching and learning. This shows that participants saw Al as a support for teaching,
not as a replacement for the teacher. This is particularly applicable in ZEP classrooms,
where refugee and migrant learners translated materials, adapted and differentiated

activities, as well as human interaction, encouragement, intercultural sensitivity, and
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teacher guidance. Therefore, future Al integration in ZEP classrooms should strengthen

teachers’ work rather than automate the educational process.

Another clear point was the need for systematic teacher training. Participants repeatedly
mentioned the need for hands-on training, real classroom applications, and guidance on
the effective use of Al. This is consistent with An et al. (2023), who showed that
teachers’ behavioural intention to use Al was related to their Al-related technological
knowledge, Al-related technological pedagogical content knowledge, perceived
usefulness of Al, and the support available in their educational context. Similarly, Velli
and Zafiropoulos (2024) found that perceived usefulness and personal innovativeness
were important factors affecting Greek teachers’ acceptance of educational Al tools,
while perceived trust played an important role by strengthening teachers’ perceptions
of these tools as useful. The present findings show a similar pattern, but they also
suggest that training for ZEP teachers needs to be more specific. Teachers need more
than a general awareness of Al. They need practical guidance on how to use Al in
second language teaching, adapt materials for multilingual classrooms, support refugee
and migrant learners, create differentiated content and use Al in culturally responsive

ways.

Studies on multilingual and refugee/migrant education make a similar point. In K-12
education, Donley (2024) explores how ChatGPT and other Al tools can support
linguistically responsive literacy and language instruction through differentiation and
multimodal literacy practices. In addition to the accuracy, nuance and responsible use
considerations, Guha et al. (2025) also note that Al could be a useful tool in multilingual
classrooms. Dasiou (2025) demonstrates that in the context of Greece, teachers working
in multilingual and multicultural classrooms require greater familiarity, training and
support in connection with the use of Al. The purpose of these studies was to assist in
understanding the reasons for requesting training in the present study. They showed
that teachers were not necessarily opposed to the use of Al-supported tools, but they
needed clearer guidance, training and institutional support in order to use them in a

pedagogically appropriate way.

The data also showed that teachers were not equally aware of the risks of Al. Some
participants referred to misinformation, privacy, dependency, unequal access and bias,

while others had not considered these issues in depth. This suggests that Al use in
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schools is still at an early and mostly informal stage. In many cases, it depends on
individual teachers rather than on clear school policies or organised support. Similar
concerns appear in previous studies. Daskalaki et al. (2024) found that educators
recognised both the opportunities and the challenges of Al, as well as the need for
professional development. Nikolopoulou et al. (2025) also found that Al use in Greek
preschool and primary education is still at an early stage, with teachers raising concerns
about data privacy, dependency and lack of support. Therefore, teacher training should
not focus only on technical skills. It should also include ethical, pedagogical and critical

aspects of Al use.

Participants also stressed the need for infrastructure, reliable tools and institutional
guidance. Participants noted that individual teachers alone cannot ensure the effective
integration of Al. Schools must have sufficient equipment, reliable internet
connections, secure platforms, and policies and guidance for handling data and
responsible use. This connects with wider concerns about ethics in Al and education.
Nguyen et al. (2023) mention privacy, fairness, accountability and biased data as key
ethical issues in the context of Al in education. Additionally, UNESCO (2024) also
stresses the need for ethical Al use and teacher training, while the European
Commission (2022) refers to the importance of ethical awareness and critical reflection
on Al and data in education. These issues are especially relevant to ZEP classrooms
where already the educational inequality, limited resources and diverse needs of

learners exist.

Therefore, the use of Al cannot be seen as the duty of individual teachers. Without the
necessary equipment, training, guidance, and institutional support, the use of Al might
be inconsistent and unequal within schools. Some teachers may have the confidence,
time and digital skills to use Al effectively, while others may not. This may generate
new inequity among teachers, classrooms and schools. This is especially important in
the education of refugees and migrants, where learners can be facing linguistic, social
and educational obstacles. The implementation of Al into ZEP classrooms must be
planned, supported and monitored, however, instead of left to individual

experimentation.

Teachers also referred to the need for students to develop critical Al literacy. Some
teachers worried about students relying on Al, allowing it to take over or as a quick
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method for completing tasks and assignments. This worry is consistent with studies
indicating that Al support can impact learner agency when using Al responses instead
of Al as a learning tool (Darvishi et al., 2024). Similar concerns appear in previous
studies on teachers’ perceptions of Al, including students’ over-trust of Al-generated
information, biased or harmful content, data privacy, ethical misuse, dependence on Al
tools and the cultivation of critical thinking (Daskalaki et al., 2024). Students need more
than technical familiarity with Al tools. They also need to learn how to use them

critically and responsibly.

Critical Al literacy is especially important in Greek language learning for refugee and
migrant learners. Students can utilize Al tools for translations, vocabulary support,
explanations and writing support. While these uses may be beneficial, they can also
lead to overreliance if students aren't equipped to properly assess, modify, and
challenge Al-generated responses. For instance, an Al translation can be grammatically
correct but not idiomatic, or it may be appropriate in one context but not in another.
Students should therefore understand that Al-generated content is not always accurate,
neutral or culturally inclusive. They should learn to compare information, find
mistakes, question things and use Al as a support for thinking, not as a replacement for

their own learning.

Future Al use should therefore be guided by pedagogical aims, not only by the
availability of new tools. Previous studies indicate that Al can provide personalised
learning, adaptive learning pathways, immediate feedback and flexible educational
support, but its effectiveness depends on thoughtful pedagogical integration, teacher
guidance and equitable access (Mohebbi, 2025; Wang et al., 2024). Al has also been
linked to writing support, immediate feedback, motivation and engagement in EFL
writing instruction (Song & Song, 2023). The results of the present study, however,
indicate that these options are only relevant if they relate to actual classroom needs. Al
in ZEP classrooms needs to be used as a tool for differentiated language teaching and
comprehension, participation, inclusion and confidence. It is not a new product that
should be introduced because it is new, but one that can meet certain language and

teaching requirements.

Overall, the results indicate a positive, but contingent future for the application of Al
in the field of teaching the Greek language to refugee and migrant students. Teachers
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felt that it would soon be a key part of their practice, but that preparation and support
would be necessary for its effective implementation. Systematic teacher training,
practical examples, reliable tools, technological infrastructure, and ethical principles
and the development of students' critical Al literacy are key elements of effective
integration. When implemented in a critical, ethical and supportive educational
environment, Al can help facilitate more flexible, differentiated and inclusive Greek

language instruction.
6. Implications for Research and Practice

The findings of this study have implications for educational practice, teachers'
professional development, educational policy and future studies related to the use of Al

in the teaching of the Greek language for refugee and migrant learners.

First, this study suggests that Al may function as a useful pedagogical support tool in
multilingual classrooms when its use is guided by teachers. Al was reported as helping
to plan lessons, develop differentiated resources, communicate with students, and
provide translation support, as well as to present more personalised learning
opportunities for students with varying levels of Greek language ability. The results
indicate that Al can support teachers in addressing some of the linguistic and
pedagogical issues often encountered in the teaching of refugees and migrants. This
aligns with the results of the previous studies that have demonstrated the value of Al
tools in language learning and teaching including NLP, automatic writing assessment,
intelligent tutoring systems, automatic speech recognition, and chatbots (Son et al.,
2023). It is also consistent with research on personalised and adaptive learning with Al,
which has highlighted Al's potential to support more flexible learning pathways and
provide feedback tailored to learners' needs and progress (Mohebbi, 2025; Wang et al.,
2024).

The results also have implications for teacher training and professional development.
The overall attitude of the participants was positive towards Al, but there was a clear
call for more training and practical guidance. Teachers also need to acquire the
necessary skills to use Al, assess its credibility, and adjust the content created by Al for
student needs while addressing ethical Al use issues. Previous research has similarly
identified teacher preparedness, technological knowledge, pedagogical knowledge and

facilitating conditions as key factors for the successful implementation of Al in
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education (An et al., 2023). It aligns with the findings of Daskalaki et al. (2024) that
educators identify the opportunities and challenges of Al, and highlight the need for
specific professional development. Thus, teacher training programs and professional
development opportunities need to incorporate Al literacy, the pedagogical integration

of Al, ethical considerations, and scenarios of Al utilization in language teaching.

Another implication is related to educational policy and support in school. The need for
suitable technological infrastructure, reliable digital tools and institutional guidance
were often mentioned. Educational authorities and school leaders therefore need to
outline clear directions for the responsible use of Al in education and make sure they
are equitably distributed in schools. This is especially relevant in ZEP classrooms that
have linguistically diverse learners and require flexibility in approach to providing
second language learning, participation and inclusion support. Other policies from the
past also indicate that being prepared to use Al as a teacher is not enough. UNESCO
(2024) highlights human-centred Al, teacher agency, ethics of Al, Al pedagogy and
teacher professional development, whereas the European Commission (2022)
advocates for the critical, ethical and responsible engagement with Al and data by

teachers.

The findings also show that the teacher’s role remains central in the process of
integrating Al into teaching. One of the consistent themes was the need to use Al to
assist teachers, not replace them. While Al supports efficiency, personalisation and
availability of educational resources, the pedagogical judgment, empathy, emotional
support and interpersonal communication skills of teachers are still key. This is
especially relevant in refugee and migrant education where students may require not
only modified content and language support but also encouragement, intercultural
sensitivity and a safe classroom. The results thus align with existing policies on the
responsible and ethical use of Al in education that prioritize teacher agency, ethical
awareness and pedagogical decision-making in the use of Al in education (UNESCO,

2024; European Commission, 2022).

Lastly, this study is a step forward in the relatively small number of studies on the use
of Al in the teaching and learning of the Greek language for refugees and migrants. The
results contribute to an understanding of teachers' experiences, practices, and concerns

in an era in which Al has become more prominent in education and classrooms are
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growing more linguistically diverse. Future studies might include more in-depth
exploration of students' perspectives, applications of Al in the classroom, and potential
long-term impacts of Al in language education on student engagement, confidence,

language learning, and educational inclusion.

Finally, the results highlight the potential of Al to assist refugee and migrant learners
in learning the Greek language, provided that it is used in a critical, ethical and
pedagogically informed way. Al is not a substitute for culturally responsive teaching
and professional judgement, or human interaction. Rather, it must be seen as a tool to
assist teachers in responding to linguistic diversity and develop content and learning
activities that are accessible and inclusive.

7. Limitations and Future Research

The results of the present study offer valuable information on teachers' perceptions and
practices of the use of Al tools in Greek language education for refugees and migrant

learners, but certain limitations need to be highlighted.

First, the study focused on a relatively small number of teachers (n = 15), and the
majority of them were experienced in ZEP school education in Greece. The results of
this qualitative study do not lend themselves to generalisations to other teachers or
settings. The study does provide a detailed description, however, of the participants'
experiences and points to some salient issues that could be explored in future research.

Secondly, the study was limited in scope to the teachers' point of view. Refugee
learners’ and migrant learners' perspectives, perspectives of school leaders, parents and
policy makers were not captured. There is scope for further studies on the experiences
of various stakeholders which can help in achieving a more comprehensive

understanding of the use of Al in multilingual and multicultural educational contexts.

Third, the data reported in the interviews were self-reported. Interviews enabled
participants to provide detailed accounts of their experiences, but might be based on
their own perceptions and beliefs. To gain deeper insights into the practical
implementation of Al in classrooms, future research could integrate classroom

observations, interviews, and case studies, or analyse teaching materials.

Another challenge relates to the evolution of Al technologies. Teachers' attitudes,

practices and needs can change over time as new tools and applications are continually
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developed. Future studies would be interested in analysing the effectiveness of specific
Al tools in the learning of the Greek language, particularly in the field of vocabulary,

reading comprehension, writing, oral expression, participation and inclusion.

Overall, there is a need for further studies that can examine the long-term educational,
social, and ethical consequences of Al in the education of refugees and migrants. Future
research might include exploring students' views, cultural competence,
multilingualism, critical digital literacy, and the ethical use of Al in various learning

contexts.
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8. Conclusion

The present study focused on educators' attitudes and practices as well as problems in
using Al in the Greek language education of refugee and migrant learners in ZEP
classrooms. The results revealed that teachers generally considered Al as a helpful
supportive tool in the following ways: lesson preparation, differentiated materials,

translation, visual support, vocabulary activity, assessment, and personalised learning.

The study also revealed the important role Al can play in supporting refugee and
migrant learners in their language development, engagement, confidence, creativity and
inclusion in education. The results align with existing studies that indicate the potential
of Al to enhance individual learning, feedback, and language acquisition in the right
hands (Son et al., 2023; Zhou & Hou, 2024). Language support is a crucial aspect of
refugee and migrant education, learning the language of schooling is intricately linked
to educational participation and integration. Support in learning the Greek language is
one of the key indicators necessary for enhanced refugee children's integration into the

Greek education system (Tzoraki, 2019).

However, the findings also showed that Al use in education requires caution.
Participants raised concerns about inaccurate information, overreliance on technology,
reduced critical thinking, data privacy, unequal access, and the cultural suitability of
Al-generated content. For this reason, Al should not be viewed as a replacement for
teachers, but as a tool that can support their work. Teacher judgement, human
interaction, empathy, and culturally responsive teaching remain essential, especially in

refugee and migrant education.

Overall, the study suggests that Al can contribute positively to Greek language
education for refugee and migrant learners when it is used critically, ethically, and
inclusively. Its effective integration depends not only on the availability of digital tools,

but also on teacher training, institutional support, and a clear pedagogical purpose.
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Appendix A: Interview Protocol

Interview
1. Anpoypagiukd otoyyeio
= dvlo
» Hlwio
" YynAOtepo eMinedo EKTAIOELONG
= TYmog oyoreiov (evvoeic mpwtofadiua/devtepofddpia;)
= Em gunepiog ot 01000KaAi0 TPOSOHY®V KOl LETAVUCTOV
= Ap1Buodg padntov oty taén (tepimov yati KOs ypovid dS1apépet)
*  [locootd TV pantdv Tov givol TpOGPLYES 1)/Kot LETOVACTEG
= Xopeg mpoéhevong padntov (tepintov yloti kébe ypovid dtopEpet)

*  Hlwio padntov (tepimov yroti kaOe ypovid dapEpet)

2. Thooowd Tpopipata podntov
= Jleite pov Alya Adywa yioo TNV eUmelpio 6oG e TOAVYAWMGGIKA TUTLOTO.
= [log 0o agloroyodoate T YA®GGIKT ETAPKELL TOV LOONTOV GOG GTNV EAANVIKN
YADGGO GTNV aPYT| TNG GYOAKNG YPOVIIC;
= Tloweg eivor ot onuovtikdtepes YAOGOIKEG dVOKOATEG OV avTiLeET®TILOVY Ol
pnadntég oag;
(Alzubi & Alelaiwi, 2025; Koukaras, 2025; Togia-Bovoleti, 2025; Dasiou, 2025)

3. Teyvoroywkn vwodoun kot eEokeimon pe TNV TEYvoroyia Kot v Al
=  Tl6c0 egokermpévog/n elote yevikd pe T xpnon Texvoroyiog oty eKmaidcvon;
= [I6c0 ocvyva evompatdveTe Yynelakn texvoroyio otn dwackoiio cog; Adcte
napodeiypata. Av Oyt meite Toug AdYovg
= Tl6c0 e&oketmpévog/m eiote pe v Texvnm Nonpoovvn; Me motovg tpoTovg
eEowcerwdnKate pe ovtn;
=Yg mowo Pabuod vrootnpiletl to oyoreio oag ) ypnon TN;
(Koukaras, 2025) (Sharmin et al., 2026; Daskalaki et al., 2024; Koukaras, 2025)

4. Xpnon gpyareiov Al o1tn d1806K0AI0 YAOGOOV
= Xpnowonoteite epyareio Teyvntig Nonpoosvvng ot 610a6KoA 6ag Kot TOGO

oLyVvd;
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[Ma moeg dpaotpromreg ypnoponoteite Al; Adwote mapadeiypoto.

‘Exyete  ypnowomomostr epyareion Al oe  pantéc  mpooepuyikod N

LETAVOOTEVTIKOD VTORAOPOV; AV val, TEPLYPAYTE LLE TOLOVG TPOTOVG.
[Mog dapéper n ypron ¢ Al and o mapadooctakés pebddovg expddnong
YA®GGag N AeEthoyiov;

Av dev ypnoonoteite Al, motot etvan o1 Bacikoi Adyot;

(Alzubi & Alelaiwi, 2025; Koukaras, 2025; Tumen-Akyildiz, 2024; Tas¢1 & Tunaz,
2024; Togia-Bovoleti, 2025; Aly & Alsehibany, 2025)

5. Xtaoglg Ko avTIMyEls anévavtt oty Al

[Tow etvan 1 yevikn cag otdon anévavtt otnv Al oty eknaidgvon ko yloti;
[Mog avtihapfaveste Tov poro g Al oty evioyvon ¢ ddacKoAiog Kot Tng
péonong yAwsomv;

Oa aALGlate TN O0OKTIKN GOG TPOKTIKN OV €lYOTE LEYAAVTEPT TEXVOLOYIKN

vroothpiEn; Tati;

(Rapti & Panagiotidis, 2024; Tlmen-Akyildiz, 2024)

6. IIpoxijosig, epmoota ko N0kd Intipata

[Toleg odvokoMeg oavtipetonilete ot ypnon epyoreiov Al;, Adote
TopadetypaTo.

Eiote evijuepot yia mBavoig kivdvvoug and tn yprion Al and padntég; Iotovg
TOTOVG KIVOUVMV EXETE EVIOTMIGEL,

Mo Bewpeite 1o onuovikotepo MOWKA Ko Kowwvikd {ntiuoto mov
oyetilovron pe ™ ypnomn ™ Al oty eknaidevon);

[Tog Ba mpémet o1 ekmadevtiKol Kot ta WpvpaTo vo avTipnetonilovv {ntuato

OM®G M TPOGTAGI0 SEGOUEVMV, 1) IGOTNTA KL TO YNPLOKO YOG LA,

(Alzubi & Alelaiwi, 2025; Daskalaki et al., 2024; Aghaziarati et al., 2023)

7. Avtihappavopeva opéin ™ Al 61N d0acKaAia YAMGOOV

Ocopeite 6Tt M Al cag Ponbd oty mpoetowwacio, ™ desaywyn g
dwaokoAiag, ™V aSloAOYNoN KOl TNV OVOTPOPOOATNOY GTOVG HaONTEC
Mmnopeite vo dOCETE CLYKEKPIUEVO TAPAOELYLLOTO OTTO TNV EUTELPIN GOGC;

[Toeg otpatnywés Bewpeite mo omotedecpatikés ywoo ) yxpnon Al ot

dwackario yYAwoomv; Mropeite va eEnynoete yioti Kot Tdg 11 EQaploleTs;
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[Tow Bewpeite ta onuovtikdtepo mheovektnuota g Al oty ekmaidevon
yAwooav; [Mati; Mmopeite vo Ta GUVOEGETE e EUTEPIEG COC;

Ocewpeite 6TL M Al Bedtiovel ™ yAwoown emndpkelo Tov pobntov; Narti
motevete 0Tl ovpPaivel avtd; Mmopeite va  ODCETE  GLYKEKPLUEVQ
TOPAdELYHLOTO OO TNV EUTEPIN GO,

[Totevete 6T Al emnpedlel T cvppetoyn Tov padntov oty 1dén; Me totov
TpOT0; MTopeite va dMGETE GUYKEKPIUEVA TOPASETYLOTO OO TNV EUTELPIA OOG;
[Totevete 6t 1 Al mpogtodlel Tovg HOONTES Yio TPAYUOTIKY ¥PON TNG
yAdooag; [ati; Mropeite vo 10 TEKUNPLOCETE UE epmelpia;

[Twotevete 6tL n Al pmopel va evioyvoet ) dnpovpykdTTe TV pHontov;

Tt

(Alzubi & Alelaiwi, 2025; Koukaras, 2025; Tas¢t & Tunaz, 2024)

8. IMoMTiopikn 0146T00, CVUTEPIANY KOl KOWVOVIKY £vTaén

Ocwpeite 6T N Al gvicyvel v Kowwvikn évtaén 1 TV avtonenoifnon tov
HoONTOV TPOSPLYIKOV/IETOVACTELTIKOV VTOPabpov; Mmopeite vo ddoeTe
OGLYKEKPLUEVO TTOPAOELYLLL;

Me motovg tpdnovg Bewpeite Ot ta gpyareion Al pmopovv va vrootnpi&ovv v
Evtaén HadnTOv TPOSELYIKOD KOl HETAVACTEVTIKOD LIOPAOPOL GTIC YEVIKES
té&erg Ko yoti;

Ye molo Pabud ta vmapyovra epyorein Al mepiiopfdvouv moapadetypoto
ocopupatd pe ta roMTIcuKd vTdPabdpa TV padnToOV Gog;

[T6co onuavtikd Bewpeite vo EVOOUOTOVOVTOL Ol UNTPIKES YADOGES Kol

TOMTICUIKG GTOLXELD TV HLOONTOV GTIC YNOLOKEG TAUTPOPLLES;

(Koukaras, 2025; Togia-Bovoleti, 2025)

9. MEeAAOVTIKES TPOOTTIKES KL ETLUOPPMTIKES UVAYKES

[T6co miotevete 60Tt 1 Teyvnmy Nomuoovvn Bo emnpedost T EKTAIOELTIKY
dwdkacio 6to HEALOV Kot YioTi;

[Toteg eivar o1 peyoAdTEPES AVNOLYIES GO GYETIKA LE TN YPNON TEYVOLOYIDV
Texynmc Nonuoovvng amd modld Kot vEovg 6to pEAAOV, Oxt uovo otnv
exmaidevon;

Ti eldovg avdaykeg €xete M T vrmoompn Oa ypewldcactav Yoo TNV
OTOTEAEGLOTIKT] YPNOT TETOL®V EPYOAEI®V;
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= Jlog @avtaleote tov peAlovtikd poro ™¢ TN omv exkmaidevon kot molo
fruata  Bewpeite OTL TPEMEL va KAVOLV Ol  EKTOLOELTIKOL MDOTE  Va

TPOETOLLOGTOVV Ot {5101 Kot 0t LatfnTéG TOVG Yo 0V TO TO PHEAAOV;

(Daskalaki et al., 2024; Sharmin et al., 2026; Koukaras, 2025; Aghaziarati et al., 2023)
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Appendix B: Interview Transcriptions
Interview 1

IN: Interviewer

T1: Teacher 1

IN: Koanuépa, ovopdlopon Zapaptin F'ewpyia kot eiplot oitiTpo TOL LETATTUYLOKOV
Language Education for refugees and migrants. Ep, apywd 6o Mbsko vo o€
ELYOPIOTHCM YO TNV CLUUETOYN GOV otV €pgvuva pov. H ouvvévievén yivetar oto
TAOLG10 TNG SIMAMULATIKNG LoV EpYaciog mov £0TIAlEL otnV Yprion epyareinv Texvng
Nonpoovvng , Al oty d1dacKkoMa TPOSCEVY®V Kol HETOVOCTOV UaONTOV Kot
pontpiov . Oa Nbeha va oe evnuepOo® Kol vo. 6€ doPefatdom T 1 akdAovON
épevva Bo dlnpnoel TV aveVLUI TOV GULUUETEXOVI®OV TNG Kol TG 6€ Kopio
nepintoon doev Ba onmpocievbel Koavéva oamd to mpocwmikd cov otoyeia. Eioot

oOUPOVN Vo EEKIVIGOVUE;
T1: BePaimg
IN: TéAew, meite pov Atyo A0y yio TV EUTEPIN GOG LE TOAVYADCGIKE TUTLOTOL.

T1: 'Exo 2 xpovia guneipio 6€ MOAVYAOCGIKA TUNHOTO LE HLOONTES TPOGPVYIKOL Kot
petavaotevtikod vrdfabdpov. H xdpa mpdkAnon eivor 1 S0QOPETIKY YAMOOIKN
apetnpio TOV padntdv, Tov arotel GLVEYT TPOCAPLOYT TOV DAMKOV Kol T®V HeBOdwV
dwaockaiiag. [TapdAinia, sivon pa gpmelpio Tov avartucoetl eveMéio kKot evousOnoio

AmEVOVTL GTIG avayKeg KB pobnt.

IN: Tlog Ba a&loroyodoate ) YAMOGOIKY EXAPKELD TOV LAONTOV GOG GTNV EAANVIKY

YADGGO GTNV aPYT| TNG CYOAKNG YPOVIIC;

T1: Zmv apyn TG OXOAIKNG XPOVIAS 1| YA®GGTKY EXAPKELD TOV LaBNTOV Lov TolKiAAEL
ONUOVTIKA. YTTApyouv pobntég e undevikn 1 EAG1oTn YvOon TG EAMNVIKNG, KOO
Kot pobntég Tov £yovv NN KAmowo PaciKn Emaen HE T YAOGSH HESH amd TO GYOAKO
nepPEALOV. AVTN 1 AVOUOLOYEVELD ATOTEAEL TV KOPLO TPOKANGN GTOV GYEOIAGLO TNG

SacKaATG.

IN: Tloweg eivar ot onuavtikdtepeg YAMOOIKES OVOKOAIEG OV AVTILETOTILOVY o1

pontég oag;

110



T1: Ot mo ocvyvég SLVGKOAIEG APOPOVV GTNV KOTAVONGT KOl TOPAY®YN TPOPOPIKOV
AOyov, 610 AEEIMOY10 TNG KOOMUEPIVIG ETKOIVOVING OALL KOL TNG OYOAIKNG YADGGOG,
KoOADC Kol OTN YPOUUATIKY, WO0{TEPA GTO YEVOG TMV OLGLUCTIKMY KOl GTNV KAloT
PNUATOV, TOV OTOTEAOVV 1O10ATEPO. ATTOLTNTIKG OTOXELR Y10 LoONTEG pE SaPOPETIKO

YA®Goo voPadpo. EmmAéov, moAlol pabntég duokorevovtal va peTapepOovy amd

TNV TPOPOPIKN GTNV YPOTTY] EKPPOOT).
IN: TT6c0 e€otkelmpévn loTe YEVIKA LE TN XPNON TEXVOAOYIOG OTNV EKTOLOELON;

T1: @a éheya 0Tt eipon pETPLO EEOIKEIWUEVT) LE TN YPNON TEXVOLOYING GTNV EKTOUOEVOT).
Xpnowonow PBactkd ynelokd epyoieio ot ddackoiio pov, yopic dpmg va Exo

euPabiver Waitepa oe O eEEOIKEVUEVES EQAPLOYES 1) TAATOOPLLES.

IN: Xpnowomnoteite ynorokd epyaieio otn ddackaria cog; Av val, TOGO GLYVA Kot

LE motov Tpomo;

T1: Not, xpnoomold ynotokd epyaieio ot dwdackario pov, apketd cuyva. Kupiomg
a&lomolm mapovoidoelg (PowerPoint/Canva), exkmaidevticd Bivieo amd to YouTube kot
online acknoelg yuo eEdoknon Ae&thoyiov kot ypappotikng. Ta epyodeio avtd fonbodv
GTNV OTTIKOTOINGT TOL LB LATOG KoL KPOTOUV TO EVOLOQEPOV TV LadNT®OV, Wiaitepa

OtV 1N YAOGGIKT ETKOWVMVIO VoL OKOLOL TEPLOPIGLLEVT.

IN: Il6co efowerwpévn eiote pe v Teyvnm) Nompoovvn; Me mowovg tpdmovg

eCoketmOnKate e avt;

T1: To oyxoAeio pov eivor pETPLO LVTOCTNPIKTIKO GTN XPNON VE®V TEXVOAOYLDV. Agv
VILAPYEL KATOL0 GLGTNUATIKY KaBodNyNon 1 EMUOPPMOT GYETIKA pe TV aglomoinon
Al ot dwaokario, oAAd dev vdpyel kot avtiotacn. H yprion ynoaxodv epyoieiov

eEapthror Kupimwg amd TV TpocOTIKY TPWTOPovAin Tov Kébe exmTAIdELTIKOV.
IN: Xpnowomoteite kaBoAov epyadeia texvntig vonpuochvng ot ddackaAio cag;

T1: Nou, ypnoponoid epyareion texvntig vonuoovvng otn dwackorio pov. Kvpimg
aSomow® epyoreia 6mmwg 1o ChatGPT yio 1 dnuovpyion €KTAIOELTIKOD VAIKOV,

OOKNCEWMY KOl OPAGTNPLOTHTOV TPOGUPLUOGUEVOV GTO EMITESO TOV LOONTOV LOV.

IN: Z¢ moteg Opaotnprotnteg Ta Ypnoyonoteite cuvibws; Mmopeite va pov dmoete Eval

TAPAdEY AL,
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T1: Xpnowomowd gpyoreion Al kupimg yio TNV TPOETOUAGTO EKTOOEVTIKOD VAIKOV,
Omm¢ onuovpyio aoknoewv AeSloyiov Kol YPOUUOTIKNG TPOCOPUOGUEVOV GTO
eninedo TtV padntov, kabdg kot yio T Onpovpyio ATAOTOMUEVEOV KEWEVEOV
katavomone. o mapdderypa, €xo ypnowonomoet 1o ChatGPT ywo va dnuovpyiom
OOKNGOELS HE EIKOVEG Kot OomAOd AESIAOYI0 Yoo pHobnTéC apyoapiovs, £E0IKOVOUMVTOG

ONUOVTIKA YPOVO GTNV TPOETOLOGIOL.

IN: "Exete ypnoonomost epyoreion Al oe pabntéc Tpospuykod 1 LETOVOCTEVTIKOD

voBabpov; Av val, TEPLYPAYTE LLE TOLOVG TPOTOVG.

Tl: Noi, éxo ypnowomomoetr epyaieion Al oe pobntég mpooseuywod Kot
petavaotevtikod vrdfabpov. Kuping ta adomowd yi ™ onpovpyio vAkoy mwov
oLVOLALEL TNV EAANVIKY| LLE TNV UNTPIKT YADCGCO TV LaONTOV, OOTE VO SIEVKOADVETL
n xoatavonon. Emiong, & ypnowomomoel epyoreia petdppaong pe Al yo va
YEQUPMOO® YAMOOIKA KEVA GTNV EMKOW®VIN Pe HobNTéG Kot Yovelg mov dev Aovv

EMNVIKA.

IN: Iog drpéper ) xpron g Al amd wo mapadostokés pedddovg eKpabtnong YAOGGog
N Ae&oyiov;

T1: H xopa drapopd etvor ) Gueomn mpocsappocstikdtnto. Me mapadociokég pedddovg,
10 VAKO givan otafepd kot anevBovetal o Eva yeviko eninedo, evo pe ta epyareio Al
UTOP® Vo, ONUOVPY® VAMKO €01KA oYedlacrévo yia Kae pobnti 1 opdoda, moAD
ypnyopa. EmmAéov, n Al mpoceépel ™ dvvatdtnta enavdAnyng kot eEAoknong Le
JLdPACTIKO TPOTO TTOV KPOTA TO €VOLAPEPOV TV UAONTOV TEPIGGHTEPO amd Eval

TOPAOOGLOKO PUAAO EpYyOciag.
IN: ITowx etvon M yevikn cog otéon anévavtt oty Al oty ekmaidevon Kot yori;

T1: H otdon pov anévavtt oty Al oty exmaidgvon givor yevikd Oetiky|, e Kamoleg
empurda&elc. [Tiotedvm 011 Ta epyareio Al pmopovv va amotedésovv ToAvTIHO PorOnua
Y0l TOV EKTOOEVTIKO, O10HTEPO GE TOAVYAWGGIKA TEPPAAAOVTO OOV O OVAYKES TMV
pafnTadv eivol TOAOTAOKEG Kol S10pOpOTOUEVES. L26TOG0, Bempd 6T N Al mpémet va
Ae1tovpyel GLUTANPOUATIKE Kol OYL LITOKATACTOTO TS OVOPDOTIVNG TOAPOLGING KO TNG
oXE0NG EKMOOELTIKOV-LOON T, 1 Omole TAPOUEVEL TO KEVIPO TNG EKTOLOEVTIKNG

drdkaciog.
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IN: Tlog avtilappdveote Tov poro ™ Al oy evioyvon g ddackaAiog Kol TNG

puébnonc yYAwsoov;

T1: H Al pmopet va dtodpopoticel onuovtikd poho oty €vioyvuon e YAWGGIKNG
dwackaiiag, Kupimg mg epyareio eEatopikevone. Mmopel va Tpoc@épel oTov pHadntm
VMKO TPOCHPUOCUEVO OTO  emimedo kot Tov pubud Tov, Vo TOPEYEL AUEOT
avaTpoEOdOTNoN Kot vo. dnpiovpyel evkaipieg e€doknong mépa and To OpLoL NG
oyoMknG aibovooc. Xy mepimtwon HaONTOV TPOGELYIKOD KOl UETOVOGTEVTIKOV
vofabpov ek, n Al umopel va yepupmdoel YA®OOIKE KOl TOATICUIKA KEVOL UE

TPOTOLG TOL TTAPASOGLoKE NTAY SVGKOAO Vo EmTELYHOVV.
IN: IToteg dvokohrieg avtipetonilete ot xpnon epyareiov Al; Adote Tapadetypata.

T1: Ot kopleg dvokorieg mov avtiuetonilo aPopovy Kupimg otV a&lomioTicn TOV
TOPAyOUEVOL LAIKOV, KaBdg ta epyoiein Al pumopel va moapdyovv AavOacpéves 1
OKOTAAANAES Y10 TO €MIMEDO TOV HOONTAOV ATAVINGELS, TOL Yperdlovtal mévta EAeYYO
and guévo. EmmAéov, 1 010TOM®ON OMOTEAEGUOTIKOV 0ONYIDV TPOG TO €PYAAELD
amoutel xpovo ko eEacknon. Télog, viapyovv TePLOPIGLOL OGOV apopd GTIC AyOTEPO
J100Ed0UEVES YADOOEG TOV LaOnT®V pov, 6mov ta epyoleion Al amodidovv Aydtepo

a&10moTo AmoTEAEGHLATO.

IN: Eiote eviuepn yu mbovoig kivovvovg amd 1t ypnon Al amd padntéc; [Morovg

TOTOVG KIVOLVAV EXETE EVTOTIGEL,

T1: Nou, glpon eviuepn yia kdmolovg Pactkovg Kivduvous. O mo onpavtikdg eivor n
vrepeEhptnon Tov pontov and ta epyaieia Al, mov pmopel va Leudoel TNy avtdvoun
npoondfeia Kot kprtikn okéyn. Eniong, vdpyet o kivovvog €kBeomg oe akatdAAnio 1
avakpiPéc mepieyOuevo, Wtaitepa Yo pobntég veapnsg nikiog mov dgv £xovy akoOua
avamtHEEL TV IKAvOTNTA 0E0AOYNONG TV TANpoopltdv. Térog, evtomilm (nuota
TPOCTACIOG TPOCSHOTIKAOV OedOUEVDV, KOOMSC ol pontég mposeuyikov vroRadpov
amoTEAODV ELAAMTY OUAON Kol 1 YPNON YNOLOKAOV epyoleiov omortel dtaitepm

npocoyn oto Bépa avTo.

IN: TTowa Bewpeite To onpavtikdtepa NKd Ko Kowvwvikd {ntuota mov oyetilovral

pe ) xpron g Al oy exnaidosvon;

T1: Ta onuaviikotepa O Ko Kowvovikd {ntuota mov evionilo apopovV TpdTa

am’ Ol oTNV YyMeaKn ovieotnto: dgv &xovv OAol ot pabntég ion npdsfacn oy
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TEYVOAOYLQ, KOTL TOV ETOEWVMVEL 1101 VILAPYOVGEG EKTOOEVTIKES avicOTNTES. ' Eva dAAo
Kpioo (RTnpa tvaol ) TPOoTAGIio TMV TPOCOTIKMY OEGOUEVOV, 1O101TEPA Y10 EVAAMTES
onadeg Omwg ot mpoéopuyes. EmumAéov, avmovyd vy v mBovi evioyvon
TPOKATAANYEMV HEGO amO TO 0E00UEVA ekTaidevong TV Al cuatnudtwy, Tov pumopel
va  avamopdyovv otepedtuma.  Téhog, vmapyet to CRTMUO TG  OKOOMUOTKNIG
aKeEPALOTNTOG Ko TNG avbeviikng pabnong, kabog n edkoin mpocPacn ce ETOYLES

ATTOVTAOELS UTOPEL VOL VITOVOUEDGEL TN SLOSIKAGIO TG TPALYLOTIKNG YVMOONG.

IN: TToc Bewpeite 6T1 Oa TPEMEL 01 EKTOUOEVTIKOT KOl TOL IOPVUATO VO AVTILETOTILOVV

nmuata 0Tmg 1 Tpootacio 6edoUEVOV, N 1I6OTNTO Kot TO YNOLOKO XAGH;

T1: Ocwpd 0Tt Ta EKTOOELTIKA WPVHOTO 0PEILOVY VO OVATTOEOVY GOPELG TOATIKES
Kot katevbuvinpleg ypaupés yw m yprion Al pe éuopoon omv mpootacic TV
JEJOUEVDV TOV PLaONTOV, W1iTEP TOV EVAAMTOV Opadwv. Ocov apopd 6To Ynelokd
yéoua, eivar amopaitnto va e€ac@aiiotel N TpocPacn OAwv TV padntov oy
teyvoloyia, eite péc® oYoAkoD eEOMAMGHOD €iTe HEC® GTOYELUEVOV TTIPOYPOUUATOV
ompiEng. [Hopdiinia, ot ekmadevtiKol ypelalovTal GLGTNUATIKY EMUOPPOCT), DOTE
Vo UTopovV Vo, ypnotportotovy ta epyoreia Al pe vrevBuvoTnta Kot Kpitiky okéyn, Kot

va petadidovy v idto 6Thon 6Tovg HobNTEG TOVG.

IN: Oewpeite 011 Al cog Bonbd oty mpoetopacia, tn deaymyn g ddackariog,
™V a&loAdYNoN KoL TNV avaTpo@odoTnon otovg padntéc; Mmopeite vo ddoete

OLYKEKPIUEVO TAPAOETYLOTOL QIO TNV EUTTELPIN GOC;

T1: Nou, n Al pe Bonbd xor oto téooepa avTQ emimedd. XTnV TPOETOUAGIOL,
ypnopomol® epyareion Al yia va dnpuovpyd ypryopa @OALL £pYaciog Kol OGKNGELS
TPOGOUPUOCUEVEG GTO €MMEdO TV pUadnTdV pov. Xt dedoymyn ™e ddackaiiag,
a&lomold gpyaAeio HETAPPOONG Y10 VL HLEVKOADV® TNV EMKOVOVia e PLobntég mov
dev oy kaBoAov edAnvikd. Xtnv oa&oAdynon, n Al pe Bonbd va oyedalom
Slpopomomuéveg dokiaoieg aviroyo pe to emimedo kabe padnty. Télog, oy
avaTPOPOdOTNGN, XPNOILoTold Al Yo vo SlTum®VEO GYOAL0 e ATAT KOl KOTAVONTN

YADGGO, TPOGAUPLOCUEVO OTIG YAWGGIKEG avdykeg KAOe padnt.

IN: TToteg otpatnykég Bempeite Mo amoteleopoticés Yo  xprion Al ot dwwackaiio

YAwoov; Mropeite va eEnynoete yloti Kot mmg T poproleTs;
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T1: Ot 0 amoTEAEGHATIKEG GTPUTIYIKES TTOV £X® evToTioel eivar 1 e€atopikevon Tov
DMKOV Kol 1) GQUECT OovaTPOPOOOTNON. XVYKEKPIEVA, ypnowonolid Al vy va
ONUIOVPYD AGKNOELG TOV EEKIVOUV 0td TO EMIMEDO KOl T EVOLOPEPOVTA KAOE pobnTY,
KATL TOL OLEAVEL TN GLUUETOYN Kot To KivTpd Tov. Emtiong, a&lomoid epyareia Al yia
va Topdy® VAIKO Tov cuvdvdlel eikova Kot keipevo, kabmg avtd Ponda Wwitepa
naONTEG e YoauUnAn YAooo1kn endpkela. TELOC, Bewpd onUAvVTIKO VO S10ACK® KoL TOVG
idovg Tovg pabNTEG Voo ypnoyomolovy amAd epyoieio Al wg Pondnua peiétng,

KOAMEPYDVTOS TAPUAANAL TV KPLTIKY| GTACT OTEVOVTL GTO OTOTEAEGLLOTA TOVG.

IN: Tlow Bewpeite ta onuovikodtepo mAcovektiuoata g Al oty ekmaidevon

YA®wGoav Kot yloti; Mropeite va ta GUVOEGETE e eumelpieg cog;

T1: To onpovtikdTEPA TAEOVEKTILATA OV £XO OOTICTMOGEL 6TV TPAEN eivan Tpia.
[Ipwrtov, n e&otkovounon ypOVoL GTNV TPOETOUAGIO VAIKOD, TOL LoV ETITPENEL VO,
APLEPDV® TEPICCOTEPT] EVEPYELDL GTNV 10100 TNV OAANAETIOpaon peE TOLG paONTEC.
Agbtepov, 1 dSuvaTOTNTA H10LPOPOTOINCNG: UTOPD VAL OTHOVPYD EVKOAO SLOPOPETIKES
ekd0Yég TG 101G doknomg Yo SPOPETIKG eminedn, KATL TOV GE TOAVYAWMGCGIKA
Tunpata givot amroAvtog anapaitnto. Tpitov, n yepUpmon TG YAWGGIKNG EMKOIVOVING
He LobNTéG Kot YOVEIG 1oL OeV LAODY EAANVIKG, LEGH EPYOAEI®V LETAPPOAONC, KATL TTOV

£xel PEATIOCEL GNUAVTIKA TN GYECT] EUTIGTOGVVIG LLE TIC OIKOYEVELEG TOV LOONTAOV LOV.

IN: Ocwpeite 6T | Al Behtidverl ™ YAwookr| endpkeia Tov podntov; [Noti motevete
o0tL ovpPaiver avtd; Mmopeite va ddoete cvykekpluéva, mopadeiypato ond v

eunepio cog;

T1l: Oewpd 6Tt n Al pmopel va copfdier Betikd 6t YA®OOIKN €mAPKELD, VIO
npobmofécelg. Amd v eumepic pov, or padntég mov eaockovviol HE VAKO
onpovpynuévo pécm Al detyvouv Behtimon kuplog 6to AeiAdylo Kot TV KaTovonon
KEWEVOD, KOOMG TO VAIKO &ivol TPOCHPLOCHEVO OTO EMIMEOD TOLG KOL OEV TOVG
anoBappovvet. o mapddetypa, £xo Tapatnpnoel 0Tt LaBNTEG TOL APYIKA APVOLVTOV VO
CUUUETEYOVY OTO PaOnua, GpyLoay Vo EUTAEKOVTOL TTO EVEPYA OTAV TO LAIKO NTOV
OMTIKO EAKVOTIKO Kol YA®GOWE mpoottd. Qotdco, M PeAtimon g YA®GGIKNG
EMAPKELNG 0V oPeileTol amokAeloTiKd otV Al, 0ALd GTOV GUVOLAGUO TNG HE TNV

K031 YNON TOL EKTOOEVLTIKOV.

IN: TTiotevete 6t 1 Al ennpedler ™ cvppeToyn tov padntov oty téén; Me molov

TpOT0; MTopeite vo 0DGETE GLYKEKPIUEVO TOPAOELYLOTO OO TNV EUTEPIN GOG;
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T1: Nou, motevw 0t Al ennpedlet Oetikd ) cvppetoyn Tov padntov oty téén. Ot
pnantég, Wwitepa oe veapéc NAKIES, OVTATOKPIVOVTOL KOADTEPO, GE YNOLOKO Kot
SO PACTIKO VAIKO G€ GYE0T HE Tapadootakd VAL epyacioc. ATd Tnv eumelpia pov,
EX® TAPOTNPNGEL OTL OTOV YPNOLUOTOLD VAIKO dnpovpynuévo pe Al mov mepthapPdvet
eIKOVEG, amAd AeIAoYlo Ko otoryeion mouyviowov, ot pabntég eivon mo mpodovuotl va
OLUUETEYOLV KoL VO WANCOVV otV TAEN, OKORO Kot OTOV 1 YAMOGIKN TOVG
avtonemoifnon eivan younAn. Eniong, n ypnon epyoreiov petdppaocng £xet fondnoet
poOntég mov acHdvovtay amoKAEIGUEVOL AGY® YAMGGIKOD @POyHOD VO GUUUETEYOVY

T0 €VEPYA GTIC OPACTNPLOTNTES TNG TAENG.

IN: TTiotevete 6Ti M Al TpogToyaletl Tovg Lo TES Y10 TPOAYLLOTIKT (PT|OT TNG YADGGOG;

[Mati; Mmopeite va 10 tekUnplceTe e epmelpia;

T1: Mepwkawrg. H Al pumopel va mpoocepépel évav ac@oir yopo e£AoKNONG, OTOL O
paontg dokudlel t yAwooao ywpic Tov eOPo TG KPITIKNAG, KATL TOL €ival TOAVTILO
Wwitepa yioo podntéc pe younin avtomenoibnon. Qot060, 1 TPAYUATIKN PN NG
yYAdooog amattel ovBOpuNTN emkovavio, cuvolcsOnuatiky cOvoeon Kot Katavonon
TOV TOMTICUIKOV TAoGiov, ototyeia mov n Al dev umopel va mpos@épel TANPOC. Ao
NV eumelpio pov, ot podntéc mov e€ackovviat pe epyareia Al mapovcsialovv Beltioon
oTN YPOTTN EKEPACT Kot TO AeEIAGY10, AL 1) AVATTUEN THG TPOPOPIKNG EMKOVAOVIOG
arortel kuplowg aAANAeidpacn e mpaypoTikovs avlpdmovg péca Kot ££® amd v
TaEM.

IN: ITiotevete 6T 1 Al pmopet va evioyvoet T dnpovpykotnTa Tov pobntov; [Maorti;

T1: Not, motevw o6tt n Al pmopel va evioyvoel T Onpovpywkota, vad v
TPoHTHOES OTL YPNGLUOTOIEITAL WG EPYOAEID EUTVELOTG KO Ol (G VTOKOTAGTATO TNG
TPOcOTIKNG £KPpaonc. o padntég pe younin yAwoowkn endpkeo, n Al propel va
bpel TO EUMOSIO NG YAMOOCOG KOL VO TOLG EMTPEYEL VO EKQPACOVY 1OEEG TOL
StapopeTikd dev Ba propovoay va arotundcovy. ['a tapddetypa, Evog pabntmg wov
dev €xel To AeEIAOY10 VO, TEPLYPAWEL LDl EIKOVO, LTTOPEL VAL YPNCLUOTOUCEL £VOL EPYAAETD
Al o¢ Bondnua yio va EeKVCEL, KoL 6T GUVEXELDL VO ELTAOVTIGEL TV OTAVINGT TOV
ne mpocwmikd otoryeio. To kKAl elvar 0 ekmadevTiKog va kabodnyel T ypnomn ovote

n Al va Aertovpyet og apetnpio dnuovpyiog kot Oyl ¢ TEAMKO TPoidv.
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IN: Oewpeite 6Tt 1 Al evioydel TV KOowoviky éviaén N v ovtonemoidnon twv
HabnNTdv  TPOSPULYIKOV/UETOVOOTELTIKOV  voPfabpov; Mmopeite vo  OdoETE

OULYKEKPLUEVO TOPAOELYLOL;

T1: Nou, motevo 6t pmopei va copfaiel ko ota 000. H YAwooikn averdpkela sivon
oLUYVA M KUPLOL OUTio OMOMOVMOONG Kol YOUNANG ovtomemoibnong yuw pofntég
TpoceLYIKoL VTdPabpov. Otav éva epyaleio Al Tovg Bondd va Katavorcovy Tt ALyetat
YOP® TOVG 1| VO EKPPACSTOVV GTI VEN YAMGOW, OVTO AEITOVPYEL AUEGH EVICYLTIKA Yo
TNV OUTOEKTIUNGCN TOLG. ZVYKEKPIUEVA, EYXM TOPATNPNOEL HoONTEC 7OV apykd
apvoOVTAY VO WAGOLY UTPOGTA 6TV TAEN, VO AmoKTOUV GTOSI0KE oTOTETOiONnoN
pésa amd dpactnplotTeS VIootNPLopeves and Al, 6mov eiyav ™ dvvatdtTa va
TPOETOLUAGTOVV KOl VO VIOGOLV AGPAAEIG TPV LOPAGTOVV KATL P TNV Opdda. AVTI 1
pkpn emtvoyio Asttovpyel ©G KivnTpo Yo TEPOITEP® GLUUETOYN Kot €vIaEn o1

OYOAIKN KOWVOTNTA.

IN: Mg mowovg tpdémovg Bewpeite 6t T epyoreion Al pmopodv va vrootnpiEovv v
évtaln pLadnTodv TPocELYIKOD Kot LETAVASTEVTIKOD LTOPABPOL GTIG YEVIKES TAEEIS KOt

yoti;

T1: Ta gpyorela Al pmopovv va vmootmpiovv v évtoén pe moALODS TPOTOLC.
[Ipdtov, péom g ApeEONS YAMGOIKNG LROGTAPIENG, EPYOAEID HETAPPOONG KOl
amAomoinong kewévov Ponbovdv tov pabntm vo mapoakoiovBel to pddnuo and v
TPAOTN KIOAAG pépa, Ympig va archaveton eviehdg yopuévos. Asvtepov, n Al emtpénet
™ Onmuovpyio. LAKoH mov avayvepilel kot aflomotel T pUNTPIKY YADOGGO Kol TOV
TOMTIGHO TOL oy, KATL IOV EVicyLEL TV aicBnon 0Tt N TawTdTTA Tov £)XEL BEoM
o1 oyoMkn Kowotnta. Tpitov, n eatopikevon g dwwackariog péow Al emrpémet
GTOV LoONTH Vo TPOY®PA e TOV O1KO TOV pLOUO, HEWDVOVTOGS TO YOG Kot ovEAVOVTOG
g mBavotreg emtvyiag. Ola avtd pali dnpovpyovv Tig mpoimobécels Yo

OVLGLOOTIKY Kot Oyt LOVO TUTIKT £VTOEN OTN YEVIKT TAEN

IN: Xe oo Babuod ta vrdpyovia epyareio Al mepthapfdavovy mapadeiypoata copPfotd

LE T TOMTIGHIKE VTOPabpa TV HabnTdv cag;

T1: Ze pérpro Pabud. Ta mepiocotepa epyoreion Al eivar oyedoouéva  pe
OVTIKOKEVTPIKO TPOGOVATOMGUO, LE OMOTEAECLO TO TOPUOETYLLOTO, Ol EIKOVEG KOl TO
KElEVOL OV  TWOPAYOLV VoL PNV OvVTIKOTOTTPILoLV  TAVTIO TNV TOALTIGUIKY|

TPAYUATIKOTNTO TOV HoONTOV pov. Q6TOG0, HE KATAAANAN S0TOIMGN TOV 0dNYIDV
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UTop® va {NTNom VAKO TOV EVEOUUTOVEL GTOLYEIN ATO CLYKEKPIUEVOVG TOALTIGHOVC,
HE OPKETO TKOVOTONTIKG amoTEAECUATA. Oe®pd OTL aVTd €ivor £va ONUAVTIKO KEVO
oV YPEBLETOL VO OVTIULETOMOTEl, KOODC 1 TOAMTIGHIKY OVOYVOPLOT HEGO GTO

EKTAOEVTIKO VAKO glvar kaBoploTikn yia TV aicOnomn Tov aviKeEW ToV Hobntdv.

IN: TI6co onuovtikd Oewpeite vo EVOOUATOVOVIOL Ol UNTPIKEG YADMGGES Kol

TOMTIGIKE GTOLYElR TOV HOONTOV OTIC YNOLOKES TAATQOPLLES;

T1: To Bewpd e&opetikd onuavtko. H avayvdpion e untpikng yYA®GGS Kol ToL
TOMTIGHOY TOv pafnty dev eivar amimg (Rmuo evaucnciog, oAAG TodAy®YIKN
avaykaiotnta. Epgoveg 6tov xdpo ¢ SImoMTICUIKNG EKTaidevonc £xouv Ogi&etl 0TI
a&lomoinon g UNTPIKNG YAMGGOS MG YEPLPAS TPOS TN VEN YAMGGH EMITAYVVEL TN
YAOGGIKY ovATTUEN Kot EVIGYVEL TV owToeKTiUnon Tov podnt. Otav éva yneloxo
gpyareio avayvopilel T YAOGGO KO TOV TOATIGUO TOL Lafn TN, TOL GTEAVEL TO UNVOLLOL
OtL 1 TawTdTTA Tov €Yl aflo Ko B€om otn pabnolokn Sadikacio. Avtd eivor
OepeMmoes oo pobntég mov ovyvd Pirdvovv aicOnomn amokAEIGHOV GTO VEO TOVG

nePPAArov.

IN: TI6co miotevete 6tt m Teyvnmy Nomuoohvn Oa emmpedoet T1 EKTOUOEVTIKY

dwdkacio 6to pEALOV Kot yioTi;

T1: Thotevw 6T Al Ba ennpedoset fadid ko prlikd tnv exmaidevTikn dradkocio oTo
endpeva ypovio. H eatopikevon g pabnong Oa ptdoet o eninedo mov onjuepa eivon
dVCKOLO VO OVTOGTOVUE, PE GLGTAHOTO oL Ba mpocapudlovtol e TPAYLATIKO
YPOVO OTIS avaykeg Kot Tov puOud Kabe pobnty. Qotdco, ToTev® OTL 0 POAOG TOV
exmodevTikod dev Ba vroxotactofel oAAd Oa petacynuatiotel: amd HETAOOTNG
yvoong a yivel kopimg kKabBodnyntng, dtopecorafng kot avOpdmivn Tapovsio Tov M
teyvoloyio dev pmopel va ovtikataotosl. To peyaAdtepo oToiynua Yo To péALOV
etvar va dtocparotel 6Tt vt 1 TEXVOrOYIKN e£EMEN Ba etvan TpocsPaoiun og dGAoVG
TOVG HOONTEC, OVEEAPTNTMOC KOVOVIKOOIKOVOLIKOV bTOBadpov, kot dev Ba dievpivel

T1G 1O VTLAPYOVGES AVIGOTNTEC.

IN: Tloteg elvar ov peyaddtepec avnovyieg oo CYETIKA LE TN YPNON TEXVOAOYIDV

Teyynmc Nonpoovvng amd moidid Kot vEovg 6To LEAAOV, Ol LOVO GTNV EKTTAIOELON;

T1: Ou peyoddtepeg avnovyieg pov agopodv kuvpiwg tpelg topeic. Ipdtov, v

avAmTuEN KPITIKNG oKEYNG: PoPAapat 6Tl 11 GuveEYNS TPOGPOCcT G ETOYES OMAVINGELS
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UTOPEL VO LEMGEL TNV IKOVOTNTA TOV VEMV VO, GKEPTOVTOL AVTOVOLO KOl VO ETIADOLV
TpoPA LT XOPIG TEYVOLOYIKT VTOGTNPIEN. AEVTEPOV, TNV YLYOKOIVOVIKT OVATTUEN:
N vrepPorikn ypnon Al Kot ynolokov epyaieiov pumopel va PEIDOGEL TIG avOpOTIVES
AAANAETIOPAGELS TTOV Elval OmAPAITNTES Yo TV OVATTLEN KOWMVIK®V Oe&l0TNTOV Kot
ocuvaloOnuotikng vonuoosvvne. Tpitov, TV ac@AAElN Kol TV TOPATANPOPOPNOT: Ol
véor elvar gvdAmtol oe deepfakes, yepaydynon ko ovokpiBeic TAnpogopieg mov
napdyovtar and Al, kot yopig KatdAANAN EKTAIdELON GTI YNOLOKT KPLTIKY GKEWYT], Ol

kivovvol avtoi etvot ToAD TporypaTiKot.

IN: T eldovg avaykeg £xete 1 TLvTOoTIPIEN B YpelaldCACTAV Y10l TV ATOTEAEGUOTIKY

YPNOM TETOI®V £pYOLEi®V;

T1: Ot xuprdtepeg avbykeg pov eotidlovtar oe tpelg Topeic. Ilpmrtov, enpdpewon: Ha
YPEOLOUOVY GLGTNHOTIKT KOt TPOKTIKY KOTAPTION 6T ¥pnon epyaieiov Al edkd yio
EKTTOLOEVTIKOVC, UE EUQGOOT) OE EPUPUOYES YLO. TOAVYAWGGIKE TePPAALlOvTO Kot
pantég evdA®TOV OpAdWV. AEVTEPOV, VITOJOUES: TPOGPACT GE AELOTIGTO TEXVOLOYIKO
eComlopd péca otn oxohkn aibovca, KaODS 1 EALEWYT DAMKOTEXVIKNG VITOOOUNG
amotelel cuyva eumodlo oty aglomoinon ynoelkov epyaieiov. Tpitov, ypdvo kot
vrootpEn: M evooudtoon véwv epyoieiov amortel ypdvo mpoetolpaciag Kot
TEPAUATICLOV TOL GLYVA dev etvar SlaBEG1L0G GTOV KOO UEPIVO POPTO epyaciog EVOS
eKTadEVTIKOD. Mia KOwoOTNTO OVTOAAOYNG EUTEPLOV UETAED EKTOOEVTIKMV OV

ypnoporoovy Al Ba Ntav emiong moAvTu.

IN: [Tog pavtaleote tov peAroviikd poro g TN oy ekmaidevon Kot ot Prpota
Bewpeite OTL TPEMEL va KAVOLV 01 EKTOOEVTIKOL (DGTE VO TPOETOLLAGTOVV O 10101 Kot

01 LoONTEG TOLG Yo AT TO LEAAOV;

T1: Tlog gavtaleote Tov pedhovtikd poro g TN oty ekmaidevon Kot ot fripota
Oewpeite OTL TPEMEL Vo KAVOLV Ol EKTOOEVTIKOL (GTE VO, TPOETOLLAGTOVV Ot 10101 Kot

01 HLoONTEC TOLG Yo aVTO TO LEAAOV;

IN: TToAd wpaio Gog vyaploT® Thpo TOAD.

T1: Ko gyo.

IN: Kdmov €0d £ptace 1 cuvévtevén oto T€Aog TNG.

T1: Evyopiotd modo.
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IN: Na ‘ote KaAd.

Interview 2

IN: Interviewer

T2: Teacher 2

IN: Koanuépa, ovopdlopon Zapaptin F'ewpyia kot eiplot oitiTpo TOL LETATTUYLOKOV
Language Education for refugees and migrants. Ep, apywd 6o Mbsko vo o€
ELYOPIOTHCM YO TNV CLUUETOYN GOV otnv €pevva pov. H ocvvévtevén yivetar oto
TAOLG10 TNG SIMAMULATIKNG LoV EpYaciog mov £0TIAlEL otnV Yprion epyareinv Texvng
Nonpoovvng , Al oty d1dacKkoMa TPOSCEVY®V Kol HETOVOCTOV UaONTOV Kot
pantpiov . Oa Nbeha va oe evnuepOo® Kol vo o€ daPefatdom T 1 akdAovOn
épevva Bo dlnpnoel TV aveVLUI TOV GULUUETEXOVI®OV TNG Kol TG 6€ Kopio
nepintoon doev Ba dnpocievbel kovéva amd ta mpocwmikd cov otoryein. Eiote

oOUPOVN Vo EEKIVIGOVUE;

T2: ®vowd.

IN: Ileite pov Atyo Aoya yio v gumepio oG e TOAVYADOGGIKA TULLOTOL.
T2: Eivor o mohd opaio epmeipio mov EMKOVOVOOLE TOIKIAOTPOTMOG

IN: ITog Ba a&loroyodoate T YAMOGOIKY ETAPKELD TOV UAONTAOV GOC GTNV EAANVIKY|

YADGGO GTNV aPYT| TNG OYOAKNG YPOVIIC;

T2: Kédtow tov petpiov ! TToAld modid katovoohv tnv eAANVIKY OU®G dev UIAAVE

KaBopd EAMANVIKA Kot OV LITOPOVV VO, YPAWYOLV TNV EAANVIKN

IN: Tloweg eivar ot onuavtikdtepeg YAMOOIKES OVOKOAIEG OV AVTILETOMILOVYV Ol

pnadntég oag;

T2: Agv yvopilovv va ypaeovv eEAANVIKG

IN: [Toco e&okelmpévn loTe YEVIKA LE TN YPNON TEXVOAOYIOG GTNV EKTOUOELON;
T2: Iopd mord

IN: Xpnowomnoteite ynorokd epyaireio otn ddackara oo, Av val, TOGO GLYVA Kot

L ooV TpOmo;
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T2: Xpnoywomoud GLVEYEID OMTIKA KOl OKOLGTIKO YNEoKA epyoieln Kabmg pe

BonBovv oe petappdoelg aAAG Kot 6TV XpNon OTTIKO 0KOVGTIK®OV pedicudTmV

IN: IIoco eEowewwpévn eiote pe v Teyvmm) Nonpoohvn; Me mowovg TpOTOVG

eCowcelmnKate e ovn;

T2: Tlapd mwodd ! EEokeliddnka AOym g avaykng ypnong toug kobmg ypetaldpoaote
KaTd TN Oldpkeld G O000KAAOG ONTIKA OKOVOTIKA gpebiopato OAAG Kot

LETOPPACTES

IN: IT660 vrootpikTikd glvar To GYoAElo oag oTn YPNoN VEOV TEXVOLOYI®V Kot Al;
T2: Oewpd KaBOLOL , 01 TEPIGGOTEPOL JEV EEPOLV VAL TO YPNGIUOTOLOVV

IN: Xpnowomoteite kaBoAov epyadeia texvntig vonprochvig 6t ddackaAio cag;
T2: ®dvowd Kot ypnoponold !

IN: Xg moteg dpactnprotreg ta xpnoonoteite cuvnbme; Mmopeite va [Lov dDGETE Eval

TAPAdELY QL

T2: Xeg yAwoowés dpactnploTTeg KATd KOPLO AOYO0 GUUTANP®GCN CCKNCEMV KOl

avtrypaeng ! ['a v ekpdOnon ypopupdtov pe eiKoveg

IN: "Exete ypnowonomoet epyareia Al og pontéc mpocuyIKov 1 HETAVUGTEVTIKOV

vroPabpov; [epryphyre pe molovg TpdmTOVG.

T2: Not éxm xpnNoWOTOMGEL LEGH TOL al OMUOVPYD SPACTNPLOTNTES KOTOAANAQ

TPOGUPUOCUEVESG OTIG AVAYKES KOl TIG SLVOKOAIES TV nadnTdv

IN: TTog drapépern yprion g Al amd mo mapadociakés peddoovs ekpuadnong yAwcssog
N Ae&oyiov;

T2: Awgépel kaBmg VITAPYOLVY OTTIKA KOl OKOVOTIKG epebicpata edkoia oAAE Kot

KOTAAANAO TPOGOPLOCUEVEG OICKTGELG
IN: ITow etvon M yevikn cog otdon anévavtt oty Al oty ekmaidevon Kot yori;

T2: Eipon vrép xabmg etvan £vo xprolo epyoreio 10 omoio €pOCOV Ol EKTALOEVLTIKOL
puébouvv va 1o yxpnoyomolovy Bo eTidEovy Mo O1adPaCTIKEG dpacTNPLOTNTES Kot Oa

dnpovpyncsovv pa {onpn ddackoiia
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IN: Tlog avtilappdveote tov poro ™ Al oy evioyvon g d1dacKaAlag Kol TNG

puébnonc yYAwsoov;
T2: To ai fondaet Tovg LodNTEG 0md GAAEC YDPES VA KOTOVONTOVY KOADTEPO TO Hafn o
IN: IToteg dvokohieg avtipetonilete ot ypnon epyoreiov Al; Adote Tapadetypota.

T2: TIoAAég @opéc pmepdevetar To ai kot yperaletar va ta Eavaypleom péypt vo, fLov

QTIAEEL aVTO TOL BEL®

IN: Eiote eviuepn yuo mBavoig kivdvvovg amd t yprion Al amd padntéc; ITotovg

TOTOVG KIVOLVOV EXETE EVTOTIGEL,
T2: Oyt ! Méypt otryung dev €xm evtomicet

IN: [Tow Bewpeite Ta onuovTkodTEPO NOKA Kot Kovovikd {ntipata mov oyetilovton

ue  xpnon g Al oty exnaidevon;
T2: Agv Bewpd Ot1 VILAPYOVY POVO OPWYOG CTEKETOL OMEVOVTL GTOVG EKTTALOEVLTIKOVG

IN: IMwg Bewpeite 6TL o TPEMEL O EKTOUGELTIKOL Kot TOL OPVUATO, VO OVTILETOTILOVV

Intuata 0ntmg N Tpoctacio 6£doUEVEV, N 1IGOTNTA Kot TO YNOLoKO XAGH;

T2: T v mpootacio d00UEVOV TPETEL VO TAPOVY QLGTNPE LETPO LLE KOOTKOVE , TO

ymoeaxo ybopo Bo emAvOel pdévo pe dtopkn empdpemon

IN: Oewpeite 011 Al cog Bonbd oty mpoetoacia, tn deaymyn g ddackariog,
™V o&loAdYNoN KoL TNV avaTpo@odoTnon otovg padntéc; Mmopeite vo ddoete

OLYKEKPIUEVO TAPAOELYLOTOL QT TNV EUTTELPIN GOC;

T2: Nou ! Mg BonBdet omnv mpogtopacio dpactnplotntov kot Kprrnpiov a&tohdynong
TPOGUPUOCUEVES OTIG EEYMPIOTEG AVAYKES KOl YAWGGIKEG OLOKOMES TV HOONTOV

ypnyopa ! Me BonBdet kot 6tnv 6ot aloAdynon Kot 6Ty KatdAANAn Tpogtopacio

IN: TToteg otpatnykés Bempeite Mo amotelecpoticés yuo ) xprion Al ot ddackaiio

YAwcoov; Mropeite va eEnynoete ylati Kou mmg TG epoproleTs;

T2: Zto ZEII a&omoid 10 Al xvping yoo v e&atopikevorn g ddacKaiiog, ™
onuovpyio  SPOPOTOMNUEVODL  EKTOOEVTIKOD VAIKOD Kol TNV mOopoy] OUECNG
avaTpoPodOTNOoNG 0Tovg Hontés. Méow tov Al mpocsapudlm Keievo Kol 0GKNGELS
070 YA®MOOIKO emimedo kdbe pabnm, SMuUovpyYd SpacTNPOTNTEG EUTAOVTIGHOD
Ae&hoyiov Kot Kotovonomg, evd vrootnpil®m Kot Toug TOAVYAWMGGIKOVG LoONTES L
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OmAEC LETOUPPACELS KO EMEENYNOELS. ME aTOV TOV TPOTO EVICYDETAL 1] GUULETOYY| TWV
pafntov, Pedtidvetol 1 LoBNGLoKyn Tovg eumelpio Kol e£0TKOVoUEiTaL ¥pOVOS Yol To

OVLGIOCTIKT TOLOAYOYIKY VTOGTAPLEN.

IN: Ilowa Bewpeite to onuavtikdétepa mAeovektnuota g Al otnv exmaidevon

YAooowv; [Nati; Mropeite va ta GuVIECETE [Ie EUTELPIES GOC;

T2: Oewpd 011 Tao ouovTiKOTEPO TAEOVEKTHHOTA TG Al 6TV gknaidevon YAwoomv
elvar n e€atopikevon g padnong, n GUESN avaTPOEOOHTNON KOl 1 dvVaTOTHTA
dnpovpyiog TAOVLGIOL Kot S10POPOTONUEVOL EKTTALOEVTIKOD VAIKOV. Méca amd
YPNOM TS OTNV TAEN £ damoTdoel 0Tt Bondd Tovg pabntég va epyalovtat pe LAKO
TPOCUPLOCUEVO GTO EMIMEOO KO TIS OVAYKES TOVG, EVM TOPAAANAQ OEVKOAVVEL TOV
EKTALOEVTIKO GTNV TPOETOLAGIO dPACTNPLOTHTOV Kol VALV epyacios. [dwitepa o
pontég pe dopopetikd YAwoowkd vrdPabdpo, n Al éxel coppdrer oty kaAvtepn
Katavonomn tov Ae€iloyiov kol 6TV €vioyvuomn NG GLUUETOYNG TOLG 6T LaBNGloKN

oldKaciol.

IN: Ocwpeite 6T | Al Behtidverl ™ YAwoowkn| endpkeia Tov padntov; [Nati motevete
o6tL ovpPaivel avtd; Mmopeite vo dMGETE GLYKEKPEVA Tapadeiypato oand v

eunepio cog;

T2: Nat, Oeopd 611 1 Al pmopet va BeAtiddoel T YA®OGGIKN ENAPKELN TOV HoONTOV,
KaBmg Tpospépetl eEatopkevuéveg gvkapieg eEdoknong, AUecn avatpoPoddHTNoT Kot
TPOGPaoN 6€ TOKIAMA YAWGGIKOV VAIKOV. ATO TNV gUmEpia LoV, 1) ¥pNoN EpYOreimV
Al yio ) dnuovpyia acknoemv Aeglhoyiov, KOTovOnoNg KEWEVOL Kol TOPOYMYNS
ypomTov AOYov £xet fondnoet Tovg pabntég va epmAovticovy to Ae&IAOYL0 TOVS KoL VoL
BeAtidoovv v axkpifeta oty Ekppaoct toug. EmmAéov, pabntég mov duvokorevoviav
VO GUUUETEYOLV €vePYl €0€1EaV  UEYOADTEPO EVOLNPEPOV OTOV EPYACTNKAV LE
TPOCUPLOCUEVES OPACTNPLOTNTEG TOV OVTOTOKPIVOVTAY GTIG OVAYKES KOl TO EMIMENO

TOVG.

IN: TTiotevete 6T Al emnpedler T cvoppeToyn tov padntov oty téén; Me molov

TpOT0; MTopeite Vo ODGETE GLYKEKPIUEVO TOPAOELYLOTO OO TNV EUTELPIN GOG;

T2: Nou, motevo 6t n Al ennpedlel Betikd ™ coppetoyn tov padntov oty téén,
KaOdg Kaver TN pobnowokn  Owdkacio Mo SdpPACTIKY), EAKVOTIKY Kot

TPOGUPUOGUEVT] OTIC OVAYKEG TOVG. ATO TNV EUMEPia LoV, LoBNTEG TOV GLVNOME NTOV

123



710 S1OTOKTIKOL VO, GUUUETAGKOVV £JEIENV LEYUADTEPO EVOLOPEPOV OTAV EPYACTNKOV LE
dpacTnploOTNTEG TOL OMpovpYNONKay pe ™ Pondero Al ko avtomokpivoviov 6To
eninedo Kot To evolapépovtd tovg. o mapdderypo, M xpNom EEATOMKELUEVOV
ackNoe®V AeEILOYIOV Kol KATOVONONG KEYWEVOD EVIGYVOE TNV QLTOTETOION 0T TOVG Kot

avENGE TN GLUUETOYN TOVG OTIC GLINTNCELS KOl OTIC OLUOIKES OPUCTNPLOTNTEC.

IN: [Tiotevete 6t Al Tpoetopdletl Tovg padNTES Yio TPayLLOTIKN XPNOT TS YADGGOG;

[Mori; Mropeite vol 10 TEKUNPLOGETE e gpmelpiol;

T2: Nat, Ocopd 611t 1 Al pmopel vo TPOETOYAGEL OMOTEAEGLATIKA TOVG LoONTESG Yo
TNV TPAYUOTIKY XPNON TNS YADGGOC, KaODS Toug divel T dvvatdotnta vo eEackobvton
oe aBevTiKd emKOVOVIOKAE GeEVApLo Kot vo AapBdvouy QUesT) avatpo@odotnor. And
MV gUmepia pov, N onovpyio S10AdY®VY, dpacTNPOTTOV ETIAVONG KOONUEPIVOV
TPOPANUATOV KOl AGKNGEDV TOPAYDYNS TPOPOPIKOV 1 Ypamtov Adyov pe ) Porfeia
Al BonBd tovg paBntég va ypnoomoobv T YADGGOH GE PENACTIKA TAAicO
emkowvmviag. Avtd evioyvel TV owtomenoidnon tovg kot Tovg fondd va petapépouvv

EVKOAOTEPO. TIG YAWOGOIKEG TOVG OeEOTNTEG GE TMPOYUOATIKEG KOTOGTAGELS TNG
kofnuepwviig Comng.

IN: ITiotevete 6T ) Al pmopet va evieyvoet ) dnpovpykotta tov padntov; Iarti;

T2: No, motedm o1t 1 Al umopel va evioyboel T SNUIOLPYIKOTNTO TOV HoONTOV,
KaBMG TOVG TPOGPEPEL VEEG 10£EG, EVAAAAKTIKOVS TPOTOVS EKQPOCTC KOl EVKOALPIES Yol
TEWPAUATICUO LE TN YADGSH. MEGa amd dpacsTnplOTNTES OTMS 1) ONELLOVPYIN 1IGTOPLDV,
SAOY®OV, TOPOVCIAGEMY 1| TOAVTPOTIKMV £PY®V, 01 LoONTEG LTOPOVV VO ovVATTTOEOLY
TN QOVTAGIO TOVG Kol VO EKPPAGOVV TIG GKEWYELS TOVG PE MO ONUOLPYIKO TPOTO.
[MapdAinia, n Al Aertovpyel o¢ epyareio vVITOGTNPIENG TOL EUTVEEL VEEC TPOCEYYIGELG

o péonon, yopic vo vrokadiotd T S1KN TOLS TPMOTOPOLAIN KOl KPITIKY] GKEYN.

IN: Oczwpeite 6Tt 1 Al evioyder v Kowovikn €viaén M v avtonenoibnon tov
panTdv  TPooeLYIKOV/UETOVOOTELTIKOV  voPabpov; Mmopeite vo  0doETE

OULYKEKPLUEVO TTOPAOELYLLL;

T2: Nai, Oewpd 611 Al propet va evioydoet 1660 v Kovovikh Evtagn 660 kot TV
avtonemoifnon Tov padnTOV TPOGPLYIKOD N HETOVOCTELTIKOV LTORabpov, KaOMDC
TOUG TOPEYEL EENTOUIKELUEVT] YAMOGIKY LIOGTNPIEN KOl TEPIGGOTEPES EVKOALIPIES

emruylag ot podnotokn Swowoacio. o mwapddetypo, oe pobntég mov elyav
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TEPLOPICUEVT] YVDOT TNG EAANVIKNG YADGGAS, 1 xpnon epyaieiov Al yio ariomroinon
keWwévayv, enefnynon AeSiloyiov kot Onpovpyiot TPOGOPUOCUEVOV  OGKNGEDV
ouvéBade otn Pedtimon g KaTavOnoNG TOVS KOL GTNV 7O EVEPYN] GUUUETOYN TOVG
omv t4&N. Q¢ amotéleoua, ot pobntég acOavOnkav peyoddtepn acQAAE Vo
EKQPPOGTOVV KOl VO OAANAETIOPAGOVV [LE TOVG GUUUOONTES TOVGS, YEYOVOS TTOL EVIGYVOE

TNV QVTOTETOIOMN O KOl TNV KOWVMOVIKT TOVG EVTUEN.

IN: Mg mowovg tpomovg Bewpeite o1t Ta epyareion Al umopodv va vrootnpi&ovv v
Eviaén LabnTOV TPOCPUYIKOD KOl LETAVACTEVTIKOD VTOPaBpOV GTIC YEVIKEG TAEELS Ko

yoti;

T2: Ta epyoreio Al propodv va vrostpi&ovv v Eviaén padnTdv TposeLYKoD Kot
HeTavaoTELTIKOD VOPaBpov oTIC YevikEG TAEEG péo® NG eEaTopikevong Tng
JBaoKaAING, TNG YAMOOIKNG LIOCTNPIENG Kol TG ONUOVPYIOG TPOGUPLOGUEVOD
EKTOOEVTIKOD VAIKOV. Mopohv va amdomolovy keipeva, vo enenyovv Aeiloyio, va
TAPEXOVV UETAPPAGELS OOV XPEELETOL KO VAL SNULOVPYOVV OPAGTNPLOTNTES AVAAOYES
pe 10 yAwoowod eminedo tov podntdv. Me avtdv tov Ttpdmo dievkoivvetar M
KOTOVONON TOL HaONUOTOC, EVIGYVETOL 1) EVEPYN GULUUETOYN TOVLS OTNV TAEN Kot
LELOVOVTOL TO EUTOSL0L EMKOVMVIOG, GUUPBAAALOVTOG OVGIUCTIKG GTNV OKAOTLLOAKT KO

KOW®VIKN TOVG £vTasn.

IN: X¢ mowo Pabuod ta vrdpyovia epyareio Al mepriappdvovy mapadeiypato copufatd

HE TO TOMTIGHKA VTOPabpa Twv pobntov cog;

T2: Xg yevucég ypappéc, to vdpyovra epyareio Al mepiiapfdavovv mapadeiypota amnd
SLLPOPETIKA TOMTICUIKG TAOIGL0, OGTOGO OEV OVTATOKPIVOVTOL TAVTH TANPW®S OTIC
010itEPEG EUTEIPIEC KO TO TOMTIGHUKA YOPOUKTNPIOTIKA TV pobntadv pov. ' tov
AOy0 owtd cuyva Tpocaprdlm 1 epmAovTilom To VAIKO mov tapdystot amd v Al, ®ote
va givol o KOVTA OTIC YAWGGIKES, KOWVOVIKES KOl TOATIGUKES avAYKES TG TAENG.
[Mapoéra ovtd, m eved&io tov epyareiov Al emrpémer ) dnuovpyio mo
CUUTEPIANTTIK®OV dPACTNPIOTHTOV TOL HITOPOVV VO, EVIGYVLGOVV TO aicOnua amodoyng

KOl GUUUETOYNG TOV LaONTOV.

IN: II6co onuaviikd Bewpeite vo EVOOUATOVOVTOL Ol UNTPIKEG YAMOOEG Kol

TOMTICUIKG GTOLXEL0 TV LOONTOV GTIC YNOLOKEG TAUTPOPLLES;
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T2: Oewpd TOAD ONUOVTIKN TNV EVOOUATMOOYN TOV UNTPIKOV YA®COHV KOl TOV
TOMTICUIKAOV OTOLYEI®OV TOV LaONTOV OTIS YNOLOKESG TAATEOPUES, KOODS EVIGYVEL TO
aicOnua amodoyng, cefacpod Kot GLUPETOYNS TOVG 0T pobnolokn dwudwacio. H
avayvoOplon NG YAWOGIKNG KOl TOALTIGHIKNG TOVG TOVTOTNTOS CLUPOAAEL otV
avamTuEn ™G avTOTETOIONONG TOVG, SIELKOAVVEL TNV KOTAVONGON VEOV EVVOLDV KoL
INUovpYel YEQUPEC OVAUESO, GTIC TPONYOVLEVES YVMGELS TOVG KO TN VEX YADGGOL.
[MopdAAnia, mpodyel €vo MO GULUTEPIANTTIKO KOU TOAVTOMTICUIKO HaOnoloKo

nepPAALOV Yio OAOVLS TOVG OO TEC.

IN: TI6co mioctevete 6tt m Teyvn Nomuoolhvn Oa emmpedost T1 EKTOUOEVTIKY

ddwkacio 6To HEALOV Ko yloti;

T2: ITotedw 6t n Teyvnt Nonpoovvn Ba ennpedost onuavIikd v EKTOOELTIKN
dwdwacio 6to pEAAOV, KBNS Bo TPOGPEPEL TEPIGGATEPES OLVATOTNTEG EEATOUTKEVONG
™mg  udOnong, dpeonc avotpoPodOTNoNG Kol OMHovPYioG  TPOCUPHOCUEVOL
EKTOOELTIKOD VAIKOD. Oa S1EVKOAVVEL TO £PYO TOV EKTOLOEVTIKMV, LELDOVOVTOS TOV
YPOVO TPOETOYOGING KOl ETTPEROVTAS TOVG VO EMKEVIPOVOVTAL TEPIGCOTEPO GTIC
TOOOYOYIKES KOl KOWVOVIKOGUVOICONUOTIKEG avaykeg Ttov podntov. [HoapdAinia,
umopel  va  ocopPdiel ot Onuovpyi MO GUUREPIANATIKOV  HoONGLOKOV
nePPOALOVT®OV, VTOGTNPILOVTAG ONOTEAEGUATIKOTEPO HOONTEG HE  OLOPOPETIKA

YAOGGIKA, TOMTICUIKA Kot LoONGLoKA Y OpOKTPLOTIKA.

IN: Tloteg elvar ot peyoddtepeg avnovyie cog OYETIKA UE T (PNOTN TEYVOAOYUDV

Teyvntg Nonpoobvng amd madid Kot véoug 6to LEALOV, Oyt Lovo 6NV ekmaidevon);

T2: Ot peyaddtepeg avnovyieg HOL GYETIKA HE TN ypnon teyxvoroyuwv Texvmtng
Nonuoovvng amd moudd Kot vEoug a@opovv v vrepPoAlk] €£dptmon amd v
TEYVOLOYia, TN LElWOT TNG KPITIKNG GKEYNGS, TNV TOPUTANPOPAPN G KOl TNV TPOGTAGIN
TOV TPOcOTKAOV dedopévav. Eniong, e mpofinpartifel n mibovotnta meplopiopov mg
avOpOTIVNG OAANAETIOpAOTG KO 1] OLGKOAA TV VEWV va. aE10A0YoDV TNV a&loTIoTiO
TOV TANPOQOPIOV oL Aaupdvovv amd cvotiuata Al. o tov Adyo avtd Bewpmd

ATOPOATNTN TV AVATTLEN YNELOKOD YPOUUOTIGIOD Kot TNV DTEVBUVT, KaBodnyoduevn

xpron g Texvntig Nonpoosuvng amd pikpn nikio.

IN: Treidovg avaykeg £xete 1) TLVTOGTHPIEN B0 ¥ pE10lOCACTOV Y10 TNV ATOTEAECLOTIKT

YPNON TETOLWV EPYOLEI®V;
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T2: T v amoteleopotikn yprion epyareiov Teyvnmg Nonpoosvvig Ba ypetalopovv
CLOTNUOTIKN ETUOPP®OT, TPOKTIKES 00N YiEg EPOUPUOYNG OTNV TAEN Kot TpOSPacn o€
a&omoTta, Todoywykd tekunplopéve epyaieio. Emmiéov, elvar onuavtikn n mopoyn
vrooTPIENg o€ Bépoto deoVIOAOYinG, TPOCTUGIOG TPOCHOTIKMV OEOOUEVOV KOl
a&loAdyNoNg TS TowdTNTOG TOL TAPAYOUEVOL VAIKOV. Téhog, Oa Mtav 1dwaitepa
YPNOUN 1| ONUIOVPYID KOWVOTHTOV TPOKTIKNG, OOV Ol EKTALOELTIKOL O propovv va

AVTOAAAGGOVY eUTELPIEG, KOAES TPUKTIKEG KO EKTALOEVTIKO VAKO.

IN: TToc pavtaleote Tov peAlovtikd poro ¢ TN oty ekmaidevon kot oo frpata
Oewpeite OTL TPEMEL VAL KAVOLV Ol EKTOUOEVTIKOL (DGTE VO TPOETOLAGTOVV OL 10101 Kot

01 LoONTéC TOLVg Yo AT TO LEAAOV;

T2: ®avtdlopor 61t m Teyvnmy Nompoovvn 6Oa amotelécer éva  onuaviikd
VTOGTNPIKTIKO €PYOAEi0 oTNV €KmAideLon, evioybovtag Tnv eatopikevon g
puabnong, 1t dSweopomoinon TG OaoKaAiag Kot TNV TpoéSPacn GE TOOTIKO
EKTAOEVTIKO VAKO. Q6THG0, 0 pOLOG TOL EKTAOELTIKOV Ba Tapapeivel KaBopioTikde,
KaOdc 1 mTodaywykn Kobodnynom, n koAAEpyeln aSudv Kot 1 cuvoulcHnpaTiKh
vrooTpiEn d0ev  pmopovdv va  avtikotaotabodv oamd v Tervoroyia. [ va
TPOETOUOCTOVV YlO. TO HEAAOV, Ol EKTOUOEVTIKOL YPEIALETOL VO ETLUOPPDVOVTOL
oLVEYMG OTIS SLVATOTNTES Kol TOVS TEPLOPLGHOVS TG TN, va avanthcsovv deE10TNTES
YNOLIKOV YPOUUOTIGHOD Kol VO 01006KOVV GTOVG LoBNTEG TV KPLTIKY Kot LITeEvBuvn
YPNOT TOV EPYOAEIOV QVTAOV, OGTE VO 0EI0TOI00V TOL OPEAT TOVG HE ACPAAELD KO

OOTEAECLOTIKOTTAL.

IN: Tékewn. Kdmov €6 0AOKANPpOVOLUE THV GUVEVTELEN. G EVYOPLOTD TTAPA TOAD

Y10 TV GUUUETOYN GOGC.

T2: Kot ey®d 60g 0yopiot®d moA.
IN: Na ‘ote KoAd.

Interview 3

IN: Interviewer

T3: Teacher 3

IN: Kainuépa, ovopdlopor Zapaptin F'ewpyia kot giptor oitiTpio TOL LETATTLYLOKOV

Language Education for refugees and migrants. Ep, apywd 6o Mbsko vo oe
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ELYOPIOTICM YO TNV CLUUETOYN GOV otnv épevuva pov. H cuvvévievén yivetar oto
TAOUG10 TNG SIMAMUATIKNG LoV €pYOGiag Tov £0TIALEL oTNV Yp1ion epyareiwv Texvng
Nonpoovvng , Al oty didackoMa TPOSCEVY®V Kol HETOVOSTOV UAONTOV Kot
pontpiov . Oa Nbeha va oe evnuepOO® Kol Vo 6€ doPefatdom T 1 akdAovON
épevva. Bo dlatnpnoel TNV AvOVLUID TOV GUUUETEYOVI®OV TNG Kol MG O€ Kopio
nepintwon oev Ba dnpoctevdel kavévo amd to mpocwmikd cov otovyeio. Eiote

SUUO®VT VA EEKIVI|GOVLE;
T3: Nou va.
IN: Ileite pov Atyo Aoy yio tnv gumepio 6oG PUe TOAVYADOGGIKA TULLOTO.

T3: 'Htav evoapépovca gumeipia, mpoomabodoes va PBpelg tpdmovg va e&nynoelg
QOVOUEVO KOl £VVOLEC TTOV O€ Uia TUTIKN TAEN dev Ba glyeg avtég Tic avalntioelg. H
dwaockaiia yivetor mo gvolapépovoa. Ot padntéc kot o padntpieg fondovv mo évrova

0 évag v GAAN.

IN: ITog Ba a&loroyodoate ) YAMOGIKY ETAPKELD TOV LAONTAOV GOG GTNV EAANVIKY

YADGGO GTNV apyN TNG OYOAKNG YPOVIAS;

T3: v apyn g oYoMKNS XPOoVIAS ot LafnTég Kot ot pabntpieg dev yvoprov kaborov

KOAQ TNV EMANVIKT YADGGO OVTE GTOV TPOPOPIKO 0VTE GTOV YPamTd AOYO.

IN: Tloteg eivar ot onuavtikdtepeg YAMOOIKES OVGKOAIEG OV AVTILET®OMILOVY Ol

pnadntég oag;

T3: H pun dvvardmta emkowvmviag o€ KAmol Kown YAOooo Sl0TL T0. TEPLGGOTEP
dropa dev yvapilav ayyikd. Ondte 1 avtiotoiyion g OIKNG TOV YADCGCOS e TNV

EMNVIKN NTaV OVGKOAN.
IN: IT6c0 e&okeimpévn elote yevikd pe T ypnon texvoroyiag oty eknaidevon);
T3: Elpon ol eEowcetmpévn pe v xpnon g texvoroyiog oty exmoaidcvon Ba Ereya.

IN: Xpnotpomnoteite ynoaxkd epyaieio ot ddackaAin cog; Av val, 1060 GuyVA Kot

Le molov Tpomo;

T3: Not ypnoyomoid, to Keipevo katovonons kabe eopd to HeTaTpEn® ond amid
KEIUEVO € KOMK pE EIKOVEG. AVTO TO KAV® MGTE VO VAL IO EVKOAO KOTOVONTO TO

VONUOL Kot 70 EAKLOTIKO Y10l TOVG/TIC 10100¢/eG paBnTtég/Tplec.
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IN: IT6co eowewwpévn eiote pe v Teyvmm) NonpooHvn; Me motovg TpOTOVG

eCowcelmnKate e ovn;

T3: Eipon pétpra e£otketmpévn o¢ Alyo e TV TEXVIKT VONUOGHV.

IN: IT660 vrootnpikTikd glvar To GYoAEl0 oG oTN PN VEOV TEXVOLOYIDV Kot Al;
T3: Aev eivou 10104TEPO VTTOGTNPIKTIKO.

IN: Xpnowomoteite kaBoAov epyaleia TexvNTHg VONUOGHVIG 6TN ddacKaAin Gag;
T3: XpNGOTou® yio TNV HETOPOPA TOV KEWEVOV GE KOUIK.

IN: Xg moteg Spactnprotreg ta xpnoonoteite cuvnbmg; Mmopeite va Lov SdoeTE Eva

TAPAdEY AL,

T3: Otav 06A® vo S10GE® £va YPOUUATIKO 1) GUVTOKTIKO QAIVOLEVO GTIV apy1 YiveTon
Tapadoon PEGm evog kelévov. To kelpevo auto TALOV LETOTPETETAL GE KOUIK DOTE VO
tpofrgel 10 evOLNQEPOV TOV HOONTOV/TPLOV KOl VO KOTOVONGOLV KOADTEPO TO

TEPLEYOUEVO TOV.

IN: "Eyete ypnopomomoset gpyaieia Al o pabntéc mpoopuyucod 1 HETAVOGTEVTIKOV

vrdPabpov; [epryphyte pe molovg TpdmTOVG.
T3: Not £xm xpnNOYLOTOM|GEL LE TNV LOPPT KOLUK.

IN: Iog dapéper ) xprion g Al amd o mapadosiokés pedddovg eKpaNoNs YAOGGOG
N Ae&oyiov;

T3: Z1ig mapadoctakég HeBdd0vg dev Umop® vo, KAV TOGO EDKOAN LETAPOPH KELLEVOL

o€ €IKOVOL.
IN: ITowx etvon m yevikn cog otéon anévavtt oty Al oty ekmaidevon Kot yori;

T3: Tevikd 0éAw vo TO YPNCLOTOUD Y10t TOAD GUYKEKPIUEVES OPUGTNPLOTITES Kol VOl

UMV OVTIKOTAGTOOT YEVIKA TIG LEBGOOVG.

IN: ITog avtilappdveste tov poho ™g Al oty evioyvon g dwbackoiiog Kot ™G

puébnong yYAwsoov;

T3: Av ypnowomoteitar yw GLYKEKPUEVOLG ADYOLS KOl Y Vo Agltovpyet

VTOGTNPIKTIKA Kot OYL Y10 OVTIKOTAGTOCT OAMV TOV dPACTNPLOTHTOV.
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IN: TToteg dvokohrieg avtipetonilete ot ypnon epyareiov Al; Adote mapadeiypata.

T3: Na kqvet mbavd AdOn, va unv avayvopilet akpBdg tnv eviodr mov tov dive. Na

TPOMO® GUYKEKPIUEVES 10E0A0YIEG KOl AVTIMYELS.

IN: Eiote eviuepn yia mBavovg kivdovoug amd ) ypnon Al and pabntég; Iowovg

TOMOVG KIVOHV®V €YETE EVIOTIOEL,

T3: cvuyvd to oo pmopel v pépvouvv gpyacieg amd to Al, o1 omoieg va Exovv AaO.

Noa pnv givar og 0éom va, avtidnedet o cvvBeTeg Asttovpyies.

IN: TTown Bewpeite ta onuovtikdtepa NOKA Kot Kovmvikd (ntnuata tov oyetilovion

ue  xpnon g Al oty exnaidsvon;

T3: 'Eva and ta Bacwd (nmpata motedm o1t givar n Weoroyia wicw amd 1o Al Tt

ATOWELS KO T 10€eG TPOmOEL.

IN: IMwg Bewpeite 6TL Oa TPEMEL O EKTOUGELTIKOL Kot TOL OPVUATO, VO OVTILETOTILOVV

Intuata 0ntmg N Tpoctacio 6£doUEVEV, N 1IGOTNTA Kot TO YNOLoKO XAGH;

T3: Na onuovpyndei éva vopuxkd miaicto yopo oamd to Al ®ote va vadpyet

LEYOAVTEPOG EAEYYOG,.

IN: Ocwpeite 6t1 | Al cag fonbd oty TpogToacia, tn deoywyn e SdackoAMag,
™V a&loAdYNoN KoL TNV avaTpo@odoTnon otovg padntéc; Mmopeite vo ddoete

CLYKEKPLUEVO TOPAOETYLOTO OO TNV EUTEPIN GOG;

T3: Oewp®d 011 avéloya e Tov Tpdmo YpNong Uropel va amotedécet epyaieio fondetog
YL TNV EKTOLOEVTIKY] dlodKaGio, oV Kot YPEALETOL TPOGOYN KOl EAEYYOS Y10 TUYOV

A6 mov pmopet va Khvel.

IN: TToteg otpatnycég Bempeite mo amotelecpotices yuo ) xprion Al ot ddackario

YAwcoov; Mropeite va eEnynoete ylati Kou mmg TG epoproleTs;
T3: Nopilm 011 yperaletal GUYKEKPYEVEG CAPNG 00T YiES.

IN: Tlow Bewpeite ta onuoviwotepo mAcovekthpata g Al omv exmaidosvon

YAooowv; [ati; Mropeite va ta GuVOECETE [IE EUTELPIES GOC;

T3: Mropei va emiteAéGEL AEITOVPYIEC TUTIKEG AEITOVPYIES, LOPPOAOYIKEG OE TTO AUECO

xpovo. Eniong pmopet va kével 1o pdbnpa e mo topactatikd Tpomo,my To KOUIK.

130



IN: Oewpeite 6T1n Al Bertiovel ) YAwooikn endpkela tov podntov; Noti motevete
O0tTL ovpPaivel avtd; Mmopeite vo dMOETE GLYKEKPIUEVO, TOPASElyUATO OO TNV

eunepio cog;

T3: Mmnopel vo amoteAécel €pyoAeio oLVOLACTIKA OUMG UE QLOIKN TAPOLGIN
exkmadevTkoy. 'Etol dote av yivetar kdmolo e£doknon péom tov Al vo vrdapyet
avaTPOPOJOTNON KOl GYOMOCUOG TOV OPAGTNPOTATOV UE TNV QULGIKN TOPOLGIN

EKTTALOEVTIKOD.

IN: ITiotevete 6T Al emnpedlel ™ cvoppeToyn v padntov oty téén; Me molov

TPOT0; MTopeite Vo SDGETE GLYKEKPIUEVO TOPAOELYLOTO OO TNV EUTELPIN GOG;

T3: O og povadikd epyareio, cvvdvaotikd kot pe dAlo péca etvar duvotov va

emnpedoovv. Aev pumopel OU®S va Paciotel amokAelotikd 1 dSidackaiio o 0VTO.

IN: [Tiotevete 6tim Al mpoegtopdletl Tovg paBNTES Yio TpayLATIKNY XPNOT| TS YADGGOG;

[Mati; Mropeite va 10 tekUnplOGETE e eUmEpia;

T3: Mmopei vo. BonBnoet Toug pabnTéc Kot T1g LaBNTPIEG GTNV TPAYLATIKNY YPNON TNG
YAOooaG. Mmopel vo To ¥pNGHLOTOo0V Y10 VoL KAVOLV avoTapAdoTacT) SIAOYOVS LE

aAla dTopa Kot va dtopopomoteital kot To TEPPAALOV OpAiag.
IN: ITiotedete 6T ) Al pmopet va evioyvoet T dnpovpykotta tov padntov; Iarti;
T3: Trv dnovpykdtTa dev giplon olyovpn 0Tt pumopet va v fondnoet.

IN: Oewpeite 011 1 Al gvioyvel Vv Kowvoviky évtaén N v avtonemoifnon tov
pafntav  mpooeuykov/peTavactevtikov  vrofabpov;  Mmopeite  va  ddoceTE

OLYKEKPIUEVO TAPAOELY QL

T3: Nou motevom o0tL pmopetl va fondncet v avtonemoifnon tov pobntov/ipiov
Kévovtog eEAoKnomn Le Un euokovs opAntés. Mmopet va kévovv e£doknon Ot puAdve

HE GALQ ATOLOL GE SLOPOPETIKE TAAICLAL.

IN: Mg mowovg tpdémovg Bempeite 6t Ta epyareion Al pmopodv va vrootnpi&ovv v
Evtaén LabnTOV TPOCPUYIKOD KOl LETAVACTEVTIKOL VTTOPaBpov oTIg YEVIKEG TAEELS Ko

yoti;

T3: Mmopovv va toug fondncovv oty eEdoknon oe {ntipata Tov duokoigvovtot. Na

eEaokovvia 660 vidBovv Ot yperalovtat.
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IN: Xg moto Babud ta vrapyovra epyareio Al mepthapfdavovy mapadeiypota coppfotd

LE TO TOMTIGUKA VTOPabpa Twv LabnTodv cog;

T3: Qo mpénel va 0MOGE TOAAEC O1EVKPIVICELS Kol 0ONYieg DOTE VO UTOPEGEL VL

CLUTEPIAAPEL TO SLUPOPETIKA TOAMTIGUIKA VEOPadpa TV LodnTOVv/TpLov.

IN: TIéco onuoavtikd Oewmpeite vo EVOOUATOVOVIOL Ol UNTPIKEG YAMGGES Kol

TOMTICUIKA GTOLXELD TV LOONTOV GTIC YNPLOKEG TAUTPOPLLES;

T3: Baowd ®ote vo vidBouv Kot Ta dropo 6Tt aviikovy Kot 6t fpickovv Tovg €0 Tovg

ToVG péca o€ avto. Ot dnhadn vrdpyet onueio tavTiong pe awtd mov dafdlovv.

IN: TI6co miotevete 6Tt m Teyvnmy Nomuoolhvn Oa emnpedost T1 EKTOUOEVTIKY

ddwkacio 6To HEALOV Ko yloti;

T3: Nouw Oewpd 611 B v emnpedoet. Eaptdran pe moov tpomo Ba ypnoipomomOet

Kol TO10VG oKomovg Oa emttedel.

IN: IToteg elvar ov peyaddtepec avnovyleg oo OYETIKA LE TN YPNON TEXVOAOYIDV

Teyvnmcg Nonpooiving amd modid Kot véoug 6to PEALOV, Oyt LOVO GTNV eKTaidELoT);
T3: ToyOv TPOTOYAVIIGTIKEG AVTIAMYELG TOV UITOPETL VO TPOAYEL.

IN: T eidovg avaykeg £xete 1) TLVTOGTNPIEN B0 ¥pE10lOCACTAV Y10 TNV ATOTEAECLLOTIKT

YPNON TETOLWV EPYOLEI®V;
T3: Evnuépmon g Aettovpyioag tov Al kot tev duvarothtav mov propel va £xet

IN: Tlog pavtaleote tov peAhovtikd poio g TN oty ekmaidevon Kot towo oo
Oewpeite OTL TPEMEL Vo KAVOLV Ol EKTOOEVTIKOL (GTE VO, TPOETOLLAGTOVV Ot 10101 Kot

o1 LoBNTES TOVS Y10 AVTO TO UEAAOV;

T3: Na evnuepwBovv yua 116 duvatdtnteg kot Tig eEgAi&elg ot ekmadevtikol. No dwbet
YPOVOG Kol VAKOTEXVIKA HEGO DOTE Vo Yivel eEAoKNoN TPV TNV XpNom evtog g

ddacKaAlaG.

IN: Kdnov €d® tedeimae 1 cuvEVTELEN LG, Xag EVXOPITTM TOAD Y10 TNV GLUUETOYN

oagG.
T3: Kot eyd evyapioto. KaAin cvvéyeta.

IN: Evyapioto
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Interview 4

IN: Interviewer

T4: Teacher 4

IN: Kainuépa, ovopdlopon Zapaptin F'ewpyia kot eiplot oitiTpLo TOL LETATTLYLOKOV
Language Education for refugees and migrants. Ep, apywkd 6o Mbsko vo o€
ELYOPIOTICM YO TNV GLUUETOYN GOV otV épgvuva pov. H ouvvévievén yivetar oto
TAOIG10 TNG SUTAMUATIKNG OV Epyaciog Tov e0Tlalel otV xpnomn epyoreiov Teyvnig
Nonpoovvng , Al oty didackoMa TPOCEVY®V Kol HETOVOSTOV UAONTOV Kot
pontpiov . Oa NBeha va oe evUeEPOC® Kol Vo 6€ doPefatdom g 1 akdAovOn
épevva o Slnpnoel TV aveVLUI TOV GULUUETEXOVI®OV TNG Kol TG O€ Kopio
nepintoon doev Ba dnpocievbel kovéva amd to mpoocwmikd cov otoyyeio. Eioot

oOUP®VTN VA EEKIVI|COVLE;
T4: Nou, BePaing.
IN: Ileite pov AMya Adyta yio TNV EUmEPi0 GOG LE TOAVYAWGGIKE TUMLOTAL.

T4: To moAvyAooikkd TuRpaTo Oev eivat gdkoAa! v apyf TPETEL Vo MAGS ayyALKA
oL Koo Toudld 0 yvmpilovv Kol TOTE Vo XPEWGTEL Vo WYAEES AAAOLS TPOTOLG
GLVVEVVONONG, LEYXPLS OTOV VO KATOKTIOOVY Ta PBacikd TG EAANVIKNG YADGGOS £6TM

GTNV KOTOVVONGN.

IN: Ilog Ba a&loroyodoate ) YAMOGIKY ETAPKELD TOV UAONTAOV GOC GTNV EAANVIKY

YADGGO GTNV aPYT| TNG CYOAKNG YPOVIIC;
T4: Av 10 petpovoa ota 10 Oa Edeya mmg NTav S.

IN: Tloweg eivar ot onuavtikdtepeg YAMOOIKES OLGKOAIEG OV AVTILET®OMILOVY Ol

pnadntég oag;

T4: Katavonon tov tepiocdtepov AEewv TG EAANVIKNG YAOGGCG, AavOacuévn yprion

TOV ApOpV, TOV YEVOV Kol TOV aPOI®V.
IN: TToco e&okelmpévn loTe YEVIKA LE TN YPNON TEXVOAOYIOG OTNV EKTOUOELON;

T4: Apxetd kaBmg €xw TopakolovONCEL APKETEC EMUOPPDOCELS Yo TN XPNON TOV

TEYVOAOYIK®OV HEGMV GTNV EKTOidELON OAAG Kot Yo Tae Al BonOnuara.
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IN: Xpnowonoteite ynoakd epyareio otn ddackaiio oag; Av val, OGO GUYVA Kot

LE TTOLOV TPOTO;

T4: Xpnowomoid apketd ynelokd epyoreio, Kével Ty SOACGKAAIN TO TPOGITH Ko
EVYAPIOTN OTA TOOLA...aAAG KO 0 €OKOAO GE EUEVA VO TOVG OeiE® mpdypato péca

Ao £vol TO EUTAOVTICUEVO KOl GUYYPOVO VAIKO.

IN: IIoco eCowewwpévn eiote pe v Teyvmt) NonpooHvn; Me mowovg TpOTOVG

eCowcelmnKate e ovn;

T4: Méoa and Vv gpyacio Hov Exm TOPAKOAOLONGEL EXPOPPOGEIS Kol £x® AdPet
TIGTONOMGE,. Mov €yovv mpotabel mpoypdupota EAkd mpog ) SdackaAio Kot

OPKETE YPT O KOL EVOLOLPEPOVTOL Y10l TOL TTOLOLAL.
IN: 1660 vrootpiktikd givar To GyoAeio oag ot YpNon vEmV texvoroyimv kot Al;

T4: Eivon apketd vmootnpiktikd kot mpoomadel va ta aflomoel 660 10 duvatd

omoTOTEPA YiveTal Ywpic KaTdypnon.
IN: Xpnowomoteite kaBoAov epyadeia texvntig vonprochvig 6t ddackaAio cag;

T4: Apxetég @opég pe €xer Pondnoet va OTIOE® ekTodeLTIKO VAMKO TEPIGGHTEPO
EAKLOTIKO Y10 TO ToLd1d, GE GYEOT) KO TIG TAPOUOOCIOKES EPYOCieEs 1 TaL AdEL amd oYL

QULALADOL.

IN: X moeg dpactnprotreg ta xpnoonoteite cuvibmg; Mmopeite va [Lov ddceTE Eval

TAPAdELY AL,

T4: Zto pobnpatikd, GoTe To TSI VoL £X0VV OTTIKOAKOVGTIKO DAKO KOt VoL UTOpOHV
va BAEmOVV TOVG NPWEG TOV TPOPANUATOV, TO CYNUTO KOl OTIONTOTE UTOPEL va
YPEWGTEL Y10 TNV KATOVVONON TOV OPACTNPLOTHTOV. XT1 YADGGH GE TOAAEG OUAOTKES
dpacTNPOTNTES, YO 0piceg, okiton, aoKNoelg pe maryviown AeEihoyiov aAAd Kot o€
arotvmmon kavovev. H mo opaio yprjon eivor 6t QLGIKN Kol 61N YE@YPOPia O
umopel va cov dMGEL TPOYUATIKE TOAD poio Kot O0POPETIKE TPAYLATO Yo TO.

poOnpote auTd.

IN: "Exete ypnowonomoet epyareio Al og pontéc mpocuyIKoy 1 HETAVUGTEVTIKOV

vroPabdpov; Av vai, TEPLYPAYTE LLE TOLOVS TPOTOVG,.
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T4: "Ex® xpnNOYLOTOMGEL OCTE VO ATAOTOUO® KATO0VE YAMGGIKOVG KOVOVES EITE G
apico, €ite ETIAYVOVTOG KOTOL0 TPAYOUdl (OGTE VO, LTOPEGOLY VO TOVS EUTEODGOLV

EVKOAOTEPQL.

IN: ITog drapépet 1 xprion ¢ Al amnd wo mapadoctokég pebddovg ekpuddnone yrwooog
N Ae&hoyiov;

T4: Yrbpyovv mpoypdpupato mov Hmropovv va mapovv AEEElS Kot Coypaplég Kol VoL TIc
LETOTPEYOLV GE 10TOpia Kol TPoryovdla...eivot ToAd mpaio va maipvel pio Oewpia and
N YAOOOW KOl VO TN LETOTPETELS G€ 1oTopio/Tapaphot yio to mtoudid, Kabmdg oTo ouTid

€lval o EAKVGTIKO KOl GTO HVOAO TOVG TTO O10CKESAGTIKO - OEAENTTIKO.
IN: ITowx etvon m yevikn cog otéon anévavtt oty Al oty ekmaidevon Kot yroti;

T4: Xpewaletar mpocoyn oTnNV KOTAYPNON TOL, HETE Omd KAMOw OTIyUn movEL M
TPOCMOTIKN OMNOVPYIKOTNTA Kol VITAPYEL KAl 1) YPNON TPOCOTIKAOV O£SOUEVOV TTOV

xpewleTat Tpocoyn.

IN: ITog avtikapfdveste tov poho ™g Al oty evicyvon g dwbackoriog Kot ™G

péonong yAwsomv;

T4: Eivon apketd ypfoipo, 1010itepa 6€ TPOYPAUATO TOL TOPEXOVY T ONovpyia

Kovl kot d1apopwv GALoV pécmv mov Bonbave oty ekpdonon.
IN: IToeg dvokorieg avtipetonilete otn ypnon epyoreiov Al; Awcte mapadeiypota.

T4: Eivor apketég ot popég mOv GTO OMOTEAEGLLO TTOL GOV OivoLV VTTAPYOLY AGOT Kot

TPEMEL VO TPOGEYELS KO VO, TOL ELEYELG OPKETAL.

IN: Eiote eviuepn vy mBavovg kivdovoug amd ™ ypnon Al and pabntég; Iowovg

TOTOVG KIVOUVMV EXETE EVIOTMIGEL,

T4: Eravamavovtolr oty €0koAn Avon tov ta Bpiokm £Toluo, oV To XPNCUYLOTO0VV
puévol tovg, 0ev avamTOCOETOL 1) OKEWT, 1 QOVIOGIO KOl YEVIKA TO HLOAO dgv

KaAMepyeitat, aALG apKeiTOL TNV £TOUN OTAVTNOT).

IN: TTowa Bewpeite To onpavtikdtepa Nikd Ko Kowvwvikd {ntmuota mov oyetilovral

ue tn xpnon g Al oty exnoaidevon;

T4: Tlpootacio. TPOCOMKOV 0EO0UEVOV Kol 101OTIKOTNTOS, 160TNTO Kol TPOcPaon

oV €KToidevon, OAYOPIOMKEG TPOKATOANWELS KOl OlOKPICES,  OKOOMULOTKN
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aKEPALOTNTO, OVATTUEN KPITIKNG OKEYNG Kol 0VTOVOUiaG, UETAPOAT} TOL POAOL TOV

EKTTALOEVTIKOD

IN: TToc Bewpeite 6T1 Oa TPEMEL 01 EKTOOEVTIKOT KOl TOL IOPVUATO VO AVTILETOTILOVV

Intuoto OTWe N TPOoTacio SEGOUEVAOV, 1] 1IGOTNTA KOl TO YNOLOKO YOG,

T4: O exkmoudevTikol Kot Tol 10pOpaTa TPEMEL VO TPOGEYYILOVY TNV TEYVNTH VONLOGLVN
pe vmevbuovotro, ScPoAovVIag TNV TPOCTAGIO TMV TPOCOTIKMOV OEGOUEVOV,
TPpomB®OVTOC TNV 160TNTO 6TV TPAGPAoT) Kol UEIDOVOVTOS TO YNPLoKkd ydoua. Avtd
amortel CUUPOPP®ON Le TN vopobeaia, 16oTIUN TPOGPaCT GE TEXVOAOYi, EXUOPP®ON
TOV EKTOLOEVTIKMV KOl TN ONpovpyio caeov nikov mlaiciov, ®ote 1 ypnon e Al
va. vrootnpilel dikoto Kol OGEUAT TNV EKTOOEVTIKY OdKaGio Yoo OAOVG TOVG

pontéc.

IN: Oewpeite 611 | Al cog Bondd ot TpoeToacia, ) deaymyn g ddackariog,
v afloddynon Kot TV avoTpoeodoTnorn oTtovg pobntés; Mmopeite va ddoete

CLYKEKPLUEVO TOPAOETYLOTO OO TNV EUTEPIN GOG;

T4: Xiyovpa motevm nog fonddel otnv mpoetouacio e ddackaAiog aALL Kot TNG
deEaymyng e, oAAd ®g Pondntkd péco kot Oxt oG KOpo pécw deEaymyng Kot
TPOETONOGIOG. .. VO OTIAEOVUE [0 dPACTNPOTNTO 1 VO KOVOLUE Hid KOV
OTTIKOOKOVGTIKO Topopvdy, 1 vo petatpéyovpe pio ekdévo c€ KEIPEVO KOL O TO
ocv{nmoovpe. Agv Bewpd oe kapio mepintwon nwg fondast oy a&loldoynon twv

poONTOV 0AAL Kopd eopd 6TV avaTpoPodOTNOT TOVS I6MG va eivat yproun).

IN: TToteg otpatnykég Bempeite mo amoteleopotices yuo ) xprion Al ot ddackario

YAooomv; Mropeite va e€nynoete yloti kot tog Tig epapUOleTE;

T4: Anuovpyio xovil, petdopaocrn Keywevov/Aéemv KAm, dnuovpyio Kaptdv pHe
EMNVIKEG AEEELS Ko EIKOVEG TTOV VO TPEMEL VO OVTIGTLYIOTOVV HE KAPTEG UE TIG 1O1EC

EIKOVES Kol AEEELS 0ALA 0T YADMGGO TOL TS0V K.0.

IN: ITow Bewpeite ta onupaviikdtepo mheovektnuota g Al oty exmaidevon

yAwooav; [Nati; Mmopeite vo Ta GUVOEGETE e gUmeEpieg oag;

T4: Gueon petdepaon pe nxoypdoenon, dnuovpyio EELTVOL ETOTTIKOD VAKOD GE UIKPO

YPOVIKO SLAGTNLLAL, TTOAAATAT €0PECT] TANPOPOPIOV pE Pdvo pio avalntnon.
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IN: Oewpeite 6T1n Al Bertiovel ) YAwooikn endpkela tov podntov; Noti motevete
O0tTL ovpPaivel avtd; Mmopeite vo dMOETE GLYKEKPIUEVO, TOPASElyUATO OO TNV

eunepio cog;

T4: Aev yvopilm va 10 omavIiom (e otyoupld, umopel vo pun ) BEATIOVEL TANPOC OAAL

olyovpa pmopet va m ompién kot vo v evicyvoet g Eva Padpo.

IN: ITiotevete 6T1 1 Al ennpedalel ™ coppetroyn tov pobntov oty 16én; Me molov

TpOT0o; Mmopeite va 0DGETE GLYKEKPIUEVO TOPAOETYILATO OO TNV EUTEPIN GOG;

T4: KaBomg o1 pabntég meprrpryvpilovrar and teyvoroyia kAT 1 Al elvar éva gvydpioto
péco ekpdnong Omwme Kot To VWOAOTO TEXVOAOYIKAE péoa, aALd TévTa [E T GOOTN

xprion e.

IN: ITiotevete 6tim Al mpoetopdlet Tovg paBNTES Yio TpayLATIKN XPNOT) TS YADGGOG;

[Mati; Mropeite va 10 tekUnplOGeTE e epmelpia;

T4: Oy 6€ 10 moted® avTod. [0l Vo AmOKTNGEL KATO10¢ TPUYLOTIKN XPNON TS YADOCOS
TPENEL VAL OKEPTETAL, VO, TAPAYEL AOYO YPOTTO Kot Tpo@opikd pdvog tovg. H Al givan

pévo yo Bondnuo kot evioyvon og Pepkons TOUELS.
IN: [Twotevete 6T Al pmopel va evioydoet T dnpovpywotta tov podntov; [Norti;

T4: Me cwot yprion vat, Uropet vor Toug dMGEL TOAAL, OAAL e TN KATAXPNON TNG

TOTEV® OTL LOVO VO TNV KATOGTPEYEL UTOPEL.

IN: Oewpeite 011 1 Al gvioyvel v Kowvoviky évtaén N v avtonemoifnon tov
pafntav  mpooeuykov/peTavactevtikov  vrofabpov;  Mmopeite  va  ddoceTE

OLYKEKPIUEVO TAPAOELY QL

T4: Ocwpd T TOALEG PopEc umopel ko va ta fondnocet N va ta teplopioet, kabdg
YPNOT TNG OOLTEL KO TEYVOAOYIKA HEGO TOV TOAAEG OO OVTEG TIG OIKOYEVEIEG OEV

£YOVV GTNV KOTOYN TOVG KOl 0V £XOVV 0V VILAPYOLV APKETA Y10, OAN TNV OIKOYEVELOL.

IN: Mg mowovg tpdémovg Bempeite 611 Ta epyareion Al pmopodv va vrootnpi&ovv v
Evtaén LabnTOV TPOCPUYIKOD KOl LETAVACTEVTIKOL VTTOPaBpov oTIg YEVIKEG TAEELS Ko

yoti;

T4: Metdppaon oe mpaypatikd ypovo: Epyoieia Al petappdlovv 1o pdbnua ot

UNTPIKY YAOGGO Tov pofnt) Ko ovtiotpopa. Atyhwocso ynowakd AeSikd: [apéyovv
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aueon emeEnynomn oporoyiog pe ewodveg Ko amid mopadeiypoto. Emkowvovia pe toug
yoveic: Metappdlovv oTOUATO TIC OYOAIKES OVOKOWVMGELS, EVICYVOVTOG TN OYEoM
oyoAeiov-otkoyévetog. [ToAvaioOnmpilaxd vAKO: Metatpomn Kelnévou oe optiia (text-
to-speech) 1 ovtoépan Onpovpyion omtikod VAKOD ekoves/Pivteo. Ilpocapuoyn
emmédov keyévov: To Al umopel va amhomomoel €va dVOKOAO 10TOPIKO M
EMOTNUOVIKO Kelpevo, Olatnpovtag to Kevipik@ vonuota. To Al Bonba tov
EKTTAOEVTIKO VO EVTAEEL TOpAdELYLOTO OO TNV KOVATOUPA TOV pabnth oto pddnua.
Expdabnon péoo moaryvidwod Egappoyég Al dnuovpyodv dadpactikd moyvidio mov

S1EVKOAHVOLV TN cvvepyacio LETOED TV HoONTOV.

IN: ¢ oo Babud ta vapyovta epyareia Al epthappdvovy Tapadeiypota copufatd

LE To TOMTIGHIKE VTOPabpa TV pabnTtdv cag;

T4: Av ka1 10 Al dev «ok€ptetay TOATOMTIGHIKG ond pudvo Tov, Sbétel o
tepdotior Pdon SedoUEVOV OV TOL EMTPENEL Vo TPOCAPUOLETOL GUESH OTOV TOL

dtvovton ot KatdAAnAeg oomnyiec.

IN: II6co onuaviikd Bewpeite vo EVOOUATOVOVTOL Ol UNTPIKEG YAMOOEG Kol

TOMTICUIKG GTOLXELD TV HOONTOV GTIC YNOLOKEG TAUTPOPLLES;

T4: Méypt va e€okeliwBodv pe ™ yAdooo pog 0ewpd g eivor apketd ypGIUO Y.
OTN TPMTN ONUOTIKOV KOl GTNV 0PN TNG OeLTEPQS. MEeTA amd awtd To onueio Ba mpémet
va Eekvoovv va otnpiloviar pdvo oty eEAANVIKY YAOooo Kabmg avth emtbopovy va

KOTOKTIGOLV.

IN: Tl6co miotevere 6t1 m Teyvnty Nonpoovvn Oo ennpedost T €KTOOEVLTIKN

dwdkacio 6to pEALOV Kot yioTi;

T4: Mg T1¢ véeg YEVIEG EKTALOEVLTIKAOV OPKETA, OALAL Bepd Oyl TOG0 MGTE VO TPOKANOEl
N avTIKaTaoTaon Toug and Al unyavég Kabmg kévouvv apketd AdOn kot o vopilm ot

Ba vapEet 1o TéAel0 OAAVOUGTO TOTE.

IN: Tloteg elvar ot peyaddtepeg avnovyie cog OXETIKA UE TN YPNOTN TEYVOAOYUDV

Teyynmc Nonpoovvng amd moidid Kot vEovg 6to HEAAOV, Ol LOVO GTNV EKTTAIOELON);

T4: Agv Ba o ypnoponotohv cuvetd Kot Ba o ertBopovy va ta £xovv OAa £TOYLO, LE

amotéAecpo va, yooel 1 KpLTikn oKEyn, 1 ONUOLPYIKOTNTA, 1) POVTOCTO KAT.
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IN: T eidovg avdykec Exete ) TLvTOSTNPIEN Oa XPe1OlOGAGTOV Y10 TV ATOTEAEGLLOTIKY

YPNOM TETOL®V EPYOLEI®V;

T4: H vrootpién mov Ba ypealdpactay 6iot, Ba ftov vo unv givor 1060 e0KOAN N
wpdoPoon Kot v arottoHVTaL SIKALOAOYNTIKE Yio TN YPNON TOV EQPUPUOYDV OVTMV.

Evvoeitan va amayopevotav n xpnomn tovg KAt Tov 18 eTdv.

IN: TToc pavtaleote Tov peAlovtikd poro ¢ TN oty ekmaidevon kot oo frpota
Oewpeite 6TL TPEMEL VO KAVOLV 01 EKTOLOEVTIKOL (DGTE VO TPOETOLAGTOVV Ol 10101 Kot

Ol LoBNTES TOVG Y10 AVTO TO HEAAOV;

T4: O pedhovtikdc porog g Teyxvnme Nonpoohvng oty ekmaidevon oev Ba ivan
aVTOS TOL KOVTIKOTAGTATNY, 0ALA TOV VooTnPkTy. H TN Ba Asttovpyel og évag vrep-
TPocOTKOS PonBog vy kdOBe pabnm ko évag €vEMKTOG cuvvepydng Yo KAOe
EKTOLOEVTIKO, LETATPETOVTAG TO OYOAELD 0d £va cuoTnUa HolIK)G S1000KOAMOG OE Eva

nepPdArov eEatopkevévng nabnong

IN: Kot k@mov €0 tereimon 1 GLUVEVTELEN. Zag €VXOPIOTM AP TOAD Yo TNV

GUULETOYT GOG.
T4: Kot ey®d guyoplotd molv.
Interview 5

IN: Interviewer

T5: Teacher 5

IN: KoAnuépa, ovopalopan Xapaptin 'empyia Kot lpon QortnTplo TOL LETOTTVYIOKOD
Language Education for refugees and migrants. Ep, apywd 0o nbeho va oe
EVYOPLOTCM YO TNV GLUUETOYN GOL 6TV épgvva pov. H cuvévtevén yivetar 6to
TAOIG10 TNG SIMAMUATIKNG LoV €pYaciog mov e0TIAlEL otnV Ypron epyareiwv Texvng
Nonuoovvng , Al, omv JoWacKoAMo TPOSPVYWV KOl HUETAVOCTOV UaONTOV Kot
pontpiov . Oa NBsha va oe evnUePOO® Kol Vo 6€ doPefatdom T 1 akdAovOn
épevva o SlTnPNoEL TNV OVOVLUIO TOV GULUUETEXOVI®OV TNG Kol MG CE Kopio
nepintwon doev Ba dnpoctevdel Kavéva amd to mpoocwmikd cov otolyeia. Eloot

COUP®VTN VA EEKIVI|COVLE;

T5: Nou, BeBaing.
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IN: Ileite pov Alya A0y yioL TV EUTEPIN GOG LE TOAVYAMCGIKE TUTLLOTOL.

T5: 'Exyo eunepio amd dromn kot Tomiky eknaidevon. H dtonn ftav og pukpés opadeg
3-4 atOU®V EVAO GTNV TUTIKN EKTTAIOELOT NUOLV dOCKAAN TUNHOTOG VITodoyNG - ZEIT

oe 15 Tawda

IN: TIog B a&lodoyovsate T YAMOGIKN EMAPKELN TOV LAONTOV GOG TNV EAANVIKN

YADGGO GTNV apyN TNG OYOAKNG YPOVIAS;

T5: Méoa otv T14EN vanpyov Toudld oe OAa ta enineda. Opiopéva Toudid LoAg eiyov
épBet onv EALGOa kat dev yvapilov kaboiov ) yAdooa. Ta nepiocodtepa NEepav £
éva Babud, aAld dev pmopovcav va akolovdncovy v Tdén Kot dvo Toudld NTov o€

OPKETA KAAO EMITEDO .

IN: Tloteg eivar ot onuavtikdtepeg YAMOOIKES OVGKOAIEG OV AVTILETOTILOVY Ol

pontég oag;

T5: Or Baoikég dvokoieg eivar oTov ypamtd Adyo. Xpnon apbpwv, cuvtaKTiKd Kot

opBoypapio.
IN: 1660 e&okelmpévn lote YeEVIKA LE TN (pNoN TeXVOLOYiag otV ekmaidevon);
T5: Eipon apketd eowetmpévn Kot tn ypnOLULOTOLdD Kodnuepva

IN: Xpnowomnoteite ynorokd epyaieio otn ddackario coc; Av val, TOGO GLYVA Kot

pe mowov Tpdmo; Av OyL, motot eivor ot Adyot,

T5: Xpnowomoud dtadpactikd mivaka, AATTOn aALG Kol TO KIvnTO oL, 1310{TEPa Yo

v petdepaoct, otav yperaletar.

IN: II6co eEowerwpévn eiote pe v Teyvnm Nompoovvn; Me mowovg tpdmovg

eEowerwnKate pe ovn;

T5: Eipon apketd eéoweimpévn. Kopiog ypnoponoid to chat gpt aAld ko dAAeg
popoéc. H efowceiwon pov mpoékvye amd v ovaykn yuo. LETAQPACT] OPIOUEVOV

ONUOVTIK®OV EVTIOADV GE YAMGGESG Ko OLOAEKTOVS TTOL OEV YVAOPLLa.
IN: IT660 vrootnpikTikd givar To oYoAelo oag oTn ¥pNon VE®V TexvoroydV Kot Al;
T5: Etvan apketd vmoompiktikod

IN: Xpnowomoteite kaBoAov epyaleia TexvnTig vonpuocHvng 6t ddackaAio cag;
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T5: Xpnoonowd kupimg to chat gpt

IN: Xg moteg dpactnplotTreg Ta xpnoonoteite cuvnOmg; Mmopeite va Lov dDoeTE Eva

TOPAOELY L,
T5: T'a petdepaon otav eivat TepITAOKO TO VONUA, Y10, IOEEC KOl KOTOGKEVT) TAGAV®V

IN: "Exete ypnowonomost epyareio Al og pantéc Tpocs@uyKoy 1 LETOVUGTEVTIKOV

voBabpov; Av val, TEPLYPAYTE LE TOLOVG TPOTOVG.

T5: T'a petdepacn 6tav ivar TepimAoKo TO VO, Y10, 10EEC KOl KATOOKELT TAAVOV

LaOMUOTOG KOl GTOYEVUEVOV OCKTGEMV

IN: Iog drapéper ) xpron g Al amd wo mapadostokés pedddovg eKpadnong YAOGGoGg
N Ae&hoyiov;

T5: Eivan mo dpeon
IN: ITow etvon m yevikn cog otéon anévavtt oty Al oty ekmaidevon Kot yori;

T5: [Tiotedm 0tL Asttovpyet Bondnrtikd cav tpdcbeto epyareio, aArd dev eivon KAt 6TO

omoio pmopet va faciotel £vag ekmadevTikdg €€ 0AOKAN POV

IN: Tlog avtirappaveste tov polo g Al oty evioyvon g ddackaiiag Kot TG

puébnong yYAwsoav;

T5: O pdrog givar fonOntikdg Kot GCLUTANPOUATIKOS TOV PO LOTOG

IN: IToteg dvokorieg avtipetonilete ot ypnon epyareiov Al; Adote Tapadetypota.
T5: Zovdeon pe 10 0100iKTVO AOY® GYOMK®Y VITOOOUMDV

IN: Eiote eviuepn vy mBavovg kivdvvoug amd ™ ypnon Al and pabntéc; Iowovg

TOTOVG KIVOUVMV EXETE EVIOTMIGEL,

T5: Noi, motedm 0t o1 padntég unopet va Paciotodv €& odokAnpov oty ypnon Al

KO VoL U1 TPOGTAOGOVV VO KATAKTHGOVV Ot 10101 TO YVOOTIKO OVTIKEIUEVO

IN: TTowa Bewpeite To onpavtikdtepa Nikd Ko Kowvwvikd {ntmuota mov oyetilovral

ue tn xpnon g Al oty exnoaidevon;

T5: Mov @aivetot doynuo va divovpe gpeig to mapdoetypo g ovaltnong e €0KOANG

Abong mpog To TodLd
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IN: TTog Bewpeite 6T1 Oa TpEmEL 01 EKTOOEVTIKOT KOl TAL IOPVUATO VO AVTILETOTILOVV

Intuoto OTme N TPOoTacio SEGOUEVAOV, 1| 1ICOTNTA KOl TO YNOLOKO YOG,

T5: [Iiotevw 6t1 B Tpémel va etvar TePLOPIoUEVT | YPNOT TETOL®V EPYOAEIDV Yo VO

VILAPYEL LGOPPOTIQ

IN: Oewpeite 611 1 Al cag Bondd oty mpostoacia, tn deEaymyn g d1d0acKaAag,
v a&loAdYNoN KoL TNV avaTpo@odOoTnNon otovg padntéc; Mmopeite vo ddoete

OLYKEKPILEVA TTAPAOELYLOLTO, OITO TNV EUTTELPIN GOC;

T5: Nou, mpoconikd pe fondaet wdiantépmg oty mpoctotpacio [a mapddetypo av Exo

0AAOYA®oc0 pafn amd v Alyuvnto OTIdyve Tig 00MYieg 61N 01KN TOL YAOCoW

IN: TToleg otpatnykéc Bewpeite mo amotelespotikég yio ) xpnon Al ot didackaiio

YAooomv; Mropeite va e€nynoete yloti kot tog T1g epapoleTe;
T5: Oewpd 611 glvar amotedecpatikn 1 ekpdOnon Aeghoyiov ko | mopaymyn Adyov

IN: Ilow Bewpeite ta onuoviwotepo mAcovektipate g Al omv exmaidosvon

yAooowv; [ati; Mropeite va ta cuvOEcETE e EUTELPIES GOC;

T5: Eivon éva péoo mov Ponbder dwaitepo tovg pobntég Kot @epvel Apeca

OTOTEAEGLLOTO GE OVTOVS Kol 6TV TAEN

IN: Ocwpeite 6T Al Behtidverl ™ YAwookn| endpkeia Tov padntov; [Nati motevete
otL ovpPaiver avtd; Mmopeite va ddoeTe cvyKekpyéva mapodeiypato ond v

eunepio cog;

T5: Noumiotevom 6t Bedtidver yiati £govv dpeca avatpo@oddtnon. Eva mapdadstypa
and v gumepio pov givar oto Akelius , éva maidi pdtnoe ™ cmoti opboypapio pog

AéENG kot amd ToTE TOL £lyE peivel TO GMOTO

IN: ITwotedete 0T Al emnpedlel ™ cvupeToyn TV padntov oty taén; Me motov

TPOT0; MTOpeite Vo ODGETE GLYKEKPIUEVO TOPAOELYLOTO OO TNV EUTEPIN GOG;

TS: I[Totedm O0TL TOVG divel TEPIOCOTEPT] ALTOMENOIOMN O™ OTL N AMAVTNOY TOVG Efvat

oWOoT

IN: TTiotevete 6T M Al TpoeToalel Tovg Lo TE Y10 TPAYLLATIKT YP1|OT TG YADGGOG;

[Marti; Mmopeite va 10 TekUNpl1OGETE e epmelpia;
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TS: ITotedo mowg Oxl. Aev tovg TPoeToludlel 660 1 aWBOPUNTN EMKOWVOVIO UE

ovoppadnTég
IN: ITiotevete 6T1 | Al pumopel va evioydoet T dnovpykotnta tov podntov; Naorti;
T5: Nou, pmopetl va Tpoteivel enQavTaoTeS 106€¢

IN: Oczowpeite 611 1 Al evioydel TV Kowvoviky évtaén N v ovtonemoidnon twv
HabnNTdv  TPOSPUYIKOV/UETOVOOTELTIKOV  vofabpov; Mmopeite vo  OdoEeTE

OULYKEKPIUEVO TOPAOELYLOL;

T5: Nou motedm 611 Toug Bonbdet va eviayBodv mo ypriyopa oty opdda, vo ViddcouV

OTL aKkoAovBoVV TNV TdEN Kot umopoHV va avTameEELOOVY GTIC OMATNGELS

IN: Mg mowovg tpdémovg Bewpeite 6t Ta epyoreion Al pmopodv va vrootnpi&ovv v
évtagn LadnToOV TPocELYIKOD Kot LETAVASTEVTIKOD LTOPABPOL GTIG YEVIKES TAEEIS KOt

yoti;
T5: Mg g£doknon, emmAL0V ACKNGELS KOl GUVEYT AVATPOPOdOTNON

IN: ¢ oo Babud ta vapyovta epyareia Al tepthappdvovy Tapadeiypota copufatd

LE T TOMTIGHIKE VTOPabpa TV pobntdv cag;
T5: Aev 1o yvopilo

IN: IIéco onuavtikd Bewpeite vo €VOOUATOVOVIOL Ol UNTPIKEG YADMGGES Kol

TOMTIGKE GTOLYElR TOV HOONTOV OTIC YNOLOKES TAATQOPLLECS;
T5: TIoAd onuoavtikd

IN: Tl6co miotevere 6tr m Teyvnt Nonpoovvn Oo ennpedost T €KTOOEVTIKN

dadwkacio 6To HEAALOV Ko yoti;
T5: Xe peydio Pabpo yuoti Ba elvar to Tp®TO £pYaAEl0 TOVG EKTAOEVTIKOD

IN: Tloteg elvar ot peyoddtepeS avnovyie cog OYXETIKA UE TN YPNON TEYVOALOYLDV

Teyvnmg Nonpooshvng amd modid Kot vEoug 6to PEALOV, Oyt LOVO GTNV EKTaidEVoT);

T5: [Tiotedm 611 B 00N yNoEL TNV EAAEYT QavTaciog Kot Onpiovpyikottoc. Tome kot

™V EAAELYT VITOULOVTG

IN: T etdovg avaykeg £xete 1) TLVTOGTHPIEN B0 ¥ pe10lOCACTOV Y10 TNV ATOTEAECLOTIKT

YPNON TETOLWV EPYOLEI®V;
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T5: Oa 0elo OPIGUEVES ETUOPPDOGELG

IN: I[Mog pavtaleote Tov peAroviikd poro g TN oy ekmaidevon Kot oo frpoto
Oewpeite 6TL TPEMEL VL KAVOLV 01 EKTOLOEVTIKOL (DOTE VO TPOETOLAGTOVV Ol 10101 Kot

01 HoONTEC TOLG Yo AT TO LEAAOV;

T5: ITiotedm 611 B pTdcel va gival To TPOTO EPYUAELD TOV EKTALSELTIKOD, OTAl OEmP®
011 Ba TPEMEL VoL TEPLOPIGTOVV TaL EPYaAEia TOVL Oa etvor KATAAANAW Y100 TO GYOAELD Ko
VO UTOVV OPIGHEVOL TEPLOPIoUOL, DOTE Vo €xel BETIKO OvTIKTLTO GTNV HOONGLOKT

dwadkacio

IN: Evyopiotd mdpa moAd yio tov xpovo cog.
T5:Kat ey®d gvyoploto

Interview 6

IN: Interviewer

T6: Teacher 6

IN: Kainuépa, ovopdlopor Zapaptin I'ewpyia kot gipton oitiTpio T0L LETATTLYLOKOV
Language Education for refugees and migrants. Ep, opywkd 6o sk va og
ELYOPIOTICM YO TNV GLUUETOYN GOV otnv épgvuva pov. H ovvévievén yivetar oto
TAOLG10 TNG SIMAMUATIKNG LoV EpYaciog mov e0TIAlEL otnV Yprion epyareiwv Texvnmg
Nonpoovvng , Al omv OwWackoiio TPOCEVY®OV KOl UETOVOCTOV HOONTOV Kot
pontpov . Oa NBsha va oe evnuepOO® Kol vo. 6€ doPefatdom g 1 akdAovOn
épevva Bo datnpnoel TV avovouio TOV GUUUETEYOVI®OV NG Kol MG GE Kopio
nepintwon doev Ba dmpocievdel kavévo amd to mpocwmikd cov otoryeio. Eiocon

CULPOVN Vo EEKIVIGOLULE;
T6: Nou var.
IN: Ileite pov Ay Adyta yio TNV EUTEPIN GOG LE TOAVYAWMGGIKE TN LLOTAL.

T6: Eivon pia evolopépovca kot dnpuovpyikn dwdikacta. Méoa amd v enaen pHe
naOnTég  SPOPETIKOY  TOMTICUIKOV  vrofabfpwv  PBordncav va avamtvyBodv

0eE10TNTEG dLOPOPOTOMUEVG O1O0CKAAOG.

IN: TTog Ba a&loroyodoate T YAMOGIKY EXAPKELD TOV UAONTOV GOC GTNV EAANVIKY

YADGGO, GTNV aPYY| TNG OYOAKNG YPOVIIC;
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T6: To emimedo NTav S1APOPETIKO Yoo KAOE poONT He apkeToHS Vo OVTILETOTILOVV
OVOKOAIEG OTNV KOTOVONGT TOL TPOPOPIKOL Kot YPOUTTOV AdYoL. Me GTOYELUEVES

dpaoctnpLoOTNTES TEOMKAY 01 PACELS YioL TNV AVATTLEN YA®GGIKMV SE10THTMV.

IN: IToleg eivar ot onuavTiKOTEPEG YAMGGIKEG OVOKOAMEG OV avTIUETOTILOVY O1

nontég oag;

T6: Ilepropiopévo AeEAOYI0 Kot KOTAvONGM TPOPOPIKoH AOYov. AvcKoAeg otnv
TOPUYMOYN TPOPOPIKOV AOYOV, GTNV AVAYVMGT], GTNV YPUPT, GTNV YPOULUATIKT KOl GTO

GUVTOKTIKO KOl QUGKOAIEG GTNV KATAVONOT) KOWVOVIKOV KOVOVOV ETKOWVMVIOGS.
IN: I1660 e&okelmpévn elote yevikd pe tn ypnon texvoroyiag oty eknaidevon);

T6: Xpnoomold GUGTNUATIKA TV TEXVOAOYIO GTNV EKTALOEVTIKY S1OOIKAGIOL Yo TNV
avalnmnon Kot Topovciaon EKTOOELTIKOD VLAWKOV, TN onuovpyic SadpacTiKOV

OPACTNPLOTHTOV KOL TNV EVIGYLGT TNG GLUUETOYNGS Kat TG LdOnong tov pobntov.

IN: Xpnowomnoteite ynorokd epyaieio otn ddackaria 6o, Av val, TOGO GLYVA Kot

pe mowov Tpdmo; Av OyL, motot efvor ot Adyot,

T6: Nat, YpNOWOTOI® YNOLOKA €PYOAEID OTNV EKTAOEVTIKY OlodKacio, OTMC
ToumAET, mopovoldoelg PowerPoint, exmoudsvtikég mAateopueg (e-class, e-me),
YNOLOKA EKTOdELTIKG Tanyvidia, Bivieo kot papuoyés onwe to Wordwall, to Kahoot

ko To Quizizz.

IN: TI6co efowketwpévn eiote pe v Texynm Nonpoovvrn; Me molovg tpdmovg

eCoketmOnKate e avt;

T6: Eipon e€owermpévn pe v Teyvnt| Nonpoovvn. H gokeiwon pov mpoékvye
KLPIOG HECH TPOCHOTIKNG EVAGYOANGNS Kot Kafnpeptvig xprione.

IN: TT6c0 vrooTPIKTIKO £ivarl TO GYOAEl0 Gag oTN YPNoN VEOV TEXVOLOYLOV Ko Al

T6: To oyoAelo vmoompilel evepyd Tn YPNoM VEOV TEXVOAOYUDV KOl EPYOAEI®V
Teyvnmg Nonpoovvng, evBappivovtog v a&lomoinoen tovg yio ™ PeAtimon g

EKTTOOEVTIKNG O1001KAGTOG.
IN: Xpnowomoteite kaBoAov epyaleia TexvnTig vonuocHvng 6t ddackaAio Gag;

T6: Tn ApPNOUOTOUD O VTOGTNPIKTIKO EPYUAEID GTNV EKTOLOEVTIKY| O1UOIKAGIOL.
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IN: Xe moteg dpaotnproTnTESG TO YPNOIHOTOIEITE GLVNOWC; MTopeite va oL dDGETE Eval

TOPAOELY L,

T6: Afomoid epappoyéc Al yio ™ dnuovpyio @UAA®V gpyaciog, EKTOOEVTIKMV
KEWEVOV, dPACTNPLOTHTOV Kol SO0KTIKOD VAKOD, Kabdg Kot Yoo TNV 0pyavmon Kot

TPOCAPLLOYY| TOV TEPLEYOUEVOD OTIG OVAYKES TV LAONTOV.

IN: "Exete ypnowonomost epyareio Al og pantéc Tpocs@uyKoy 1 LETOVUGTEVTIKOV

voBabpov; Av val, TEPLYPAYTE LE TOLOVG TPOTOVG.

T6: Naw, éxo alomomoet epyoreion Al oty vmoot)pién LobNTOV e HETOVOSTEVTIKO
N TPocPLYKO VTOPabPo, KLPIWS Yo T OMUOLPYIO TPOGUPUOGUEVOD EKTOOEVTIKOV
VAMKOV, OmAOTOMUEVOV KEWEVOV, QUAA®V €pyaciog Kol OpaCTNPLOTATOV TOV
aVTOTOKPIivovTol 6T0 YAWGGIKO TOVG eminedo. Emiong, ta £x® ypnoyomomoet yio v
TOPAYMOYN ETOMTIKOV VAMKOD Yoo TNV vrootNpiEn g ekpadnong g eAAVIKNG

YADGGOC.

IN: Iog dpéper ) xpron g Al omd o mapadostokés pedddovg eKpadnong YAOGGog
N Ae&oyiov;

T6: Enttpénet v GUEST] TPOGAPUOYT TOV EKTOOEVLTIKOD VAIKOD OTIG OVAYKEG KOl TO
eminedo  «dbe padnt. Tlopéyer eCatopuxevuéveg  Opactnpldtres,  dpeom
avaTPOPOSOTNON KOl TOKIAIL YAMGGIK®V OCKNGEMV, EVIGYVOVTOS T1 GUUUETOYN Kot

TO EVOLLPEPOV TOV LOONTAOV Yo TV EKUEONoN YAOCoAG Kot Ae&thoyiov.
IN: Av dev ypnoonoteite Al, morot eivon o1 Bacikoi Adyot;

T6: ITopdtt ypnoponowd cuyvd Al, opiouéveg popég umopel va Uny to eMAEE® £mELdN

eVOEYETON VO TOPOLGLAGOVY avakpifeleg 1 AdOn oto TEPLEOLEVO.
IN: ITowx etvon m yevikn cog otéon anévavtt oty Al oty ekmaidevon Kot yori;

T6: H yevik| pov otdon amévavtt oto Al oty ekmaidevon eivor Betikn, Kabdg
amotelel Eva xpNoo epyoreio Tov pumopel vo LITOGTNPIEEL TO £PYO TOV EKTAOEVLTIKOV),
vo O1EVKOADVEL TN OMUOLPYID EKTOUOELTIKOV VLAIKOD KOl VO EVIGYVOEL TNV
eCatouikevon g pddnong. Mapdiinia, Oepd onuOvTIK) TNV KPLTIKY aEl0A0yNon

TOV OMOTELECUATOV TNG Ko TV bIevOuvn ypnon e.

IN: ITog avtilapPdveste tov poho ™g Al oty evioyvon g dwbackoriog Kot ™G

puébnonc yYAwsowv;
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T6: To Al upmopel va Ponbnoel tov eKTOOELTIKO HEUDVOVTOS TOV YPOVO Yol
TPOETOOGio (.. ONUIOLPYID OCKNCEMV KOl VAIKOV), TPOCPEPOVTOS 10EEC Yol
dwpopomompévn  S1daoKoAMa  ové  eminedo poONTOV Kol TopEYovTag  GHESM

AVaTPOPOJOTNOT Y10 EPYUGIES.
IN: IToteg dvokolieg avtipetonilete ot ypnon epyoreiov Al; Adote Tapadetypota.

T6: Evoéyetar va mapovsidoovy avakpipeleg 1 AdOn oto mepieyopevo. I'a mapdoerypo
TOAMEG Qopég O0Tav mpoomabeig va katefdoelg ta tolua eOAAA epyaciag Aeimovv
YOPOKTNPES amd TO KEIUEVA 1) KATOEC POPEG TA KEIPEVA TOL QTId(VEL ElVOL OPKETA

OTEPEOTLTTIKAL.

IN: Eiote eviuepn vy mBavovg kivdvvoug amd ) ypnon Al and pabntéc; Ilowovg

TOMOVG KIVOHV®V €YETE EVIOTIOEL,

T6: Nat, vrdpyovv mbavoi kivovvor amd ) yprion Al and padntég. Ot Bacucol giva:
VEPPOMKT EEAPTNON TOL PELOVEL TNV AVTOVOUT GKEWT, XPNOT) TG Y10 OVTLYPOPN ovTi
vy pdbnom, ko mbaveg avakpipeleg 1 Aavlacuéveg mAnpogopieg. Eniong, vrdpyet o
KIVOUVOC HEIOPEVNG avATTLUENG OEEOTNTOV YPAPNG KOl KPITIKNG OKEYNG OV OV

YPNOLLOTOIEITAL GOTTA.

IN: TTowa Bewpeite To onuavtikdtepa Nk Kot Kowvwvikd {ntquota mov oyetilovral

ue tn xpnon g Al oty exnoaidevon;

T6: Ta onuaviwotepa NOd Kot Kowvovikd (ntfiuato oty ekmaidgvon elval M

TPOGTACIO TPOCHOTIKAOV 0E00UEVOV TV pobntav. Eriong, onuaviikd {nmua eivon
dTNPNOM TNG KPLTIKNG OKEYNC.

IN: Tlog Bsmpeite 6T Ba TPEMEL 01 EKTANOEVTIKOL KOl TOL LOPVUOTO VO, AVTILETOTILOVY

{ntpoato OTwe N TPoosTacio SEGOUEVAOV, 1] 1IGOTNTO KOl TO YNOLOKO YOG,

T6: Ot ekmondevtiKol Kot To WPLUATA TPEMEL VO AVTILETOTILOVY oV Td ToL {nTrpata pe
coQelg KavOveg ypnong g TeXVOAOYinG, EUQACT OTNV TPOCTOGIO TPOSHTIKMV
O0edoUEVOV KOl ETIAOYN ACPUADV Ynoelokov epyaieiov. [TapdAinia, yperdletal vo
npowbovy TV 16o6TIUN TPOcPac OAwV TV pontdv oe eEOMMGOUO Kot GOVOEST,
pewmvovtag 1o ynoewokd ydopa. Télog, elvar onuavtikn 1 ekmaidevon pobntov kot

EKTTOOEVTIKMV GTNV LIELOVYT KOl KPLTIKY| YPNOT TNG TEXVOLOYING.
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IN: Ocwpeite 611 Al cag Bondd onv mpoetopacia, ™ oeaymyn g S1dacKaAinG,
™V a&loAdYNoN KoL TNV avaTpoPodOTnNon oTtovg padntéc; Mmopeite vo ddoete

CLYKEKPLUEVO TOPAOETYLLOTO OO TNV EUTEPIN GOG;

T6: Zmv tpoetoacio, propel va dnuovpyel UALL pYACIaG, AGKNGELS YPOLUOTIKNG
N KeleVa TPOGUPUOGUEVE GTO €mimedo TV podntav. X delaywyn, umopel vo
vrootnpilel S1dPACTIKEG dpaoTnPLOTNTEC. TV aSloAdynon, umopet va Ponbd ot
O0pHmoN YPATTOV Kol GTOV EVTIOTIGUO GLUYVAV AaBDV. TNV avaTpoPodOTNON, LToPEl

va 0lvel dpeceg ko eEATOUIKEVUEVEG TPOTAGELS PeATimong,

IN: TToweg otpatnykéc Bewpeite mo amotelespatikég yio ) xprion Al ot didackaiio

YAooomv; Mropeite va e€nynoete ylotl kot tog T1g epapUoleTe;

T6: Ov mo oamotehecpatikég otpatnykeég eivor 1 eatopkevpuévn  pabnon:
TPOGOPUOYY] OCKNCEWV 0TO emimedo kbe pabnt, doTE Vo KOADTTOVTOL TO KEVA Kot
va Tpoywpd 0 kabévag pe Tov 01Kd Tov PLOUS Kot G GLVOLACUO LLE TNV TAPOUOOGLOKT
OWaoKaAi OTOV 0 EKTOOEVTIKOG TO YPNOLUOTOLEL (OC VTOCTNPIKTIKO £PYOAEio Kot

KaBodNyel Kot 0pyavaVEL TNV KPLTIKT OKEYM.

IN: Ilow Bewpeite ta onuoviwotepo mAcovektipate g Al omv exnaidosvon

YAooowv; [ati; Mropeite va ta cuvOEsETE e EUTELPIES GOC;

T6: Ot mpocapudlel TIg AOKNOCES OTIG AvAYKEG TOL podnT, Ot pumopel va dMGEL
KOLVOUPLEG OEEC, OTL OLIEVKOAVVEL TNV TPOETOYLOGIO TOV EKTOOELTIKOV Kot fondd oto
VO KAVEL O EVOLAPEPOVCO. TNV HAOMNOT 0 EKTOOEVTIKOG EMEWN TOV Oivel 10€G Ko

Umopel va Tov TIAEEL EMOTTIKO VAKO.

IN: Qewpeite 6t n Al Bedtidvel ™) YAwooikn endpkela Tov pantav; [Noti motevete
0Tt ovpPaivel avtd; Mmopeite va ddoete cvykekpluéva, mopadeiypato omnd v

eunepio cog;

T6: Nou pmopei va BeAtuncel v YAwooikn endpketo tov padntov. o mapdderypa
umopel évag pobntg péom tov Al va €xel cvveyn Ko kabnupepvny emagn pe véo
Ae&noyl0 Kou gpyareia mov Ba PBonbnoovv otnv Kotavoémon Kot 6TV YPNomn e

YADGGOC.

IN: ITwotedete 60T Al emmpedlel T cvppeToyn TV padntov oty tadén; Me motov

TpOTo; Mmopeite vo SMGETE GUYKEKPIUEVA TOPASETYHOTO OO TNV EUTEPIN CAG;
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T6: ITotedm OtTL eivon peyoldtepn M cvppetoyr otnv TaEn 010TL 01 ACKNGELS TOV
QTIYVOVTOL Y10 TOVG HoNTEG elvatl eEQTOMKEVIEVES KO TO TTOPAOETYLATO. GTOYEVILEVQL
omOTE OWTO Sivel TNV dVVATOTNTO KO GTOVG 7O OOVVOLOVG HOONTEG VAL GUUUETEXOLV

KaOADG 01 AGKNOELG EIval OTIOYIEVES Y10 TO ENITESO TOVG.

IN: ITiotevete 6t Al Tpoetopdlel Tovg paBNTES Yio TPayLLOTIKN XPNOT TS YADGGOG;

[Marti; Mmopeite va 10 TekUNpIOGETE e eUmEpia;

T6: Noau, oe peydro Babud 1o Al umopel vo mpoetoldost Tovg podntég yioo v
TPOYUOTIKY YPON TG YADOOOG, Yyioti Tovg ekbétel oe Kabnuepvd Kol peaAloTIKA

oevapia emkowvaviog (m.y. ta&ida, epyacia, culnTNoelg ™S KadnuepvoOTHTOC).
IN: ITiotedete 6T Al pmopet va evieyvoet ) dnpovpytkotta tov padntov; Iarti;

T6: H Al pnopel va gvioydoetl T ONUovpytkota tTov pHodntav, Kabdmg Tpoceipet
1Wéeg, mopadeiypato mov tovg Ponbodv va avomtuCovv Tn oKEYN TOLG KOl VO
TEPAUATICTOVV UE TN YADGGa. Q6TOG0, ¥peraletal Tpocoyn, Yoti 1 aAdyloTn Yp1on
umopei va £xet avtifeta amoteréspota: ot pabntég va facilovtal veepPoAiikd e avTnv

KO VO LELOVETAL 1] TPMOTOTLTN OKEYT KO 1] ONULOVPYIKT TOVG EKQPUOT).

IN: Ocwpeite 6Tt 1 Al gvioyder v Kowovikn éviaén M v avtonenoidnon tov
pafntav  mpooeuykov/peTavactevtikov  vrofabpov;  Mmopeite  va  ddoceTE

OCULYKEKPLUEVO TOPAOELYLLL;

T6: Nat, T0 Al pmopel va evioyvoel Ty Kowwvikn €vtaln Kol tnv oavTonenoifnon
HaBNTOV TPOGELYKOD N LETAVAGTELTIKOV VTOPadpov, Yot Tovg divel T dvvatdTTA
vo €£00KOULV TN YAMGGO pe TOV OO Toug puiud Kot yopic eofo Adbovg. T
napadetypa, £vag podntig mov pabaivetl ) YAOGGo TG XDPOS LITOOOYNS UTopEel va
ypnoponolel To Al yia kabnpepvég dadikacieg (m.y. oyopd TPoidVIMV 1) ETKOIVOVI
070 GY0AEl0), BEATIOVOVTAG £TCL TN YAWGGIKT TOV AVEGT KOl VIOOOVTAG 7o Glyoupog

VO GUUUETEYEL OTNV TAEN KOL OTNV KOOV,

IN: Mg mowovg tpdmovg Bewpeite 6t a0 epyoreion Al pmopovv va vwootnpiEovv v
Evtaén LabnTOV TPOCPUYIKOD KOl LETAVACTEVTIKOL VTTOPaBpov oTIg YEVIKEG TAEELS Ko

vt
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T6: Metagpdlovtag Kot KatavodvTog KOAITEPO TO TEPLEYOUEVO TOV KEWWEVOV 1) TOV
aoknoemv. Me v €E0TOMIKELGN TOVL  TPOYPAUUOTOS OTOVOMV KOl TV

OPOACTNPLOTHTOV KOL LE TNV GUEST] VITOGTNPLEN TY. KATOVON OGN 001 YLDV.

IN: Xe moto Babud ta vapyovra epyareio Al mepthapfdavovy mapadeiypota coppfotd

LE T TOAMTIGHIKE VTOPabpa TV pobntdv cag;

T6: Xe vyevikég ypouuéc, to gpyoreion Al mpoo@épovv KATOW TOATIGUIKA
TPOGUPUOCUEV TAPUOELYLOTA, OAAG Ol TAVTO ETAPKDOG N He akpifela yioo Oha To
voPabdpa. Xvyvd ypetdletor 1 ToapEUPOCT) TOL EKTOOEVLTIKOV Y10 VO SIOCPOAICTEL OTL

TO VAMKO givon Tpaypatikd KoTdAANAO Kot GUUTEPIANTTIKO.

IN: IIéco onuavtikd Oewpeite vo eVOOUATOVOVIOL Ol UNTPIKEG YAMGGES Kot

TOMTICUIKG GTOLXELD TOV HLOONTOV GTIC YNOLOKEG TAUTPOPLLES;

T6: Eivar moAd onuavtikd, ywti n evoopdtoon g pUnTpikng yAMcoog Kol tov
TOATIGIKADV GTOYEIDV EVIGYVEL TNV KATAVONGT), TNV OVTOTETO1ONoN Kol TO aicOnua
évtaéng tov padntov. Eniong, kdvetl tn pdbnon mo ovclaoTiky Kol GUUTEPIANTTIKY),

KaBmG cLVIEEL TN VEX YVAOOT LE TIG EUTEPIEG KO TNV TALTOTNTE TOLG,.

IN: TI6co miotevete 6Tt m Teyvnmy Nomuoolhvn Oa emnpedost T1 EKTOUOEVTIKY

ddwkacio 6To HEAALOV Kou yoti;

T6: H Teyvnt Nonpoovvn Ba ennpedoetl oHovTIKd TV EKTUOELTIKT dtadikacio 6To
puéALOV, yioti Ba emtpéyel mo e€atopikevuévn Halno, AUecn avatpoPododTNoN Kot
ocvveyn vrootnpiEn TV padntaov. Exiong, Ba d1evkoAbvel To €pyo TV EKTAIOELTIKOV
oV mpoetolacio kol a&loldynon. Qotdco, n enidpacn ™ Ba e&aptnBei amd To TAC
Ba ypnowomombei, dote Vo cupmAnpOveL Ko Oyt v avtikadiotd tov polo Tov

EKTTAOEVTIKOD.

IN: TToteg elvar ov peyoddtepes avnovyleg cog GYETIKA LE TN YPNON TEXVOAOYIDV

Teyvnmg Nonpooshvng amd modid Kot vEoug 6to PEALOV, Oyt LOVO GTNV EKTaidEVoT);

T6: O1 peyordtepeg avnovyieg oxetikd pe ™ xpnon Texvnme Nonpoobvng amd motdid
Kot vEoug givan 1 vepPoiikn e£dptnon and v TeEXVOAOYia, TOV UTopel vo, ETnpedoEL
TNV KPLTIKY oKEYN Kot TNV aveEaptnoio tovug, kabmg kot 1 ékBeon o avaSldmoTes 1

TOPOATOINUEVEG TANPOPOPIEG KOl 1] TPOGTAGIO TPOCOTIKMOV OEOOUEVMV.
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IN: T eidovg avdykec Exete ) TLvTOSTNPIEN Oa XPe1OlOGAGTOV Y10 TV ATOTEAEGLLOTIKY

YPNOM TETOL®V EPYOLEI®V;

T6: Towg Ba Tav ypNon KATow EMUOPPMOT|. ZVYKEKPIUEVO, €IVl GNUOVTIKY M
exmaidevon ot ocwoty mawoywywkn aomoinon g Al oty afloAdynon g

a&10TIoTIOG TOV ATOTEAECUATMV TNG KOl TNV TPOGTOGIN TPOSOTIKDOV dEGOUEVMV.

IN: TToc pavtaleote Tov peAlovtikd poro ¢ TN oty ekmaidevon kot oo frpota
Oewpeite 6TL TPEMEL VO KAVOLV 01 EKTOLOEVTIKOL (DGTE VO TPOETOLAGTOVV Ol 10101 Kot

Ol LoBNTES TOVG Y10 AVTO TO HEAAOV;

T6: H TN oto péhdov Ba €xel vmoopiktikd poro kot poro e&atopikevong oty
eknaidevon, Ponbaviag otn owackaiio, v a&oAdynon Kot ™ padnon pe mo
TPOCAPUOCUEVO  TPOTO Yyl KABe pobnt). Ot ekmoudevtikol  ypeldletor  va
EMUOPPMOOOVY GTN ¥PNON TNG, VO AVATTOEOLY YNOLUKES KoL TOSUYWYIKEG SEEIOTNTEG

Kot vo. KaBodnyohv toug pantég 6t cwotr, vtevhuvn Kot kprrikn xpnon e TN.
IN: Xag evyoptotd TOAD Y10 TNV GLUUETOYT CGOG GTNV EPELVA LLOV.

T6: Kot ey® gvyoplotm

Interview 7

IN: Interviewer

T7: Teacher 7

IN: KaAnuépa, ovopalopon Xapaptin 'ewpyio kot ipon @ortTpio Tov LETATTUY KOV
Language Education for refugees and migrants. Ep, apykd 6o ffsha vo oe
EVYOPLOTCM YO TNV GLUUETOYN GOL 6TV épgvva pov. H cuvévtevén yivetar 6to
TAOIG10 TNG OUTAMUATIKYG OV Epyaciog Tov e0TIAleL otV Xpnon epyoreiov Teyvng
Nonuoovvng , Al, oty dwWackoAic TPOoEHY®V KOl HETOVACTOV MHOONTOV Kot
padntpov . Oa Nl vo 6 eVUEPDOC® Kol Vo 6€ doPefatdow Tmg 1 aKkoAovdn
épevva Bo dlTnpnoEl TV OVOVULUIN TOV GUUUETEXOVI®MV TNG Kol TMG O€ Koo
nepintoon oev Ba dnpocievdel kovéva amd to TpocwmiKG cov otoryeio. Eioot

COUP®VN VA EEKIVI|COVLE;
T7: Nat, puowa.

IN: Ileite pov Atyo Aoya yio v eumepio 6oG e TOAVYADOGGIKA TULLOTOL.
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T7: Epyalopon 600 ypovia o tunquo ZEIT.

IN: TTog B a&loAoyovsate T YAMOOIKN EMAPKELN TOV LAONTOV GG GTNV EAANVIKN

YADGGO GTNV apyn TNG OYOAKNG YPOVIAS;
T7: Me khMpoka and 1o va £mg To TEVTE, 1| amdvinon eivot 2

IN: IToleg eivor ot onuavTiKOTEPEG YAMGGIKEG OLOKOMES OV avTIUETOTILOVY O1

nadntég oag;

T7: To Ae&1AOY10, TO GLVTOKTIKO KO TO YPOUUOTIKA QOLVOUEVOL.

IN: 1660 e£oiKel®UEVOG E1GTE YEVIKA LE TN XPNOT) TEXVOAOYING OTNV EKTAIOELON;
T7: Apketd eEokelmpévog

IN: Xpnowomnoteite ynorokd epyaieio otn ddackaria cog; Av val, TOGO GLYVA Kot

pe mowov Tpdmo; Av OyL, motot efvor ot Adyot,

T7: Nou ypnowonow®, eufabive oTig SodpacTikég dpacTnplOTNTES LE TNV YPNoN

TPOTLEKTOPOL.

IN: Il6co efoweiwpévog giote pe v Texyvmt| Nonpoovvr; Me molovg Tpdmovg

eEowcerwnKate pe ovn;

T7: IToAV, amo Tpocwmikn xpnon

IN: TT6c0 vrooTpiKTiKd £ivor TO0 oYoAEl0 GOg oTN YPNON VEOV TEXVOAOYI®V Kot Al;
T7: Oy ko ToA0

IN: Xpnowomnoteite kaBoLov epyadeio TexvnTAg VONUOGHVIG 6T d1d0cKaAa GOg;
T7: Naw, xpnoiponod kuping to ChatGPT

IN: X moeg dpactnprotreg ta xpnoonoteite cuvibmg; Mmopeite va [Lov ddoeTE Eval

TAPAdEY AL,
T7: Ztmv onuiovpyio UAA®V epyaciag.

IN: "Eyete ypnopomomoset gpyaieia Al o pabntéc mpoopuycod 1 HETAVOCTEVTIKOV

voBabpov; Av val, TEPLYPAYTE LLE TOLOVG TPOTOVG.

T7: Nou, pe @O gpyasiog, eEQTOMKEVHEVA Y10l TIG AVAYKES TOV KAOE pabnt)
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IN: ITog drapépet 1 xprion ¢ Al amd wo tapadoctokég pebddovg ekpuddnone Yrwooog
N Ae&oyiov;

T7: Kéver tnv dtdackoario o S1odpacTikni
IN: ITowx etvon M Yevikn cog otdon anévavtt oty Al oty ekmaidcvuon Kot yoti;

T7: IToAb Betucn yiati Oewpd O6TL eivan Eva epyareio mov pe Ponbdet va kdved KaAvTepa

TNV 00VLAELA OV Ko Vo, BonBdam Tovg pabntég pov pe Baon Tig avaykeg Tov Kobevoc.

IN: Tlog avtilappdveote tov poro e Al oy evioyvon g ddackaAag Kol TNG

puébnonc yYAwsowv;
T7:Zav éva oAb yproipo epyareio
IN: IToteg dvokorieg avtipetonilete ot ypnon epyareiov Al; Adote mapadetypota.

T7: Kanoteg popég ot amavtioels mov divel dev eivol cwotég kot emiong dgv vdpyeL o

KaTdAANA0G e£0TAIGIOG 6T GYOAEl.

IN: Eiote eviuepog yia mbavotg kivovvoug amd 1t ypnon Al amd poabnrtég; Tloovg

TOMOVG KIVOUV®V €YETE EVIOTIOEL,
T7: N gipon, 0 facikdtepog Kivouvog givor 1 TapamAnpo@opnon

IN: [Tow Bewpeite Ta onuovTkdTEPO NOKA Ko Kovwvikd {ntipata mov oyetilovton

ue tn xpnon g Al oty exnoaidevon;
T7: H ovBevikotnta

IN: Tlog Bsmpeite 6T Ba TPEMEL 01 EKTAOEVTIKOL KOl TOL LOPVUOTO VO, AVTILETOTILOVY

{ntpoato OTwe N TPooTacio SEGOUEVAOV, 1] 1IGOTNTO KOl TO YNOLOKO YOG,
T7: Me cvveyng ekmaidevuon Kot EVIUEP®OT), TAV® GTO OVTIKEILEVO

IN: Oewpeite 011 1 Al cag Bonbd ot mpoetoacia, tn deaymyn g ddackariog,
v afloAdynon Kot TNV ovoTpoPodoTnon oTovg pobntéc; Mmopeite va dmoete

CLYKEKPLUEVO TOPAOETYLOTO OO TNV EUTEPIN GOG;

T7: Noi miotedm 61t fon0det Todd katd tnv S1dackoAia, (e TV €0PECN VEOV 10EDV Kot

oTNV SWTOTOOT TOVS HECH OO SLUOPACTIKESG TEXVIKEC.
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IN: IToteg otpatnyikég Oewpeite mo anotedecpuatikég yio ) xpron Al ot dwdackaiio

YAwGoov; Mropeite va eEnynoete yloti Kot mmg TG poproleTs;

T7: To eatopukevpévo Tpoypappa ylorti propod pe Bdon Tic ovaykeg tov kébe padnt

va OTIAE® VAIKO oL EEpm 6TL Ba Tov Pondnoet

IN: Tlow Bewpeite ta onuoviwkodtepo mAcovekthpata g Al omv exnaidsvon

yAwooav; [Nati; Mmopeite vo Ta GUVOECETE e EUMEPIEG COC;

T7: Ocowpd 61t eivarl o1 TOAAES 10€e¢ Yiati cov divel TPAYUATO TOV €60 POVOS GOV OEV
Umopeic vo oKePTEIG, omoTe Tav £X £va TOdi Y10 TopAdELy Lo TOV SOVGKOAEVETAL GTOL

PALOTO LTOPD VO PTIAE® TThpo TOAAL TPpdyLoTa Yo va ToV Bondncwm

IN: Ocwpeite 6T | Al Behtidverl ™ YAwookr| endpkeia Tov padntov; [Nati motevete
ott ovpPaiver avtd; Mmopeite va ddceTe cvyKekpuyéva mapodeiypato oand v

eunepio cog;

T7: Nou 10 moted®, kbvel toug pobntég mo evepyods omnv ekuddnon. Otav
YPNOWOTOIElG €KTOG amd TIC OVAYKES TOV HOONTOV Kot TO EVOLNQEPOVTO. TOVG

onpovpyeic ota madd Evo LEYAAO EVOLAPEPOV Y10 TO LAONLLAL.

IN: ITwotedete 0T Al emnpedler ™ cvppeToyn T@v padntov oty taén; Me motov

TpOT0; MTopeite vo 0DGETE GLYKEKPIUEVO TOPAOETYLOTO OO TNV EUTELPIN GOG;

T7: Mg v moAv dwdpactikotnra Bo Ereya yoti ektdg omd pUAAL epyaciog PUmopeic
Vo QTIAEELG Ko GAAL TPAyHaTo OTmG EIKOVES,KOMK Kol GAAD TOV OVTO APEGEL GTOVG

pontéc.

IN: TTiotevete 6T Al TpogToalel Tovg Lo TES Y10 TPAYLLATIKT YP1|OT TNG YADGGOG;

[Mati; Mmopeite va 10 TekUNpLOGETE e epmEpias;
T7: Not 1o motedm, aALd 6€ cuVOLAGUO [e TNV KaBodNyNon TOV SACKAAOV.
IN: ITiotevete 6T M Al pmopet va evieyvoet T dnpovpykotta tov padntov; Iarti;

T7: Nou ywti, pe Pdon ta evolapépovta tov kébe pobntn, mpocoapprdlels Kot Tic

TEYVIKES LB LaTOG.

IN: Ocewpeite 6Tt 1 Al evioyder v Kowovikn €viaén M v avtonenoibnon tov
panTdv  TPooPLYIKOV/UETOVOOTELTIKOV  vOPabpov; Mmopeite vo  OdoETE

OLYKEKPLUEVO TOPAOELYLLL;
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T7: Nou 10 miotedm, Kavel Tov padntég va "yayvovion" mepiocodtepo Kot va avalntodv/

QPOLOIBVOVY TNV KOVATOVPO, TG YOPOS TOV TOLG VITOOEXETOL.

IN: Mg mowovg tpomovg Bewpeite 6t1 Ta epyareion Al umopodv va vroatnpi&ovv v
Evtaén LabnNTOV TPOSPUYIKOD KOl LETAVACTEVTIKOD VTTOPaBpOv GTIg YEVIKEG TAEELS Ko

yoti;

T7: Adym g peyding dadpactikdtntog tov Al, emtaydvel v cvvepyacio petald
TV podntov. Emmiéov, 1o Al e§omAileton pe pia "Bapia faon dedopévav pe ototyeio
amd OAO TOV KOO0, UE OTOV TOV TPOTO Ol KOVATOVPES To NON Kot T 0o TV

padntav, yvopifovror peta&d Toug.

IN: ¢ oo Babud ta vapyovta epyareia Al tephappdvovy mapadetypoata copfotd

LE T TOMTIGHIKE VTOPabpa TV pobntdv cag;
T7: Me xMpoka and 1o éva £mg To TEVTE, 1| amdvinon etvae 5

IN: II6co onuaviikd Bewpeite vo EVOOUATOVOVTOL Ol UNTPIKEG YAMOOEG Kol

TOMTIGKE GToLyEld TOV HOONTOV OTIC YNOLOKES TAATQOPLLECS;
T7: Ihotevw 6T givon Tépa TOAD avaykaio

IN: TI6co miotevete 6tt 1 Teyvnm Nomuoohvn Oa emmpedost T EKTOUOEVLTIKY

dwdkacio 6to pEALOV Kot yioTi;

T7: Ziyovpa Ba eivar éva peydrlo Koppdtt otnv dwdackaiio Tov LEALOVTOS yloti etvan

NnoN Kot 6115 Lwég pog

IN: Tlotweg elvar ot peyoddtepeg avnovyie cog OYETIKE UE TN YPNOTN TEYVOAOYUDV

Teyvnmg Nonpoohving amd madid Kot véoug 6to PEALOV, Oyt LOVO GtV eKTaidevon);
T7: H pn avantuoén kpitikng okéyng

IN: T eldovg avaykeg £xete 1 TLvTOGTHPIEN Bl YpelaldCACTAV Y10l TV ATOTEAEGLOTIKY

YPNON TETOLWV EPYOLEi®V;
T7: llepiocdtepa epyalreio Kot cUVENNG EKTAIOEVLGT TAV® GE AVTA

IN: Tlog avtaleote tov peAhovtikd poro g TN oty ekmaidevon Kot Towol fritoto
Bewpeite 6T TPEMEL VO KAVOLV 01 EKTOLOEVTIKOL (DGTE VO TPOETOLLAGTOVV Ol 10101 Kot

o1 LoBNTES TOVGS Y10 OVTO TO HEAAOV;
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T7: Oa emtayybvel v ekpdOnon tov padntov oy oKtk VAT, Yo avTd B TPEmer

VoL VILAPYEL GUVEYT EVIUEPMOGT Y10 TOVG KIVOVVOLS KOl TIG SUVATOTNTEG.

IN: Zoc evyopltotd mapo oA Yo Tov ¥povo cag. Kdamov €d®d olokAnpobnke m

oLVEVTELET oG,
T7: Kot ey®d cog evyoploto.
Interview 8

IN: Interviewer

T8: Teacher 8

IN: Kainuépa, ovopdlopor Zapaptin I'ewpyia kot gipton @oitiTplo T0L LETATTUYLOKOV
Language Education for refugees and migrants. Ep, opywkd 6o n0sko va oe
ELYOPIOTICM YO TNV GLUUETOYN GOV otnv épgvuva pov. H ovvévievén yivetar oto
TAOIG10 TNG SUTAMUATIKNG OV Epyaciog Tov e0Tlalel otV xpnomn epyareiov Teyvnig
Nonpoovvng , AL, ommv OwWackoAio TPOCEVY®OV KOl UETOVOCTOV HOONTOV Kot
pantpiov . Oa NBeha va oe evUEPOC® Kol Vo 6€ doPefatdom g 1 akdAovOn
épevva Bo dloTnpNoEL TNV OVOVLUIO TOV GUUUETEXOVI®OV TNG Kol MG CE Koo
nepintwon oev Ba Onpocievbel Kavéva amd to mpoocwmikd cov ototyeia. Eioon

COLP®VN Vo EEKIVIGOVUE;

T8: Nau, BePoaimc.

IN: Ileite pov Aya Adyta yio TNV EUTEPIN GOG LE TOAVYAWMGGIKE TN LLOTAL.
T8: Avckorieg onv emKovmvia, TEPLOPIGUO 6T culnTNnOo.

IN: TIog B a&odoyovsate T YAMOOIKN EMAPKELN TOV LAONTOV GOG TNV EAANVIKN

YADGGO GTNV apyN TNG OYOAKNG YPOVIAS;
T8: EAdyiotn, d¢ yvopilovv Bacikd mpdypota

IN: Tloteg elvar ot onuovtiKOTEPEG YAWMGOIKES OVOKOAIEG oL avTeTOTILOVY Ol

pontég oog;

T8: Avalpafnrtiopog

IN: 1660 g&okelmpévn loTe YEVIKA LE TN YPNON TEXVOLOYING OTNV EKTTALOEVON;
T8: Eipon og kado eminedo
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IN: Xpnowonoteite ynoakd epyareio otn ddackaiio oag; Av val, OGO GUYVA Kot

LE TTOLOV TPOTO;
T8: ITadvta og kKabnuepwvn Paon

IN: II6co eEoweiwpévn eiote pe v Teyvnm) Nompoovvn; Me mowovg Tpdmovg

eCokeltmOnKote pe ovty;

T8: Méca amd 10 PETATTLYLOKO TOL OAOKANPMOGCO TPOTEPCL TAV® GTNV NAEKTPOVIKN
péaonon.

IN: TT660 vTooTNPIKTIKO Elval TO GYOAEID GOG OTN YPNOT VEOV TEYVOLOYI®V Kot Al;
T8: Atyo vmootpikTiKd, deV VILAPYEL KATUAANAOG K ETOPKNG EEOTMGUAC.

IN: Xpnowomoteite kaBoAov epyadeia texvntig vonpuochvng 6t ddackaAio cag;

T8: Nat ypnoyonou®.

IN: Xg moteg Spactnprotreg ta xpnoonoleite cuvndmg; Mmopeite va Lov ddoeTe Eva

TapAdEY L,

T8: To kahoot epyoieio mayvidomomong. Méoa amd to moyvidor pabaivelg

dwokedalovtac. Xe OAa T pobdnuata Wmopeic va to evtdEes.

IN: "Eyete ypnopomomoset gpyaieia Al o pabntéc mpoopuycod 1 HETAVOCTEVTIKOV

vroPabdpov; Av vai, TEPLYPAYTE LLE TOLOVS TPOTOVG.

T8: To npoonab®d péca and to kahoot, alhd vdpyovv mo dvokoAa Oéuata OTmG

ETIKOVOVIOL.

IN: TTog srapépern yprion g Al amd mo mapadociakés peddoovs ekpadnong yAocscog
N Ae&hoyiov;

T8: Awaokeddlovv To Tondd pEca amod T SdPusT.
IN: ITowx etvon M yevikn cog otdon amévavtt oty Al oty exmaidsvon Kot yoti;

T8: Eiuon vrép, yiati €yel pmet ot (o pag K ot Hobntég apopoidvovuy e0KOAN K
ypryopo ) véa pdbnon.

IN: Tlog avtihappaveste tov poio g Al oty evioyvon g ddackaiiog Kot TG

puébnonc yYAwsoov;
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T8: Eivan yprioyo epyaieio.
IN: IToteg dvokolieg avtipetonilete ot ypnon epyoreiov Al; Adote Tapadetypota.
T8: Aev avtipetonilom Kamolo TpoPAnua.

IN: Eiote eviuepn yo mBavovg kivdovoug amd ) ypnon Al and pabntég; Iowovg

TOTOVG KIVOLVOV EXETE EVTOTIGEL,
T8: Oha pe pétpo, ondte Bewpd OTL deV VILAPYEL KIVOLVOGS, 0POL VTTAPYEL EAEYYOC.

IN: TTown Bewpeite ta onuovtikdtepo NOIKA Kot Kovmvikd (ntnuata tov oyetilovion

ue  xpnon g Al oty exnaidevon;

T8: Ot 0 pabnrng 6¢ Prhtpdpetl avtd mov Tov mopeyel To Al epyaieio kot To dyeTon

O MG TOL TOPEYETOAL.

IN: [Tog Bempeite 011 o TPémer 01 EKTOOELTIKOL Kot TaL WOPVUATO VO OVTILETOTILOVV

Intuata 0ntmg N Tpoctacio 6£doUEVEV, N 1IGOTNTA Kot TO YNOLoKO XAGH;
T8: Mg éheyyo mdvto Kot S1oKPLTIKOTNTO.

IN: Oewpeite 011 Al cag Bonba oty mpoetoacia, tn deaymyn g dbackaiiog,
™V a&loAdYNoN KoL TNV avaTpo@odoTnon otovg padntéc; Mmopeite vo ddoete

CLYKEKPIUEVO TOPAOETYLLOTOL QIO TNV EUTTELPIN GOC;

T8: Bonbdetr modv, yati o moudd péoa amd moryvior Kot 0100pacTt apOUOUDVOLY

KOADTEPQL.

IN: TToweg otpatnycés Bewpeite mo amotedespotikég yio ) xprion Al ot didackaiio

YAwoov; Mropeite va eEnynoete yoti Kot mmg T1g eQoproleTs;
T8: Méoa and maryviol pe KatdAinio epyoireio.

IN: ITow Bewpeite ta onupaviikdtepa mheovektnuoto g Al oty exmaidevon

yAwooav; [Nati; Mmopeite vo Ta GUVOEGETE e gUmEpieg oaC;
T8: Awuokédaon, Taryvidomomon, 610dpaoT).

IN: Qewpeite 6t n Al Bedtidvel ™) YAwooikn endpkelo Tov pantdov; [Noti miotevete
otL ovpPaiver avtd; Mmopeite vo ddoeTe cvyKekpyéva mapadeiypato ond v

eunepio oog;
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T8: Méca and to moryviol o mondid eEackobHvTol 6TV YADGGO Kol GTNV EXKOWVOVIA.

IN: TTiotevete 6T 1 Al emnpedlel T cvoppetoyn tov padntov oty téén; Me molov

TpOTo; Mmopeite va 0MGETE GLYKEKPIUEVO TOPAOETYILATO OO TNV EUTEPIN GOG;
T8: BAém® meplocoTEPN EMKOWV®OVIQ, S10OPACT] K GUUUETOYN TOV LaONTOV.

IN: [Tiotevete 6T Al Tpoetondletl Tovg LoBNTES Yo TPAYLATIKY] XP1oN TS YADOGOC;

[Mori; Mropeite vo 10 TEKUNPLOGETE e gpmelpioL;

T8: Nat, yroti péoa amod kabnuepvi tpipn K £aoknon, PEATIOVETOL YAMOGIKA.

IN: [Totedete 6T Al pmopel va evioydoet T dnpovpywotnta tov podntov; [Norti;
T8: Nau, yati maipvovv epebicpata kot véeg 10€eg!

IN: Ocwpeite 6Tt n Al gvioyder v kowovikn éviaén M v avtonenoidnon tov
pontov  mposeuykov/petavactevtikod  vrdfabpov; Mmopeite va  ddoeTe

OGULYKEKPLUEVO TOPAOELYLLOL;
T8: Nau otwodnmote, Yot feAtidvovtal YAmwooikd k viowbovv avtonemoinon.

IN: Mg mowovg tpdémovg Bewpeite 6t Ta epyoreion Al pmopodv va vrootnpi&ovv v
Evtaén LabnTOV TPOocEUYIKOD KOl LETAVACTEVTIKOL VTTOPaBpov GTIg YEVIKEG TAEELS Ko

youti;
T8: Méoa and epyaireio mov fonbovv 6TV mOYVISOTOINGN K GTNV YAOWGGIKY| Ladnon.

IN: ¢ oo Babud ta vapyovta epyareia Al tephapupdvovy Tapadeiypota copfotd

LE TO TOMTIGHIKE VTOPabpa TV pHobntdv cog;
T8: Ae vopilwm o1t eivon svpPartd o emBountd Paduo. Xperalovron Pedtioon.

IN: IIéco onuavtikd Bewpeite vo EVOOUATOVOVIOL Ol UNTPIKEG YADMGGES Ko

TOMTICUIKG GTOLXELD TV LOONTOV OTIC YNPLOKEG TAUTPOPLLES;
T8: Eival moAd onpovtiko.

IN: Tl6co motevere 6t1 1 Teyvnt Nonpoobvn Oo enmpedost T eKTOOEVLTIKN

dwdkacio 6to HEALOV Kot YioTi;

T8: Eivar to péidrov.
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IN: IToleg eivar o1 peyaAdTepeg avnovYIEG OOG GYETIKA HE TN XPNON TEXVOAOYIDV

Teyynmc Nonpoovvng amd moidid Kot vEovg 6To LEAAOV, Ol LOVO GTNV EKTTAIOELON);

T8: Oa N0era va PIATpdpovV To Tandld K o1 VEoL OTL ToVg cepPipetan K Ol OmAd VoL TO

amodéyovtat. Na £xovv OnAadn KPLTIKY oKEYT).

IN: T eldovg avaykeg £xete 1 TLvTOoTAPIEN B ¥ pelaldcACTAV Y10l TV ATOTELEGUOTIKY

YPNOM TETOL®V EPYOLEI®V;
T8: Na éxovv 0leg o1 TéEeig e£omAMopd TeYVOAOYIKO K OO ToL GYOAE QL.

IN: TToc pavtaleote Tov peAlovtikd poro e TN oty ekmaidevon kot oo frpota
Oewpeite OTL TPEMEL VAL KAVOLV Ol EKTOUOEVTIKOL (GTE VO TPOETOLAGTOVV Ot 10101 Kot

01 LoONTéC TOLVg Yo AT TO LEAAOV;
T8: Ewdw| ekmaidevon, oepuvapia, pLeTomtuytokd kot embopia yio yvaoon.

IN: Edc oAoxAnpdbnke n cuvévtevén Hog. Zag evyaploTd TOAD Yo TNV GUUUETOYN

oG,
T8: Kot ey®d gvyapiotod.
Interview 9

IN: Interviewer

T9: Teacher 9

IN: Koinuépa, ovopalopar Zapaptln lewpylo kot ipon goitnTplo 1oL HETATTUYLOKOD
Language Education for refugees and migrants. Ep, apywd 6o nbeho va oe
ELYOPIOTIC® YO TNV GLUUETOYN GOv otnv épgvuva pov. H ovvévievén yivetar oto
TAOLG10 TNG SIMAMUATIKNG LoV €pYaciog mov e0TIAlEL otnV Ypron epyareinv Texvnmg
Nonpoovvng , Al omv OwWackoiio TPOCEVY®OV KOl UETOVOCTOV HOONTOV Kot
pontpiov . Oa NBeha va oe evnuePOO® Kol Vo 6€ doPefatdom T 1 akdAovON
épevva o SlTnPNoEL TNV OVOVLUIO TOV GULUUETEXOVI®OV TNG Kol MG CE Kopio
nepintwon oev Ba dmpooctevdel kavévo amd to mpoocwmikd cov otoryeio. Eioon

COUP®VN VA EEKIVI|COVLE;
T9: Nau, BePaimc.

IN: Ieite pov Aya Adyta yio TNV EUTEPIN GOG LE TOAVYAWGGIKE TN LLOTAL.
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T9: 'Exo epyaoctel 6e TOAYA®GOIKO TUNLO VTOJOYNG, OTOL O1 LOBNTEG TPOEPYOVTOV
amd SPOPETIKEG YAMOGIKES Kol TOMTIGHIKEG opddec. H gumepia avtn pe fordnoe va
avamTOHE® SLOPOPOTOMUEVES OOAKTIKES TPOKTIKEG KOL VO EVIGYVO® TN SIOTOAMTICUIKN

pov gvatsOnaia.

IN: TIog B a&lodoyovsate T YAMOGIKN EMAPKELN TOV LAONTOV GOG TNV EAANVIKN

YADGGO, GTNV aPY1| TNG OYOAKNG YPOVIAC;

T9: H yAwoon endpkelo Tov LodnT®dv 6Ty opyn TG SYOMKNS XPOVIAS KULOVOTOV
amd oAV Pacikd £mg PETPLO eMIMESO, LE ONUOVIIKEG JLOPOPOTONCELS METAED T®V

pafntov.

IN: Tloteg eivar ot onuavtikdtepeg YAMOOIKES OVGKOAIEG OV AVTILET®OTILOVY Ol

padntég oag;

T9: Agpopodv 10 Aeg&Adylo, v Katavomon ypomtoh AOYOL KOl TNV TOPAYy®YN

TPOPOPIKOD KoL YPOTTOV AOYOU.
IN: I1660 e&oketmpévn elote yevikd pe tn ypnon texvoroyiag otnyv eknaidevon);

T9: Eipon apketd efoiketopévn pe tn xpnon te(voroyiag otnv ekmaidevon Kot

a&loToL® GLYVA YNELoKA epyaieia 6T S1O0GKOAA.

IN: Xpnotpomnoteite ynoaxkd epyaieio ot ddackaAio cog; Av val, 1060 GuyVA Kot

Le motov Tpomo;

T9: Noi, ¥pnoHOTOU® GLYVA YNOLaKA epyarein, OT®MG dAOPUCTIKEG TOPOVCIAGELS,
EKTTOOEVTIKEG EQOPUOYEG KOl YNOPLOKO EKTOLOEVTIKO VAIKO yloo TV €vioyvomn g

GUUUETOYNG Kot TNG Labnong tov padntov.

IN: II6co eEowerwpévn eiote pe v Teyvnm Nompoovvn; Me mowovg TpdTOLG

eEowerwnKate pe ovn;

T9: Eipor apxetd eéoketopévn pe v Teyvnm Nonmpoohvn péco amd Tpocomikn
YPNON, EMUOPODOCELS KOl TNV 0EOTOINGYT TNG YO TNV TPOETOUACIO EKTOLOEVLTIKOD

VAMKOV KOl dPACTNPIOTHTOV.

IN: IT660 vrootnpikTikd givar To oYoAelo oag otn YpNon VEOV TeXvoroyIdV Kot Al;
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T9: To oyoAeio elval apKeETE VTOGTNPIKTIKO GTN YPNOT VEDV TEXVOAOYIDV, TOPEXOVTOG
Baowo eEomAopnd kot evBoappivoviag TV alomoinon yneKkov epyoreiov o

dwackaAio.
IN: Xpnowomnoteite KaBOoAoL epyareia TEXVNTNG VONUOGVUVNG OTY| 01000KAAIN GOGC;

T9: Naut, xpnOOTOLD TEPIGTAGLOKE EPYOAEID TEYVNTIAG VOTLLOGVYNG Y10, T dNHIoVpYia
EKTTOOEVTIKOD VAIKOV, OPACTNPIOTATOV KOl TNV TPOCUPLOYN OCKNGEMV OTIG OVAYKEG

TOV HonTOVv.

IN: Xe moteg dpactnplotTreg Ta xpnoonoteite cuvnOmg; Mmopeite va Lov ddoeTE Eva

TAPAdEY AL,

T9: Ta ypnowomolid kvpiwg Yy T OMpovpyio. EKTAOELTIKOD VAKOD Kot TN
dwpoponoinon dpactnplotitev. ['a mapdaderypa, dSnUovpyd acknoelg Ae&thoyiov 1

OTAOTOMUEVE, KEILEVO TPOGAPUOGUEVO GTO EMIMEO TV HLOONTOV.

IN: "Exete ypnoyonomoet epyareia Al og pontéc mpocsuyikov 1 HETAVOGTEVTIKOV

voPabdpov; Av vai, TEPLYPAYTE LLE TOLOVS TPOTOVG.

T9: N, &o ypnowomomoet epyoieion Al yia 1 onuovpyioc TPOCAPUOGUEV®V
OOKNGEMV, ATAOTONUEVAOV KEWWEVOV KOl VAIKOV evioyvong Ae&thoyiov, avaloya LE TO

YAOGGIKO EMIMESO TOV LOONTAOV TPOGPLYIKOD KOl LETOVAGTELTIKOD VTTOPaOPOV.

IN: TTog srapépern yprion g Al amd mo mapadociakég peddoovs ekpadnong yAwcscog
N Ae&oyiov;

T9: H Al emtpénel mo queon e&atopikenon Tov MKV, TayOTEPN TPOGAPUOYN GTO
eninedo TV poOnNTOV Kot dnuovpyio SPOPOTOMUEVEOV  OPUGTNPLOTHTOV, GCE

avtifeon e T1g Tapadootakés Lefddovg mov eivar mo 6Tadepég Kot AyOTEPO EVEMKTEG.
IN: ITow givon 1 yevikn cag otdon anévavtt otnv Al oty eknaidevon Ko ylori;

T9: H otdon pov anévavtt oty Texyvnt| Nonpoovvn oty ekmaidgvon ivor Betik,
kaOdg pmopel vo vmootmnpier 1N Olagopomoinon g OwackoAiog Kot TNV
eCatopkevpuévn udbnon, apkel vo ypNOIUOTOIEITOL E TOOOY®YIKO KPITHPLOL KOt

KPLTIKT OKEY.

IN: ITog avtilapPdveste tov poho ™g Al oty evioyvon g dwbackoiiog Kot ™G

puébnonc yYAwsoov;
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T9: O poérog g Al oV eKTaidELGT YA®GOOV TOV OVTIAGUPBEVOLLOL MG VTTOCTNPIKTIKO
Kol EVIGYLTIKO, KaBmG Bonbd otn dtopopomoinomn e dwdackariag, otnv eatopikevon
g péOnomng Kot GtV GUEST TOPAY®YN KATAAANAOL EKTOOEVLTIKOD VALKOV, TAVTa LE

Today YKy Kabodnynon.
IN: IToteg dvokolieg avtipetonilete ot ypnon epyoreiov Al; Adote Tapadetypota.

T9: O1 Bacikéc SuoKOAES APOPOVV TOV YPOVO TOL OTTALTEITAL Y10 TV TPOCUPLLOYT TOV
VMKOV, TV ovaykn eiéyyov g akpifelog tov amotedecudtov g Al kot ™
dto@aion 0Tt T0 TaPayOUEVO DAKO givorl Today@ytkd katdAAnio. o mapddetypa,
Kamoleg @opég yperdletoan onuavtikn eneepyocio o€ KePeEVO, 1) OOKNOCELS TOL

onpovpyei n Al dote vo avtamokpivovtol 6To eninedo Tov Hodntov.

IN: Eiote eviuepn vy mbovoig kivovvovg amd tn ypnon Al and padntég; ITlowovg

TOMOVG KIVOHV®V €YETE EVIOTIOEL,

T9: Eipon evipuepn yia mBovoig Kivovvous, 0mmg 1 vrepPoikn e&aptnon and v Al,
N avTypoapn xopig Katavonon, Kaddg kot 1 mhoavn xpnomn ovakptBovg 1 aKatdAANAov
nepleyopévov. I'io Tov Adyo avtd, dive Epeacn oty kabodnynon Kot oty avarTuén

KPUTIKNG OKEYNMG TOV HaOnNTOV.

IN: TTowa Bewpeite To onuavtikdtepa Nk Kot Kowvwvikd {ntquota mov oyetilovral

ue tn xpnon g Al oty exnoaidevon;

T9: Ta onupavtikdtepa MOKEA kot Kowovikd Cntfiuate aeopodv Ty 1ot Ta
npdcsPaong oy texvoroyia, v mlavn e£dpmon tov podntov and v Al, v
TPOCTUGIO TPOCHOTIKMY OEOOUEVMV KOl TN GMGTI ¥PNON TG DGTE VOL U1V VTTOVOLEVETOL

N awBevtikn padnotokn ddikacia.

IN: Tlog Bempeite 6T Ba TPEMEL 01 EKTAOEVTIKOL KOl TOL LOPVUOTO VO, AVTILETOTILOVY

Inmuata 0nmg 1 Tpoctacio 0£doUEVOVY, N 1IGOTNTA Kot TO YNOLOKO XAGH;

T9: Ta {nmuota avtd mpénel vo avteTomilovtal e cageic Kavoveg xpnong g
TEYVOAOYIOG, EKTAIOELON EKTOUOEVTIKAOV Kot LodnT®dV o€ BEpaTa Yynelokng ac@aAELng
Kot Kprtikng xpnong g Al, kaBdg kan pe pépipva yo 160t Tpodcfacn OAov TV

LoONTOV GTIG YNOLOKES VTTOOOLES.
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IN: Ocwpeite 611 Al cag Bondd onv mpoetopacia, ™ oeaymyn g S1dacKaAinG,
™V a&loAdYNoN KoL TNV avaTpoPodOTnNon oTtovg padntéc; Mmopeite vo ddoete

CLYKEKPLUEVO TOPAOETYLLOTO OO TNV EUTEPIN GOG;

T9: Nat, n Al pe Ponbd onuavtikd tOc0 oV TpoeToacsioc 6GO Kot oIV
avaTpoEodOTNoN, KAOMG O1eLKOAVVEL TN ONUIOVPYID JAPOPOTONUEVOL VAIKOV,
EVOEIKTIKMOV OpOCTNPLOTHTOV KOl OCKNCEWMV. XT1 O0oKoAi Kot a&loAdynon
YPNOUOTOLD VITOGTNPIKTIKA, Y10 TV TPOGOUPLOYT TOV TEPLEYOUEVOD GTO EMIMEDO TOV
HaONTOV Kol TV TOpoyN MO OTOYXELUEVNG avatpo@oddtnone. [a mapdadsrypa,
ypnowonoww tv Al yw vo ONUIoOVPY® oTAOTOMUEVO KEIPEVO KOl OCKNGELS
KOTOVONoNG Yo, Lobntéc e YounAd YAwoo1ko eninedo, Kabmg Kol O10pOPOTOINUEVESG

EPOTNOELS AELOAOYTONG.

IN: TToteg otpatnykég Bempeite mo amoteleopoticés Yo xprion Al ot dwwackaiio

YAwooav; Mropeite va eEnynoete yoti Ko mmg TG epoaproOleTs;

T9: ITo amoteleopatikég otpatnyikeés Bewpd t ypron Al yia drapoporoinon tov
EKTTOLOEVTIKOD VAIKOD, TNV TPOCAPLLOYT SPACTIPIOTHTMOV GTO EMIMESO TOV LAONTOV Ko
™ dnuovpyia Sadpactik®v acknoemv. Tig epappdlo Kuplowg otV TPOETOLAGIN
VAMKOV KOl otV VIooTNPEN HaONTOV pE O0POPETIKES YAMOOIKES avaykes, ylotl

SLEVKOAVVOLV TNV £EATOUTKELON KoL TV KATOVONON).

IN: Iow Bewpeite ta onupaviikdtepo mheovektnuota g Al oty exmaidevon

YAooowv; [ati; Mropeite va ta cuvOEsETE e EUTELPIES GOC;

T9: Ta onuavtikotepa tieovektuata g Al eivarl n e€atopikevon g didackaiog,
N ToOTEPT TPOETOUAGIO EKTAOEVTIKOD VAKOD Kot 1 duvatdTNTa O10pOopoToinong
OPACTNPLOTHTOV OVA ENITEGO HoBNTAOV. XNV gumelpio Lov, avTo H1ELKOAVVEL WaiTEPQ
pontég pe  yapnAOTEPN YAMGOIKY  EMAPKED, KOOMG TOVG TAPEXETOL  TO

TPOGUPUOGUEVO DAKO KOl GTOYEVUEVT] VTTOGTNPEN.

IN: Qewpeite 6t n Al Bertidvel ™) YAwooikn endpkeio Tov pantov; [Noti miotevete
o0tL ovpPaivel avtd; Mmopeite va dMoeTe cLYKEKPUEVO TOPAdElyHaTO Omd TNV

eunepio oog;

T9: Nat, Ocopd 611 1 Al pmopel va Bedtudoet T YA®OGIKN EMAPKELD TOV LAONTOV,
KaBMOG TopEYEL AUESTN AVATPOPOOOTNOT], SLUPOPOTOMUEVO VAIKO KOl TEPICCOTEPES

evkapieg eEdoknong. v eumnepio pLov, ot padntég aviamokpivovion KaAdtepa OTOV
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EYouv amAOTOMUEVO KEIHEVA, TOPUOEiypate Kot EENTOMKEVUEVES OOKNGES TOL
onuovpyovvron pe ) Ponbeta Al, Kdtt Tov evicydel TV Katovonomn Kot 1o AENOY10

TOVG.

IN: ITiotevete 6T1 1 Al ennpealel ™ coppetoyn tov pobntov oty 16én; Me molov

TPOT0; MTopeite Vo ODGETE GLYKEKPIUEVO TOPAOELYLOTO OO TNV EUTELPIN GOG;

T9: Nat, n Al gaiveton va av&avel n coppeToyn tov pobntov, kabmg Toug TPoceEPEL
T EAKLOTIKO KOl TPOCUPUOGUEVO VAIKO, EVIGYDOVIOG TO EVOLOQEPOV Kol TNV
avtonemoifnon tovg. TV eumepio pov, pabntég mov duoKoAgvovIal cLVNOMG
GUUUETEYOVV TO EVEPYA OTAV £XOVV ATAOTOINUEVES OPOGTNPLOTNTEG 1| VITOGTNPIKTIKA

napodelypata wov dnpovpyovvral pe ™ Pondewa Al.

IN: TTiotevete 6T Al TpogToadletl Tovg Lo TES Yo TPAYLLATIKT YPT|OT TNG YADGGOG;

[Marti; Mmopeite va 10 TeKUNPIOGETE e epmepia;

T9: Na, og peydro Babuo n Al propet va mpogtoldoet Toug padnTéS Yo TparypLotikng
YPNOM NG YADGGOS, KAOMG TPOSPEPEL TEPIGTOTEPES EvKapieg EEAOKNONG, GUEOT
avaTPOPOJOTNON KOl TPOGOUOIMGCT) QVOEVTIKOV EMKOWVMVIOKMOV KATOGTACEWDY. TNV
gumepio pov, podntég mov epyalovior pe amhomomuéva keipeva, SOAdYOVS Kot
OTOXEVUEVES OGKNOELS TOL Onuovpyovvtal pe Al deiyvouv peyaddtepn gvyépela otV

KOTOVON O™ KO GTNV TPOPOPIKN/YPOTTH £EKPPAOT).
IN: ITiotedete 6T Al pmopet va evioyvoet T dnpovpykotta tov padntov; Iarti;

T9: Nat, n Al pmopel va evioyvoet Tn Onpovpykotta. tov pobntodv, Kabmg tovg divel
10£€€G, TOPAOEIYHOTO KO EVODCUATO Y10 TOPAY®YT] AOYOL KOl dPAGTNPLOTNTES TOL
dwpopetikd Ba. duvokodevovtay vo Eekivioovy. Xtnv eumelpios pHov, ot palntég
TOPAYOLV O EVKOAN IGTOPIES 1| TPOTAGELS OTAV £XOVV VITOGTNPIKTIKES WOEEC KOl OOUES

oL dnpovpyovvror pe T Ponbeta g Al.

IN: Oewpeite 611 1 Al gvioyvel v Kowvoviky évtaén N v avtonemoifnon tov
panTdv  TPooeLYIKOV/UETOVOOTELTIKOV  voPabpov; Mmopeite vo  0doETE

OVYKEKPIUEVO TAPAOELY L,

T9: Naw, Oewpd 6t1 1} Al pmopel va evicydoel 10660 TV Kowvmvikn Evtaén 660 Kot TV
avtomemoifnon twv LadnNTOV TPOSELYIKOV/UETOVAGTEVTIKOD LITOPadpov, Kabhg ToVg

TOPEYEL VTOGTNPIKTIKO KOl TPOGOUPUOGHEVO VAIKO TOV HEUDVEL TO YAMOOIKO &yyoG.
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Ymv eumepioc pov, pHoONTEG TOL  OLOKOAELOVIOL VO EKQPOCTOVV TPOPOPIKE
GUUUETEYOVV TIO EVEPYA OTAV EYOVV ATAOTOMUEVEG EKQPACELS 1 TPOTVTO TPOTACEWV

7oV TOLG fonBOVV VO ETKOVMOVIGOLY TTO EVKOAN GTNV TAEN.

IN: Mg mowovg tpomovg Bewpeite 6t1 T epyareion Al umopodv va vroatnpi&ovv v
évtacn padnToOV TPooELYIKOD Kol LETAVASTEVTIKOD LTOPABPOL GTIG YEVIKES TAEEIS Kot

yoti;

T9: Ta epyareia Al umopodv va vrootnpiEovv v €vtatn HEow TS S10POPOTOINCNG
TOV  EKTMOLOEVTIKOD VAIKOV, TNG OMAOTOIMNONG NG YAMOOOG KOU TNG TOPOYNG
OTTIKOTIOUNIEV®V 1] TOAVTPOTIKMV dPUGTIPLOTHTMV TOV SIELKOAVVOLVY TNV KOTOVONOT).
Emumiéov, Ponbodv ot otodwokn ovamtuén Ae&ihoyiov kot oty gvioyvon g
GUUUETOYNG TOV LAONTOV OTIS YEVIKES TAEELS, KAODG LELDVOLV TO YAOCOIKA UTOOL

Kol 0VEAVOLV TV avtomenoidnon.

IN: ¢ oo Babud ta vapyovta epyareia Al teprhappdvovy tapadeiypoata copfotd

LE To TOMTIG KA VTOPabpa TV pabntdv cag;

T9: Ze pétpro PBabuod, kabwg moArd epyareio Al mapéyovv yevikd mapadeiypato mov
dev glvat mvTa TANPOS TPOGUPUOGUEVE GTO SLOPOPETIKA TOATIGHIKE vTOPadpa TV
pontov. Qotdco, e KATAAANAN TPOGUPLOYN OO TOV EKTUOEVLTIKO Umopohv va
EVOORAT®OOVV O GYETIKEG Kol TOAMTICUIKA v0icONTES AvAPOpPES, MDGTE TO VAIKO Vol

Yivetal o oKelo Ko KaTovonTo.

IN: II6co onuaviikd Bewpeite vo EVOOUATOVOVTOL Ol UNTPIKEG YAMOOEG Kol

TOMTICUIKG GTOLXELD TOV HLOONTOV GTIC YNOLOKEG TAUTPOPLLES;

T9: Oewpd 0Tt givar TOAD onuavTiKd, KABOG 1 EVEOUATOGCT UNTPIKAOV YAOCCOV Kot
TOMTICUIKAOV GTOEI®V eVIoYDEL TNV KOTAVONGN, TNV TOVTION TOV HoONTOV HE TO
TEPLEYOUEVO KO TI GUUUETOYY| TOLG 6T padnoiakn dwdwkacio. EmmAéov, copfaiiet
oTN ovumepiAnym Kot ot Onpovpyio. €vOG MO VTOGTNPIKTIKOL Kol 1GOTIHOV

ponotokol TePBAAAOVTOS GTIC YNOLOKEG TAATOOPLLES.

IN: Tl6co miotevere 6t1 m Teyvnt Nonpoobvn Oo enmpedost T €KTOOEVTIKN

drdkacio 6to pEALOV Kot YioTi;

T9: ITwtedw 6t m Teyvnm Nomuoovvn Ba emnpedoer oe peydro Pabud v

EKTOOEVTIKT] O1001KOG10 0TO HEALOV, KaBmg Oa evioyboet TNy eotopukevpévn paonon,
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M dpopomoinon g dacKaAiog Kot TV dueon avatpo@oddtnon. [Hapdriinia, Oa
OAAGEEL TOV PpOAO TOL EKTTOLOELTIKOV TPOC MO KAHOINYNTIKN KOl VTOGTNPIKTIKN

Katevbvvon).

IN: IToleg eivar o1 peyaAdTEPEG OVNOVYIEG OOG GYETIKA WHE TN XPNON TEXVOAOYIDV

Teyvnmg Nonpooivng amd modid Kot vEoug 6to HEALOV, Oyt LOVo GtV ekmaidevon);

T9: Ot peyorvtepeg avnovyiec agopovv v vrepPoikn e&dptnon and v Al, v
mhovny pelmon g KPUIKNG okéyne, v €ékbeon oe avakpiPéc M aKoTdAANA0
neplEXOUEVO Kot To {NTHHATO IOOTIKOTNTOG KOl TPOGTUCING TPOCOTIKAOV OEGOUEVMV.
Emumhéov, vdpyetl 0 Kivouvog HEIOUEVIG KOWVMVIKNG OAANAETIOpOONG OV 1) XPTOT TNG

TEYVOLOYiOG OEV YIVETUL LLE LIGOPPOTNUEVO TPOTO.

IN: Treidovg avaykeg £xete 1) TLVTOGTNPIEN O ¥pE1lOCACTAV Y10 TNV ATOTEAEGLLOTIKT

YPNoM TETOI®V epYOLEi®V;

T9: Oa ypewalopovv empudpemon ot ypnon epyoreiov Al, mpaktikd mTopadetypota
ePappoyng otn ddackario kot vTooTPEN Yo TV a&loAdynon ¢ KaTaAANAOGTNTOG
oV Topayopevov vakov. Emiong, onuaviikn Oewpd v vmapén aidmiotov Kot
€0YPNOTOV TAATPOPUDV TOL VO EVOOUOTOVOVTOL EDKOAN GTNV KAONUEPIVY] O1O00KTIKN

TPOKTIKY).

IN: [Tog pavtaleote tov peAroviikd poro g TN oy ekmaidevon Kot oo frpota
Bewpeite OTL TPEMEL Vo KAVOLV Ol EKTOOEVTIKOL (GTE VO TPOETOLLAGTOVV O 10101 Kot

01 LoONTEG TOLG Yia AT TO LEAAOV;

T9: O pehovtikdg poroc e TN oty exmaidosvon Ba eivar Wwaitepo oNUAVTIKOC,
KaOdc avapéveror vo  Aettovpyel oG epyoieio eEatopikevong g padnong,
VTOGTNPLENG TOV EKTALSEVTIKOV KOl EVIGYLOTG TG 010 pOPOTONEVTG O1d0acKaAiac. [
VO TPOETOUAGTOVY Ol EKTOLOEVTIKOL Kot ot pafntés, ivor amapoitntn n eTUOPPOON
oe ynowokég kot Al de&omteg, N KOAMEPYELD KPITIKNG OKEYNG KOl 1) GTAOLOKN

evooudtoon ™ TN ot SIO0KTIKN TPOKTIKY LE TOLOAY®YIKA KPITNPLL.

IN: Xag evyapiot® mapo moAL Yo TG amavinoelg oag. Kdamov &dd teleimoe 1

OULVEVTEVET oG,
T9: Zog evyaplot®d ToAD.

IN: Na ‘ote Ko G
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Interview 10

IN: Interviewer

T10: Teacher 10

IN: Kainuépa, ovopdlopon Zapaptin F'ewpyia kot eiplot oitiTpLo TOL LETATTLYLOKOV
Language Education for refugees and migrants. Ep, apywkd 6o Mbsko vo o€
ELYOPIOTICM YO TNV GLUUETOYN GOV otV épgvuva pov. H ouvvévievén yivetar oto
TAOIG10 TNG SUTAMUATIKNG OV Epyaciog Tov e0Tlalel otV xpnomn epyoreiov Teyvnig
Nonpoovvng , Al oty didackoMa TPOCEVY®V Kol HETOVOSTOV UAONTOV Kot
pontpiov . Oa NBeha va oe evUeEPOC® Kol Vo 6€ doPefatdom g 1 akdAovOn
épevva Bo dlTnpnoEl TV OVOVLUIN TOV GUUUETEXOVI®MV TNG Kol TG C€ Kopio
nepintoon doev Ba dnpoctevbel kovéva amd to TPOoowTIKA cov otoryeio. Eioot

oOUP®VTN VA EEKIVI|COVLE;
T10: vowa
IN: Ileite pov Aya Adyta yio TNV EUmEPiR GOG LE TOAVYAWGGIKE TUMLLOTAL.

T10: "Exo mepimov tpia ypoévia eunepiog oe moAvyAwosowd tunpoto ZEIT kot Taéeg

Ymodoyms. Exm epyactel pe pobntég amd dapopeTikéc xdpeg kot YAWsoikd vofadpa.

IN: TIog B a&odoyovsate T YAMOOIKN EMAPKELN TOV LAONTOV GG TNV EAANVIKN

YADGGO GTNV apyN TNG OYOAKNG YPOVIAS;

T10: Ztmv apyn g oXOMKNG YPOVIAS Ol TEPIGSHTEPOL LOONTES TOPOVGLALOVY YOUNAD
¢ PETPLO eMIMEOD YAWOGIKNG EMAPKEWS OTO EAANVIKA. Xuvifwg pumopodv va
EMKOWVOVIIGOUY 0 PoocKEC KoOMUEPIVEC KOTOOTACELS, OAAL ovTIHET®OTILOVV
OVOKOMEG GTNV KOTOVONOT KOl TOPAY®YN TO GUVOETOL TPOPOPIKOL KOl YPOUTTOD
Aoyov. Ymdpyovv PéPaia onUOVTIKEG SPOPOTOMGELS AVAAOYR HE TO TOGO Kopod

Bpiokovtor otnv EALGSQ kot TV TponyoOLeEVT] GYOAIKY| TOVG EUTEIPIAL.

IN: Tloteg eivar ot onuavtikdtepeg YAMOOIKES OVOKOAIEG OV AVTILET®OTILOVY Ol

pontég oog;

T10: Ot onuavtikodtepeg dSVGKOAIEG apopovy Kupiwg To Ae&Adylo, TV KoTavonon
aKadnuoikov Adyov Kot MV mapoaywyn ypomtod Adyov. IloAhol pabntéc

JUOKOAEVOVTOL VO EKQPACTOOV WE OAOKANPOUEVEG TPOTACELS, VO KOTOVOGOLV
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ovvBeTEg 00N YIEC KO VAL YPTCILOTOMGOVY GMOTA TN YPOUUOTIKN Kot T oVVTOEN TNG

EAMNVIKNG YADGGOG.
IN: IToco e€otkelmpévn loTe YEVIKA LE TN XPNON TEXVOAOYIOG OTNV EKTOUOELON;

T10: Oa éheyo 6Tl eipon apketd eEOIKEIWUEVT HE TN YPNON TNG TEXVOAOYiaG otV
ekmaidevon. XpNoHOTold GLYVA YNOLOKES TAATQOPLES, O10OPUCTIKEG EQAPLOYES KOt
EKTTOOEVTIKG €PYOAEIDL YOO TNV TPOETOOGIO VAIKOD Kot TV LIOoTNPEN TG
pnadnorokng owdikacioc. Ta tehevtaio ypdvia Exm apyicel va aglomold Kot epyoreio

TEYVNTNG VONUOGVUVNG GT SOVAELY LLOV.

IN: Xpnotpomnoteite ynoaxkd epyaieio ot dwdackaAia cog; Av val, 1060 GuyVA Kot

pe mowov Tpdmo; Av OyL, motot efvor ot Adyot,

T10: Na, ypnoiponoud ynetokd epyaieio o apketd cuyv Bacn, oxedov Kabnuepivd.
Ta a&lomoud Yo TV TPoETOHAGTN EKTALOEVTIKOD VALKOD, T dNULLOVPYic S10OPUCTIKMOV
OpPACTNPOTATOV, TNV TPOROAT} OMTIKOOKOVGTIKOD VAIKOV KOl TNV EVIGYLON TNG

GUUUETOYNG TOV LoONTOV KATA TN O18pKELD TOL PO LLOTOG.

IN: II6co efowerwpévn eiote pe v Teyvnm Nompoovvn; Me mowovg Tpdmovg

eEowerwnKate pe ovn;

T10: Oa éieya Ot giponr opkerd eEowerowpévn pe mmv Teyvn) Nompoovvn. H
e€okelmon pov mpoékvye Kupimg péso amd TPOoOTIKN avalnTnomn, OudKTLOKA
CEUVAPLO KOl TNV KOOMUEPIVI EKTTAOEVTIKT TPAKTIKY|. EEKIVICO VO TN YPTCLOTOUD
OOKIHAOTIKG Yol TNV TPOETOUOGIO OOUKTIKOD VAKOD KOl OTOOKA OVOKAALYO

TEPIOCOTEPES SVVATOTNTES TOV UTOPOVV VO VITOGTNPIEOLV TN SdacKAAa.
IN: TT6c0 vrooTpiKTIKS £ivor TO oYoAEl0 GOg oTN YPNON VEOV TEXVOAOYI®V Kot Al;

T10: Qa éLeya OTL TO OYOAELD EIVOL APKETE VTOGTNPIKTIKO OGOV apopdL TN XP1OT VEDV
TEYVOLOYIOV. YTThpyet OeTikn otdomn and T d1e¥Bvvon Kat ToVG GLVAIEAPOVG, OV KOl 1|
agomoinon g Teyvmtic Nonpoouvvng Ppioketon akdun o€ apyikd oTddlo Kot

Bacileton Kupimg TNV TPOCHOTIKY] TPOTOROVAIN TOV EKTAIOEVTIKAOV.
IN: Xpnowomnoteite kaBoLov epyadeio TeyvnTHG VONULOGUVIG 6T d1d0cKoAa GOg;

T10: Now, ypnoiponoud epyoieio TeXvNTIG VONUOGUVIG OPKETH GLYVA, KUPIMGS Yo TNV

TPOETOLUOGIO OOOKTIKOV VAIKOV, TN ONUIOVPYIDl OCKNCEMV TPOCUPUOCUEVOV GTO
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eMinedo TOV ponToOV Kol TV avalntnon WemV Yo dpacTnPlOTNTEG TOV UITOPOVY VO

EVIOYVLOOVV TN YAWGGIKN udbnon.

IN: X¢ moteg dpaoTnploTTES TO YPNOLOTOIEITE GLVNOWC; MTopEite Vo oL dDGETE Eval

TOPAOELY L,

T10: Ta ypnoWomold Kupi®g Yo TN OMoLPYie EKTOLOEVTIKOD VAIKOV, QOAA®V
EPYNCIOG KO OpUGTNPLOTHTOV TPOCUPUOGUEV®V GTO YAMOGIKO EMIMESO TOV HOONTOV.
INo mapdaderypa, £xo ypnowonomost to ChatGPT yio va dnpovpyiom éva amkod
Kelevo katovonong pe Bépa v Kobnuepvomta TV HadnNT®dV Kol 6T cLVEXELD

aoKNoeg Ae&thoyiov kot Katavonong Paciouéveg o avto.

IN: "Eyete ypnopomomost gpyareio Al oe pabntég mpocseuykol 1 LETOVAGTELTIKOD

voBabpov; Av var, TEPLYPAYTE LLE TOLOVG TPOTOVG.

T10: Not, €xo ypnopomomost epyoieion Al pe pantég mpooELYIKOL Kot
HeTAvVaoTELTIKOD VTTOPaOpPOL, Kupiwg EUpeca LEG® TOL VAKOD oV TpoeTodlm. [
TaPAdELYIa, YpNOLoToOl® epyoreion Al yioo va amlomoud Keipeva, vor ONUIovpym
acknoelg AeEihoyiov Kot va Tpocapuol®m dpacTnPLOTNTEG GTO YAWGGIKO EMINESO TMV
LoONTOV. Xe OPIGUEVEG TEPUTTAOGCELS EYXM OELOTOUCEL KOl EPYOAELN LETAPPAOTG Y1 VAL
d1evKkoALVOEL 1) Kartavonom Pacikdv evvoldv, Wiaitepa o€ pobntég mov Ppickovtal oTa

apyKd otdoo eKpanong g EAANVIKNG YADGGOG.

IN: Iog drapéper ) xprion g Al amd mo mapadosiokés pedddovg eKpabnons YAOGGoG
N Ae&oyiov;

T10: H Paocwn Sweopd sivor 6t m Texyvnr) Nompoolhvn emtpéner peyolvtepn
e€atopikevon kot ToOTEPT TPOCUPLOYT] TOL VAIKOV GTIS ovaykeg kdbe pobnt. Xe
avtifeon pe TG o mopadoclokec peddoovg, umopel va dnpovpynoel dueca
OpACTNPLOTNTEG OLPOPETIKAOV EMTEI®V SVCKOAING KO VO TPOGPEPEL O TOKIAO Kot
EAKVOTIKO EKTOOEVTIKO VAIKO, YEYOVOG OV GLYVA aVEAVEL TO EVOIPEPOV KoL TN

GUULETOYN TOV HOONTOV.
IN: ITow givon 1 yevikn cag otdon anévavtt oty Al oty exmaidcvon Kot ylori;

T10: H otdon pov anévavtt otnv Teyvnt Nonpoohvn oty eknaidevon eivar yevika
Oeticn. Oewpd 0Tl pmopel vor amoteAéoet €vo TOAD YpNOUO €pYaAEio yu TNV

VTOGTNPIEN TOV EKTALOELTIKOD £pYov, 1dwitepo o€ TAEES e SLPOPETIKG EMImESN

170



YA®GGOIKNG enapkelag. [TapaAinia, motedm OTL TPEMEL VAL YPTCILOTOLEITAL ILE KPLTIKO
TPOTO KOl VO AEITOVPYEL CLUTANPOUATIKE TPOG TOV EKTOOEVTIKO KOl Ofl G

VITOKOTAOTATO TOV.

IN: Tlog avtilaupdveote tov poro e Al oy evioyvon g d1dacKaAag Kol TNG

néonong yYAwsomv;

T10: Ocwpd 611 Al pmopel va evioyvoel onuavTikd ™ ddackKaAio kot T pabnon
YA®WGGOV, KOOMG TPOoPEPEL EEATOUIKEVUEVO VAIKO, GLECT] TPOCAPLOYT OTIC OVAYKES
TOV HoONTOV Kot meEPLocidtepeg evkatpieg yuo eEdoknon. Idaitepa yioo pabntéc mov
poBaivouy Ty EAANVIKY ¢ dEVTEPT YADGGO, UITOPEL VO AEITOVPYNOEL ®G EVOL EMTAEOV
VIOGTNPIKTIKO £PYUAEID TOV OIEVKOAVVEL TNV KATOVONGT KOL TV AVATTUEN YAOCCIKOV

deElottov.
IN: IToteg dvokolieg avtipetonilete ot ypnon epyoreiov Al; Adote Tapadeiypota.

T10: Mia Bacwkn dvokoria givar 6Tt o1 amavtioels mov mapdayel | Al dev elvar Tavta
axpiPeic N KotdAAnieg Yo to eminedo TV pobntdv Kot ypeidlovior EAeyyo TPV
ypnooromBodv oty tdén. I'a mapddetypa, Exet THYEL Vo SnovpynoEL Keipeva e
AeEOY0 Mo O0VokoAo amd avtd mov eiya {ntoel, omdTE YPEWOTNKE VA TA
npocappocw. Emiong, opiopéves @opéc vmhpyovv texvikol meplopiopol 1 EAAEM

npdsPoonc o€ KatdAANA0 eE0mMOUO HEGH GTO GYOAETD.

IN: Eiote eviuepn vy mBavovg kivdvvoug amd ) ypnom Al and pabnrég; Ilorovg

TOTOVG KIVOLVAV EXETE EVTOTIGEL,

T10: Nat, Bewpd 611 vTAPYOLY OPIGHEVOL KIVOLVOL TTOV TTPETEL VO AApPAvOVTOoL LVITOWT).
O onpavtikdtepog givar  vepPoiikn eEdptnon tov padntov and to epyoireion Al,
YOPIg Vo ovaTTOGGOoVY Ot 10101 TIG YAWGGIKEG Tovg de&totntes. Emiong, vmdpyet o
Kivduvog AMyng avaxpiBov TANpoeopidv 1| N AKPITN 0000y TOV OTAVINGEMY TOL
dtver n Al. Téhog, pe amacyorobv (NTNHATO TPOGTAGING TPOCHOTIKMY dESOUEVMV Kot

AGOOAOVG XPNONG TOV YNOLUKAV EPYOLEI®V OO TOLG LoONTES.

IN: TTowa Bewpeite To onpavtikdtepa Nikd Ko Kowvwvikd {ntmuota mov oyetilovral

ue tn xpnon g Al oty exnoaidevon;

T10: Ocopd 0TI TO GNUOVTIKOTEPO {NTHHOTA APOPOVV TNV TPOCTAGIO TOV TPOCOTIKMV

dedopévov Tov pantov, v aélomiotio Tov TANpoPopldv mov tapéyel | Al ko v
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oot mpodcsPoon OAwv TV podntOv otig véeg teyvoloyiec. EmumAdov, eivan
ONUOVTIKO 01 LoNTEG Vo udBovv va ypnoomolohv avTd To EpYAAEin LE KPITIKT) OKEYT

Kot veELBuVOTNTA, MGTE VO UNV €0pTAOVTOL VITEPPOAIKE 0Td QVTAL.

IN: TTog Bewpeite 6T1 Oa TPEMEL 01 EKTOUOEVTIKOTL KOl TOL WOPVUATA VO, AVTILETOTILOVY

nmuata 0nmg 1 Tpootacio 6edoUEVOV, N 1IGOTNTO KoL TO YNOLOKO XAGH;

T10: ITiotev® 611 ypetdlovian copeig kaTevBuvINPleG 00N YiES Yo TV AGPOAN XPNoN
™G Al KOt GLGTNUATIKY EVIUEPOCT TOV EKTOOEVTIKMV Kot TV podntov. [oapdAinia,
t0. oyoleia Ba mpémel va eacporilovv ioeg evkaipieg TPOGPACNS GE TEYVOAOYIKO
eCOMAMOUO KoL YNOLOKA epyoieio, OOGTE VO PNV €VIGYVOVTAL Ol MO VAAPYOVGES

EKTTALOEVTIKEG AVIGOTNTEG.

IN: Oewpeite 611 1 Al cog Bonbd oty mpoeToacia, tn deéaymyn g ddackariog,
v afloddynon Kot TV avoTpoPodoTnon oTovg pobntés; Mmopeite va dmoete

CLYKEKPLUEVO TOPAOETY LT OO TNV EUTEPIN GOG;

T10: Not, Oeopd 611 pe Bondad Kvpiwg 6TV TPOETOWAGIO TOV HOOUATOS Kol OTN
dwpopormoinon tov vAkov. [Ma mopdderypa, ypnowonowd epyoieio Al yoo va
ONUIOVPYD KelLeEVA OPOPETIKOV EMMEd®MV OLOKOAING 1 aoKNoelg Aegthoyiov
TPOCUPUOCUEVES OTIS avaykeg Tov podntov pov. Emiong, pe Ponbé va oyedidlm
dpacTNPOTNTEG Kol vo. Ppiok® eVOAAAKTIKOUS TPOTOLS TOPOLGIOCNG TOL {d10V
nepeyopévon. Ocov agopd v aSloAdYN o™ Kot TV avaTpopodoTnon, T XPNCYLOTOLD
TEPICCOTEPO VIOCTNPIKTIKA, Y10 VO OPYOVAOVE TOPUTNPNOELS Kol VO, SLULUOPODOVE®
TPOTAGELS PEATIOONG Y10 TOVS LaONTES, Y®PIS v avTIKAGTA TN S1KT) OV TSy WY IKY|

Kpion.

IN: TToweg otpatnywés Bewpeite mo anotedespotikég yio ) xprion Al ot didackaiio

YAooomv; Mropeite va e€nynoete yloti kot tog Tig epapUoleTe;

T10: Oecwpd 611 M TO ATOTEAEGUOTIKY GTPATNYIKY elvon 1 a&lomoinon g Al yua
dlpopomoincn TG SOACKAAING KOl TV TPOGUPLOYN TOV VAIKOV GTIS OVAYKEG TV
padntov. o mapaderypa, dSNUovpy® KEIPEVE KOl OCKNGELS SLOPOPETIKMV ETITEODV
SVOKOATNG Yoo LoNTEG pe OlopopeTIKN YAWGGIKN endpketa. Emiong, ypnoyonold v
Al ylo va Tapdy® onTikomompuévo VAIKO kot dpactnplotnteg Aeiloyiov mov kdvouv

TO LAOMUA o KoTavonTd Kol EAKVLGTIKO. Oe@pd OTL AVTEG 01 TPAKTIKES Eivar 1dtaitepa
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YPNOUEG O TOAVYA®MOOIKES TAEEG OMOL Ol avAyKeg TV HoONTOV dopépovv

OTNUOVTIKA.

IN: Ilowa Bewpeite to onuavtikdétepa mAgovektnuata g Al oty ekmaidgvon

yAwooav; [Nati; Mmopeite vo Ta GUVOECETE e EUMEPIEG COC;

T10: Ocopd OTL TO. ONUAVTIKOTEPO TAEOVEKTHHATA Elval 1 €Eotkovounom ypoOvov, N
duVATOTNTO SLOPOPOTOINGCTG TOV EKTALOELTIKOD VAIKOD KOt 1) KOAVTEPN TPOGUPLOYY
OTIG OVAYKEG TOV HLadnTdV. X1 d1kn pov eumepia, n Al pe £xel Bondnoet va dnpovpym
YPNYOPQ OPUGTNPIOTNTES Y10 LOONTEG e SLOPOPETIKA EMITEDD EAANVOUAOELNS, KATL TOV
etvar 1dwaitepa onuovtikd oe ta&eig ZEI. EmmAéov, pov divel 10éeg yo mio
ONUIOVPYIKEG Kol OOPACTIKEG OpacTNPLOTNTEG, Ol omoieg cvvnBmg aw&davouy To

EVOLLPEPOV KOIL T GLUUETOYT] TOV LaONTOV.

IN: Ocwpeite 6T | Al Behtidverl ™ YAwookn| endpkeia Tov padntov; [Nati motevete
ott ovpPaiver avtd; Mmopeite va ddceTe cvyKekpuyéva mapodeiypato oand v

eunepio cog;

T10: Nat, miotedm 0t1 pmopel vo copPdrel ot Pertioon e YAOOOIKNG ETAPKELNG,
OTaV YPNGYLOTOEITOL COGTE KO GE GLVOVOAGHO LLE TNV KOBOOYNGN TOV EKTOOEVLTIKOV.
H dvvatdmto mapoyng e£0TOUIKELIEVOL VAIKOV KOl EMTALOV EVKAPLOV EEACKNONG
BonBa tovg pabntég va dovAgvovy og eminedo KATAAANAO Yia TS avdykeg Tovg. [a
TOPAOELY LD, EXM YPNOUYLOTOMGEL KEILEVO KOl OGKNGEIS TOV OMiovpyndnkay pe
Bonbeta g Al yioo paBNTEC SPOPETIKAOV EMITEI®V KOl TOPATHPNGO UEYAAVTEPN
GUUUETOYN KOl KOADTEPT KATOVONGT TOL AEEIAOYIOL GE GYECN WE O YEVIKELUEVO

VAKO.

IN: TTiotevete 6t ) Al ennpedler ™ cvppeToyn tov padntov oty téén; Me molov

TpOT0; MTopeite vo 0DGETE GLYKEKPIUEVO TOPAOELYLOTO OO TNV EUTEPIN GOG;

T10: N, motevm 6t ennpedlel Oetikd ) cvppetoyn TV LabnTdv, Kuping eneidn
EMUTPENEL TN OMNLOVPYIO TO EAKVOTIKMVY Kol TPOCSUPUOGUEV®OV dPACTNPLOTATOV. TN
own pov eumepio, pobntég mov ocvvnbwg odlotalav vo cvupetdoyovv €dei&av
HEYOAVTEPO EVOLOPEPOV OTOV TO VAKO NTOV MO KOVTO GTO £VOLAPEPOVTO KOl TO
YAOOG1KSO ToVg eminedo. [a mapddetypa, ypnoyonoinoa dpactnpiotreg AeEhoyiov
mov dnpovpynOnkav pe t Pondeta e Al kot Tapatipnoa 0Tt o podNTEC GLUUETELY OV

70 evEPYE GTIC GLINTNOELS KOl OTIG OULAOTKES EPYOCIEC.
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IN: [Tiotevete 6t Al Tpoetotpndletl Tovg LaBNTES Yo TPAYLATIKY] XP1IoN TS YADCGOC;

[Mori; Mropeite vol 10 TEKUNPLOGETE e gpmelpiol;

T10: Not, motevm 6t pmopet vo GOUPAAEL 6TV TPOETOAGIN TV HOONTOV Yoo TNV
TPOAYLOTIKY YPNOTN TS YADGGOS, 1010TEPA OTOV YPTCLUOTOIEITOL Y10 dPASTNPIOTNTES
TOV TPOGOLOLOVOVY KOONUEPIVES EMKOIVOVIOKES KATAOTACELS. [l Tapddetypa, Exm
YPNOLOTOGEL VAIKS oL dnpiovpyndnke pe m fondeta g Al yua S1adAdyovg oyeticd
LE ayOPES, LETAKIVAGELS 1 EMIKOV®ViD 6T0 oYoAeio. O pabntég elyav tnv evkaipio va
eEaoknBovv 6e AeELOY10 Kot EKPPAGELS TOV LITOPOVV VO YPTCLLOTOIGOVY GUEGH OTNV
KaONUePVOTNTA TOVGS, YEYOVOS TOV TOVS EKOVE VO VIDBoLV peyaldtepr avtonenoidnon

KOTA TNV EXKOWVOVIOL 0TO EAANVIKAL.
IN: ITiotevete 6T M Al pmopet va evioyvoet T dnpovpykotnTa Tov podntov; [Marti;

T10: Noi, motevm 0Tt umopet vo eVioyDGEL TN SNUIOVPYIKOTNTO TOV UadNT®OV, OTOV
xpNoonoleitor mg epyoreio vrootpiENg kot Oyt g £towun Avor. H Al pmopei va
dmoel 10éec, epebiopato Kol SLUPOPETIKES APETNPIES YO YPATMTEG 1) TPOPOPIKES
dpactnpromtes. o mapdderypo, €xm YPNOYOTOMGEL EIKOVES KOl 1GTOPIEG MOV
onuovpyndnkav pe ™ Ponbeia g Al kon or pabntég KAndnkav vo cvuveyxicovv v
16Topia 1} va ONUoOVPYNGOVY d1KOLG TOVS dtahdyovc, delyvovtag Leyahbtepn pavtacio

Kot d1éfeon Yo GupETOXN.

IN: Ocwpeite 6Tt 1 Al evioyder v kowovikn €viaén M v avtonenoidnon tov
pontodv  mTPosPLYIKOV/eTavacTELTIKOD  vrdPabpov; Mmopeite va  ddoeTE

OCLYKEKPLUEVO TOPAOELYLLL;

T10: Nou, motedm 611 pnopet va cupPdiretl Betikd 1660 oV awtonenoidnon 6co Kot
oTNV KOW®VIKN évtoén Tov pontdv. Otav ot dpactnploTnTeS £ivol TPOCSAPUOGUEVES
070 YAMGGIKO TOVG EMIMEDO, O1 LAONTES VIDOBOLV HEYAAVTEPT] ACPAAELD VO GULLUETEXOVV
kol va ekppdlovtal. o mapdderypo, eiyo podnti mov SVGKOAELOTAV VO GUUUETEYEL
o€ TPOPOPIKES OpaoTNPLOTNTEC. MéGa 0md amAOTONUEVO DAMKO KOt OPUGTNPLOTITEG
nov dnuovpynOnkav pe ™ Pondewa g Al, undpece va avtamokpBei o vKora Kot
OTOOLOKA APYLOE VO CUUUETEYEL TEPICCOTEPO GTIG GLENTNCELS LLE TOVG CLUHAONTES TOL,

delyvovtog peyoAdtepn awtomenoidnom otn xpnon g EAMVIKNG YADGGG.
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IN: Mg mowovg tpomovg Bewpeite 6t1 Ta epyareion Al umopodv va vrootnpi&ovv v
Evtaén LabnNTOV TPOSPUYIKOD KOl LETAVACTEVTIKOD VTTOPaBpOv GTIg YEVIKEG TAEELS Ko

yoti;

T10: [Tiotevw 611 Ta epyareion Al pmopodv va vrootnpi&ovy v Evtoén Tov padntodv
Koplog pécm g eEatopikevong g pddnong kot g YAOOOIKNG LTOGTHPIENC.
Mmnopovv vo. Tpocappolovy To EKTOOEVTIKO VMKO OTO €mimedo KAOe pobnty, vo
dtevKoAHVOLY TNV KaTavonon Pactkdv evvolmv Kot va fonbovv oy aviamtuén Tov
Aehoylov. Avtd emutpémel 6TOLG MOONTEG VO GUUUETEYOLV TIO EVEPYO OTIC
JPACTNPLOTNTES TNG YEVIKNG TAENG KOl VO 0loBAVOVTOL TEPIGGATEPO UEAT TNG GYOMKNG

KOWOTNTOG.

IN: ¢ oo Babud ta vrapyovta epyareia Al teprhapupdvovy tapadetypata copfotd

LE T TOMTIGHIKE VTOPabpa TV pobntdv cag;

T10: @a éreya 611 T0. VEdPYOVTA Epyareia Al To kdvouv Ge évav pétpro fabpo. Av Ko
UTOPOLV VAL TOPEYOLV TEPLEYOUEVO GYETIKO LLE OLOPOPETIKE TOMTICUIKA TEPPAALOVTAL,
ouyva ypedleton M mapéUPacn TOL EKTOUOEVTIKOD MOOCTE TO. TAPOUSEIYUATO VO
aVTOTOKPIvOVTol KAAVTEPA GTIG EUMEIPIEG KL TNV TPAYUATIKOTNTO TV padntav. [a
avtd cvvnBmg Tpocaprolm 1N epmAovTi{® TO LAMKO OV TaPdyETAL, OCTE VO £ival TTO

01KEl0 Kot TOMTIGUIKE KATAAANAO Yot TNV TAEN Lov.

IN: II6co onuaviikd Bewpeite vo EVOOUATOVOVTOL Ol UNTPIKEG YAMOOEG Kol

TOMTIGKA GTOLYElR TOV HOONTOV OTIC YNOLOKES TAATQOPLLES;

T10: To Oeswpd mOAD onuovtikd, wWwitepo Yo pantéc TPOosELYKOD Kot
petavaoteutikod vtofabpov. H avayvodpion kot 1 a&omoinon g UNTPIKNAG TOLG
YADCGCOG KOl TOV TOMTIGUK®OV TOVG EUTEPUOV Umopel va evioydoel to aicOnuo
AmOd0YNG KOl GLUUETOYNG TOVS 0T podnotokn dwdwaocio. [TapdAinia, Bondd tovg
naBnTég va cuVOEGOLV T VEX YVAGT e 000 o1 Yvopilovv, H1EVKOAVVOVTOG £TCL TNV

eKHAONo”M ™S EMNVIKNG YADGGOG.

IN: Tl6co miotevere 6t1 1 Teyvnt Nonpoobvn Oo enmpedoet T eKTOOEVLTIKN

dadkacio 6To HEAALOV Ko yoTi;

T10: Thotedw 6tL | Teyynt Nonpoovvn Ba ennpedoel GNUOVTIKE TV EKTOOEVLTIKN
dwdwacio ta emdpeva ypoévia, kabmg Bo TPocPEpel TEPIGGOTEPEG SVVOTOTNTEG

eCatopikevong g padnong Kot vroot)piEng 1000 TV podnTOV 0G0 Kol TV
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EKTOOEVTIKOV. Oewpd 0Tt Ba amotedéoetl £va facikd epyareio GTNV TPOETOLAGIN
VAMKOV, otV a&loAdyNo”n Kot 6N d1opopomoinomn g oackariog. 26T0C0, TIGTELM
0Tl 0 pOAOG TOVL ekmadeVTIKOD Oa Tapopeivel KaBoploTikds, KOOGS 1 Tadaywytkn
kaBodynon kot 1 avOp®OTIVN 0AANAETIOpOOT OEV UTOPOVV VO AVTIKOTAGTAOOOV amd

™V TEYVOLOYiaL.

IN: IToteg elvar ov peyaddtepec avnovyieg oo OYETIKA UE TN YPNON TEXVOLOYIDV

Teyynmc Nonpoovvng amd moidid Kot vEovg 6To LEAAOV, Ol LOVO GTNV EKTTAIOELON);

T10: Ot peyadvtepeg avnovyieg pov oyetilovral pe v vaepPoiikn eEaptnon and v
teyvoloyia, ™ OSvokoiio a&lohdynong g aflomoTiog TOV TANPOEOPIOV Kol TNV
TPOCTUGIO TOV TPOCOTIKAOV dedopuévev. EmmAéov, pe mpofinuatilel to evdgyduevo
To. ool va. TEPOPIGOLY TNV avATTLEN OeE0TNTOV OTMG 1 KPUTIKY okEwm, 1
ONUIOVPYIKOTNTO KoLl 1) LTOVOUN €miAvon wpoPAnudtov av PBacilovtal vrepfoiikd
otlg anavtioelg mov moapéxet . AL Ta tov Adyo ovtd Oewpd onpoviikny v

ekmaidevon TV LodNTOV 6TV LLEVOBVVT KL KPLTIKY| YP1|OT CLTOV TOV TEXVOAOYUDV.

IN: Treidovg avaykeg £xete 1) TLVTOGTNPIEN O ¥pE10lOCACTAV Y10 TNV ATOTEAEGLLOTIKT

YPNOM TETOI®V epYaLEi®V;

T10: Oa ypealopovy mePIGGOTEPT EMUOPOOON OCYETIKA HE TIG TOLOOYMYIKEG
dvvatdtreg Ko tovg mepropiopovs g Al, kabmg kot mpoaktikd moapadeiypoto
epaproyng oty téén. Emiong, Bewpd onuavtikn ty vmapén capodv Katevbovinpiov
ooMyldVv v NTrato 00VIOAOYinG, TPOoTUGIoS O0EOOUEVAOV Kol AGPOAOVS YPNONG.
Téhog, N mpoécPacn o€ KATAAANAO TEXVOAOYIKO e€omAopd kol agldmota YneloKd

epyoareio Oa O1EVKOAVVE CNUOVTIKE TNV ATOTEAECUOTIKY A510TTO{NGT) TOVG.

IN: [Tog pavtaleote tov peAroviikd poro g TN oy ekmaidevon Kot oo Prpota
Bewpeite OTL TPEMEL VAL KAVOLV 01 EKTOOEVTIKOL OGTE VO TPOETOLUAGTOVV Ot 10101 Kot

01 HLoONTEC TOLG Yo AT TO HEAAOV;

T10: ®avtalopon 6TL 1 Teyynt Nonposvvn Ba anotedécel £vo factkd VTOGTNPIKTIKO
epYOarelo oty eKmodEVTIKY dtadikacia, fondmvtag oty e&atopikevon g udbnong,
oTN OMUIoVPYie EKTALOEVLTIKOD VAIKOD Kol OTNV TOPAKOA0VONGN TG TPOOSoL TV
pontov. o vo TpogToacTony 01 EKTAdEVTIKOL Kol Ot HadNTEC, Bempd amapaitnn

TN CLVEYN EMUOPPMOCT OTIG VEEG TEXVOAOYIEG, TNV avATTLEN OE0TNTMOV KPITIKNG
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OKEYNG KOl YMOLoKOV YPOULOTIGHOV, KaBmG Kot T dnpovpyio evog capovs TAUGIoOn

v TV vrevOLVYNM Kol acPaAn xpnon g Al oty exmaidevon.

IN: Zog evyop1ot® moAD Yo TV cuppeToyxn cag. Kdmov ed0d oAokANpOGOLLE.
T10: Kot eyd cog gvyoplot.

Interview 11

IN: Interviewer

T11: Teacher 11

IN: KoAnuépa, ovopalopan Zapaptin N'empyia kot lpon ¢ortnTplo Tov LETOTTVYIOKOD
Language Education for refugees and migrants. Ep, opywkd 6o n0eko va oe
EVYOPLOTICM YL TNV GLUUETOYN GOL 6TV épgvva pov. H cuvévtevén yivetar 6to
TAOIG10 TNG SUTAMUATIKNG LoV Epyaciog Tov e0TIalel otV xpnon epyareiov Teyvnig
Nonpoovvng , Al oty didackoMa TPOCEVY®V Kol HETOVOSTOV UaONTOV Kot
pontpiov . Oa NBeha va oe evUEPOC® Kol Vo 6€ doPefatdom g 1 akdAovOn
épevva Bo dlTnpNoEL TV OVOVLLIN TOV GUUPETEXOVI®OV TNG Kol WG O Kopio
nepintoon doev Ba dnpocievbel kovéva amd to TPOoowTKA cov otoryeio. Eioot

oOUO®VN VA EEKIVI|COVLE;
T11: Now puowka.
IN: Ileite pov Aya Adyta yio TNV Umepio GOG LE TOAVYAWGGIKE TUMLLOTAL.

T11: 'Exo 600 ypévwa euneipiog o tunuata ZEIT ko éxyo epyootel pe pobntég omd
SPOopeTIKEG Ydpeg Kol YAwoowd vrmoPabpa. H sumepia avty pe Pornoe va
KOTOVONOG® KOADTEPA TIG OVAYKES TOV HOONTOV oL pobaivouy TV eAAVIKT ©C

devTEPN YADGGO.

IN: ITog Ba a&loroyodoate T YAMOGOIKY EXAPKELD TOV UAONTOV GOC GTNV EAANVIKY|

YADGGO GTNV aPYY| TNG OYOAKNG YPOVIIC;

T11: Zmv apyn g ¥povidg ot TeplocdTePol HabnTEg Exovv PocIKES EMKOTVOVIOKES

OeE10TNTEG, AALE OLGKOAELOVTAL GTNV KATAVOT G KOl TOPAY®YN T1o cVVOETOV AdYOV.

IN: Tloweg elvar ot onuovtiKOTEPEG YAMGOIKES OLOKOAIEC TOL aVTIHETORILOVY Ol

pnadntég oag;
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T11: Ot peyaAvtepeg dvokoriec apopohv 10 AeEAdY10, TNV KOTAVONON KEWWEVOV KOl

NV TOPAy®yn YPArTod Adyov.
IN: TT6c0 e€oikelmpévn elote yeVIKA LE TN ¥PNON TEXVOAOYIOG OTNV EKTOUOELON;

T11: Oewpd 6Tt glpor apkeTd eEOIKEIMUEVOG, KOOMG YPNOUYLOTOID GLYVA WYNOLOKA

epYOLEia yloL TNV TPOETOLOGTO KOl VAOTOINGT TOL LB UATOG.

IN: Xpnowonoteite ynoaxkd epyareio otn ddackaiio cag; Av val, OGO GLUYVA Kot

He motov Tpomo;

T11: Noi, oxedov kabnuepwvd. To ypNOLOTOUD Y10 TOPOVCIACELS, OLUOPAUCTIKEG

OOKNGELG Kot avalTNoN EKTOOEVTIKOD DALKOV.

IN: II6co eCowerwpévn eiote pe v Teyvnm) Nompoovvn; Me mowovg Tpdmovg

eCoketmOnKate e avtn;

T11: Eipon apkera eEoweiopévoc. ['vaopioa v Al péca and tpocmmikn evacydoinon,

EMUOPPOTIKA GEUVAPLOL KOL TN YPNOT TNG TNV EKTALOEVTIKT TPAEN.
IN: [T6c0 vrooTpiKTIKS £ivor TO GYoAel0 GOg oTN YPNON VEOV TEXVOAOYI®V Kot Al;

T11: Yrapyer Oetikr otdon anévavtt otig véeg texvoroyieg, aAdd n xpnomn g Al

eEapthror Kupimg amd TV TpwtofovAio KAOE EKTOOEVTIKOV.
IN: Xpnowomoteite kaBoAov epyadeia texvntig vonpuochvig ot ddackaAio cag;
T11: Noat, To {pnOIHOTOUD KUPIMS Y10l TV TPOETOLLOGTI0 DVAKOD KOl SPACTNPLOTHTOV.

IN: Xg moeg dpactnprotreg ta xpnoonoteite cuviBmg; Mmopeite va [Lov ddceTE Eval

TOPAOELY L,

T11: Ta ypnowomow® 7y N OMuovpyio EOAA®V epyaciog Kol KEWUEVOV
TPOCAPLOCUEVOV GTO eminedo Towv pobntaov. o mapddstypo, £xm Onpovpynost

00KNOELG AeEIAOYIOV Y10 GUYKEKPIUEVES BELOTIKES EVOTNTEG.

IN: "Eyete ypnoponomost gpyareio Al oe pabntég mpoc@uykol 1 PETOVAGTEVLTIKOD

voPabdpov; Av vai, TEPLYPAYTE LE TOLOVS TPOTOVG,.

T11: Not, kuplwg HEc® VAIKOD oL £ym dnuovpynoet pe t Ponbeia g Al, OmmC

OTAOTOMUEVO, KEILLEVO KOl OCKNGELS KATAVONONC.
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IN: ITog drapéper 1 xprion g Al amd wo tapadoctokég pebddovg ekpuddnone Yrwooog
N Ae&oyiov;

T11: H Al emutpémer mo ypMyopn TPOGOPLOYN TOL DVLAIKOV Kol HEYUAVTEPT

eEatouikevon avaloyo Pe TIC aVAYKES TOV HodnTOV.
IN: TTowx etvon M yevikn cog otdon anévavtt oty Al oty ekmaidcvuon Kot yoti;

T11: H otdon pov sivan Betikn, kabmg Bewpd 6Tt pmopei vo d1e0KOAVVEL TO £PYO TOL

EKTALOEVTIKOD KO VO, EVIGYVOEL TN Labnon.

IN: TIog avtilappdveote tov poro ™ Al oy evioyvon g ddackaAiag Kol NG

puébnong yYAwsowv;

T11: Tn PAén® ®G éva VITOSTNPIKTIKO gpyaieio mov Ponbd otV TPOGAPLOYY| TOV

VAKOD KOl GTNV TOPOYN TEPICCOTEPMV EVKALPLOV EEACKNOTC.
IN: TToteg dvokolieg avtipetonilete ot xpnon epyareiov Al Adote Topadetypota.

T11: Mepég popég ot amavinoelg dev etvar amdAvta axpiPeis ko yperdletor EAeyyog

P xpnoyorombovv 6to padnua.

IN: Eiote eviuepn vy mBavovg kivdvvoug amd ) ypnom Al and pabnrés; Ilorovg

TOTOVG KIVOLVAV EXETE EVTOTIGEL,

T11: Non. Kvpimg pe avnovyei n vrepPoikn e&aptnon amd v Al ko 1 dkpin

AOd0Y| TV TANPOPOPLDY TOV TOPEYEL.

IN: TTowa Bewpeite To onpavtikdtepa NiKd Kot Kowvwvikd {ntmuota mov oyetilovral

pe ) xpron s Al omv exnaidosvon;

T11: H mpoctacio mpocomik®y dedopévav, 1 aSlomiotio TV TANPOPOPLOY Kot M

wooTun tpoécfacn Twv padnTov.

IN: Tlog Bempeite 6T Ba TPEMEL 01 EKTANOEVTIKOL KOl TO LOPVUOTO VO, OVTILETOTILOVY

{ntuotoa OTwe N TPooTacio SEGOUEVAOV, 1] 1ICOTNTO KOl TO YNOLOKO YOG,

T11: Méoa and capeig KavoOveg ypnoms, ETLUOPE®ON Kot EEACPAAIOT {CWV EVKALPLDOV

npdcsPacnc otny TEYVOLOYiaL.

IN: Oewpeite 611 Al cog Bonbd ot mpoetoacia, ) deaymyn g ddackariog,

NV 0E0AOYNOT) KOl TNV AvATPOPOSOTNGT GTOVS LoBNTES;
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T11: Noi, xvpiowg otV TPOETOWONCIOt TOV HOOUATOG Kou oTr  Onpuovpyio

SLPOPOTONUEVOL VALKOVD.

IN: TToteg otpatnyikég Oewpeite mo anoteAecuatikég yio ) xprion Al ot ddackoiia

YAWGGOV;

T11: H dSw@opomoinon tov VAKOU KOl 1 TPOGOPUOYH OPAGTNPLOTATOV GTo

SLPOPETIKA EMIMESN YAOOTTOUADELOC.

IN: Tlow Bewpeite ta onuovikodtepo mAcovektuoata g Al oty ekrmaidevon

YAOGO®V;

T11: H &fowkovounon ypdvov, n e&otopikevon kot 1 dvvotdmra Onpuovpyiog

TAOVG10V EKTALOEVTIKOD VALKOVD.

IN: Qewpeite 6t n Al Bertidver ™) YA®GGIKT endpKel TOV LoONTOV;

T11: Nou, enetdn Tpoc@épet emmAEOV gukapies EAGKNONG KO TPOCAPLOCUEVO DAKO.
IN: ITiotevete 6T M Al emnpedlet T CLUUETOYN TOV LOONTOV GTNV TAEN;

T11: Noi, covnBmg ov&avel 10 evOOPEPOV KL TN GUUUETOYN TOVG HECH Omd TLO

EAKLOTIKEG OPACTNPLOTNTEG,.
IN: TTiotevete 6T1 M Al TpogToyalel Tovg LaONTES Y10 TPOAYLLOTIKT YPT|OT TNG YADGGOG;

T11: Xg évav PaBud vai, 1dwitepa OTAV YPNOLUOTOLEITAL VIO OPAGTNPLOTNTES TOL

oeTilovToL [LE TPUYUOTIKES EMKOIVOVIOKES KATOGTAGELS.
IN: TTiotevete 6T M Al pmopet va evieyvoet T SNUOVPYIKOTNTO TOV LoONTOV;
T11: No, kaBdg Tpoocpépet 10£eg Ko epediopata Yoo SNUovpykég dpacTnPLOTNTES.

IN: Bewpeite 611 1 Al evioyvel Vv Kowvoviky évtaén M v avtonemoifnon tov

naONTOV TPOSELYIKOV/HETAVAGTELTIKOV VTTOPadpov;

T11: Not, yati tovg dlvel T SVvATOTNTO VO GUUUETEXOLV TO EVEPYH KOl VO

aicOdvovtal peyadvtepn avtonenoifnomn otn xpnon g EAANVIKNG YADGGOC.

IN: Mg mowovg tpdémovg Bewpeite 6t Ta epyareion Al pmopodv va vrootnpiEovv v

évtagn HobnNTdV TPOGPLYIKOD Kol LETAVAGTELTIKOL VITOPAOPOL GTIG YEVIKEG TAEELS;
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T11: Méow ™G YA®GGIKNG LTOGTHPIENG KOl TNG TPOCGOPHOYNG TOV EKTOOEVTIKOD

VMKOV GTIC OVAYKEG TOVC.

IN: Xe moto Babud ta vapyovra epyareia Al mepirapfavovv tapadeiypota coppotd

LE TO TOMTIGUKA VTOPabpa Twv LabnTodv cog;

T11: Xeg wavomomtikd Pabud, oAdd ocvyvd ypslaletar mpocapuoyn omd Tov

EKTTOLOEVTIKO.

IN: TI6co onuovtikd Oewpeite vo EVOOUATOVOVIOL Ol UNTPIKEG YAMGGEG Ko

TOMTIGIKE GTOLYElR TOV HOONTOV OTIC YNOLOKEG TAATQOPLES;

T11: To Bewpd TOAD oNUAVTIKO, Yi0Ti EVIGYVEL TN GLUTEPIANYT KOl SIEVKOADVEL TN
puéonon.

IN: TI6co miotevere 6tt 1 Teyvny Nomuoohvn Oa emmpedoet T EKTOUOEVLTIKY|

ddwkacio 6To HEALOV Ko yloti;

T11: IIotedo 6T B €xet TOAD onpavtikd polo, wWwitepa otV e€aTOopiKeELON TG

péonong Kot 6TNV LTOGTNPIEN TOV EKTUOEVTIKAOV.

IN: Tloweg elvar ot peyordtepeg avnovyies cog OXETIKA UE TN (PNON TEYVOLOYIDV

Teyvntg Nonpoobvng amd mondid Kot vEous 6To LEAAOV;

T11: H vrepPorkn e€Edptmom amd tnv teyvoroyio, M TOPATANPOPOPNON Kol TO

Inmuota W1OTIKOTNTOC.

IN: Treidovg avaykeg £xete 1 TLVTOGTHPIEN B0 ¥ pE10lOCACTAV Y10 TNV ATOTEAECLLOTIKT

YPNOM TETOI®V £PYOLEI®V;

T11: Ilepiocdtepn emMUOPOMOOT, TPOKTIKE TOPUSEIYUATO EQAPUOYNG KOL COPELG
oonyieg Yo aGGAAN XPNON.

IN: ITog pavtaleote tov peAroviikd poro g TN oy ekraidgvon Kot ot Prpoto

Bewpeite OTL TPEMEL VAL KAVOLV Ol EKTOOEVTIKOL (DGTE VO TPOETOLOGTOVV OL 10101 Kot

01 LoONTEC TOLG Yo AT TO HEAAOV;

T11: Qeopod 61t 1 TN Oa oamotedéoet avamdoTacTo HUEPOG NG ekmaidevons. Ot
EKTOOEVTIKOT YPELALETOL VO EMUOPPADOVOVIOL GLVEX(DG KOl VO KOAAEPYOVV GTOVG

paBnTég 0e£10TNTEG KPITIKNG GKEYNS Kot LITELHVYNG ¥PNONG TNG TEXVOAOYING.
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Interview 12

IN: Interviewer

T12: Teacher 12

IN: Koadnuépa, ovopdlopon Zapaptin F'ewpyia kot eiplot oitiTpio TOL LETATTUYLOKOD
Language Education for refugees and migrants. Ep, apywkd 6o Mbsko vo o€
ELYOPIOTICM YO TNV GLUUETOYN GOV otV épgvuva pov. H ouvvévievén yivetar oto
TAOIG10 TNG SUTAMUATIKNG OV Epyaciog Tov e0Tlalel otV xpnomn epyoreiov Teyvnig
Nonpoovvng , Al oty didackoMa TPOCEVY®V Kol HETOVOSTOV UAONTOV Kot
pontpiov . Oa NBeha va oe evUeEPOC® Kol Vo 6€ doPefatdom g 1 akdAovOn
épevva Bo dlTnpnoEl TV OVOVLUIN TOV GUUUETEXOVI®MV TNG Kol TG C€ Kopio
nepintoon doev Ba dnpoctevbel kovéva amd to TPOoowTIKA cov otoryeio. Eioot

oOUP®VTN VA EEKIVI|COVLE;
T12: Now, BePaioc.
IN: Ileite pov AMya Adyta yio TNV Umepio oG e TOAVYAWGGIKE TUMLLOTAL.

T12: 'Exm évav ypovo eumepiag oe tuqua ZEIL, 6mov epydlopon pe pobntég omd
SPOPETIKA YAWGGIKA Kol ToMtiopkd wepiPdrrovta. [Tapdtt n gumepia pov eivon
OYETIKA HKkpn, X €pOEL G€ EMOEN LLE TIG TPOKANGELS OV OVTILETOTILOVV 01 pobNTég
oV ekpdOnom g EAANVIKNG ¢ deVTEPNG YADGGOS Kot TPosTaf® va Tpocsaprolm

S0oKOALN OV OTIG AVAYKES TOVG,.

IN: TIog B a&rodoyovsate T YAMOOIKN EMAPKELN TOV LAONTOV GG TNV EAANVIKN

YADGGO GTNV aPYT| TNG CYOAKNG YPOVIIC;

T12: v apyn g oXOAIKNG XPOVIAG 01 TEPIGGATEPOL LOBNTES Yoy YOUNAO eminedo
YAOGGIKNG EMAPKELNS OTA EAANVIKA. Mmopovoav cuvifog vo eTKOVOVIGOVY GE
Baoikég kaOnueptvég KATAGTAGELS, OALL aVTILETOTILOV OLOKOAIEG GTNV KaTAvONoN

KEWWEVOV, GTNV TOPAYOYT YPOTTOU AOYOL Kal 6T (pjon o cvvietov AeSiloyiov.

IN: Tloweg eivar ot onuavtikdtepeg YAMOOIKES OLOKOAIEG OV AVTILETOMILOVYV o1

pnadntég oag;

T12: Ot onuavtikdtepeg SVOKOAMES MOV £€Y® TAPOUTINPNGEL APOPOVV KVLPIMG TO

Ae&MGY10, TNV KOTAVONOT) YPOTTAOV 001 YLOV KOl THV Topay®y”n Yportoh Adyov. Eniong,
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OpKETOlL HaONTEC SVOKOAEHOVTOL VO YPICLOTOGOVY CMOGTA TN YPOLUOTIKY KOl VO

EKPPAGOVV 10 GUVOETEG GKEYELS GTO EAANVIKA.
IN: TT6c0 e€oikelmpévn elote yeVIKA LE TN ¥PNON TEXVOAOYIOG OTNV EKTOUOELON;

T12: Oa éheyo OtTL gipon apketd eEOIKEIWUEVT HE TN YPNON TNG TEXVOAOYiaG otV
ekmaidevon. Xpnoomold cuyva ynoetakd epyaieio ylo Ty tpostolacio padnudtov,
™ Onpovpyic OpacTNPOTATOV Kol TNV ovalTnon eKTOdeLTIKOD VAIKOV, KoOdg

Bep® OTL UTOPOVV VO, KAVOLV TO PLAON O TT10 EVOLOPEPOV KO OTTOTEAEGLATIKO.

IN: Xpnotomnoteite ynoaxkd epyaieio ot ddackario 6o, Av val, TOG0 GuyvE Kot

e o0V TPOTO;

T12: Not, ypnoyonoud yneuokd epyoreio apketd cvuyvd, oxedov kadnuepwvd. Ta
a&l0mowd Yo TNV TOPOVGINcT EKTOOELTIKOL VAWKOV, TN dnpovpyio S100paCTIKMOV
dpaCTNPOTHTOV, TNV TPOoPOAN Pivteo Kot EIKOVOV, KAODS Kol Yo TV TPOETOLLAGIN

QOAAOV £PYACIOG TPOGUPUOGUEVOV GTIG OVAYKES TV LAONTOV HoV.

IN: II6co efowerwpévn eiote pe v Teyxvnm) Nompoovvn; Me mowovg Tpdmovg

eCokeltmOnKate e avt;

T12: Oa éleya 0L &y pétpro mpog kohn e€owkeimon pe v Texvnt) Nonpoovvn.
I'vopioa ta epyoreion Al kuplog péca amd mpocwmikny avalntnon, €KTodELTIKA
oepvapta kot cuCNoelg e cuvadédpove. Tov tedevtaio ¥povo Ta XPNOLUOTOLD OAO
Kol TEPIGGOTEPO YO TNV TPOETOOGIO. TOL pobnuotog kot T  onuovpyia

EKTTALOEVTIKOD VAIKOV.
IN: TT660 vrootnpikTikd glvar To GYoAelo cag ot ¥pNon vEmV texvoroyimv kot Al;

T12: Oa €éieya OTL TO OYOAElo €ivol OPKETE VTOGTNPIKTIKO OGN YPNON VEOV
TEYVOLOYLDV, KOOGS evOappHveL TNV a&lomoinen ynelokdv epyoreimv 6T S100cKaAT.
Qo1600, 6cov apopd v Teyvnt] Nompoovvn, dev LRAPYEL OKOUN OpPYOVOUEVN
KaBodNynon 1N OLYKEKPIUEVN TOMTIKY] Kou 1 ypnon ¢ Pacileton xvpiwg oto

EVOLOPEPOV KOL TNV TPOTOROVAIN TOV EKTAOEVTIKDV.
IN: Xpnowomnoteite kaBoLov epyadeio TeyvnTHg VONUOGUVIG 6T d1d0cKoAa GOg;

T12: Not, ypnoonowd epyoreion Te(VNTNG VONUOOLVNG O OPKETO TOKTIKY Pdon,
Koplog yw. v mpoetoyoasioo tov padnuatos. Toa alomowd yw ™ Smpovpyia

EKTOOEVTIKOD VAKOD, TNV TPOGOPUOYN KEWEVOV GTO EMMESO TOV HOONTOV KO TV

183



avalTnomn Wemv yuo OpacTNPIOTNTES TOV HTOPOVV VO, VTTOGTNPIEOVV TN YADGGIKT TOVG

avamToln.

IN: Xe moteg dpaoctnpronTeg Ta Ypnoponoleite cuvnbwc; Mmopeite va Lov ddceTe Eval

TOPAOELY L,

T12: Ta ypnowomoid Kvpiwe Yoo T ONUIOVPYID KOl TPOGAPUOYN EKTOLOEVTIKOD
vAkov. T'o mapdderyua, £xo ypnotponomoel to ChatGPT ywo va petatpéym éva
KEIWEVO OE TT0 OmAN LOPPN, OGTE Vo, eivar Katavonto omd pobntég mov Ppickoviot ota
apykd otadlo expddnong e eEAVIKNg YAdooag. Emiong, to ypnoyomold yio

dNuovpyio 0oKNGE®V AEEIAOYIOV KOt EPOTHCEMY KOTAVONGNG,.

IN: "Eyete ypnoponmomost gpyareio Al oe pabntég mpocs@uykol 1| LETOVAGTELTIKOD

voBabpov; Av var, TEPLYPAYTE LLE TOLOVG TPOTOVG.

T12: Na, £y ypnoyoromoet epyaireia Al yio tnv vrostipiEn LodNTOV TPOGELYIKOV
Kol PETAVOOTEVTIKOD VtOPabpov, kuping pEGm Tov LAKOD mov TpoeTondlm. [Ma
Tapadeypa, Exm ypnoiponomost v Al yio va amlomocm Keipeva, vo dNUovpyom
OCGKNOELS TPOGOUPUOGUEVEG GTO EMIMEDO TOVG KOl VO PP EVOAALOKTIKOVG TPOTOVG
napovcioong tov Ae&hoylov. Emiong, oe opopéveg meputdoelg  a&lomoinca
peTappacTiKd epyoieia yo voo dtevkoivvlel n kotavonon Pacikedv evvoldv amd

HaBNTéEG TOL £y TOAD TEPLOPIGUEVT] YVAOGCT TNG EAANVIKNG YADCGOC.

IN: TTog dwpéper ) yprion g Al amd mo mapadosiokés pedddovg eKpabnons YAOGGOG
N Ae&oyiov;

T12: O@cowpd 611 1 Pacikn dtapopd eivar 1 ToydTNTO KoL 1| SuvaTOTNTA EEATOUIKEVONC.
Me ) BonBeia g Al pmopd va tpocapudl® oA o DKOAN TO VAMKO GTIC OVAYKES
k6O pLaOnT Kot vo SMUovpy® S1apoPETIKEG OPASTNPLOTNTES Y10l SOPOPETIKA EMITEDQL
yAwooopdafeiog. Ot moapadoctokég péBodol mapapévovv onuovtikes, oArd m Al
TPOCOEPEL PeyaADTEP gveMEln Kol TEPIGGATEPES EMAOYEG Y10, SLOPOPOTOUEVT|

dwackoAio.
IN: TTow givon 1 yevikn cag otdon anévavtt oty Al oty exmaidcvon Kot yori;

T12: H yevikn pov otdon amévavtt oty Al oy exnaidcvon eivat Betikn. Osmpd 0Tt
umopel vo amoteAécel Eva TOAD YPNCIUO EPYAAEID Y100 TOV EKTOLOEVTIKO, 1010HTEPO GE

TAEELS He SPOPETIKEG o olaKéS Kot YAOOGIKEG avaykec. [TapdAinia, Totevw Ot
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TPEMEL VAL YPNOUOTOIEITOL UE HETPO KOl KPITIKN OKEYN, KoOBDG Oev pmopel va
OVTIKOTOGTNGEL TOV TOOAYMYIKO pOAO KOl TN GYECT) TOV OVATTUGGETOL OVALESO GTOV

EKTTALOEVTIKO KoL TOVG HOONTEC.

IN: TIog avtilappdveote Tov poro ™ Al oy evioyvon g ddackaAiag Kol TNG

néonong yYAwsomv;

T12: Thotevw 6t Al pumopel va evieyvoel onUovTIKA T 0dackaAio Kot T pabnon
YA®GGOV, KoO®OC divel T duvatdtnTa. OMpiovpyiag eSOTOUIKEVUEVOL DAIKOV Kot
TEPLOCOTEP®V EVKALPLOV eEdoknonc. Edikd yio pabntég mov pabaivovv v eAANVIKD
¢ 0e0TEPT YADGGO, pUmopel va fondncetl oty Kotavonon AeSiloyiov, oty aviamtuén
YAOGGIKOV 0£E0TNTOV KOl GTNV TPOCAPUOYT TOL HaBNooKod VAIKOD 610 £minedod

TOVG.
IN: TToteg dvokolieg avtipetonilete ot xpnon epyareiov Al Adote Topadetypota.

T12: H peyaidtepn ovokoAia mov avtipetonilo sivor OTL 10 TEPLEYOUEVO TOL
mopdyetor and v Al dev givan mavto KatdAAnAo yio T0 €mimedo TV podnToOV Kot
ypewaletar mpooektikd €heyyo. o mapddetypa, pov €xel ToxeL va dnpiovpyndodv
Keipeva pe mo oHhvOeto Ae&hdylo amd avTd TOV UTOPOVV VO KATOVOGOLV Ol LaONTES
LLOV, OTOTE YPEIGTNKE VO, TO TPOTOTO6®. Emtiong, kKdmoleg popéc ol mAnpogopieg mov
wapEyovior Oev  glvol amoAvtog oakpPeic kol amorteitor  SloTAOP®OY TPV

ypnoporomBovy oty téén.

IN: Eiote eviuepn yuo mboavoig kivdvvovg amd 1t ypnom Al amd padntéc; [Morovg

TOTOVG KIVOLVAV EXETE EVTOTIGEL,

T12: Now, eipon evijpepn yuo opiopévoug mhoavoig Kivduvous. Oempd 0Tt évag ootk
kivdvvog elvar 1 vrepPorkn e&dptmon twv pobntov amd to gpyoreioa Al pe
OMOTEAECLOL VO LELDVETAL 1) TPOCWOTIKT TOVG Tpoomdeia. Emiong, vrdapyetl o kivovvog
ol HoBNTES Vo amodéyoviotl TANPoeopies yopic va Tig eAéyyovv kprtikd. Téhog, pe
npofAnuatitovv {ntparto mov oyetiloviol Le TNV TPOGTAGIN TPOSHOTIKMY OEGOUEVMOV

KO TNV 0CQOAT] XPNION TOV YNOLOK®OV EPYOAEI®V.

IN: ITowa Bewpeite Ta onuovTikdTEPO NOKA Ko Kovwvikd {nthpata mov oyetilovton

pe ) xpron g Al oy exnaidosvon;
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T12: Ocopd 0TL T GNUOVTIKOTEPO {NTHLOTA APOPOVV TIV TPOCTAGI0 TMV TPOCOTIKMDYV
dedopévav, TV a&loTIoTio TOV TANPOPOPLOY oL Topdyovtal and v Al kot v
ot wpdcPacn OAwv TV podntdv ot véeg teyxvoloyies. EmumAéov, eivan
onuavtikd va daceaiiotel 6t n ypnon g Al dev Ba evioyOoel TIG EKTOOEVTIKES
avicoTnTeg Kot Ott ot puadntég Bo avamtHoGoVV KPITIKY OKEYN OmEVOVIL GTO

TEPLEYOUEVO TTOL AQUPAVOLV.

IN: TTog Bewpeite 6Tt Oa TpEmEL 01 EKTOOEVTIKOT KOl T IOPVUATO VAL AVTILETOTILOVV

ntuoto OTme N TPOoTacio SESOUEVAOV, 1] 1IOTNTO KOl TO YNOLOKO YOG,

T12: [Totedm ot1 ypetdletan va VTAPYOLY GOPELG KOVOVES Kol KaTevBuvtrpleg 0dnyieg
v ™ xpron ™m¢ Al ota oyolieio, wwitepa oe Bépato mpooTAcing TPOCOTIKOV
dedopévaov. [apdAinia, etvar onpavtikd va mapéyovtor iceg gukaipiec mpdsPaong o
TEXVOAOYIKO eEomMG O Kot ynerokd epyaleio yioo OA0vG Tovg padntés. Oewpd emiong
AmOPOiTNT TV ETUOPPOCT] TOV EKTOOEVTIKAOV, MDGTE VO, UTOPOVV VO 0ELOTOOVV

vrevBuva T1g vées TEXVoLOYiEg Ko va Koo YOUV GOGTA TOVG LaBNTEG TOVG.

IN: Oewpeite 611 Al cog Bondd ot TpoeToacia, ) deaymyn g ddackariog,

Vv a&loAdYNoN Kol TV ovaTPOPOodOTNGT| GTOVG LaONTEC;

T12: Naw, Osopd 611 Al pe Bonba kupiog oty mpogTotpacio kot TNy opydvmor g
dwaockoiiag. Mmop®d vo ONUIOLPYD 7O YPIYOPO EKTOLOEVTIKO VAIKO, OIGKNOELS KOl
dpacTNPOTNTEG TPOCOPUOGUEVES OTIS avhykes Tov padntav. Ocov aeopd v
a&loAdyNo”n KoL TV OVOTPOPOSOTNOT|, TN XPNCLOTOLD TEPICCOTEPO VILOGTNPIKTIKA,
Y10l VOL SLLLLOPPDOVE® 1OEEG KO TPOTAGELS PEATIONC, YOPIg OL®OS VoL avTIKafioTA T d1KT)

LoV TTonday®Y1Kn Kpion Kot Topatiprnon).

IN: TToweg otpatnycés Bewpeite mo amotedespoTikég yio ) xprion Al ot didackaiio

YAOGC®V;

T12: Oewpd OTL Ol MO OTOTELECUATIKEG CTPATNYIKES €ivar M S10POPOTOINCT| TOL
EKTTALOEVTIKOD VAIKOV KOl ] TPOGOPUOYN TOV OTIS avaykes Kabe podnti. H Al umopet
va Bondncetl ot Onpovpyia KEWEVOVY, ACKNGEMV Kol dPACTNPLOTHTOV OL0POPETIKDOV
EMMESMY OLGKOMOG, KATL TOL €lval 1010iTEPA YPNOUO GE TOAVYAWGGIKEG TAEELS.
Eniong, Ocopd amotedecpatikn m ¥pNon g Yo TV TAPOyyT) OTTIKOTOUEVOD KoL

SO PAGTIKOD DAKOD TTOL EVIGYVEL TO EVOLUPEPOV TOV LAONTOV Y10 T YADGGA.
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IN: Tlow Bewpeite Ta onuavtikdtepa mAegovektnuato g Al oty ekmaidgvon

YAWGGOV;

T12: Ocopd 411 T0. CNUAVTIKOTEPO TAEOVEKTILOTA Eivar 1 duvaTdtnTo e§aTopikevong
™G naonong, n e€otkovounon ypOvoL Yo TOV EKTALOELTIKO Kot 1) EDKOAN Onpiovpyio
TPOCAPHOCUEVOL  €KTTOdEVTIKOD VAkoV. Emutdéov, m Al umopel va mpocpépet
TEPIOCOTEPEG EVKOPIES EACKNONG KOl VO KAVEL TO HAOMUO TO EAKVOTIKO Y10l TOVG

naONTéG PEGM TOKIA®MV Kot 100 PACTIKMV OPUCTNPLOTHTMV.
IN: Qewpeite 6T Al Bertidvel T YAWGGIKT €ndpKELD TOV LoONTOV;

T12: Nat, motedm 0t pmopel va supaiet otn Bedtimon G YAWGGIKNG EXAPKELOS TMV
pontov, iaitepo OTov YPNGUYLOTOEITOL GUUTANPOUATIKO He TN SdacKOAlo TOV
ekmadenTikod. Méoa oand  eatopukevpéveg  SpacTnPldTnTEG, TPOGOUPLOCUEVO
Ae&IMOY10 Kot emmAEov gvkoupieg £AGKNOMNG, O1 LOONTEG LITOPOLY VO EVIGYVGOVV TIG

YAOGGIKES TOVG OEEIOTNTEG LE TPOTO OV AVTOTOKPIVETOL KAADTEPO GTIC AVAYKES TOVG,.
IN: [Totevete 6T Al emnpedlel ™ cvppeToyn TV padnTdv oV TaEN;

T12: Nat, motevm 011 pmopet va emnpedoetl BTikd T GLUPETOYN TOV LoOnTOV oTNV
64&n. Ot dpaoctnpdTEG TOL AELOTOOVY YNOLUKA £pYOoieio Kot DAIKO OV £)el
onuovpynet pe ™ PonBea e Al cvyva eivol o EAKVOTIKES KOl SLOOPOUCTIKES,
YEYOVOS TOL aEAVEL TO €VOLOPEPOV KOL TNV EUTAOKY] TV padntov. Idwitepa og
paNTéG OV GLGKOAEVOVTOL YAWGGIKA, 1| TPOGAPUOYT TOV LAKOD GTO €Minedd TOVG

pmopel va tovg evOappOVEL VO GUUUETEXOLV TTLO EVEPYAL.
IN: ITiwotevete 6tim Al mpoetopndletl Tovg LaBNTES Yio TPayLATIKN XPNOT| TS YADGGOG;

T12: Nou, motedm Ot pmopet vo cupPAiel 6Ty mPoeTOoacio Twv pontodv yuo my
TPOYLOTIKY] ¥PNOT TNG YADGGOGS, Wtaitepa dtav a&lomoleiTal Y10, OpacTNPLOTNTEG TOV
Bacilovtal o€ avBeVTIKEG EMKOVOVIOKES KATAGTACELS. MEGa amd d1aAdYoVs, GEVApPLAL
KaOnuepvng (oNGg Kol TPOGOPUOCUEVEG YAWMOOIKES OCKNGCELS, Ol HaONTéG €Yxouv
neplocdtepes evkapieg va e€aoknBovv oe AeENOY10 KOl EKPPAGELS TOV UITOPOVV VL.
YPNOUOTOGOVLV otV Konuepvotntd tovg. Q0T10060, Bep® OTL M TPAYUATIKN
emKowvmvia péca otny TaéN Kot 1 aAANAEnTidpacn pe GAAOVG avOpAOTOVG TOPAUEVOLV

e&loov onuovTIKéG.

IN: ITwotevete 6T | Al pmopel va evieoydceL T ONOVPYIKOTNTO TOV LoONTOV;
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T12: Not, Totedm 0Tt Wmopel va EVIGYVOEL T ONUOVPYIKOTNTO TV LoONTOV, EQOGOV
ypnoponoleiton cwotd. H Al pmopel va ddoet 10éeg, epebiopato Kot apopués yo
TAPOYOYN TPOPOPIKOD Kot YPorToh Adyov, Bonddvtag Toug Habntég va ekepacTovV
pe OlopopeTikong tpomovg. o mopdderypa, pmopel vo ypnowomomdel yo
oNuovpyiot 16TOPLIOVY, OIAOY®OV 1 EIKOVOV TOV AELTOVPYOVV ®C OPETNPio Yo

IMUOVPYIKEG OPOCTNPLOTNTEG OTNV TAEN.

IN: Ocwpeite 611 1 Al evioydel TV Kowvoviky &viaén N TV ovtonemoidnon twv

LaONTOV TPOSELYIKOV/HETAVAGTELTIKOD VTTOPadpov;

T12: Nat, Osopd 611 pmopel va supfdaiet Betikd 1060 oty Kowvoviky £€viaén 660 Kot
omv ovtonmenoibnon tov padntov. Otav ot padntég éxovv mpocPfocn oe VAKO
TPOCUPLOCUEVO GTO €MIMEDO TOVG, alchivovtal LeYOADTEPT ACPAAELD Kot €ival o
TPOOLUOL VO GUUUETEXOVY OTIC OPAGTNPOTNTES TNG TAENG. Avtd umopel va, Tovg
BonOBnoel va emKOv@VOLV MO AMTOTEAECUATIKE GTO EAANVIKE KOl VO EVIAGGOVTOL

EVKOAOTEPO GTO GYOAKO TTEPPAALOV KO OTIC OUAOES TV GUVOUNMK®V TOVG.

IN: Mg mowovg tpomovg Bewpeite 6t a0 epyareion Al pmopodv va vrootnpiSovv v

évtaén LobnNTdV TPOoGPLYIKOD Kol LETAVAGTELTIKOL VITOPAOPOL GTIG YEVIKEG TAEELS;

T12: TThotevo 6t ta gpyareio Al pmopovv va vrostpiovy v Eviasn avTOV TOV
padntov kKvplog pécw ™G YA®WGOIKNG vroot)piéng Ko g eatopikevong g
puéOnonc. Mmopovv va tpocaprolovy 1o EKTOOEVTIKO DVAMKO 610 ninedo KaOe padn,
VoL O1EVKOADVOLV TNV KATAVONOT) TV LaONUATOV TNG YEVIKNG TAENS KOl VO TPOGPEPOLY
emmAéov evkarpieg eEAoKknong ota EAAMNVIKE. Me avtdv Tov TpOTo o1 LobnTég uropohv
VO GUUUETEYOLV O EVEPYE GTNV TAEN Ko va aioBdvovtal peyaivtepn ovtonemoinon

OTIG OAANAETIOPACELS TOVG e CLUUAONTES KOl EKTOOEVTIKOVG,.

IN: g oo Babud ta vapyovta epyareia Al mepirappdvovy mapadsiypota copPotd

HE TO TOMTIGUKA LTOPabpa Twv LobnTov cog;

T12: Oa éheya 611 Ta vdpyovta epyareio Al meptlappdvovy tétola mapadeiypata ce
évav péTplo Babpo. Av kot UTopoHv vo SNUI0VPYHCOVV TEPIEXOUEVO TOV GYETILETAL e
SLPOPETIKOVG TOAITIGHOVG, TOAAES POPES TOL TAPAdElYHOTA EIval OPKETA YEVIKA Ko
dev avtamokpivovtol TANP®G oTIg gunelpieg Tov pobntav pov. o avtd cuvhibog
ypewaletar vo Tpocapudl®m T0 LAMKO MGTE VO €VOL O KOVTO GTO TOATIGHIKO Kot

YA®GGIKO TOVG LIOPaOpo.
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IN: TI6co omuoavtikd Bewpeite vo EVOOUATOVOVTOL Ol UNTPIKES YAMGOES Ko

TOMTICUIKA GTOLXELD TV LOONTOV GTIC YNPLOKESG TAUTPOPLLES;

T12: To Oeswp®d mOAD onuovtikd, wWwitepo Yo poONTéG TPOoELYKOD Kot
HETOVOOTEVTIKOV LOPabpov. H avayvdpion g pUnTpikng Toug YAMGGOS Kol TV
TOAMTICUIKAOV TOVG EUTEPLOV UTOPEl Vo eVioyDoel T0 aicOnua omodoyng kot vo
dtevkoAvvel T padnotaxn dadkasio. [Mapdiinia, fondd tovg padntéc va cuvéécovv
™ véa yvoon pe 6ca Mon yvopilovv, yeYovog mov pmopel vo vrootnpitel 1660 ™

YA®GGIKN TOVG OvATTTUEN OGO Kot TNV EVTOEN TOVG GTO GYOMKO TEPIBAALOV.

IN: TI6co miotevete 6tt m Teyvnt Nomuoohvn Oa emmpedost T1 EKTOUOEVTIKY

dwdkacio 6to pEALOV Kot yioTi;

T12: Thotedw 6tL n Teyynt Nonpoovvn Ba exnpedoet GNUOVTIKE TV EKTOOEVLTIKN
dwdwacio 6to pEAAOV, KBNS Ba TPOGPEPEL TEPIGGATEPES OLVATOTNTEG EEATOUTKEVONG
™G KaOnong Kot VTOSTNPIENG TV EKTOOEVLTIKMOV. Oempd 0Tt B a&lomoteitan OA0 Kot
TEPICCOTEPO YL TN ONUOLPYID  EKTOOEVLTIKOV  VAIKOD, TNV  TPOGOPUOYN
dPACTNPIOTNTAOV GTIS AVAYKES TOV LOONTOV Kol TNV TopokoAovONnoT ¢ pobncilokmng
ToVg TPoddov. [apdra avtd, moted® 0Tl 0 pOAOG TOV ekmandeVTIKOD O Topapeivel
KEVIPIKOG, KoOMG M avOpdmvn emkovovior Kot 1 Todoymykn Kobodnynorn oev

UTOPOLV VO AVTIKOTAGTOOOUV 0 TNV TEYVOAOYiAL.

IN: Tloweg elvar ot peyoddtepeg avnovyie cog OYETIKA UE TN (PNON TEYVOALOYIDV

Teyvntg Nonpoobvng amd mondid Kot vEous 6To LEAAOV;

T12: Ot peyadvtepeg avnovyieg pov oyetiCovtal pe v vrepPoiikn e£aptnon and v
teyvoloyia, Tn pelmon g Kptikng okéyng kot v mhovotnta ot padntéc va
amodéyovtatl mAnpoopieg ywpis va tig aloroyovv. Emiong, pe amacyoiovv {ntmuota
TPOCTUGIOG TPOSOMIKAOV dedopévev Kot 1 €kfeon tov modidv o€ ovaxkpiPéc 1
OKOTOAANAO TTEPLEYOUEVO. Oe®P® ONUAVTIKO Ol PaBNTEG Vo eKTadgvovTol Oyl LOVO

ot ypnon g Al oAAd Ko oty vIeLOLYT KoL KPITIKY| a&lomToine™| TNG.

IN: T etdovg avaykeg £xete 1) TLVTOGTHPIEN B0 ¥ pe10lOCACTAV Y10 TNV ATOTEAECLLOTIKT

YPNON TETOLWV EPYOAEI®V;

T12: Oa ypewldpovv TePIOCOTEPT EMUOPOMOYN CYETIKA HE TS EKTOLOEVTIKEG
epapuoyég g Al kol mpaxTikd mapadetypoto ypnons 6€ MOAVYAOCGIKEG TAEELC.

Emiong, 6o tav ypnowyes cagpeic odnyieg yuoo {ntnuata dgovioloyiag, mpooTaciog
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dedopévav Kot ac@arovg ypnone. Téhog, n mpocPaom oe aidomioto epyareio Kot
enapKN TEYVOLOYIKO e€omMopd Ba devkdAVVE TV amotedespatikdtepn a&lomoinom

TOVG OTNV EKTALOEVTIKT] OLAOIKAGIAL.

IN: TToc pavtaleote Tov peAlovtikd poro e TN oty ekmaidevon kot oo frpata
Oewpeite OTL TPEMEL VAL KAVOLV Ol EKTOUOEVTIKOL (DGTE VO TPOETOLAGTOVV OL 10101 Kot

Ol LoBNTES TOVS Y10 AVTO TO HEAAOV;

T12: ®avraloponr 6Tt 1 Texynm Nompoovvn Ba amotelécel éva oloéva Kot O
ONUOVTIKO gpyaAelo oV ekmaudevtikn Oladikocio, vroompiloviag TG0 TOVG
eKTadEVTIKOVG 660 Kot Tovg pantés. I[Miotevw 6tL o cupPdirel TeplocdTEPO GTNV
e€atopikevon g nabnong, ot Onovpyio EKTOULOEVTIKOD VAIKOL KOl GTNV TOPOYN
dpeonc vrootpEnNg otovg pabntés. o voo TpoeToasTovV Yo avtd T0 HEAAOV,
Oewpd OTL oL ekmoudevTIKOl YPEBLETOL VO EMUOPPAOVOVTUL CUVEXDS OTIG VEEG
TEYVOLOYIES KO VO aVOTTOGGOVV JeEIOTNTEG YNPLaKOV Ypappatiopo. [Tapddinia, ot
pabntég mpémnet va pdBovv va ypnoiponootv v Al pe vrevbovotnra, kpitikn okéym

Kol EXYVOOT TV dVVATOTHTOV AAAG KOl TOV TEPLOPIGUAV TNG.
Interview 13

IN: Interviewer

T13: Teacher 13

IN: KoaAnuépa, ovopalopan Xapaptin 'empyio Kot ipon QortnTplo ToL LETOTTVYIOKOD
Language Education for refugees and migrants. Ep, apywd 6o Mbsko vo o€
EVYOPLOTCM YO TNV GLUUETOYN GOL 6TV épgvva pov. H cuvévtevén yivetar 6to
TAOIG10 TNG OUTAMUATIKYG OV pyaciog Tov e0TIaleL otV Xpnon epyareiov Teyvng
Nonuoovvng , Al, oty dwWackoAic TPOCEHY®V KOl HETOVACTOV HOONTOV Kot
padntpuov . Oa Nheda vo 6e evUEPDOC® Kal vo o€ doPefatdow Tmg 1 aKkoAovin
épevva o SlTnPNoEL TNV OVOVLUIO TOV GULUUETEXOVI®OV TNG Kol MG CE Kopio
nepintoon oev Ba dnpocievbel kovéva omd to mpocwmikd cov otoyyeio. Eioow

oOUP®VTN VA EEKIVI|COVLE;
T13: Nou, vot.

IN: ITeite pov Atyo Aoya yio v eumepio 6oG PLe TOAVYADMGGIKA TULLOTO.
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T13: 'Exo téooepa ypdvia euneipiog oe tunpota ZEIT kot éxo epyoaotel pe pobntég
amd SLPOPETIKEG YMPES KO YAWGSIKA TEPIPAALovTa. Mésa amd avth TV eumelpio £y
JMGTOGEL OTL O1 LOONTEG £XO0VV SLUPOPETIKES AVAYKES Kol pLOLOVG LABNoNG, YEYOVOC
nmov amottel gveMéia kol TPOSOPUOYN TNG OWaoKoAlNG dote va vrmootnpileTon

OMOTEAECUOTIKA 1) EKUAONON TNG EAMANVIKNG YAMOCGCOC.

IN: TIog 6o a&lodoyovsate T YAMOOIKN EMAPKELN TOV LAONTOV GG TNV EAANVIKN

YADGGO GTNV apyn TNG OYOAKNG YPOVIAS;

T13: Zmv apyn g 6XOAMKNG XPOVIAG 1 YA®GGIKT EXAPKELD TV LAONTOV Tapovctilet
ocuvvnBwg peybrec dapopomooels. Kdamowor pabntég pmopodv va emkowvwvodv
apKeTE KavomomTikd otnv kabnuepvn Lon, eved dAlol Bpickovtal o apykd 6Tdd10
exkpudOnong g erdnvikng. Ot peyardtepec dvokorieg eppaviCovior cuvnbwg otnv
Katavonon akadnuaikov Ae&hoyiov, otV avayvmor Kol GTHV Topoymyn YPorTod

Abyov.

IN: Tloweg eivar or onuavtikdtepeg YAMOOIKES OVGKOAIEG OV AVTILET®TILOVY o1

padntég oag;

T13: Ot onuavrikdtepeg SLVOKOMES TOL TAPUTNPD OEOPOVY TO AEENOYIO, TNV
Katavonon cHvletwv odnyudv kKot v mopaywyn yportod Adyov. IToArol pabntéc
dVOKOAEHOVTOL EMICNG VO YPNCYLOTON|GOVY GMOGTA TN YPOUULOATIKY] KOl VO, EKPPAGOVV
HE COPNVELN TIG OKEWYELS TOVG OTO EAANVIKA, 1010HTEPA GE O OTTOLTNTIKES GYOMKEG

OpPaCTNPLOTNTEC.
IN: TToco e&okermpévn lote YeVIKA LE TN (PNON TEXVOAOYIOG GTNV EKTOLOELON;

T13: Oa éheyo OTL gipon apketd e£0IKEWWUEVT HE TN YPNON NG TEXVOAOYiaG oTNV
exmoaidgvon. Xpnoyonold ynelakd epyareio yioo Ty tpogtolocio padnuatwv, my
avalTNomn EKTOOEVTIKOD DAIKOV Kot TNV VTooTNpign ¢ ddackariog, av Kot Oewpd
ot 1 Texvoroyia Agttovpyel KOAVTEPA OC CLUTANPOUA Kot GYL O VITOKATAGTOTO TNG

oo {doNG EKTAOEVTIKNG S1OOIKAGTOGC.

IN: Xpnowomnoteite ynorokd epyaieio otn ddackaria coc; AV val, TOGO GLYVA Kot

L ooV TpOmo;

T13: Not, ypnoponoid yneoka epyoreion apketég gopéc péoa oty gfdopada. Ta

aSlomol®  kuplwg 1y TNV TPOPOAN  EKTAIOELTIKOD VAKOV, TN Ompuovpyio
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TOPOVCIACEDV, SOOPUCTIKOV ACKNCE®MV Kot dpactnprotitev Aegihoyiov. Emiong,
YPNOUOTOL® YNOLOKES TAATPOPUES YO VO, KAV®D TO HAONUO 7o EAKLOTIKO Kol Vo

EVIGYO® TN CUUUETOYN TOV HOONTOV.

IN: IT6co eCowewwpévn eiote pe v Teyvmt) Nonpoohvn; Me molovg TpOTOVG

eCokeltmOnKoate pe ovty;

T13: Tnv teAevtaia detia £y apyioel va ypnoiporold Kamowo epyareio Al kot oryd
oryd efoketmbnka meprocdtepo. Kupiog péco amd mpocomikn avalntnomn Kou
ocv{nmoelg pe ocuvadéApovs. Agv gipot €01k, 0AAL VIOB® opkeTA dveta vo To

YPNOUOTOL® ATV YPEWLETOL.
IN: 1660 vrootpikTikd givar To GyoAeio cag ot YpNon vEmV texvoroyimv kot Al;

T13: Oa éieya OTL €lvol OPKETA VTOGTNPIKTIKO YEVIKA GTN YPNOT TNG TE(VOAOYINGC.
Yrdpyer Oetikr d1d0eom va aglomorodpe ynotakd epyoreio oto pabnua, oAld 6cov
apopd Vv Al eipoote axdpo oe €va mo apykd otddo. Agv vrapyel Kamow
OPYOVOUEVT] TOATIKT 1) CUYKEKPIUEVT EMUOPO®OT], omdTe 0 Kabévag aglomolel avtd

T0 gpyoAein TEPIGGATEPO LE OIKT TOL TPMTOPOLAL.
IN: Xpnowomnoteite kaBoLov epyadeio TexvnTAg VONUOGUVIG 6T ddacKoAa Gag;

T13: Nat, ypnoyonod KAmoleg opEg epyareio TEYVNTNG VONLOGVVTG, KUPIMG Yo TV
npoetolpacio Tov pabnuatoc. Me Bonbovv va Ppiokm 10éeg Yo dpactnploTreg, va
TPOoGapUOL® Kelpeva 1] v SNUOVPY® VAKO 7o Yp1yopa. AgV Ta ¥pNGILOTOLD OE KAOE

puéOnpo, aArd to Bewpd £va YP1GIULO VTOGTNPIKTIKO EPYOAELO.

IN: Xg moeg dpactnprotreg ta xpnoonoteite cuviBmg; Mmopeite va [Lov ddceTE Eval

TOPAOELY L,

T13: Kvpilog 10 ¥pnoponowd yio vo ¢Tidyve 1 vo Tpocopprolom eKTodeuTKO VAKO.
Mo mapadetypa, ov £xm Eva Keipevo mov glvat apKeTd SVGKOAO Yo TOVS HoBNTEG Lov,
téw amd 10 epyareio va TO TAOTOMGEL 1 VAL OV TTPOTEIVEL aoKNoelg Ae&thoyiov
nhveo o avtd. Me Bonbd vo yAITdve ypdvo, oAAd TavTo EAEYX® Kot TPOSapUolm To

VAMKO TPV TO YPNOYLOTOMGM GTNV TAEN.

IN: "Exete ypnowomomoet epyareia Al og pontéc mpocuyIKoy 1 HETAVUGTEVTIKOV

vroPabdpov; Av vai, TEPLYPAYTE LLE TOLOVS TPOTOVG,.
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T13: Nou, og kdmoleg mepurtooeic. Kupimg 1o éxm ypnoyonomast yio vo Tpocsopuolm
TO DMKO OTIG OVAYKES TOV LoONTOV Kot VoL ONIIovpYd 7o amAég dpaotnprotres. o
TAPASELY IO, OV €XEL TOYEL VO YpnoLoroow epyoireion Al yio vo amlomomcm Eva
KEIUEVO 1 vaL dNUIOVPYNo® AEEIAOY10 KOl 0LOKNGELS KATAVONONG GE EMIMEDO MO KOVTIA
oTIG dVVOTOTNTEG TOV UaONTOV Tov POALG glyav Eektvnoet va poabaivouv EAANVIKA.

Oewpd OTL G€ AVTEG TIG TEPUTTOCELS NTAV OPKETH BonOnTiKo.

IN: ITog drapéper 1 xprion ¢ Al amd o tapadoctokég pebddovg ekpuddnone Yrwooog
N Ae&oyiov;

T13: Nopiw 6t 1 Bacikn dwpopd givar 1 evkoAio kot M TobHTNTO LE TNV OTOolN
umopeic vo TPocapuoOcES TO VAKO ot avdykeg Tov pontov. Mg 11 mo
Tapadoctokés nefddovg avtd amartel TEPIGGOTEPO YPOVO IO TOV EKTOOEVTIKO. ATO
™V GAAN, Be@p® OTL 01 TOPASOGLOKES dPAGTNPLOTNTES Kot 1) AAANAETIOpaoT LEGH GTNV
t4En mapapévouy moAd onuovtikés. o péva n Al Aertovpysl meplocdTEPO

CUUTANPOUOTIKE KoL Ol O OVTIKOTAGTACT TOV LeBOGS®V OV 101 XPTCLLOTOLOVLLE.
IN: TTowx etvon M yevikn cog otdon anévavtt oty Al oty ekmaidgvuon Kot yoti;

T13: 'evikd £y Oetikn otdon anévavtt otnv Al aAdd pe kémotes empLALEELS. Ocmpd
Ot pumopel va PonBncel apKETA TOV EKTOOEVLTIKO GTNV TPOETOLAGIO TOV HOBNLOTOC
Kol 6T ONpovpyio VAKOD, £101KA 6€ TAEELS e O1POPETIKA emimeda podntov. Qo1d60,
TIGTEV® OTL YPELALETOL CMGTN XPNON Kot EAEYYOC, YTl 1] TEYVOLOYiO 0O dvn NG OV
UTOPEL VO OVTIKATOGTNGEL TOV POAO TOV EKTOOEVTIKOV Kot TV avOpdmIvn m0en LEGA

oV Téén.

IN: TTog avtilapBdveste tov pého ™ Al oty evicyvon g dwbackoriog Kot TG

uabnong YAwoowv;

T13: ITwotevw 611t Al pmopetl va Aertovpynost o¢ éva Ponntikd epyaieio mov
vrootpilel 1060 TOV eKTodELTIKO 660 Kot Tovg padntés. Mmopel va Tpooeépet
TEPLOCOTEPO €CATOMKEVUEVO VAKO, emmAéov gukaipieg €£doknong Kot vo Kévet
OPLOUEVEG OpaoTNPLOTNTEG Mo evAlaPEPovoes. Tlap' dha avtd, Bewpd OTL 1 pabnom
pog Yhwooog Pacileton o€ peydro Babud oty emkovovia Kot Ty oAANAETIOpoon e
dAlovg avBpamovg, omdte | Al dev pumopel va kKoAOyeL amd Hovn g OAEG TIG AVAYKEG

TOV LoOnTOV.
IN: TToeg dvokorieg avtipetonilete ot ypnon epyoreiov Al, Adote mapadeiypata.
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T13: H peyordtepn dvokoiio ivor 6Tt dev umopd mdvto vo Baciot® omdAvTo GTO
VAMKO ov mapdyel n Al. Mepikég popég dtvel mAnpogopieg mov ypetdlovton ELeyyo 1
dnpovpyel dpacTnPOTNTEG TOL devV TAPLALOVY aKPIPOS 0T eminedo TV padnTOV
pov. I wapddetypa, pov Exet Tyl va {ntnow £va amAd KEILEVO Kol TO OMOTEAEG LA
va TEPLEYEL OPKETE SVOKOAD AeEIAOY10, OTTOTE YPELAGTNKE VO, TO TPOCAPUOGH TPV TO

YPNOUOTOC® GTNV TAEN.

IN: Eiote eviuepn ywo mBavovg kivdvvoug omd ™ ypnon Al and pobntég; Iotovg

TOTOVG KIVOLVOV EXETE EVTOTIGEL,

T13: Nat, Oewpd 6TL VIGPYOLY KATOLO0L KIvOLVOL TTOL TPETEL VAL EYOVUE VITOYT| LLOGC.
‘Evag amd avtodg eivar ot pabntég va PasiCovtar vrepfoiikd oty Al kot va unv
TPooTafovv va GKEPTOVV 1 va dovAéyouv pdvot tove. Eniong, vrdpyet o kivovvog va
EUMIOTEVOVTAL TANPOPOPieg TOV dev gival TAVIO COOTEC. Me amacyoAoDV akOuUn
0épato OTMG 1 TPOGTOCIN TPOCHTIKMY SEGOUEVOV KOl 1) OCQAANG YPTON AVTOV TOV

epyoreiov amd Toudid.

IN: TTowa Bewpeite To onpavtikdtepa NKd Kot Kowvwvikd {ntmuota mov oyetiCovrol

ue tn xpnon mg Al oty eknaidevon;

T13: Nopiw 6t to0 mo onuoavtikd {ntipota €ivol 1 TPOcGTacio TOV TPOSHTIKOV
dedopévaov, 1 aflomotio TOV TANPOPOPIOY Kol 1 16OTIUN Tpocfacn OA®V TV
padntaov oty teyvoroyia. Eniong, pe mpoPfAnuatiCel 1o evoeyduevo kdmototr pobntéc
Vo €YoVV TEPICCOTEPEG EVKAUIPIEG YPNOMG TETOWV epYyareimv amd dALovg, KATL OV
umopel va eVioyOoEL 1101 VILAPYOVCES OVIGOTNTES. 10 v TO TioTED® OTL M Yp1ion g Al

yperdleTon capés mlaicto Ko cmwot kabodnynon.

IN: ITog Bempeite 011 Ba TPEMEL O1 EKTOOELTIKOL Kot TOL WOPVULATA VO OVTIHETOTILOVV

Inmuata Onmg 1 Tpoctacio £doUEVOVY, N 1IGOTNTA KOt TO YNOLOKO XAGH;

T13: TTotedvw 6t yperdletor va vedpyel evnuépmon Kot ETUOPE®SN TOGO Y10 TOVG
EKTTALOEVTIKOVG OGO KoL Y10 TOVG LOONTEG CYETIKA LE TNV OGPOUAN YPNOT| QVTOV TOV
epyoareiov. TTapdAinia, o oyoreio Ba wpémel va e€acpariilovy Ot 6A0L o1 podnTég
&xovv mpdsPacn otov amapaitnTo EEOTAGUO Kol 0TIS 101eG gvkapieg pdnong. Ocov
aQOpd TO. TPOCHOTIKA OedOUEVAE, Be®Pd TOAD ONUAVTIKO VO XPNGLOTOL0VVTOL
a10mMoTEC TAATQOPUES KOl VO VITAPYOVY GOQEIS KOVOVEG Yo Tn YPNON TOLS GTO

OYOMKO TEPIPAALOV.
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IN: ®cwpeite 611 Al cog Bondd onv mpoetopacia, ™ oeaymyn g S1dacKaAiog,

Vv a&loAdyNon Kol TV ovoaTpoPodOTNGT| GTOLS LaONTEC;

T13: Nou, kvpimg pe Bondd otnv mpoetoacio tov pobnquatos. Mropd va Bpw mo
YPNYOPO 1OEEC, VO ONUIOVPYNO® OCKNGCELS N VO TPOGAPUOCEH DAIKO Y10 SLOUPOPETIKA
enmineda pobntov. X1 ddackalio T XPNOUOTOID EUUEGH HECH TOV DAIKOD OV £X®
etopdost. Ocov aeopd TV aSl0AOYNON Kol TNV avOTPOPOdOTNOY, TN (PN CLLOTOLD
TOAD MYOTEPO, YOIl BE®P® OTL EKEL 1] TPOCHOTIKY TAPAUTIPNON KOL 1] YVOGT| TOV £Y®

v kéBe pabnt ivor To oNUAVTIKES.

IN: TToteg otpatnykég Bempeite mo anoteleopoticés Yo xprion Al ot dwwackaiio

YAOGG®V;

T13: Noupilw 6Tt M 7O OMOTEAEGUOTIKY OTPATNYIKY €ivar 1 xpnon g Al yw
dlapopomoinon tov VAKoD avaioya pe to eminedo Tov pobntav. Xe po taén ZEII
Vapyovv cLVNO®G pEYAAES d1POPES OTIC YAMGOIKEG 0e€10tNTEG, OmOTE £ivol TOAD
YPNOO Vo umopeig va mpocapuolels keipeva kot dpactnpotres. Eniong, Ocmpd
YPNOUN TN dNovpyio OTTIKOV VAKOD Kot SpacTnplothTmVv AeEILOYIOV TOV KAVOLV TO

paOn o To TPOoGITd Ko EVOLOPEPOV Y10 TOVS LOONTEC.

IN: Tlow Bewpeite ta onuoviwodtepo mAcovektpoata g Al oty ekmaidevon

YAWGGOV;

T13: Oa éAeya 011 TaL peyaAOTEPO TAEOVEKTN AT EIvaL ] EE01KOVOUN O™ XPOVOD Y10l TOV
EKTTOOEVTIKO Kol 1] OLVATOTNTO TPOCAPLOYNG TOV DAMKOV OTIS OVAYKES TOV HoONTOV.
Ewdwd og moAvylwooikég tééetg, 0mov o pabntég fpickovror oe dapopeTikd emineda,
avtd elvar moAv Pondntwcd. Emiong, m Al pmopel va ddoel moAAég 10éec v

dpPaCTNPLOTNTES KOl VO KAVEL TO LAON L 10 TOKIAO Kot EVOLAPEPOV.
IN: Ocwpeite 611 | Al Behtudverl ™ YA®OOIKY| endpKeln TOV LadnNTOV;

T13: N, motedm 611 pnopel va Pondnoet otn Pertioon ¢ YAOCOIKNG EXAPKELOG,
aAAG dev glvar o povog mapayovtag. H Al pmopel va mpocspépel emmAéov gukoupieg
eEdoKnong Kol VAMKO TPOGUPUOCUEVO OTIS OVAYKEG TMV HoONTOV, KATL TOL &lvon
Wuitepa xpnopo. Qotdc0, N TPdodog eEapTATUL KO OO T O100CKAAIN, T GUUUETOYN

TOV PNt Kot TV Kednuepwn ypnon e YAdooog péca Kot £E® amd 10 oYoAEio.

IN: ITwotevete 6T | Al emnpedlel T cvppeToyn TV LadnTOV oV TAEN;
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T13: Noi, motedm 011 umopel va emmpedost OeTikd T GLUUETOYN TOV HOONTOV,
1010itEPO OTAV YPNGIUOTOLEITOL Y10l TN SNUIOVPYIO 7O SAOPACTIKOD KOl EAKVGTIKOV
vAkoV. ‘Exo mapatmpnost 61t ot pantég deiyvouv peyakdtepo evolapépov 6tav ot
dpacTNPOTNTEG €lval O KOVTA OTO EVOLNPEPOVTH TOVG KOl TPOCUPUOGUEVES GTO
eninedd tovg. BéPara, n cvppetoyn eaptdror Ko amd moAAoVS AGALOLG TOPAYOVTEG,

Oyl LOVO amd TV TEXVOAOYiaL.
IN: [Tiotevete 6T Al Tpoetotndletl Tovg LoBNTES Yo TPAYLOTIKY XPNION TS YADOGOC;

T13: Xe évav Babuod var. Mropel va ddcel 6Tovg Habntég meplocoTepes evkatpieg va
e€aoknBovv oe AeEINOY10, SLHAOYOVG KO KOONUEPIVEG EMKOWVMVIOKEG KOTAGTAGELC.
Q61660, Oe@p® OTL 1| TPAYUOTIKT YPNOT TNG YADGGOS KaAlepyeitatl Kupiog péoa and
NV €MKOWVOVIO Le GAAOVG avOP®OTOVS, TN GLUUETOYY GTNV TAEN Kol TNV EXAPN LE
avBevticég kataotdoelc. H Al pmopel va fondnoet, aAld dev PTopel vo oV TIKOTOGTHGEL

VTEG TIG EUTELPTEG.
IN: ITiotevete 6T M Al pmopet va evieyvoet T dNUovpyKOTNTO TOV LoONTOV;

T13: Noat, moted® Ott pmopel vo evioydoel TN ONUIOVPYIKOTNTO, OpKEL Vo
YPNOWOTOolElTOL pe TOV 6moTd Tpdmo. Mmopel va dmoetl 10éeg, epebiopota Kot
dwpopetikég mpooeyyicelg mov PonBodv Tovg pabNTEG Vo EKQPACTOLV  TO
onuovpywd. Amd v GAAN, Bsop®d onuovtikd ot padntég va pn Pacilovion
amokAEloTIKA otV Al, 0ALd Vo T ¥PNGLOTOI00V MG APOPU YL VO OVOTTTOGGOVV TIG

OKEG TOVG 10E€C KOl GKEYELS.

IN: Ocwpeite 6Tt 1 Al evioydel v Kowoviky évtaén N v avtonemoidnon twv

LoONTOV TPOSPUYIKOV/LETAVAGTEVTIKOV LITOPadpov;

T13: Nai, motevom 6t pmopet va fondnoet, kKupimg 0TV d1ELKOAVVEL TOVG BN TEC Vo
KOTOVOT|COLV KOADTEPO T YADCGO KO VO GUUUETEXOLV To EvEPYA 010 pabnua. Otav
évag panme viober 6Tt pmopel va avtamokpBel oTIg dpacTNPOTNTEG Kol Vo
EMKOWMVNGEL O €0KOAM, cLVIBE awEaveTar Kot 1 avtonemoifnomn tov. BéBaa, n
KowmVvikn évtaén e&aptdrtal Kot amd moAA0VS GAAOVS TOPAYOVTEG, OTMG TO KA TNG

TAENG Kot 01 oYE0ELG E TOVG CLUUAONTES TOV.

IN: Mg mowovg tpdémovg Bempeite 6t Ta epyoreion Al pmopodv va vrootnpiEovv v

EvTaén HoONTOV TPOGELYIKOV KOl LETOVAGTELTIKOV LTOPaOPOL OTIg YeVIKEG TAEELS;
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T13: TTIioted® O6TL pmopovv va Bondncovy Kupiog HEow TG YAWGGIKNG VITOCTNPIENC.
Av ot pafBntég xatavoovv KoAVLTEpA TO paOnuo kot £xovv TPOcPacm e VAKO
TPOCUPLOCUEVO GTO EMIMESO TOVS, UTOPOVV VO, GUUUETEYOVV TO EVEPYH GTN YEVIKN
16&n. Eniong, epyaieio mov mpos@épouy ontikd VAKO 1 S1EVKOADVOLV TNV KOTOVON O
Ae€hoylov pmopovv va Kdvovv n HETAPAOT OTN YEVIKN TAEN 7O OUOAN Kol Vo

HELDGOLY TO AYYOC TOL GLY VA VidBovv ot pabntéc.

IN: X& moto Babud ta vapyovra epyareia Al meptrapfavovv tapadeiypota coppatd

LE TO TOMTIGUKA VTOPabpa Twv Labntodv cog;

T13: Oa éleya 011 oe évav pétpro Pabud. Ta mepiocdtepa epyadreio pumopodv va
ONUIOVPYNGOLV TEPLEYOUEVO YO OLOPOPETIKOVS TOMTICHOVG, OAAG cuvnBwg To
napodelypota eivar apkeTd yevikd. o avtd apketég @opég ypetdletor vo To
TPOGapUOL® MOTE Vo avTamoKpivovTon KaAOTEp oTIg eumelpieg kat 10 vtofadpo tmwv

padntaov pov. Nopilw 6ti vrapyetl axoun teptdmpio PeAtioons e avTd TO KOUUATL.

IN: TI6co onuavtikd Oewpeite vo EVOOUATOVOVIOL Ol UNTPIKES YADMGGES Ko

TOMTICUIKG GTOLXELD TV HLOONTOV GTIC YNOLOKEG TAUTPOPLLES;

T13: To Bewpd OpKETO ONUOAVTIKO, E0IKA Yo pobntég mov Ppiokovial 6To TPAOTA
oTAdw EKPABNOoNS TG EAANVIKNG YA®GGas. Otav ot podntég fAémovv ototyeio amd
YADGGO KOl TOV TOMTIGUO TOLG, VIMOOLV HEYOADTEPN OIKEWOTNTA KOl OTOO0YN.
[MapdAinia, avtd pmopel va AEITOVPYNGEL WG YEPLPO Yo TNV EKPAON O TNG EAANVIKNG

Kol VoL TOLG Bon0noel vo GUUUETEYOVV T EvEPYA 6N HaBnolakn dtodtkaciaL.

IN: TI6co miotevere 6tr m Teyvnt NonpooOvn Bo ennpedost T €KTOOEVLTIKN

dwdkacio 6to pEALOV Kot yioTi;

T13: [oted® 611 o ennpedost apkeTd TV ekmaidgvon To XOUEVa Ypovio Kot o
amotelel OAO Kol O GLYVA PEPOG TNG KAOMUEPIVIAG GYOMKNG TPOKTIKNG. Oa dMoeL
nePlocoTeEPEG duvatotnteg e€atopikevong g pabnong kor Ba Pondnoer tovg
EKTTALOEVTIKOVG GE SLAPOPES SLASKOAGIES, OTWS 1) TPOETOLAGTO VAKOD KoL 1) OpYAvmON
tov podnpatog. Tlapoia avtd, dev Bewpd OTL umopel Vo AVIIKOTOGTICEL TOV
EKTOOEVTIKO, Yot M wodoymyikn kabodnynon kot 1 avlpomivny oxéon HE TOVG

LoONTEG TOPAUEVOLV TOAD CTULOVTIKEG.

IN: Tlotweg elvar ot peyoddtepeg avnovyie cog OYETIKA UE TN YPNON TEYVOALOYIDV

Teyvnmc Nonpoovvng amd moidid Kot VEoLg 6To LEAAOV;
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T13: H peyodvtepn avnovyio pov elval pimmg o Tondtd apyicovv va e£apTdviot
vrepPorkd omd avtd To epyaieio Kot PEI®OEL 1 KPITIKY TOVG oKEYN 1 I TPOSTAOELA
TOVG vo. Avoovv mpoPAnupata pova tovg. Emiong, pe amoacyorel 1o 0épa g
TAPOUTANPOPOPNONG, KAONDS Oev elval TAVTO EDKOAO Yo Evay pobnth vo kataddpet av
po. mAnpogopio givor cwot. Télog, Bewpd onuovtikd va 600el mpocoyn otnv
TPOCTACIO TOV TPOCOMIKOV OEGOUEVOV KOl OTN OMOTH, vrevbovvn ypnon g

TEYVOLOYIOG OO HKPES NAKIEG.

IN: T eidovg avdykec Exete ) TLvTOSTIPIEN Oa XPe1alOGAGTOV Y10 TV ATOTEAEGLLOTIKY

YPNON TETOLWV EPYOAEi®V;

T13: Oa Mbeha mePLooOTEPN EMUOPOOOY HE TPOKTIKE TOPAOEIyHOTA TOV VO
oLVOEOVTaL e TNV KaBnuepv] oxolkn mpaypatikotto. Eniong, Oa fjtav ypnoo va
VILAPYOVV CAPEIG 0OMNYIES VIO TNV AGPAAT KOt TAOAYOYIKA cmath xpron g Al oty
t4&n. Téhog, Bewpd onuavtikd va vrapyel tpdsPoon oe aldmota epyareio Kot M

OTOPOATNTY TEXVOAOYIKT VITOGTNPIEN 0O TO GYOAElLO.

IN: Tlog pavtaleote tov pedhovtikd poio g TN oty ekmaidevon Kot towo oo
Oewpeite OTL TPEMEL VAL KAVOLV Ol EKTOUOEVTIKOL (GTE VO TPOETOLAGTOVV Ot 10101 Kot

o1 LoBNTEG TOVS Y10 AVTO TO UEAAOV;

T13: ITiotedm 6t TN Oa yivel éva moAd cuvnbiopévo epyaleio oty ekmaidevon Kot
Ba ypnoyomoteitanr 6A0 Kol TEPIGSOTEPO YOl TNV LIOGTHPIEN TNG O10ACKAAING KO TNG
pénong. ' vo mpoetopactovpe, Bewpd 6Tl o1 gkmoudevtikol yperdletar vo
EVILEPDOVOVTOL KO VAL ETLLOPPDVOVTOL GUVEYMG TAVE® GTIG VEES OLVOTOTNTES OALA KO
OTOVG TEPLOPICUOVS TV TV gpyoreiov. TlapdAinia, elvar onupoviikd va
Bonbnocovpe Toug LOBNTEG VO TOL YPNOLUOTOIOVV HE KPITIKY oKkEYT Kat vrevfuvotnta,
wote vo to. a&lomoohv o¢ epyaieio pdnong kot Oyt g evKoreg AVGELS Yo KO

gpyacia.

IN: Xag evyoptotd TOAD Y100 TNV GLUUETOYN COC.
T13: Kot eyd c0g evyoplot.

Interview 14

IN: Interviewer

T14: Teacher 14
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IN: KaAnpépa, ovopalopon Xapaptln Fewpyio kot eipon gOITHTPIO TOL HETATTUYIKOV
Language Education for refugees and migrants. Ep, apywkd 6o Mbsko vo o€
EVYOPLOTACM YO TNV CLUUETOYN GOL 6TV €pgvva pov. H cuvévtevén yivetoar oto
TAOIG10 TNG SUTAMUATIKNG OV Epyaciog Tov e0TIAlel otV Xpnon epyoreiov Teyvng
Nonuoovvng , Al, oty doackoAMo TPOSPVY®V KOl UETAVOCTOV UaONTOV Kot
padntpuov . Oa nheda vo 6 eVUEPDOC® Kol Vo 6€ dtoPefatdow Tmg 1 akoAovdn
épevva Bo SlTNPNoEL TNV OVOVVLUIO TOV GUUUETEXOVI®OV TNG Kol WG CE Koo
nepintoon dev Ba dnpocievbel Kovéva oamd to mpocwmikd cov otoyeia. Eiocot

CVUP®VN VA EEKIVI|COVLE;
T14: Nat, puoikd.
IN: Ileite pov AMya Adyta yio TNV Umepio oG e TOAVYAWGGIKE TUMLLOTAL.

T14: Aovievw dvo ypdvia oe tunpato ZEIT kot éxm doviéyet kot oe MKO. Eivan pia
TOAD wpaia eumelpio oL PTopel Vo GOV OMGEL TOALL OALA EYEL KO OPKETEC SVOKOMEC

KATOES POPEG.

IN: IIog Ba a&loroyodoate ) YAMOGIKY ETAPKEID TOV UAONTAOV GOG GTNV EAANVIKY|

YADGGO GTNV aPYT| TNG GYOAKNG YPOVIIC;

T14: Zmv apyn ™ xpoviag elval oAy mepimloka to wpdypata. ‘Exet pobntég mov
pmopet va. €govv £pBetl TOPA oTNV YDPA AAALOVS Tov pmopel va givarl Alyo mapoamdve

Koo, KAmo100g TOAAN XPOVIQL...

IN: Tloweg elvar ot onuovtikdtepeg YAWGOIKES dVOKOAIEG oL avTeTOTILOVY 01

pontég oog;

T14: Ee, pe 1o Ae&1loyo kupimg péxpt va pdbovv kamola Pactkd mpdypato dcte vo
pumopovv va katoldfovv kot ta wo mepimAoka LeETA. Me v Ek@pacn Kot QUGIKE e

TOL YPAULOTO YIOTE Y10 TOVG TEPLGGOTEPOLG EIVOL TOAD dAPOPETIKO TO AAPEPNTO.
IN: TToco e&okelmpévn elote YEVIKA LE TN (PO TEXVOAOYIOG OTNV EKTOUOELON;

T14: Tlapa moAd eEoweimpévn eipat, kot og oxéon pe v dwdackoiio aAAd Kot otV

KafnuepvoéTNTO HOVL.

IN: Xpnotpomnoteite ynoaxkd epyaieio ot ddackaAio cog; Av val, 1060 GLYVA Kot

Le ooV TpOmo;
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T14: ®dvowkd. o Ta Tpqpato Zen oiyovpa 10 AKEAIOVG, €ival TOAD BondnTikd aALd
KO YEVIKO DTTOAOYIGTN Y10, VO LTTOP® VoL OELYV® 6T TOdLA KATL 10 SL0OPOGTIKO KOt e

EVVOEITOL TTMOG LE TNV OTTIKOTOINGN €ivat o €0KOAO va, KOTaAGBovv KATL.

IN: IT6co eCowewwpévn eiote pe v Teyvmt) Nonpoohvn; Me molovg TpOTOVG

eCokeltmOnKoate pe ovty;
T14: I1apa moAD. ATO TPOGOTIKN (PO PLGIKA.
IN: TI660 vrootpikTikd glvar To GYoAelo oag oTn ¥pNon VE®V TeXVoroyI®V Kot Al;

T14: H aAnBeia etvon 011 dev £xet 1e0el g BEpal KATL TETO10 TPOC TO TOPOV GTO GYOAEL
OV NUOVV, TGTEV® OTL GTOVG HEYOADTEPOVS G€ NAKia daokalovg dev Ba givar Kot

1650 €VKOLO Vo TO deXTOVV, OALA dEV EY® TOPATNPNOEL KATL TPOG TO TAPOHV.
IN: Xpnowomoteite kaBoAov epyadeia texvntig vonprochvig 6t ddackaAio cog;

T14: Ov, cvvéyewn. Agv Umop® vo. PAVIOGT® VO, GOV T TNV aAndslo mo va Kivo

péonpa yopic Al

IN: Av vai, og moleg OpactnploTTEG TA YXpNnoponoleite cuvnBms;, Mmopeite va pov

dwoete Eva TapAdEy U,

T14: T'evikd ypnowomowd to chatgpt. Te kabe pabnua. Tov divel v dvvordTnTO VO
TPOGOPUOCELS TO HdOnuo maveo otov padnt. Aniadn eiyo éva mwoddkt Tov
TPELOVOTAV Y10L TOVG GOVTTEP T)PEMG KOLL TOL £PTLALY VO EIKOVES KO Keipeva e Baomn avtod
Kot k0B pépa pov €leye OTL avumopovet Yo To paBnpa pog v oty apyn frav Aiyo

O EMPLAUKTIKO.

IN: "Exete ypnoponmomost gpyareio Al oe pabntég mpocs@uykol 1| LETOVAGTELTIKOD

vroPabdpov; Av vai, TEPLYPAYTE LLE TOLOVS TPOTOVG,.

T14: Nou var cuvéyeta. o ta tppata ZEIT oty mpaypatikdtnto dgv vdpyel KAmoo
BiBAio 1 kdmwo1o VAIKO Tov pag divetal pe Baon To omoio mpEme Vo S1OAEOVLE Y10 0VTO
elvar mhpo mOAD onuavtikd mov vmapyer mo €vo gpyaAieio mov umopeic va
YPNOUOTOMGELS Y10 V KAVELG TO HAOMUO KOl O EVOLOPEPOV Y10 TOLG LaONTEG AAAG
Bacuotepo amd dAa vo d0aEelg akplPdg avtd mov £xel avayKn To KA moudl yiati

Omwg cov gina to KaOe Tandl PpiokeTon oe GALO eninedo.
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IN: ITog drapéper 1 xprion g Al amd wo tapadoctokég pebddovg ekpuddnone Yrwooog
N Ae&oyiov;

T14: Eivon avtd mov simope umopeic va PPelg tor evOLopEPOVIN KOl TIG OAVAYKES TWV
naOnNTOV vo Tpocaprdcels To Ladnuo 6ov Kot £T6t To Tondld Kot vo, pofoivouy aAld
Kol vo. Tepvave Kohd. Zov 0Tt pe Tig mopadootokés puebddovg kot ta Pipiia mov
vrotifetan 6t givar Yo To ZEIT mov dev épyovtatl o€ OA0 Ta 6YoAeia lvar TOAD TaALoKA

Kol ot pontég Ta faplovvrat.
IN: TTowx etvon M yevikn cog otdon anévavtt oty Al oty ekmaidevon Kot yoti;

T14: ITépa moAd Betikn. Kot tnv k1| pov 60vAeld TNV KAveL To €0KOAN Kot Yp1yopn

KOl TOL TTOOL0L TPEAAIVOVTOL OTTOTE EILAGTE OAOL KEPIIGUEVOL.

IN: ITog avtilapBdveste tov poho ™ Al omv evioyvon g dwbackoriog Kot ™G

péonong yYAwsomv;

T14: Ey® avtiloppdvopatl 6tL v eVicyvel 610 €katod to1g ekatd. Orot Bélovpe ta
o1l vt Vo LdBovy TV YAOCGCH MGTE Kol VO, KOWVOVIKOTO 0OV Kot v LTopEGouV
va gvtoyBobv Kot 610 oxoAeio kol apydtepa otV Kowwvia Omote pe v Ponbewa

TETOL®V EPYOAEI®V LOVO TTO EVKOAO YIVETOL Kot EVICYDEL KOt TNV d1AOECT TOLG,.
IN: IToteg dvokohieg avtipetonilete ot xpnon epyareiov Al; Adote mapadetypota.

T14: H aAnBeta eivan 6t1 kdmoto iaitepo TpoPAnpa dev Exm avtipetonicst. Tomg to
o0tL BéAel TOAD Gang 0dMYyieg Yo va Gov KAvel avtd Tov akpiPag BEAELS kol i6mG
Kdmota Keipeva va £xouv KAmoto LiKpd 6TEPEOTLTKA BEHOTA OTTMOC TT.). Y10 TV YUVOiKa

KOL TOV QVTPA Y10 0 TO TPEMEL OTMGONTOTE VAL YIVETOL EAEYYOS OAAG QVTA TTLO TTOAD.

IN: Eiote eviuepn vy mBavovg kivdvvoug amd ) ypnom Al and pabnrég; Ilorovg

TOTMOVG KIVOUV®V €YETE EVIOTIOEL,
T14: H aAnfeta eivor 6T1 00TE glpon evijuepr oVTe €Y EVIOTICEL KATL.

IN: ITowa Bewpeite Ta onpovTkdTEPO NOKA Kot Kovovikd {ntipata mov oyetilovtan

ue ) xpnon g Al oty eknaidgvon;

T14: Eee. 'Eva (o elvan 611 6Aa to Tondid dev €govv v 101a tpdcPaot og tétota

LEGO KO QUOIKA Yol TV KPLTIKT OKEYT YTl OTTMG OEiyvouV Kol KATOleg EPEVVEG TTOV
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&xel ToyeL va 0w 0t to Al dev PonBdiel otV avamTuEn TOL EYKEPALOV KO ETELON Elvor

1660 €0KOAO Vo BPELS TTaL TANPOPOPTIES OEV YPNGIULOTOIOVLLE TO LVLOAD LLOG.

IN: TToc Bewpeite 6T1 Oa TPEMEL 01 EKTOOEVTIKOT KOl T IOPVUATO VAL AVTILETOTILOVV

{ntuoto OTWe N TPOoTacior SEGOUEVAOV, 1] 1IGOTNTA KOl TO YNOLOKO YOG,
T14: Mg o0 Tpocoyn yiati eivor ToAd cofapd CRnuo.

IN: ®cwpeite 611 Al cog Bondd onv mpoetopacia, ™ oeaymyn g S10acKaAiNG,

™V 0E0AOYN O KOL TNV AvATPOPOSOTNOT GTOVS LobNTES;
T14: Now puowkd. Ze 6Aa avtd fondaet Ko pe ToydtNTOo.

IN: TToteg otpatnykég Bempeite mo anoteleopoticés Yo xprion Al ot dwwackaiio

YAOGG®V;

T14: TTo amotelecuaTikn ypnom €ival 1 TPOETOWAGIO TOV VAIKOD Gov e Pdomn ta

EVOLPEPOVTOL KO TIG OVAYKEG TOV LOONTOV.

IN: Tlow Bewpeite ta onuoviwodtepo mAcovektpoata g Al oty ekmaidevon

YAOGGOV;

T14: Meydho mieovéktnua eivar E0tkovounom xpOVOL PLGIKEA Kot 01 ATEIPES WOEES Y1

dwackaria.
IN: Qewpeite 6T n Al Bertidvel ) YA®GGIKT €ndpKEL TOV LoONTOV;

T14: Nou evvoeital. Me v kaBodnynon tov kabe dackdriov kot OA0 avtd TO VAIKO

TOTEV® TOTEV® OTL puwopel vo PeATiobdel onpovtikd.
IN: ITwotevete 6T Al emnpedlel T cvppeToyn TV padnTdV oV TAEN;

T14: Tlapa morv. Onwg eima emedn] ey® ypnowomold ovty v pébodo pe ta
EVOLLPEPOVTO TOV KABE TOd10V TOL TodLA el VoLV AP TOAD LEYAAO EVOLLPEPOV KO

GUUUETEYOVV.
IN: ITiwotevete 6tim Al mpoetopdletl Tovg paBNTES Yio TPayLATIKN XPNOT| TS YADGGOG;

T14: Eg evtaet. Evvoeiton 611 Bonbaet amha yperdlecor kbmolov va oe Kabodnyel Ko
enedn] to mwodwd Ppiokovrtal og Eva TAiclo Tov oyoleiov ONAadN pe KAmolo TpPOHTOo
avaykaloviol Vo YPNOLUOTOOVY TNV YADGCGO Y10 VO, ETIKOWVMOVIIGOLV KOl UE TOVG

poONnTég oA Kot e TOVG SAGKAAOVG TOVS. OndTE 68 GLVIVAGUO OAWV AVTAOV YivETAL.
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IN: TTiotevete 6Ti N Al pumopel va evieyvoet T dNUOVPYIKOTNTO TV LoONTOV;

T14: Ao v pio peptd var. Yapyovv mépo ToAAG TPAYUATO TOV UTOPEIS VL KAVEL e
10 Al Ko voL TO YPNGLOTOUCELS Y10 VO, EVIGYVGELS TNV ONUIOVPYIKOTNTO TOVG AALA 0O
NV GAAN HepLd pe TNV €0KOAN T TPOSPacT 6TV TANPOEOPia Kol 6TV EVKOATN £YEL

xabel Aiyo 1 dnpiovpykdTTO TOL KAOEVOS Kol TNG KPLTIKNG OKEYNC.

IN: Oewpeite 611 1 Al evioydel TV KOowoviKy &viaén N TV ovtonemoidnon twv

LaONTOV TPOSELYIKOV/UETAVAGTELTIKOD VTTOPadpov;

T14: ITiotevm g vat. Ankadn apod To pddnpa yivetat mo evolapépov Kot Toug apEcet

&xovv pia AN avtomenoibnon petd oty enkovavia.

IN: Mg mowovg tpomovg Bewpeite 6t 0 epyareion Al pmopodv va vrootnpiSovv v

évtagn LobnTdv TPocPLYIKOD Kol LETAVAGTELTIKOL VITOPAOPOL GTIS YEVIKEG TAEELS;

T14: Mppp. Me péoa mov va katorofaivouy Kdmwe Ty YADOGGO Kot TNV OTTIKOTOIN o
OV pafNUaTOC. AVTO OV TO £(® CKEPTEL TOAD YOl TIG YEVIKEG TAEES VO GOV TT® TNV

aAn0eta.

IN: ¢ oo Babud ta vapyovta epyareia Al meptrappdvovv mapadsiypoto copPotd

HE TO TOMTIGHUKA LTOPabpa Twv pobntov cog;
T14: Mpy, oyt kot wapa ToAd. Me caeng odnyieg BEPara katt pmopel va yivet.

IN: TIéco onuavtikd Oewpeite vo EVOOUATOVOVTOL Ol UNTPIKEG YADMGGES Kol

TOMTIGKE GTOLYElR TOV HOONTOV OTIC YNOLOKES TAATQOPLLECS;

T14: Tladpa moAd kot to Bemp®d avtovomto OTL TPEmeL va yivetar Oyt ndvo yio o 0pa
T1G ddaockaAiog oAAG Kot yeviKOTEpa oty (o1 Oa mpémel OAoL va £xovv TpOSPacT Le

NV YAOGCGH TOVG GE TETOL0 TPAYLOTOL TLOL.

IN: TI6co motevere 6t1 m Teyvnty Nonpoobvn Oo ennpedoet T EKTOOEVLTIKN

dwdkacio 6to pEALOV Kot YioTi;

T14: Eivol moAd dVoKoAo vo aAAEEOVY TOAAG TpdypaTo otV EKTOidEVON EVVOEiTOL.
[Tioted® 011 0popd KLPImG TNV TPOCHOTIKY| ¥P1|oT TOV KAHEVOS Kot O)L TOV YEVIKOTEPOL

TAQGTOV.

IN: Tloteg elvar ot peyoddtepeg avnovyie cog OXETIKA UE TN YPNON TEYVOALOYIDV

Teyvnmcg Nonpoosivng amd modid Kot vEoug 6To LEALOV;
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T14: Ee yio v &£dpmmon o€ avtd To pECH, TNV KPITIKN OKEYN Kol TNV

OMNUOLPYIKOTNTA.

IN: T eidovg avdykec Exete ) TLvITOSTIPIEN Oa XPpe1alOGAGTOV Y10 TV ATOTEAEGLLOTIKY

YPNOM TETOL®V EPYOLEI®V;

T14: Evtdel, Oswpd o kabévog mpémer va yhyvetar UOVOS TOL YTl KOl OTIC
EMUOPPMCELG TOV YIVOVTOL OEV AVIUTPOCSHOTEVOLV TNV KOTAGTOGT TOV EMIKPATEL OTA
oYOAElD KO TO KVPLOTEPO GTO PESOH TTOV £YOLV OTA GYOAElQ Yol TOAAG GYoAeia dev
£YOLV VTOAOYIOTEG Kat tvtepvet omdte Ogv elvar awtég cLVONKeG ToL Pmopet va yivel

€0KoA0 TO pudOnuo.

IN: I[Tog pavtaleote tov peAroviikd poro g TN oy ekmaidevon Kot ot Prpota
Oewpeite OTL TPEMEL VAL KAVOLV Ol EKTOUOEVTIKOL (DGTE VO TPOETOLACTOVV Ot 10101 Kot

01 LoONTéG TOLvg Yo AT TO LEAAOV;

T14: Oa eivar xoppdtt oty eknaidevon aArd pe Paon tov ddokoro LGIKAE ondte
TOTEV® 0 KaBEvag TPoeTOUALETOL KOl WAYVETAL OTO LOVOG TOL KO TOL YPNCLULOTOLEL e

Baon Tig d1Kég TOL aVAYKES YL TNV ddUCKAAd.

IN: Kdmov €0 oAokAnpmdbnke 1 cUVEVTEVEN HOG. X& EVYOPIOT® TTAPO TOAD Yo TNV

GUULLETOYT GOV.
T14: Ey® og evyapiotd. Kain cuvéyeto.
Interview 15

IN: Interviewer

T15: Teacher 15

IN: KoaAnuépa, ovopalopan Xapaptin 'empyio Kot ipon QoitnTplo TOL LETOTTVYIOKOD
Language Education for refugees and migrants. Ep, apywcd 6o Mbsko vo o€
EVYOPLOTCM YO TNV CLUUETOYN GOL 6TV épgvva pov. H cuvévtevén yivetar oto
TAIG10 TNG SUTAMUATIKNG OV EpYaciog Tov e0TIAleL otV Xpnomn epyoreiov Teyvng
Nonuoovvng , Al, oty JoWacKoAMo TPOSPVYWV KOl HUETAVOCTOV UadNTOV Kot
padntpuov . Oa Nheda vo e eVUEPDOC® Kol Vo 6€ doPefatdow Tmg 1 aKkdAovin
épevva o SlTnPNoEL TNV OVOVLUIO TOV GULUUETEXOVI®OV TNG Kol MG CE Kopio
nepintoon doev Ba onpocievbel kovéva oamd to mpocwmikd cov otoyeia. Eioot

CUUP®VN VA EEKIVI|COVLE;
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T15: Nou, méipe.
IN: Ileite pov Ay Adyta yioo TNV EUTEPIN GOG PE TOAVYAWMCGIKE TN LLOTAL.

T15: ®étog quovv Tpmdtn eopd o T ZEIT aArhd tépaca téhetn. Xtilelg o mhpo

TOAD OLOPPN GYECT LE 0T TOL TSI Ko To BonOag mpary Lortucd.

IN: TTog Ba a&rorloyodoate T YA®GOIKN EXAPKELN TOV HLOONTOV GOG GTNV EAANVIKN

YADGGO GTNV apyn TNG OYOAKNG YPOVIAS;

T15: My, yevikd okéyov etya 15 modid OAN v 1povid KOTolo To peyalo KOOl To
pikpd mondd. Kéamowa elyav épbet pétog otnv EAAGSO Kamola €xovv ypovio omodTe
Katohafaivelg 0Tl yevikotepo 1O €mimedo eivarl yoOUNAd Kol TOAD SPOPETIKO GTOV

KaOéva.

IN: Tloweg eivar ot onuavtikdtepeg YAMOOIKES OVGKOAIEG OV AVTILETOTILOVY Ol

pnadntég oag;

T15: Ta ypappata @uowd yoti dev givol TOAAES QOpEC mapoOpon, OAAL Kot TO
AeEMOY10, ONAadn pHov €xel TOxeL Tandl mov elye pdber to ypdppoata Kot owdPale

KovoVviKd oAAG dev kataldPaive Timoto amd ott Siapale.
IN: 1660 e&okelmpévn elote yevikd pe T ypnon texvoroyiag oty eknaidevon);

T15: Eipon moAd eEocetmpévn ko tnv Bemp®d Ko amopaitntn v texvoroyia yio v

odaockaio.

IN: Xpnowomnoteite ynorokd epyaieio otn ddackario cog; Av val, TOGO GLYVA Kot

Le motov Tpomo;
T15: Aetyvo xoping ewdves kot Bivieo ota Todld MGTE VO OTTIKOTOOVV AEEELS KAT.

IN: TI6co efoweriwpévn eiote pe v Teyvnm Nompoovvn; Me mowovg Tpdmovg

eCoketmOnKate pe ovtn;
T15: Nou vo Ko pe tnv teyvnt vonuooHhivn. Ao pdvn Hov to yayve mtapa. ToAD.
IN: TT660 vrootpikTikd givar To oyoAeio oag otn ¥pNon vEmV TexvoroydV Kot Al;

T15: Eivar apxeta Oa éleyo BEPora dev vmapyovv To. KATAAANAQ UECH GE TOAAQ

oOAELQL.
IN: Xpnowomnoteite kaBoLov epyadeio TeyvnTHg VONUOGUVIG 6T S1000KOAO GOg;
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T15: Not woAd Ba éleya. To chatgpt mo moAv.

IN: X moteg dpaotnprotreg ta xpnoonoteite cuvnOmg; Mmopeite va LLov dMGETE £val

TOPAOELY L,

T15: Méow tov toat. Ptdyve evAa gpyaciog pe Pdon to kabe modi. Kok ko

QOTOYPOPiec MOTE va yivetal 1 SdacKaAio TLO EVOLAPEPOV.

IN: "Exete ypnowonomoet epyoreia Al oe pobntéc Tpospuykod 1 LETOVACTEVTIKOD

voPabdpov; Av vai, TEPLYPAYTE LLE TOLOVS TPOTOVG,.

T15: Nat €101 pe OALa epyosiog Yot To kabe moudi fpioketar o€ O10POPETIKO EMIMEDO

apo Tpémel Kou epeic va mpocappuolopacte pe faon avto.

IN: Iog drpéper ) xpnom g Al amd mo mapadosiokég pefddovg ekpddnong YAdosog
N Ae&hoyiov;

T15: Eivan moAd mo gvkoro. Katevbeiav pmopeic va €xetl pia doxnomn ya mopdostypo
axpag omwe v Bélets. Evo pe ta ipiio mov dev etvar ko 0Tt Kahdtepo elcon KATMS
KOTOOIKOGUEVOG VO KAVELG TO padnpa pe Evav cuykekpiévo tpoémo. 'Etot kot aAMdg
Bewpd 6t 01 exmadevtikov oe ZEIT éptioyvay Kot mo mpv 61kd Toug LAIKO 1 amd TiG
vevikég Taéelg Emaupvoy VAo pe Baon 1o emimedo tov padnt anid topo pe to Al

etvat ToAD mo €0KOAO Kot Yp1yopo.
IN: ITow givon 1 yevikn cag otdon anévavtt oty Al oty exmaidevon Kot yuori;

T15: TToAv Betikn evvoeital. Me 10 VAIKO mov iy £y® €10KA GTNV apyn TNG YPOVIAG
yti OTWG Gov Elma NTov N TPMTN KoV YPpovid kot epeic dev elyape kot PBAia yio to
ZEIl, eivon owbéoypuo ovady BéPota aArd dev...Xwpic 10 toat dev EEpw mwg Oa

UTOpOoLGA Vo £lyol KAVEL TO LolOn LT 6To TOdLd.

IN: Tlog avtihappaveoste tov porlo g Al oy evioyvon g d1dacKaAG KOl TG

puébnong yYAwsoov;

T15: Eivar éva gpyadreio moAd Pondntikd ko omapaitnto mov oe Ponbder otnv
dwaokaiio Kot pmopeic va wposapuolelg to pddnuo cov €161 Onwg €6V BEAELS, TOL

elvat Tapa ToAD GNUOVTIKO.
IN: TToteg dvokohieg avtipetonilete ot xpnon epyareiov Al; Adote Tapadetypota.

T15: Aev €yo evtomicel KATL HEYPL GTIYUNG.
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IN: Eiote eviuepn v mBavoig kivdvvouvg amd ™ ypnon Al and poabnrtég; Iotovg

TOTOVG KIVOLVOV EXETE EVTOTIGEL,

T15: Aev &yo yaet 10oitepa oLTO TO KOUUATL EYD ONAGON TO YPNOLOTOLD TTLO TOAD

dev Balm tovg pabntég pov.

IN: TTowa Bewpeite To onuovTikOTEPO NOKA Ko Kovwvikd {nthpata mov oyetilovton

pe ) xpnon g Al oty exnaidsvon;

T15: Mpy, dev Epw kaBorov. Davtalopol otTig peyodvtepeg TdEelc mov To ToudLd
&xovv TpoGact va KAVOLV T PLoOMLOTE TOVG PE aVTO Kot Vo unv tpoctabovv; Kdrtt

této10 Oa Eheyo.

IN: TTwg Bempeite 6T Oa TPEMEL O EKTOUOEVTIKOL KOl TOL 1OPVUATO VO AVTILETOTILOVY

Intuata 0ntmg N Tpoctacio 6£doUEVeVY, N 1I6OTNTA Kot TO YNOLoKO XAGH;
T15: Mg mpocoyn| kot vrevfuvotnTa Kot LETPO EVVOEITAL.

IN: Oewpeite 011 Al cag Bonba oty mpoetopacia, tn deaymyn g ddackariog,

NV 0E0AOYNOT KOL TNV aVATPOPOSOTNGT GTOVS LobNTES;

T15: Zmv wpoetopacio mapa moAD Kot 10£e¢ LoV divel kol TOAD YpRyopa Yioti OTmG
oov gima av pe 15 pantég mov Kovévag og TOVUE TOVED KATM OeV EYEL akpPdS T1G 10€€C
avdykeg énpene va KABopat vo yyve movtod Tpdypoate Kot VAKG ogv Ba pmropovca

TOTEV® VO ovTamokplid TANpws. Kot evtdéet ko ota vrdAouta mépo ToAD.

IN: TToweg otpatnywcés Bewpeite mo amotedespatikég yia ) xpnon Al o ddackaria

YAWGGOV;

T15: Avtd 10 611 pmopeic va TaTNGELS TAVE GTIC OVAYKEG KOt TO EVOLAPEPOVT PVGIKA
TOV KAOE PLabntn vo TPOoETOUAGELS VAIKO Kol VoL O10GEELS TPAYLOTO MGTE VO LTOPET Kot

VO GUUUETEYEL Ko Vo Lofadvet.

IN: Tlow Bewpeite ta onuoviwkodtepo mAcovektuoata g Al oty ekmaidevon

YAOGO®V;

T15: Avtd v T1g avdykeg ko o evolapépovta. Kdavelg to udbnua pe évav tpdmo mov
T0 OO OElYVOLV EVOLOQEPOV KOl GUUUETEXOLV IOV HE €va amAd BipAio iowe va punv
10 Katdpepves. Kot yio gpéva yMtove mapo moAd ypdvo otV mposTolocio, dev

eavtaleocat.
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IN: Ocwpeite 6T1 n Al Bertidvel T YA®GOIKN ENGPKELD TOV LOONTOV;
T15: E vou pe to péBnua kot to Al Bedtidovetot onpavTikd.
IN: ITiotevete 6Ti | Al emnpedletl ™ coppeToyn TV LodnTOV otV TAEN;

T15: Avto oiyovpa. Ennpedlel mépo moAd 6tav 10 ¥pNGILOTOIE; GOOTA To TodLd

delyvouv mOAD peYdAo evOlapEPOV.
IN: ITiotevete 6t Al mpoetopdletl Tovg paBNTES Yio TPAyLLOTIKNY XPNOT| TS YADGGOG;

T15: Nou miotevw. Eviaéel evvoeitan 01t dev apkel povo avtd, dniadn oev motedm Otl
av KATom Kot €yd povn pov pe 1o Al va pdbo pa yrdooo 0o v pdbw aArd pe v

owoT KafodyNon Kot ETKOVOVIK LTopohV VoL TV XPTCLUOTOI0VV KOVOVIKA.
IN: ITiotevete 6T M Al pmopet va evieyvoet T dNUOLPYIKOTNTO TOV LoONTOV;

T15: Nou €101 motevo pe pétpo PEPara ko oyt poéva toug yarti exel pmopet vo v

Kk6Pet. Otav v 1pNo1onotodv ot 64cKarol e OGTO TPOTO MGTEV® TAPA TOAD.

IN: Ocwpeite 6Tt 1 Al evioydel v Kowwvikn évtaén N v avtonemoidnon twv

LoONTOV TPOSPUYIKOV/UETAVAGTEVTIKOV LITOPadpov;

T15: Kot povo mov pabaivovv v yAdcsca gvvoegitor 6t Bonddet otnv avtomenoifnon

TOVG KOl TNV KOWV®OVIKT TOVG EVTOEN.

IN: Mg mowovg tpdémovg Bewpeite 6t T epyoreion Al pmopodv va vrootnpiEovv v

Evtaén HoBNTOV TPOGELYIKOV KOl LETOVAGTELTIKOV LTOPaOPoL GTIg YeViKEG TAEELS;

T15: Mg v ekpdOnon g yA®ooag kot tov Aeiloyiov pmopovv va evtayfovv oTig
vevikég 1a&etg. BéPara mailovv mhpa ToAAE Tpdypatoa poAo dNAadN Kot To Tadd OTIG
vevikég 1a&elg pabaivouv omd pkpEg TAEEIS TOAD OVGKOAN TPAYUOTO OO OV TOVG
Om®G M YPOLUATIKY, ppaTa, xpovol kKA omote ypeldletor mhpa moAvg xpoOvos Yo To
o1 [LE LETAVAGTEVTIKO KOl TPOSPLYIKO VTTOPabpo aAld Bewpd 6tL To Al pmopei va

BonBnoel oAb dote va evtaybolv mo opoAd.

IN: e oo Babud ta vapyovta epyoreia Al mepirappdvovv mapadsiypota copPotd

LE T TOMTIGHIKE VTOPabpa TV HabnTdv cag;

T15: Apketd moted® av Kot TPEMEL Kot EUEIC VoL TO £YOVUE VITOYIV OWTO KOl VO TO

YAVOLLE TTLO TTOAD.
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IN: TI6co omuoavtikd Bewpeite vo EVOOUATOVOVTOL Ol UNTPIKES YAMGOES Ko

TOMTICUIKA GTOLXELD TV LOONTOV GTIC YNPLOKESG TAUTPOPLLES;

T15: Evvoeiton mdpo mohd onuovtikd tog oAAmg o pmopodv va, TIc YpNOUOTOI00V

oloL;

IN: TI6co mictevete 611 m Teyvn Nomuoohvn Oa emmpedost T1 EKTOUOEVTIKY

dladkacio 6To LEAALOV Ko youTi;

T15:"Exovpe oAl dpopo umpootd pag yio vo aAddéet kdtt dpactikd. [Tiotevm 6Tt Ha
KAVEL TNV SOVAELL TOV EKTTALOEVTIKOD O EDKOAT KO TTLO ATOTEAEGUATIKY TNV pLdOnon
aALG Quokd eEapTtdtan amd TV Opeln Kot TNV GYECT TOL KAOE EKTAOEVLTIKOV LE TNV

TEYVOLOYiD YEVIKA.

IN: TToteg elvar ov peyaddtepec avnovyleg cog OYETIKA LE TN YPNON TEXVOAOYIDV

Teyvnmcg Nonpoosivng amd modid Kot vEoug 6To LEALOV;

T15: H un xpron tov poarod. Eivar toco e0koro ma va €xelg pio amdvinon yio OAa.
To BAénw xor oy 0wkn pov kadnuepvotnTa OnAadt|. Ot BEA® T6oVT Thw 6TO TOAT
Kot &y pa amavinon. Etvot Betucod avtd puowd oddd tepmeAld el T HOaAO, oV LTopm

VoL TO TT® £TOoL.

IN: Tveldovg avaykeg £xete 1 TLvTOGTAPIEN Ba Y pelalOCACTAV Y10l TV ATOTEAEGLOTIKY

YPNON TETOLWV EPYOLEi®V;

T15: KoAd Beopd avtovonto Ot Kamolo otiyun mpénel va avavewdel emtéAovg o
TEYVIKOG OYOMKOG €E0MMGUOC Yol eivor Ao kou evtdéel iomg cepvdplo Kot
EMUOPPADGELS OV KL QVTA EXOVV AAAEG CKOTUOTNTES TOAAES POPEG KL eV €ival TOGO

Bondnrtikd aALd TéAOG ThVTOV.

IN: ITog pavtaleote tov peAroviikd poro g TN oy ekmaidevon Kot ot Prpota
Bewpeite OTL TPEMEL VAL KAVOLV Ol EKTOOEVTIKOL (DGTE VO TPOETOLOAGTOLV OL 10101 Kot

01 HLoONTEC TOLG Yo AT TO HEAAOV;

T15: TIotedo kdnwg €161 Ba petvel onAadn Eva epyaieio fondntikd Yo vtovS TOL TO
OmOOEYOVTOL KOl TO YPNGUYLOTOOVV OV KOl TPV Aty xpdvia 00Te TOV PAvVTOlONACTOV

o011 B VI PYE KATL TETO10, OTOTE TOTE OEV EEPELS.

IN: Kdmov €0 oAokAnpdOnke 1 GUVEVTEVEN HOG. XE EVYOPLOTO TTAPO TOAD Yo TV

GUULLETOYT GOV.
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T15: Eyo o evyoprotd. Ko cuvéyeta.
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