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Abstract

This study explores teachers’ views and practices of multiliteracies pedagogy on adult
migrants’/refugees’ second language education in non-formal settings in Greece. Language
education is vital for successful social and economic inclusion and a powerful tool for
strengthening communities by fostering respect and communication. Diversity is not only
evident in the social sphere but also in the ways we communicate and make meaning of the
world arounds us. It is thus of high importance to investigate how educators address
multicultural/multilingual issues inside second language classrooms. For this purpose,
qualitative research methodology was selected to study the implementation of multiliteracies.
The data was collected through semi-structured interviews with four teachers, who have taught
Greek as a second language to adult migrants/refugees in non-formal settings. Regardless of
the challenges reported, such as irregular attendance, professional uncertainty and lack of
resources, the findings suggest that teachers implement intercultural and multimodal

approaches.

Key words: multiliteracies, multimodalities, intercultural education, adult migrant education,
non-formal settings
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Iepiinyn

H mapovoa pelémn diepeuvd Tig amOWELS Kot TIG TPOKTIKES TOV O0CKAAMVY Y10, TNV TOLOOYWOYIKN
TOV  TOADYPOUUATICHAOV GYETIKA HE TNV OdookaAio Og0TeEPNG YAMGOOS EVNAIK®V
LETOVOGTOV/TPOGPVYMOV GE UT) TUTIKA EKTOOEVTIKA TtepiBdAlovta otnv EAAGOa. H YAwooikn
ekmaidevon sivar (OTIKNAG onUaciog Yo TNV ETTLYN KOWVOVIKT KOl OLKOVOULKN €vtaln Kot £val
1oYVPO EPYOAELD Y10 TNV EVIOYLOT TOV KOWOTNTOV UECH TNG TPOMONONS TOV GERAGHOV Kot
™m¢ emkovaovioc. H dwapopetikdtmra oev elvar Leovig LOVO GTNV KOWVOVIKT 6Qaipa AL
KOl GTOVG TPOTOVG LE TOVS OTOIOVE EMKOIVMOVOVUE Kot 0TVOVLLE VOMLOL GTOV KOGHO YOP® LAG.
Eivor emopévog moAd onuovtikd va depevvnBel o tpdmog pe tov omoio ot EKTOOEVTIKOL
AVTILETOTILOVY  TOAVTOMTICUKA/TOAVYA®GOIKA {nTHUota péca oTic TAEES O0TEPNG
YAOooog. o 1o okomd avtd emAéyOnKe N TOOTIKY PeBOdOAOYIO EpEVVOG Yol TN UEAETN TNG
eQOPUOYNG TV ToAvYpoupoTicpdv. Ta dedopéva cvAr&yOnkav péow MUOOUNUEVOV
GUVEVTEDEEMV LE TECTEPIS EKTOLOEVTIKOVGS, Ol 0Toiol £X0VV dOAEEL TV EAMNVIKY] G devTEPT
YADOOOO, 0 EVAMKEG HETOVACTEG/TPOCEULYEG O UN TUMKE padnoloakd mepiPBaiiovra.
Avelapmta amd TIG TPOKANGEIS TOL avaPEPONKOV amd TOVG EKTOUOELTIKOVG, OTMC M
aKOVOVIOTN TapoKoAoLON o padnudtov, n erayyeApatiky ofefatdtnta Kot n EALEWYT TOpOV,
O EUPNUATO  LTOONADVOLV OTL Ol EKTOUdOEVTIKOL  €QUPUOLOVY  SLUMOMTICUIKES KO

TOAVTPOTIKEG TPOCEYYIOELS.

A£Ee1g KA1 TOAVYPOUUOTIGHOTL, TOAVTPOTIKOTNTO, SLOUTOAITIGIIKY] EKTOIOELO,
EKTTOLOEVOT EVIMK®V LETOVOCTOV, U1 TUTKA TEPPIALovTa
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Introduction

At a time when the socio-political, economic and educational landscapes are challenged by
on-going changes due to migration flows and patterns, national and transnational practices and
policies need to be reevaluated. Greece is either a transit or a destination country for migrants
and refugees typically from middle eastern and north African countries. Europe’s rhetoric
underscores multiculturalism, human rights and open dialogue as fundamental principles and
values (European Commission, 2024); however, the short-term driven responses to challenges
by policy makers causes confusion and further exclusion (Osler, 2020). This is also evident in
Greece, where the insufficiency of the Greek state to assist those arriving has led to their social
and economic marginalisation (Kourachanis, 2022). As Osler (2020) explains, European
citizens tend to believe that migrants put at risk customs and values.

This approach to migration impacts every aspect of the social sphere including education.
On one hand, migrant and refugee students are placed in classrooms according to their age and
not level of language acquisition. Meanwhile, adult learners turn to non-formal and informal
educational settings, as programmes in those environments better respond to their needs. In
both circumstances, the goal is to assist integration by providing second language classes and
courses, however there is a tendency towards assimilative, rather than inclusive, educational
practices. Ignoring migrant learners’ heritage languages and cultures is a dangerous policy,
since it reinforces the idea of monocultural/monolingual societies, that not only are not realistic
but also undermine social justice. Considering the rise of far-right movements in Europe and
its implications on education (Giudici et al., 2024), it is crucial to re-inform our practices on
interculturalism (Arvanitis, 2018 as cited in Haznedar et al., 2018).

This paper aims to shed light on classroom practices that acknowledge learners’ diverse
backgrounds and needs as well as the impact of information technologies in the meaning-
making process. Multiliteracies pedagogy is an approach that builds on these principles in any
educational context, let alone adult migrants’ second language education, as will be further
explained in the literature review section. The experiences of four teachers will be later
described and analysed in order to examine the ways they manage interculturalism under the
lens of multiliteracies.
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1. Multiliteracies and L2 Learning

This chapter establishes the key theoretical concepts related to language learning in a modern,
multimodal, and multilingual world. First, multiliteracies and its connection to critical literacy
pedagogy is described. In the second part, the benefits on including multimodalities in language
learning are explained. The third and fourth section center on multimodality, translanguaging
and new technologies and their use in second language (L2) learning. Finally, the opportunities
as well as the challenges faced by teachers implementing a multiliteracies approach to teaching
and learning at all levels of education are presented.

1.1 A New Era of Multiliteracies

Changing demographics globally as well as technological advancements have contributed
to today’s linguistic diversity and multimodality. These two aspects have transformed the way
we communicate, learn and make meaning of the world (Cope & Kalantzis, 2000). The term
multiliteracies was first introduced by the New London Group (1996) to illustrate that the
plurality in both linguistic backgrounds and text production elements (modes) can no longer be
overlooked in educational contexts (Tavares, 2024). A multiliteracies approach to teaching and
learning enables students to critically reflect on their relationships with language(s) and text(s),
promoting active engagement and social justice (O'Byrne & Smith, 2015). Multiliteracies and
critical literacy pedagogy, then, share overlapping principles (Kim etal., 2020). Critical literacy
pedagogy, as an approach, encourages students to question existing norms in order to recognise
injustice and reshape social structures, emphasising that the world, geographically, socially and
politically, is not neutral (Janks, 2013). It embraces the idea that language is a powerful tool
that can transform the world.

Kim et al. (2020) mention that the New London Group (1996) were the first to identify the
connection between multiliteracies and critical literacy pedagogy by introducing critical
framing, one of the four key components of multiliteracies pedagogy. Critical framing is the
practice of critically analysing and re-considering standardized meanings. Specifically, during
this stage teachers ought to help learners distance themselves from what they already know
about a particular subject, re-evaluate and re-frame it based on cultural and social aspects
(design), which leads to transformed practice; the process of re-designing, where learners are
urged to create new understandings and apply them to new contexts. As a result, they expand
their knowledge by actively participating (Cope & Kalantzis, 2000).
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1.2 Multimodality in Language Learning

Rowsell and Walsh (2011) argue that designing and re-designing on screen have had a
significant impact on how we understand and construct our identities. In their words,
“multimodality comes first in that it informs how we make meaning and multiliteracies, as a
possible pedagogy, gives us tools for doing so” (p. 56). Likewise, Burke and Hardware (2015)
explain that, even though multimodality and multiliteracies are closely related concepts, the
latter refers to the pedagogy that promotes the use of diverse media/modes for communicative
purposes especially in multilingual contexts, while the other examines how learners make
meaning with these diverse media. Oral, visual, auditory, gestural, tactile, spatial, and written-
linguistic patterns are examples of potential multimodal elements that could be used in the
classroom (Kalantzis et al., 2016).

For minority students and diverse educational environments, this combination of
multilingual and multimodal approaches may prove to be vital (Burke & Hardware, 2015).
Multiliteracies pedagogy utilises learners’ linguistic and cultural backgrounds and prepares
them for the ever-changing modern world. In their study about teacher’s practices and
challenges in L2 teaching of migrant learners in non-formal settings, Boronilo and Mogli
(2024) found that teachers often turned to multimodal materials in order to support L2 learning
as well as be able to communicate effectively with the student population, whose linguistic
backgrounds varied. Similarly, Kantzou et al. (2017) assert that educators in non-formal
settings usually design their own curricula based on student’s needs, which typically include

recordings, pictures, videos and dialogues that focus on oral communication.

1.3 Translanguaging and multimodality in L2 learning

Up until the turn of the century, bi/multilingual education meant the complete separation of
learners’ linguistic repertoires inside the classrooms. It was believed that minority populations
could not learn the dominant language while using their heritage ones. Ofelia Garcia was one
of the first scholars to truly develop the term translanguaging; an approach that highlights the
dynamic process by which a bi/multilingual learner uses the entirety of their “unitary
communicative repertoire” to make meaning (Garcia & Otheguy, 2021, p. 16). This approach
acknowledges the semiotic ways by which a person communicates, bringing attention to both
language, such as words, and multimodal elements, for instance sounds or gestures. Therefore,
a dynamic relationship exists between the languages spoken and/or written by the individual,

which allows them to draw upon specific features from these repertoires to convey messages
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and ideas according to the communicative situations they find themselves in (Garcia & Wei,
2018).

Translanguaging is not to be used interchangeably with code-switching. Garcia and Wei
(2018) assert that the main difference between the terms is that translanguaging is an active
and transformative process. Language use and selection is not neutral as the user critically
examines and chooses how to convey messages. In contrast, code-switching has its origins in
language separation theories and practices, which imply that users simply switch between two
or more languages within or between sentences. In this scenario, the focus is on structural and
cognitive features of language use (Wei, 2018). In other words, translanguaging is an internal
and active process that cannot be seen outside out of the sociopolitical context in which it
occurs, whereas code-switching is an external process that occurs mainly because of power
relations between the languages spoken (Garcia & Wei, 2018; Wei, 2018).

In bi/multilingual educational contexts translanguaging has been praised by scholars and
practitioners on a global level. As an approach to classroom language use, it normalises and
encourages bi/multilingualism, allowing learners to use their full semiotic repertoire when
learning (Creese & Blackledge, 2015). As a consequence, matters of social justice and power
dynamics are addressed, since learners share experiences, connect and construct identities
without bias (Wei, 2018).

Recent studies have emphasised the benefits of combining multimodal and translanguaging
practices in L2 teaching (Amgott, 2022; Mora et al., 2022; Pacheco et al., 2022). Mora et al.
(2022) explain that “linking translanguaging and multimodality entails recognising that today’s
world increasingly recognises multilingual and multimodal resourcing as the new norm to
create global and local meaning” (p. 273). On these grounds, Amgott (2022) examined how
digital multimodal composing allowed L2 students studying abroad to employ their semiotic
repertoires while acquiring the target language and found that there is a strong interaction
between semiotic modes, language learning and identity negotiation. Similarly, Pacheco et al.
(2022) assert that emergent bilinguals translanguage while learning and creating in order to
make meaning of the content and express themselves according to the communicative
situations. These findings highlight the importance of designing multilingual and multimodal
programmes, as learners translanguage throughout the learning process to negotiate identities

and meanings in a more holistic way.

1.4 New technologies in L2 learning
New communicative technologies and the widespread use of social media platforms provide

unique possibilities for language teaching and learning, such as blogs, vlogs, chats, short videos
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and emails. Fewell (2014) examined the impact of microblogging on language acquisition in a
small group of students learning English as a foreign language and found that it helped students
understand the target language more effectively as well as improve their writing skills.
Moreover, they acknowledged its relevance to real-life situations as many of them use social
media platforms daily and pointed out the positive impact of creating and belonging to an
online community. Likewise, Kontogeorgi (2014) investigated the use of Wikis in developing
the writing skills of English learning students. The results showed that learners who
participated were highly motivated and active, collaborated inside and outside of the classroom
and managed to monitor and (re)evaluate their work.

The aforementioned works indicate how new technologies and social media platforms could
be utilised in the L2 classroom to encourage participation, language acquisition, learner
autonomy, collaboration and social inclusion. However, what they fail to recognise is the
importance of including students’ linguistic repertoires throughout the learning programmes.
Teachers tend to focus on L2 acquisition by encouraging students to use solely the target
language, either because they believe that L1 use hinders L2 learning (Gkaintartzi et al., 2014,
Kantzou & Vasileiadi, 2021; Mogli & Magos, 2023), or because they find it challenging to
include all the languages spoken by the learners (Boronilo & Mogli, 2024). Even in cases where
home languages are incorporated in L2 instruction, it is often only to translate the vocabulary
(Boronilo & Mogli, 2024). Gkaintartzi et al. (2021) have also highlighted that the material
created and used by teachers in non-formal settings in Greece is for the most part monolingual,

yet translanguaging is necessary for students to understand the content.

1.5 Teachers’ views on multiliteracies

A large body of research indicates how effective a multiliteracies approach to teaching can
prove to be when incorporated by teachers. Kim et al. (2021) studied the journey and outcomes
of a grade A teacher implementing a multiliteracies pedagogy to a culturally and linguistically
diverse student population. The findings indicate that it not only allowed the teacher to gain
insight into their students’ communication skills and backgrounds but also on how to integrate
technology into their lessons in meaningful ways. Similarly, Holloway (2020) investigated how
adult educators and secondary school teachers both in formal and non-formal settings managed
to adapt a multiliteracies framework in their field of expertise. The results showed that, even
though the participants found the project challenging, they gradually began to experiment with
digital modes and re-design their curricula, since they noticed that it positively affects and

Postgraduate Dissertation 13



challenges their students. Lastly, Katsarou and Tsafos (2008) describe how the participation of
scientific advisers at a Second Chance School in Greece helped support teachers in better
assisting their students. Due to this collaboration, teachers felt well-prepared to create and
evaluate material based on multiliteracies pedagogy, address challenges and empower adult
learners.

Other studies have focused on teachers’ reluctancy to let go of traditional literacy teaching
practices. A key reason for this is resistance to change. Some find it hard or unnecessary to
change their practices, maintaining that print-based literacy is better suited for the classroom
(Hong & Hua, 2020). Others centre on practical issues that usually arise, which include time
management, lack of resources and school policies (Ajayi, 2010). However, most research
agrees that the main concern in applying multiliteracies is their lack of understanding of the
theory and limited training in how to implement it (Ajayi, 2010; Hong & Hua, 2020; Katsarou
& Tsafos, 2008).
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2. Adult Migrant Education

This chapter situates adult migrant education within its legal and policy frameworks, then
narrows down to the Greek context. A distinction between the terms “migrant” and refugee” is
drawn at the first section. In the second part, adult education and lifelong learning and their
relation, according to international and European laws and policy measures, is outlined. In the
third section, the Greek national plan on lifelong learning and adult education is explained,
while the operating programmes related to these are mentioned. The fourth part specifically
addresses adult migrants’ L2 learning by first describing learner characteristics and then
mentioning European and Greek educational guidelines for this group.

2.1 Defining Migrants and Refugees

It is difficult to define the terms “migrant” and “refugee”, and consequently, there is no clear
internationally accepted and adopted definition on who is a migrant (Amnesty International,
2024). Most organisations and national bodies recognise migrants as people who have left their
countries of origin due to a number of reasons, such as education, work opportunities, to escape
poverty and violence, political turmoil and the effects of natural disasters. These people are not
under direct threat of death or persecution if they returned home. Still, in some cases they could
find themselves in danger by doing so (Amnesty International, 2024; UNHCR, 2022). On the
other hand, refugees are protected under international law. The 1951 Refugee Convention and
its 1969 Protocol state that a refugee is a person who was forced to leave their country of origin
due to well-founded fear of persecution or death based on race, religion, nationality,
membership in a particular social group or political opinion and is unwilling or unable to return
because of that (United Nations, 2010).

2.2 European Framework on Adult Education and Lifelong Learning
The focus group of the present study is adult migrant/refugee L2 learners. It is therefore

essential to first define each aspect of the term to better understand the specific and unique
needs of this population. A number of bodies on European and international level have
provided definitions on adult education. According to UNESCQO’s (2012) definition:

“Adult education is education specifically targeted at individuals who are regarded as adults
by their society to improve their technical or professional qualifications, further develop their
abilities, enrich their knowledge with the purpose to complete a level of formal education, or
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to acquire, refresh or update their knowledge, skills and competencies in a particular field” (p.
78).

The Organisation for Economic Co-operation and Development (2024) describes adult
learning as the participation of adults in lifelong learning, typically referring to learning
activities that occur after the end of initial education. It involves participation in both formal
and non-formal education and training, bringing attention to its relation to lifelong learning as
well as the different types of education. Hence, adult education is considered an organised part
of lifelong learning (Kokkos, 2005, as cited in Nikolaidou, 2021).

Lifelong learning (LLL) refers to the entirety of learning activities throughout someone’s
life. These activities could be acquired through formal, non-formal or informal learning. They
contribute to people’s knowledge and skills development, while aiding personal and
professional growth, social integration, economic stability and active political participation
(European Commission, 2024). Lifelong learning as a framework takes on a political,
ideological, economical and philosophical dimension, since it is adopted as an action plan by
international organisations and national governments (Vergidis & Karalis, 2004). The
Intenational Labour Organisation (ILO), on its strategy report on skills and learning, highlights
the urgent need for equitable access and participation to programmes related to lifelong
learning, especially for vulnerable populations such as migrants and refugees (2023). Without
focusing on skills development and inclusive programmes, social justice cannot be achieved
(ILO, 2023). On this note, the organization added to its strategy’s main goals to create platforms
to aid partnerships between countries on initiatives aiming to skills development and lifelong
learning of migrants and refugees (ILO, 2022).

The first principle in the European Pillar of Social Rights action plan is dedicated to equal
opportunities and access to the labour market. The first paragraph of said principle mentions
that “Everyone has the right to quality and inclusive education, training and life-long learning
in order to maintain and acquire skills that enable them to participate fully in society and
manage successfully transitions in the labour market” (European Commission, 2023). In this
regard, the European Commission, in its report on the organisation’s aims about inclusive
growth, vows to ensure that all people have access to knowledge and skills needed in the labour
market across all levels of education. It further explains that all member states must assure that
this goal is met through general, vocational, higher and adult education, including non-formal
and informal learning (2010).

Postgraduate Dissertation 16



2.3 Adult Migrant Education in Greece

Lifelong learning initiatives and policies in Greece are in-line with those suggested by the
European Union. Due to challenges caused by the economic crisis, technological advancements
and the large influx of migrant populations, LLL has been named a national policy priority in
order to support people, especially vulnerable populations, in accessing adult education
programmes (European Commission, 2024). According to Vergidis and Karalis (2004), Greek
policy measures and provisions, relating to adult education, reflect wider governmental
strategies. These could be categorised as political-ideological, supplementary training,
scientific specialisation, social inclusion and local development.

The enactment of Law 3879/2010 ("Development of Lifelong Learning and other
provisions™) served as a milestone for adult education in Greece. The main objectives of the
particular law were the assessment of the educational needs of adult learners to further organise
and develop programmes relevant to labour market demands and social growth, the planning
and decentralisation of lifelong learning activities, as well as the efficient support for the
National Lifelong Learning Network and its collaboration with other entities providing such
services, the marking of vocational training and general adult education as two equal pillars of
lifelong learning and policy and means institutionalisation for the development of lifelong
learning.

Article 18 of the same law (3879/2010) describes the motives of lifelong learning. Among
others it mentions that non-formal and formal education programmes should be interconnected
S0 as to ensure that qualification standards are met through both systems and that all people
should have access to such activities with special provisions for vulnerable groups. This is in
accordance with the European approach to inclusive education for all and at all levels of
education, highlighting the impact of encouraging and supporting vulnerable learners in
participating, placing great emphasis in higher education and lifelong learning activities, as it
sets a solid democratic foundation for social unity (Council of Europe, 2023).

Adult education in Greece is available through a number of programmes either provided by
the state or the private sector, NGOs and other organisations (UNHCR, n.d.). Firstly, adult
learners who have not completed compulsory education can attend Second Chance Schools,
which operate across the country. Additionally, the Centres for Lifelong Learning, which
operate at municipal level, offer a variety of services, which include upskilling and reskilling,
vocational training, career counselling and general adult education (Municipality of Athens,
n.d.). At last, NGOs and other organizations conduct Greek language courses particularly for
migrants and refugees (UNHCR, n.d.).
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2.4 Adult Migrants’ L2 Learning

Each learner is unique. However, certain characteristics for different learner populations
have been recognised and noted to help educators support their learning journeys. When it
comes to adult learners, it is essential for them to acknowledge the significance of what they
are taught. Teachers should share the skills and knowledge each lesson, course or programme
will provide, since adults seek to understand the impact this will have on their social and
professional life. Moreover, they are active participants in their learning. They typically enter
a classroom with a lot of expectations, mainly from themselves, and thus tend to lose
motivation more easily and may abandon efforts. For this reason, teachers ought to guide and
support them throughout the learning experience. Last but not least, they bring perceptions
from previous experiences on how they should be taught something, which usually correlates
to more traditional teaching methods and approaches (Kokkos 2005, as cited in Mouzou, 2015).
Combining these with work obligations and time schedule, family responsibilities, living
conditions and transportations issues, it is understandable that adult learners need flexible and
supportive programmes (Lazenby-Simpson, 2012).

Adult migrant learners form an even more diverse learner population, in terms of linguistic
and cultural backgrounds, levels of education completed, living conditions, occupations,
immigration paths, gender, age and emotional angst (Minuz et al., 2022). All these
characteristics are of the utmost importance when designing curricula and lesson plans for this
population, as adult migrant learners usually enrol in L2 classes to learn the language of the
host community. Educators should keep in mind that in many cases learners could be illiterate
or have low levels of literacy, they could be plurilingual according to their life journeys or have
varying knowledge on digital skills. The diversity described above calls for needs analysis
reports to determine learners’ linguistic repertoires and learning goals (Minuz et al., 2022).
Matching their needs with those of the host community could benefit their sociolinguistic
inclusion and ensure harmony among diverse communities (Van Avermaet & Gysen, 2008).

Various reports highlight the significance of creating inclusive and meaningful curricula
that support migrants’ L2 learning, while acknowledging and utilising their diverse
backgrounds in classroom practices (Beacco et al., 2017; Council of Europe, 2014; Minuz et
al., 2022). Linguistic integration should not be seen as an isolating activity but as a way of
fostering intercultural awareness and social cohesion whilst embracing individuality (Council
of Europe, 2014). Towards that direction, the Council of Europe (2017) launched a toolkit on
language support, which includes language scenarios and activities to assist organisations,

policy makers, teachers and volunteers. The communicative scenarios proposed could serve as
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a foundation to build on according to the needs of a specific group of learners. The toolkit is
translated in a number of languages spoken across Europe, especially destination countries.

Greece is a common destination country for migrant and refugee populations, in particular,
but not exclusively, those coming from middle eastern and African countries. Adult migrants
typically attend L2 classes in non-formal settings. Theoretically, the Greek Institution of
Educational Policy (IEP) supports multilingual/multicultural practices at all levels of education
regardless the context by adopting a Multiliteracies framework (2022). Furthermore, on its
platform educators, volunteers and learners can find extra multilingual and multimodal material
to enhance learning. This material is for the most part aimed at younger learners but some of it
is greatly used in adult education as well.
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3. Non-formal Education

Since non-formal education plays a crucial role in migrant education, this chapter connects it
with previous discussions. In the first part a definition of non-formal education according to
national law is provided along with data points depicting adult migrants’ thoughts in
participating to such programmes. Challenges met from migrants due to policy inconsistencies
and the critical role teachers play in responding to diverse needs while respecting heterogeneity
are issues also discussed.

3.1 The Situation in Greece
Non-formal education occurs outside the formal education system, yet within some

organisational context. Article 2 of Law 4763/2020 (“National VVocational Education, Training
and Lifelong Learning System, incorporation into Greek legislation of Directive (EU)
2018/958) defines non-formal learning as “learning that takes place through organised
activities in relation to learning objectives and learning time and in which there is some form
of learning support. It can cover programs to impart work-related skills, adult literacy and basic
education for early school dropouts”. Its main characteristics are that the educational
programmes are more flexible, they are designed based on student’s needs, they emphasise the
development of skills relevant to student’s lives, they promote learner autonomy, and finally
all parties involved, teachers and learners, are placed in the centre of teaching, learning, co-
operating and growing together (Council of Europe, n.d.; Mogli, 2024).

Migrant populations in Greece have the chance to enrol in L2 classes and other educational
programmes organised by entities such as the Migrant Integration Centers (K.E.M), the
Integration Training Centers of project HELIOS, the Lifelong Learning Centers, universities,
although they require payment, Second Chance Schools, non-governmental organisations
(Ministry of Migration and Asylum, 2021) and self-organised spaces. On its report about adult
education in Greece, the Hellenic Statistical Authority (ELSTAT, 2023) mentions that adult
learners prefer participating in programmes offered by the non-formal education system,
especially for people aged up to 34 years and young unemployed migrants aged 18-24 years.
The main driving force guiding their participation is related to work opportunities and
advancement (79,7 %) and learning other languages (21,6%). Additionally, migrants that
participated in such programmes mentioned that it helped them improve both at work and on

personal level as they socialised, both with locals and migrants, and gained new knowledge.
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A number of migrants/refugees face many difficulties in accessing and participating to such
programmes. The main obstacles have to do with policy measures, legal provisions and
bureaucracy (Gkaintartzi et al. 2021; Karanikola & Palaiologou, 2021; Lipnickiene et al.,
2018), family obligations (ELSTAT, 2023), cross-cultural barriers (Karanikola & Palaiologou,
2021), mental health issues (Karanikola & Palaiologou, 2021; Leivaditi et al., 2020;
Lipnickiene et al., 2018) and time inconvenience (ELSTAT, 2023). Moreover, a number of
reports (Leivaditi et al., 2020; Lipnickiene et al., 2018; Karanikola & Palaiologou, 2021;)
highlight the lack of a general policy system, which ultimately results in the “temporary,
project-driven, voluntary and non-systematic nature of the services provided” (Leivaditi et al.,
2020, p. 41).

Another major concern is the lack of training of teachers. This is especially true when it
comes to intercultural education and teaching minority groups, which is mirrored in widespread
monolingual/monocultural approaches to teaching and learning (Arvanitis, 2018; Gkaintartzi
et al. 2021; Kantzou et al., 2017). The role of teachers is pivotal in addressing diversity and
inclusion in and outside of classrooms and by doing so engage learners in transformative ways
(Arvanitis, 2018).
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4. Methodology

This chapter outlines the methodological process followed for this study. The first part
discusses the significance of the study and concludes with the research questions. The next
section describes the research design employed and its rationale. Then, demographic data of
the sample and a small description of them is mentioned. The fourth and fifth part describe the
data collection and analysis methods.

4.1 Purpose of the study and research questions
International, European and national guidelines emphasise how effective and democratic it

is to utilise learners’ linguistic and cultural capital in all educational contexts (formal, non-
formal, informal) and levels (general education, adult education and lifelong learning). It is
commonly referred to as intercultural education, a pedagogical approach that aims to foster
respect for social diversity. Intercultural education, then, could be identified as a basic principle
of multiliteracies pedagogy and second language education, since it reinforces cross-cultural
dialogue in all its forms and by all means. Multiliteracies is proposed as an alternative and
transformative approach to teaching and learning in the modern, globalised and connected
world, as it integrates every aspect of one’s individuality in the learning process. Particularly
for adult migrants entering a L2 classroom it is vital to enhance learning by making use of their
linguistic and cultural experiences, as previously explained. Adult migrants in Greece prefer
attending L2 classes in non-formal educational settings due to a number of reasons described
in previous sections.

After careful reading of existent research data on adult migrants’ L2 education teacher
attitudes and practices, a few key points emerged. First, teachers’ lack of training and
experience in teaching Greek as a L2 to migrant populations results in their resorting to
traditional teaching and learning approaches. Pathiaki and Simopoulos (2014) conclude that
this affects the types of activities designed by teachers as well as learners’ understanding of the
material and the target language. Gkaintartzi et al. (2021) mention that teachers, especially
older ones, stress the effects of limited training in intercultural education and require further
assistance from policy makers and the State. Furthermore, Kantzou and Vasileiadi (2021), in
their study about utilising learners’ linguistic repertoires in L2 instruction, found that first
languages were not incorporated in lessons, even though teachers were positive towards
learning more about the different languages spoken. Similarly, Mogli and Magos (2023), while
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examining teachers’ intercultural competence in teaching Greek as a L2 in non-formal settings,
discovered  that, although teachers have a positive approach towards
multiculturalism/multilingualism, they do not take advantage of learners’ diverse backgrounds
in meaningful ways. On the contrary, they do not integrate cultural elements, either from home
countries or from the host community, and students’ first languages. Lastly, another key factor
that became evident is teachers’ lack of confidence in creating lesson plans with a wide range
of teaching resources and utilising existing material depending on their learners’ needs.
Gkaintartzi et al. (2021) point out how effective it would prove to be if teachers trained in
different art forms and digital technologies to be able to create meaningful teaching material.
Moreover, they found that further guidance is necessary for teachers to be equipped to critically
examine and select existing material as well as develop alternative and up to date
complementary learning materials that respond to migrants’/refugees’ linguistic goals and
needs, something also noted by Mogli (2023).

Taking all these into consideration, it was evident that certain points re-occur throughout
research in the field. To better understand teachers’ views and practices in adult migrants’ L2
instruction in non-formal educational settings under the lens of multiliteracies pedagogy, the

following research questions were posed:

1. Do teachers, who teach Greek to migrants/refugees in non-formal educational settings,
adopt the Multiliteracies approach?
How do they integrate students' cultural and linguistic identities into their lessons?
Do they incorporate various multimodal elements in their teaching?

4.2 Qualitative research

Qualitative research, with its naturalistic and interpretive approach to the world, enables
researchers to gain a thorough understanding of the participants and consequently the studied
subject (Creswell, 2014). According to Creswell (2012) this approach to research is vital when
studying social phenomena as it allows us to delve into the topic. It is fundamentally creative
in that the researcher approaches the subject matter first in theory, then in practice and finally
by analysing and generating interpretations (Denzin & Lincoln, 2018). As Isari and Pourkos
(2015) explain, “qualitative research is a situated activity, which places the observer in the
world” (p. 12). The main characteristics of qualitative inquiry are that the researcher plays a
vital role as they are the ones communicating directly with the participants often in natural
settings, they usually collect various types of data and analyse it inductively in order to identify
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recurring patterns and categorise them into general themes, the goal is to make meaning of

participants’ views on a matter without presupposed assumptions based on existing literature,

it is an ongoing process that could potentially alter from what the researcher initially had in

mind and, finally, it demands a holistic approach since multiple perspectives, ideas and

experiences are involved (Creswell, 2014). As not much research exists on adult migrant

education (Delamont, 2020), qualitative inquiry could turn out to be essential in understanding

the realities of teachers, their experiences as well as attitudes.

4.3 The sample

Table 1: Demographic data

Participants

Sex

Age

Educational
background

Teaching
experience
with migrants/
refugees

Setting

P1

Female

25-30

History and
archaeology (BA)

Language education
for refugees and
migrants (MA)

6 months

NGO

P2

Female

25-30

Philology (BA)

Language education
for refugees and
migrants (MA)

8 years

NGO

P3

Female

25-30

English Philology
(BA)

Language education
for refugees and
migrants (MA)

Management of
mass migration and
of people on the
move (MA)

7 years

NGO

P4

Female

25-30

Early childhood
education (BA)

Sociology and
modern society:
Special issues of
childhood, social
minorities,

labor and education
(MA)

3 years

Self-

organised

space
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The table above (see Table 1) includes demographic data on participants’ age, educational
backgrounds, teaching experience with migrant/refugee populations and the settings in which
they work or have worked with these populations. The names of the interviewees and the
organisations for whom they worked or volunteered are kept anonymous to secure
confidentiality. The sample consisted only of female participants that were of similar age. Even
though they possess undergraduate degrees in different fields, they all fall into the social
sciences and humanities. Interestingly enough, three of them (P1, P2 and P3) have completed
or are completing the same master programme, which focuses on language education for
migrants/refugees. Their teaching experience differs as one of them (P1) has been teaching for
six months in an NGO, two of them (P2 and P3) have been in the field for 7-8 years in a number
of NGOs and the last one (P4) taught Greek in a self-organised space in the center of Athens
for three years, but is now living abroad and works as a preschool educator in an international
school. All of them taught Greek, while one of them (P3) also taught English. For the purpose
of this study, the data provided by P3 referring to the Greek classrooms will be used and
analysed. To conclude, their studies in education and minority inclusion allowed them to work
in this field and it was considered of great interest to examine if and how they managed to
incorporate all these elements when teaching Greek as a L2 to adult refugees/migrants,
especially since they belong to the same age group.

4.4 Research tool
The data were collected through semi-structured interviews with the participants. In this

context, an interview guide with a set of questions concerning the general themes of the
research questions was prepared by the researcher in order to make sure that the conversation
stays on topic and the interview as a tool contributed to the research (Qu & Dumay, 2011).
Semi-structured interviewing is often utilised in qualitative research as it helps the researcher
understand participants’ views and experiences by interacting with them and seeing the world
through their eyes (Isari & Pourkos, 2015). Kvale (1996, as cited in Qu & Dumay, 2011)
characterises interviewing as a multidimensional space of knowledge as it can be analysed in
terms of conversation, personal stories, language, the context and the dynamic relationship
between participants and the world. The interviews can be either conducted in person with each
participant, through the phone or video call, or by dividing the interviewees into focus groups
(Creswell, 2014).

Semi structured interviews were considered the most appropriate data collecting tool since

this research aims to explore teachers’ views, practices and experiences in a particular
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educational context regarding teaching minority groups. Their ideas and stories need to be
expressed in an open way for us to analyse them and come to conclusions about their teaching
methods and preferences. Interviews, when necessary guidelines are followed, provide a
welcoming environment for participants to open up, share their true thoughts and supply rich
data that contributes greatly to our understanding of a phenomenon.

In this study, three (3) interviews were carried out via video calls and one (1) via phone call,
due to the participant’s wish. The interviews were conducted in Greek, but the relevant
passages have been translated and included in the analysis section in English. The interviewees
were informed about the general topic of the study, but were unaware of specific questions that
would follow. The interview process is structured in four main parts:

1) General information about their backgrounds

2) Information regarding their knowledge and use of multiliteracies

3) Information on the integration of learners’ linguistic and cultural capital during lessons

4) Information on teaching materials and multimodal elements utilised

Naturally, the timing and phrasing of the questions differed from one interview to the other

according to the flow of the conversation. However, all interviewees provided valuable

information for all of the themes mentioned above.

4.5 Data analysis method

After transcribing the interviews, the data was gathered and needed interpretation. Thematic
analysis is a commonly used method in qualitative research to identify, categorise and analyse
recurring themes that show up in the data and was also utilised for this study. The first step was
to organise the material and then become familiar with the information obtained by reflecting
on general ideas emerging from it. After that, the researcher grouped the data in large categories
and labeled them with one key word, while searching for themes that addressed the research
questions. Finally, the interpretation of these themes followed in order to come to assumptions
that answer the research questions and present them (Creswell, 2014), by providing samples
from the transcriptions so as to clearly demonstrate participants' views on each thematic

category.
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5. Data analysis and discussion

The findings are thematically analysed in the first section of the chapter in order to examine
participants’ views and practices in their own words. The second part aims to discuss these
findings and juxtapose them with those of similar research. Finally, some concluding remarks

and limitations of this study are presented.

5.1 Analysis of the results

After examining the results, four main themes emerged from the data. These categories will
be used here in order to fully understand each participants’ perspective for each aspect. The
themes are:

1) Classroom diversity

2) Teaching practices

3) Materials

4) Cultural and linguistic integration
5) Challenges in implementation

5.1.1 Classroom diversity
All participants have taught Greek as a L2 in non-formal educational settings. P1 completed

their practicum and continued working for an NGO located in Athens. The learners are refugees
of different nationalities.

“First of all, in my internship... And then in my work with adults, mainly from Arabic-
speaking populations and some Farsi-speaking. And very occasionally, perhaps, some Dari-
speaking people. Also, to adults from Africa, whose language is their dialect and French or

English. Everything I mention is for refugees, not migrants”.
P2 has been working in the refugee education sector since 2016. She has taught Greek to
refugee children and adults and is now working with unaccompanied minors. Her experience

with adult refugees comes from working with an NGO at a refugee camp on a Greek island.

“I used to work at [NGO name] and my experience with adults comes from there. In

cooperation with [NGO name] we did, we delivered lessons in adult classes on an island.”
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P3 has mainly taught English to refugees and migrants in northern Greece. She has years of
experience in the field of minority education and has worked for various organisations. In her
interview she discusses both about teaching English and Greek as a L2, but for the purposes of
this study, only passages regarding the instruction of Greek are included.

P4 taught Greek voluntarily for three years to refugees and migrants in a self-organised
space in Athens. The space provided Greek and English language classes among other services
such as legal advice and community soup kitchen.

“I was a member for three years at [name of solidarity space]. There I was a member of
[name of programme], it is the part of [name of solidarity space], that concerns language and
Greek, because there is also the part of social cuisine, the part of law, it had many parts
anyway. And there we were several teachers, two in each classroom, without necessarily a

pedagogical background”.

When asked about learners’ linguistic profiles, the majority answered that they were at
beginner level in Greek. P1 also mentioned that a lot of her students are illiterate in their
heritage languages, something also noted from P4. The third teacher highlights the
heterogeneity of their classes that was affected by learners’ level of Greek acquisition and their

diverse linguistic backgrounds.

“The language level of the students, by majority, we are talking about 95% of the students,
was at Al level. The basic words of the Greek language, such as some greetings, how to
mention their name and maybe also their job. No other level in the Greek language. And many
of the students are also under-educated, in their own language. They have not attended any
level of education”. (P1)

“The students had just arrived in Greece, so they were at a very basic level. And the
preparation was for Al level, if we want to define it that way. They were much more novice
than Al. Yes, they kind of practiced the very basics”. (P2)

“Well, the language level varied. It was very different. That's why I had two classrooms.
And we wanted to make a third one...We had a beginner class. And we also had a slightly more
advanced class. Okay, a little more advanced. Meaning that students knew the basics... But it
was different, there was a lot of heterogeneity in these classes as well. Even though they were
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of two different levels. Obviously, because of the different backgrounds that everyone had.
Multi-leveled, I would say”. (P3)

“Overall, there was a lot of variety in this. I mean, we had people who were illiterate but

also migrants and refugees who had studied and graduated in their countries of origin”. (P4)

5.1.2 Teaching practices
In order to examine if teachers employ the multiliteracies approach, they were first asked

about their teaching methodology. Particularly about their approaches to teaching and learning.
P1 first mentioned the importance of peer-to-peer interaction. In explaining this model, she
said:

“That is, a student to another student, mainly one, for example, an Arabic speaker, who
perhaps speaks a little more Greek, to help me in my teaching, either with translation, or with
vocabulary, or by conveying other students’ questions to me, to be able to help them [in

understanding]”.

In this case peer tutoring seems to help her in the teaching process as most students do not
speak either Greek or English and she is not familiar with their first languages. She goes on by
emphasising the importance of visual elements.

“A lot of kinesiology, hands. Or drawings, for example in the teaching of the alphabet, the
Greek alphabet, the number one (e-na) for epsilon (Greek letter with the sound e). To
understand which vowel it is. In xi (another Greek letter), we draw a taxi, so they understand

ta-xi, xi. A lot of painting. So mainly it's body language, images, hands”.

Regarding multiliteracies she noted that she knows a few things about the approach from
her studies and considers it while creating lesson plans.

The second and fourth participant highlighted the significance of experiential learning. P4
included real-life scenarios in the learning process so as to prepare learners for realistic needs
in potential communicative situations.

“I was trying to make the teaching part not just about reading, writing and understanding
text. | was trying to include a lot of real-life situations in the lesson, like in theater for example,
what vocabulary will 1 use if I go to the doctor, what vocabulary will 1 use if I go shopping in
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the supermarket? In other words, | somehow set conditions of everyday life and through this

we developed the dialogue and the oral part”.

P2 shared that adopting this approach was not always easy in the context of a refugee camp
because of the difficulties in that specific environment.

“The approach was primarily communicative. So, we worked on the language more
communicatively and a little more experientially. However, because we didn't always have the
possibility to go outside the camp or to interact differently in the broader social context,

sometimes we were limited to more traditional forms of education, let's say, and approaches”.

The third participant adopts interculturalism, multiliteracies and translanguaging methods
to teaching. She characteristically explained:

“I think that if you don't honour the mother tongue of the people in front of you, if you don't
let it flourish, you will not teach them a foreign language even with the best of intentions. It’s

’

a little hard for them to trust you, to feel comfortable.’

“Now I want to believe that all of my cells are oriented towards intercultural education. It
is not possible for a class to exist without the flourishing of intercultural education. And I think
that the classes that do not have positive results are the ones where this practice does not
flourish™.

“And, of course, a lot of multiliteracies. We can't take a piece of paper and tell them to just
write. We want to exhaust all the ways out there for the student to learn, to win everything there

is to win”.

5.1.3 Materials
The teachers were also asked about the materials they integrate into the lessons to investigate

if and how they utilise various multimodal elements. P1 acknowledged the importance of
digital tools, such as images and videos sourced online, and Google Translate to facilitate
vocabulary understanding.
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“I will also use the internet. That is, I will always have my cell phone on, and I will use it
either with images, or with Google Translate for audio, or even, if necessary, | haven't done it
yet, but definitely a video, if I want to show something more complicated”.

P2 highlighted the challenges she faced in utilising multimodal tools, since they had limited
access to resources.

“Often there were also issues and difficulties in connecting to a computer or using the
internet because there was no easy access to all of these. So, yes, the tools we had were a little
bit limited”.

The material was mainly created by the teachers, even though they followed some general
instructions given by the organisation. They also took advantage of other resources, such as
textbooks and online platforms, to enhance learning and understanding.

“We basically made the material ourselves and we also consulted textbooks such as
“Valitsaki” and “Edaksei”, various materials but also personal material that we made. There
were notebooks [tablets] so we had the ability to use Akelius as a tool and we used it, we had
incorporated it quite a lot into teaching but we mainly used it with students, who... because it
is not adapted so much for older ages, we mainly used it for students who had great difficulties
or for adults who were illiterate, so from that point of view we had access but yes, the internet
was very limited and that was a big difficulty, that is, we were charged by megabyte, we didn't

have unlimited internet, so we couldn't use that much in teaching”.

The third participant had freedom in designing material suitable for her students as well.
She conducted needs analysis on a regular basis, so the syllabus constantly changed.

“I had more freedom to create the syllabus myself. Which obviously has more positives, it
also has some negatives. However, the syllabus was all mine. On a daily basis, I'll tell you,

there was a needs analysis. | didn't get the syllabus and said, okay, I'// do this today”.

Moreover, she utilised and incorporated multiple tools, such as online platforms for
language learning and various textbooks.
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“Well, there was, let's say, how do we call it... We had a website where different people
could upload. The teachers, of course, and our advisors from above. A specific material, like
a compass or various platforms for our own convenience, such as Twinkl, for example...You
can mix these, depending on the population you have in front of you, to create your material.
In Greek, however, there were books. You will certainly know “Click”. Now there are already
one, two, three. What was the other one called... Anyway, these are done with the cooperation
of the organization, they also include English, but they are mainly used for teaching Greek... |
could also print whatever | want online. Or even if, and this has happened many times, | had
students who spoke, let's say, Farsi and another other spoke Urdu. And unfortunately, | didn't
have anything in Urdu, well, as you understand, | also had the help of the internet in these, |
was making, let's say, extra material. Not a lot, don't imagine that | was doing a faithful
translation of things, but some guidelines, words maybe... But again, you are given the

opportunity to flourish and do your own things, obviously”.

She continued by emphasising how motivating it is for learners to include multimodal
elements in learning, like a projector, when done in a meaningful and gradual way, since they

might be used to other more traditional teaching methods.

“There was no lesson without me using the projector. First of all, they are very, very, very
interested and excited. While, unfortunately, we tend to think that adults prefer the teacher-
centered type of teaching. Nevertheless, it introduces them to something new and you open a
window for them. And they also practice audio-visually, they see what you explain to them. We
have much better results. A lot of videos. | also worked with Akelius... Okay, | listened very
much to the needs of the students who mainly wanted to talk. They wanted to practice orally.
You can't do it instantly; you have to prepare the ground. I'll tell you that we started first with
the projector, a little with the tablets with Akelius. Little by little, I would say. Because, indeed,
they are more familiar with the teacher-centered way”.

Similarly, P4 talked about freedom in creating and using material, whilst adding that
teachers adjusted everything according to the type of teaching methods they employed.

“There was relative freedom. We certainly all relied on material that previous teachers,
who had left, gave us or, let's say, we got a lot of material from “Click”. The textbook series
for learning Greek. In general, there was freedom in the material that everyone used because

the type of lesson that everyone did was different”.
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5.1.4 Cultural and linguistic integration

Interviewees were asked to explain if and in what ways they try to integrate learners’
linguistic and cultural backgrounds into the lessons. Regarding the incorporation of first
languages the first teacher shared that they are used for translation purposes by students with

more advanced understanding of Greek that share first languages with others.

“Someone who doesn't know [the other Lls] will find it difficult to attend such a lesson

where Farsi and Arabic are heard”.

On integrating cultural elements, she explained that this mainly initiated by the NGO by
planning some events. During the lessons, they try to learn more about their countries of origin
and cultural identities by asking them to share information on their traditions, while always

considering the cultural differences.

“Now for their identities, as much as possible these are utilized through the NGO. For
example, we will be able to cook a meal. Or, let's say, in the teaching of the months we may
ask “When is the new year for you?”. Because we know there are some calendar differences
in students. We will always try to teach something in relation to how it is in their country. We

will try to avoid topics that may be a little more sensitive for some populations.”

The second teacher emphasises the importance of including the first languages throughout
the learning process and especially in classroom practices, while explaining that the teacher
should try and interact with them through their L1s.

“I consider it very important, and I also think it’s important that somehow the teacher tries
to interact through the students' language because somehow more trust is built in this way with
the student. And yes, okay, the language of each student is a very important part of them and
when they see that it is appreciated and used in the classroom, it is also a way to bond the
class, to connect all the languages, to see what language each one speaks, who speaks the same
one, to get everyone involved in the process of writing their language, speaking it and for it not
to be banned. I think this is a very important process. | used to use words that I might have
known from the years | might have been there [the educational centre of the camp] to make
them feel a little more comfortable at first. Continuously, when learning vocabulary or when

we encounter anything, we encourage them to say the word in their own language, to write it
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on the boards, on the reference boards, that are generally present in the classroom. This and
that multilingualism is visible within the space and is encouraged during the lesson in any way.

Verbally. In writing”.

The third teacher discussed how she practiced interculturalism by describing an activity she
had previously implemented. The activity allowed students to be the teachers for a day, so
everyone had to prepare something to teach the class. It could, but not exclusively, be

something from their cultures, everyday lives and interests among others.

“Be a teacher for a day” went really well, so each student took on the task of explaining
something, anything. | mean, one of them gave us, listen now, a vocabulary lesson, Greek words
that they have borrowed and how they pronounce them, let’s say... in Farsi. Very difficult.
Okay, of course we had a great time, because half the words we [didn’t know and] said to him,

“Are you sure it’s Greek? Why don’t we know it? " But it was amazing”.

In the fourth participant’s setting they rarely utilised learners’ linguistic repertoires, unless
a member knew the language and could help them. The lessons were conducted in Greek with
rare use of English with the help of gestures and drawing to enhance understanding.

“We avoided using English, if that's considered a method. We avoided using English as a
bridge language, so to speak. If in a section there was a population that was somewhat larger
in number, if we knew, we tried to help them a little with their native language, but that's not
always easy. So, the language of communication was basically Greek with a lot of kinesiology,

a lot of drawing on the board”.

The teacher did not focus on cultural aspects during the lessons. However, cultural elements
and intercultural themes were addressed and interwoven when organising events for the
solidarity space.

“I will say that not particularly, during the course, because the time was limited, it was a
two-hour class, so a certain syllabus had to be completed. Because there were levels, | was at
the beginner level, and by the time the student finished his year, he had to have mastered some
things. And then when he went to the intermediate level, he would start from... like school, but

more informally and more agreed upon between us through the teachers' meeting”.
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“The last year [she was there] we closed with traditional Greek dances and their own songs
[from their countries]. So, there were Greek, Afghan, Pakistani elements. It was a very big,
nice exchange. So, the only part in which we tried to include the students" identities was mainly
in the preparation of the final event. It would be a theatrical play or a presentation of a dance

or whatever”.

5.1.5 Challenges in implementation
A common challenge met by the participants was that of irregular attendance. This resulted

in them constantly re-adjusting the material and having to repeat things for new entries or
students that missed classes.

“And because the population was constantly changing and the classes were often renewed,
some stopped, some moved, new ones arrived, etc. they needed constant readjustment, i.e. you

may need to repeat things for new entries, this happened quite often”. (P2)
“There were also new entries. So, you have to adjust your schedule a bit each time.” (P3)

“We mainly focused in the end on the oral part, because the writing-reading part for
illiterate people is...it requires a lot of work and a lot of consistency, which neither [name of
place], meaning with the temporality of the lessons, nor the people had. In other words, they

might come for two months and then stop”. (P4)

The first participant encounters miscommunication difficulties. She sometimes feels

doubtful on how to assist them and asserts that more effort is needed on teachers’ part.

“Yes, I meet too many [challenges]. Because as I mentioned before, I don't speak any of
these languages. So, at some point | might be uncertain as to what they will translate to each
other. | encounter the teacher's difficulty that | cannot understand the student's question. |
mean, he wants to know. What are you asking me? What makes you ask me? How can | explain

it to you?”.

“I definitely think it needs another effort on teachers’ part, with more certifications, with

more learning and reading about how these people could be helped”.
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The second teacher was challenged by the lack of materials and on how to implement
contemporary teaching and learning practices due to adult learners’ scepticism of such

methods.

“The biggest difficulty is what I told you at the beginning, that this is not very practical.
That sometimes it is a little dysfunctional, especially when you are in a situation...in a space
that has been built next to a camp. If we are talking about people who are not familiar with
technology, okay, they may be familiar with the mobile phone but not so much with technology,
so using an application, or working through the computer... Um, some people are not familiar
with this, so it takes time, and it requires you have access to tools like we said on a computer.
Some basic things, having access to the internet, which in the situation | was in, that didn't
exist. There wasn't that possibility. The material must be adapted to the ages of the students
because, as I tell you in the case of Akelius, although we had it at our disposal, it did not serve

us at these ages, that is, adults”.

“..and the other difficulty is that sometimes the most experiential ones [practices] were
alienating. It may have seemed [to the learners] that it was a just a way to pass our time, that
it did not have an educational role. Not all students perceived it as a lesson, and they may have
had objections to it. And they expressed it, like “What are we doing?”, “Why are we playing
this game and not sitting down to learn the colours and write them?”. Somehow this became a
conflict, while we were discussing with the organization and considering how we could enrich
it and how we could make it more interactive and how we could integrate all these literacies,

etc., when we tried to implement it, there was some resistance from the students”.

The third teacher focused on challenges regarding students’ learning preferences and the
diverse cultures co-existing and maintained that such obstacles can only be overcome through

open dialogue and team building.

“Well, obviously I've faced it [challenges]. I think that on a daily level you always face
issues. “We're not winning anything”, “It doesn't make sense”, “Not this, not that”. I also had
cultural issues. When we especially happened to have Ramadan. And we had some tensions,
some asking, “Isn't this too difficult? And what do you gain from this? And what about that?”
And it always happened, always, as this discussion went on, that | had students who explained
the meaning of their fasting, they also compared it to the fasting of Christians, for example.
And that always reinforced, in the process, of course, better development. That is, we explained
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and understood that, okay, in all our differences, possibly, we have many similarities. There
were those [challenges], for sure, but I think that somehow a group should bond. Something
must connect it. The goal of these people was to learn. It was the main thing that bound them.”

P4 confronted difficulties in teaching illiterate people, as she did not have any experience in
that field. On learners’ attitudes towards their methods, she asserts that no issue ever came up

since respectful relationships between students and volunteers were formed.

“The biggest problem regarding the learning part was the part of illiterate people, because
none of us had the knowledge to approach this difficulty. In the sense that it is not that I will
simply teach my native language. | am facing a person who does not even know how to write
in his own native language, so he is lacking the part of how to learn. It is not about what they
will learn. So, there was great difficulty there because we, teachers, did not have the knowledge
to handle this ™.

“The resistance of a student to not being able to...not accepting a teacher's method had
never come up as an issue in the assembly. Somehow there was respect, in some ways they felt
gratitude that this person is here, the teacher, and has come unpaid and, based on solidarity,

teaches Greek”.

5.2 Discussion

The previous section presented the data analysed according to each thematic category. In this
section these findings will be discussed in reference to the bibliography as well as the research
guestions.

Research question 1: Do teachers, who teach Greek to migrants/refugees in non-

formal educational settings, adopt the Multiliteracies approach?

The findings suggest that the majority of teachers interviewed employ multiliteracies
methodologies, though often at surface level. When asked about their teaching practices, only
one (P3) named multiliteracies as an essential approach to learning. Similarly to Gkaintartzi’s
et al. (2021) study, participants of this study utilised visual and digital literacies in order to
enhance understanding. The use of semiotic modes, such as drawings and body language, was
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extensively mentioned in the interviews as a way to help students make meaning and aid
communication between teachers and learners. Moreover, two participants (P3 and P4)
acknowledged the importance of practical literacy skills by implementing role-playing
activities and debates, which promote critical thinking and active engagement (O'Byrne &
Smith, 2015; Pathiaki & Simopoulos 2014). The extent to which they experiment with new
literacies depends greatly on their teaching experience, self-assurance and access to materials.
These results contradict previous research which shows that teachers are reluctant to include
new literacies in material design (Hong & Hua, 2020).

Participants highlighted the need for better support and further training on implementation
strategies (Ajayi, 2010; Gkaintartzi et al., 2021). This was evident in their turning towards more
traditional teaching methods when facing challenges, such as student motivation, irregular
attendance, miscommunication due to language barriers and lack of resources. This is in
accordance with other research findings which suggest that teachers endorse interculturalism
and contemporary language teaching methods in theory but lack the skills to apply them
(Kantzou et al., 2017). It should be noted that the majority of the participants explained that
they find support and reassurance on teaching practices and resources from the teacher
community. This is indeed a remarkable finding. From exchanging materials, even from
teachers who do not longer teach in the settings, to uploading them on platforms for everyone
to access, educators seek opportunities to connect and reflect. Nonetheless, it raises questions
regarding state support for teachers, either with sufficient resources or skills development
programs, so that they feel confident and prepared for the challenges that arise. Perhaps a
specialized platform for the education of adult migrants and refugees, along with coordination
among all the organizations involved in teaching Greek as a L2 to minority groups, could have
a positive impact on teachers' efforts.

Research question 2: How do they integrate students' cultural and linguistic
identities into their lessons?

Learners’ L1 were not frequently incorporated in meaningful ways by all teachers. Some
believe that it is essential for teachers to try and include them both during activities (P3) and
by showcasing multilingual artifacts in the classroom (P4), as it fosters respect for individuality
and strengthens relationships (Boronilo & Mogli, 2024; Mogli & Magos, 2023). One
participant (P1) shared that it might be confusing using them as most of the students do not
share first languages, therefore it might turn out to be an exclusive element, something also
noted by other teachers (Boronilo & Mogli, 2024; Kantzou & Vasileiadi, 2021). Similarly,
another participant (P4) pointed out that the use of English as a mediation language might turn
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out to be excluding as not all migrant learners speak it. This is also addressed by Kantzou and
Vasileiadi (2021), who, nonetheless, emphasise the role a mediation language can play in
building upon existing knowledge. Lastly, a common practice amongst participants is the
utilisation of L1s mainly for translation purposes, something widely documented in other
research (Boronilo & Mogli, 2024; Kantzou & Vasileiadi, 2021; Pathiaki & Simopoulos 2014),
that also points to more traditional attitudes towards multilingual education (Kantzou &
Vasileiadi, 2021). It seems that the majority of educators do not feel confident in utilising
learners’ linguistic repertoires and, when they do, it is often executed in superficial ways. The
contradiction between theory and practice shows that there is urgent need to provide substantial
support to teachers from the relevant authorities.

Responses on integrating learners’ cultural identities showed different approaches as well.
All teachers agreed that providing opportunities for students to share parts of their culture is
necessary; however, in two cases, this was mostly initiated by the organisations or solidarity
spaces and not considered as relevant for classroom practices mostly due to time limitations.
This finding shows that teachers often experience a great deal of stress over not covering the
curriculum, something that could be a result of their own experiences as students, as well as
the broader educational policy regarding school practices in formal education and in rigid
curricula that limit teacher autonomy, emphasise assessment and leave little room for activities
outside the pre-determined syllabus. In most cases, learners were motivated to discuss
similarities and differences between cultures, religions, traditions and foods, a practice that
displays culturally responsive teaching (Arvanitis, 2018). In one case, cultural differences
among the students were openly discussed during lessons, which allowed them to actively
engage, share views and opinions, bond and cultivate respect (Boronilo & Mogli, 2024;
Kantzou et al., 2017). This type of engagement allows learners to critically reflect and build on
prior experiences while including them in the learning process (Arvanitis, 2018).

Research question 3: Do they incorporate various multimodal elements in their
teaching?

All participants agreed on the importance of combining multiple modes and resources
during teaching to enhance understanding and participation. Incorporating visual elements,
such as cards, drawings and body language, played a key role in explaining vocabulary and
broader concepts, especially when language barriers emerged (Boronilo & Mogli, 2024;
Rizakou, 2019). Other tools utilised included tablets, the projector, interactive online games
and social media platforms. Two of the participants confronted issues when utilising digital
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tools from learners who viewed them as a way to pass time and not actual learning resources.
This brings attention to students’ diverse learning styles and the need on teachers’ part to
include and adapt a variety of materials gradually according to learners’ pace, skills and goals
(Pathiaki & Simopoulos, 2014).

Finally, teachers admitted to using multimodal material from different sources, such as
textbooks and online second language learning platforms, as well as creating the material
themselves. Needs analysis was performed by all teachers, who opted for personalised material
when they felt that the ones provided were not enough to cover students’ needs. This practice
is highly noted in other studies as well (Boronilo & Mogli, 2024; Gkaintartzi et al., 2021;
Kantzou et al., 2017; Mogli, 2023), since the majority of educators working with adult migrants
and refugees comment that the material available is targeted for younger learners.

5.3 Limitations
One of the main limitations of the present study is the small sample. Small-scale studies due

to the limited number of participants are often not ideal for generalised conclusions and are
more suitable to study a phenomenon in specific contexts. However, the in-depth interviews
provide rich data open to interpretation that could potentially lead to identifying patterns and
attitudes in order to gain new insights for further research. Another drawback is the limited
time frame of the study. The research was conducted over a three-month period, which did not
allow for more research tools to be utilised, such as on-site observations, that would have added
valuable information by witnessing participants in a natural setting. Moreover, it would allow
us to interview learners so as to understand their experiences and learning preferences. This
combination of samples would naturally offer a more holistic view of the subject studied.

5.4 Conclusions
Overall, there is great effort on behalf of teachers to incorporate diverse and meaningful

elements into teaching Greek as a second language to refugees and migrants in non-formal
settings. However, during implementation, these efforts often remain at surface level and lean
towards more traditional teaching methods. Thus, it is necessary to invest in teacher training
that will focus on strengthening their practical skills on language teaching of minority groups.
Should the gap between theory and practice be bridged by systematically addressing learners’

needs and goals and tailoring courses accordingly, interculturalism could flourish.
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Ebvikdo Zoompa Emayysipotwkng Exmaidevong, Kotdptiong ko Ad Biov Mdabnong,
evoopdtoon oty ednvikny vopobecioa g Odnylag (EE) 2018/958 tov Evpwmaikol

KowopovAiov kot tov ZvppovAiov g 28ng lovviov 2018 oyetkd pe tov €heyyo
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avaAoykoTnTaG TPV 0md TN B€omion véag vopobeTikng katoyOpwong Tov enayyeipdtov (EE
L 173), x0pwon g Zvpewviag petacd e Kupépymong g EAAnvikg Anpokportiog kot g
KvBépvnong tmg Opoomovolokng Anuokpatiog me 'epuoviag yuo 1o EAAnvoyepuovikod
Topopo  Neolaiog Ko GAdeg dwatdéelc. Apbpo 2, \2 4762/1022
https://www.kodiko.gr/nomothesia/document/662267/nomos-4763-2020

Avantoén g A Biov Mdabnong kot Aoutég drataeic. ApBpo 1 ko 18, v. 3879/2010
https://www.kodiko.gr/nomothesia/document/131747/nomos-3879-2010
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Appendices
Appendix A: Interview guide

Oa 0éhate va pog meite Alyo Tpdypata yio €60G;
Ye 1L mhaioo €xete 0100EeL EAMANVIKE GE EVIIAIKES TPOGOLYEG 1)/KOL LETAVACTEG;
[Toto Ntav 10 YA®GG1Kd enimedo tv padntov;

[Moteg madaywykés peBodovg ypnoiponoteite ONAodN mowo eivar N TPOGEYYIoT GOG TPOG TN
dwaoKaAio Kot T pdnon;

To 6180KTIKO DAKO, TOL YPNOIUOTOIEITE, TO dNUoLPYEiTE €0eig 1 adlomoteite LVAIKO OV Gog
TapéyeL | opyavmon 1 iowg kdmoto cuykekpiuévo Piiio;

Ewcdryete moAvtpomikd otoyyeio kot epyadeio katd ™ dwdackalia,

[Towo eivan 10 feedback, n avtidpaon Tov evniikov pabnTdV 6T €160 YWY 1OPACTIKAOV
otolyEimv Kotd T d1dackoia;

Evtdooete T YAwOO1KEG TOLTOTNTEG TOV LOONTAOV 6TO HAdN U,
Evtdooete Tic moMTIGHIKEG TOVTOTNTES TV LoONTOV 6T0 Lddnua;

[Toteg dvokorieg cuvavtdre;
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Appendix B: Interview transcripts
Int: Interviewer

P1/2/3/4: Participant 1/2/3/4

Participant 1

Int: KaAnuépa, nog elote?
P1: KaAd eipon, eoeig;
Int: TToAV xadd, cog gvyaplot®. Oéhete va pog meite Alya mpdypota yo e60c?

P1: Noat. Aowmdv, eyd eipon 28 ypovdv Kot 01 6GTOVOEG OV, TO GVTIKEILEVO OV givat... elya
TEAEWOOEL TO TUNMO. 1oTOopilog kot apyotoroyiog tov Kamodiotprakov Iloavemotnpiov.
AcyoOnka kot moArd xpoévia pe Ta Wiaitepo pobnuota o todd EAAvev. Ko tpv tpia
YPOVIO EEKIVNOO TO HETAMTLYLOKO GTNV EKTTAIOEVOT] TPOGPVYW®V KOl LETAVACTMOV YWOPIG VoL EY®
Kamolo emayyeApatikd background ce avtdv tov KAGSO. e oxéom TOPO HE OVTO TO
LETOTTUYLOKO Ol HOVEG YADGGES TOV MIAA® Elval To EAANVIKG Kol To oyYAIKA Ko EAAyLoTO
onavikd. H exnaidevon mpoceiymv Kot petavastdv 1pde mold £viova ot {1 Lov PETH TV
TPOKTIKN OV ACKNOT), 6T0 TAAIco TOV petamtuytakov. Kot votepa and avtd oty gpyacio
pov. Avtd... 'evikd, yio T1g omovdEC.

Int: IToAV wpaia. No potiom, o€ Tt TAAIG10 £xeTE O10AEEL EMANVIKA GE EVIAIKES TPOGPLYES Kol
LLETOVAGTEG;

P1: Qpaia, Aowmdv. [IpdTa on' Ao 6TV TPAKTIKN LOL AoKNoT, 0ToL £ytve avtd. Kot votepa
otV gpyocio pov oe eviAkeg, Kupiowg omd apafdewvove mAnducpolve Kot KATOvG
eapodpovovc. Kot moAd mepiotaciokd, i6mg, Kamolovg avOpdmovg mov HIAGvVE To VTApt.
Eniong, oe eviihkec and tnv A@pikn, Tov ®¢ YADGSA £X0VV TNV OAAEKTO TOVG KO T YOAALKY|
N v ayydkn yioccoa. Kot wpdoeuyeg. e Ol TG TOL OvVOQEP®, TPOCELYES, O)L
LLETOVAGTEG,.

Int: Ox. Ondte Nrav, ar' 0,11 KatahaPaive, o KAmola Un KuBeEPVNTIKY 0pYdvwon, iomg;

P1: Not, oe un xoPepvntikn opydvwon mov KAaveL.tapéyel pobnuato. Avtdg eivol 0 6Komoc
™mG pn KPepvNTIKAG 0pyaveoNS.

Int: TToAY wpaio. Kot oo ftav 1o yYAwooikd eninedo tov padntov;

P1: Aowmdv, 10 YAwoowd eninedo tov padntov, kotd Tisoyneio, Tdpo WAGUE Yo TEPITOV
70 95% tov padntov, frav emmédov Al. Ot Pacikég AEEEIS TG EAANVIKNG YADGGOS, OTMG
KATO101 YOUPETIGHOL, VO avapEPOVY TO GVOLLA TOVS Kot iowg kot TV epyacia Tovg. Kavéva dAro
eninedo otV eAAnviKn YAwoca. Kot moAlol amd tovg pabntég eivor Kot pun eKmoidgupUeVol,
oTNV 01KY| TOVG YA®GGa. Agv £xovv apakorovdnoet kdmown Babuida ekraidevonc.

Int: KatdAaPa. Eceic moleg madaywyikég pebodovg ypnoponoieite; [ota ivor 1 tpocéyyion
o0G TPOG TN PdOnon kot T S1dacKoAl;

P1: Qpaia. To Pacikd mov ypnoiponowd 1o tehevtoio didotnua, gival to peer-to-peer. Aniodn,
évag nafnmg o€ kdmolov AoV padntn, Kupimg Evag, Tapadetypatog xapm, Evag apafoewvag,
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oV HIAdEL {owg Alyo Topamdve ta EAANVIKA, vo pe Bonbdel ot dwbackoiio pov, &ite pe
peThppoon, site pe Ae&IAOY10, €lT€ PE TO VO LOV LETAPEPEL amopieg AAA®V LobnTOV, Y100 Vo
umopei vo Tovg T1g ekepdoet. IIapa modd v kivnoloAoyia, yépta. Kdvo Eva mapddetypa topa.
[ToAAég popéc Aéue mnyaived, To piua tnyaiveo. Ondte yuo va katoddpovv, mepratdue to
daytvoAd pogc. Inyaive. 'H Coypagiéc, 0nmg yio mapdderypo otn d1d0yn Tov aApoprtov, Tov
eAMMVIKoy adeafntov, tov aplBud éva yoo to éythov. E. No akovve ‘E-va éythov. Na
katodoBaivouy moto poviey ival. Xto &1, va (oypapicovue Eva taél, yio va Katalapaivovv
ta-&l, & [Tapa moAln Loypaeid. Oyt 1000 ONTIKA HECH, OMMS Y10 TOPAOELY O EIKOVEG 1)
PowerPoint 1| mapovcidoelg, yiati otn cvykekpipévn MKO dev égovpe avtd ta péoa. Apa
Kupimg elvol YADooo TOV GOUATOC, EIKOVES, YEPLOL.

Int: IToA0 wpaio. Ondte, and 6,11 kaToAaPaive, xpPNGUYLOTOEITE TOAVTPOTIKA GTOLYEID KOTE TN
dwackaAio. Onwg simate, dnAadr|, pikpd keipeva, eidves, Nyo, Pivteo. Atadpactikd Héca, og
nwovpe. TTov pmopel va PBpeite iowg Ko 6TO VIEPVET 1} VTAPYOLYV KOl GTO VAIKO 7OV GOG
napExeTon and ) MKO;

P1: Kot 610 vAIKO 6mOV vIdpyovv, eyd Ba ypnoiomromom kot to tvtepvet. Andadn Ba Exm
HOVIL®G TO KIvnTO Hov emdve Kot Ba 10 aflomomacm eite e eikoves, gite pe to google translate
Y0 OKOVOTIKG, €(TE aKOpa, Gpo YpelooTel, eV To Exm KAvVEL, 0AAG ciyovpa kot Eva Pivieo,
apo 0 ® va delEm kT o TEPITAOKO.

Int: IToAV wpaio. Avtd Tog Exete det OTL emnpealet ) dwaockario; Eival kdtt mov Bewpeite 6Tt
BonBdet Tovg pabntég, duokoledet;

Pl: Oewpd 611 givan amapaitnto, Oyt amAd Ponddst. Eivar amopaitnto 6tov dev pAdg )
YAOGGO £VOC TANOBLGLOY oV dev LAAEL G Kapia mepinTmon ) YA®ooa mov odoketat. Eivot
OTOPO{TNTO VO VTTAPYEL L0 GUVEVVONOT] LLE TO O10AGKOVTO Kot TO pofntr. Avtr  cuvevvonon
dev umopet va emitevydel pe kavévay GAlov Tpomo.

Int: [ToAV wpaia. ['vopilete TV TodAy®YIKN TOV TOAVYPOLUATICUOV;
P1: Nat, o€ éva moAv basic eninedo Ay TOL LETATTVYLAKOD LLOV.

Int: Aya, Ok. Ondte Ba Aéyate Ot eivan kdtt Tov a&lonoteite OTOV Yo TOPBAOELY L PTIOXVETE
10 padnud cag, oto lesson plan 1 kot ™ dapkela TG SdacKAAINC;

P1: Noi, 6co eivar dvvatov aflomoteitor. BéPara, moArég @opég ta lesson plan dev
epappolovtat. Nat, gipoote avaroya, Kivovpaote ot MKO avdioyo pe tovg puBuovg tov
pafntaov Ko Oyt pe tovg puBupodg kdmowov lesson plan cuykekpipuévovn. AAAG, vai, 060 givat
dVVATOV TO AP CLOTOLD.

Int: TToAd wpaic. Xag gvyapiot® moAd. Emduevn epdtnon. Av mpoonabeite 1 Kot pe TO0VG
TPOTOVE EVOMUATMOVETE Kol AELOTOLEITE TIG O1APOPES YAWGGIKES KOl TOATIGUIKES TOVTOTNTEG
TOV LadnToOV 1oV, OTMG LG ElmaTe, TOKiAovV.

P1: Aowmdv, yuo 116 YAWGGIKEG TOVTOTNTES 0L TO TTOL GLpPaiver etvar 6Tt GuVHBWS Evag padNTg
oV WAdEL AMyo koAOTEpO TNV EAANVIKY] YA®ooo Oa Ponbdel Tov eKTOOELOUEVO OTIG
petappacels kot oto pabnua. Kamotog mov dev yvopilel Ba eivar 60cKor0 va mapakoiovdnoet
éva T£T010 PaBn e Tov akovyovTal Kot eopci, akovyovtol Kot apofikd oto padnpa. Topa yo
TIG TOVTOTNTEG TOVG, 000 Yivetal avtég aglomolovvtal pécw g MKO. TIN'a mapaderypa, o
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UTTOPECOVLLE VO LOYELPEYOLLE Eva paynTd Yl va, 000el € OAoVG ToVG pabnTég mov givat amod
10 A@yoviotdy, mov eival and to [Makiotdy, mov eival and v Ivdio. Oa Tpocmadncovpe va
amo@vyovpe Bépata to omoio puwopel va etvat Alyo o ayunpd yuo kémolovg mAnbvopovg. 'H
0,G TOVWE GTOVG UNVEG, OTN WY TOV UNVAOV UTopel va, poTioove mOTe ival Yo €60G M
npotoypovid. [ati yvopilovpe OTL LIWAPYOVY KATOLEG MUEPOAOYIOKESG OLPOPEG  GTOVG
pontés. Oa mpoomabnoovpe mvio vo dOAEOVILE KATL GE GXECN LE TO TG Eval 6N YO P
touc. Na ddcovpe mapadeiypoata amd 1 yopa Tovs. Onmg kot pe tov Kopod Bo tovg
npocapupocovpe kot 8o potioovpe TL Koupd €xel 10 A@yoaviotdv topa; ITlov eivor to
Agyoviotdv; ITov éueveg; Eival idwa pe e00; Xov apéoet; Kanwg £to1 o mpocmabicovpe va
aELOTOCOVLE TNV TAVTOTNTA TOVC.

Int: TToAV Spop@o ovtd, yoTi divete Kot y®PO GTOVG 1010V VA WAGOLY YL TOVG EXVTOVG
TOVG, VO OVOLYTOVV, VO ETKOVAOVIGOVV Kot LeTaED Tovg Kot pe €6dg. [ToAd dpopeo. Eyd pio
TelevTaio EpMOTNON £® VA GG KAV®. AV GUVAVTATE OVGKOMES GTNV EQPOPLOYN ALTOV TOV
TPOGEYYIGEDV, TOV OV OVOPEPOATE.

P1: Nat, cuvavtd mapa moArés. Tati dmwg mpoavépepa, eyd dev LWA® Kopio amd auTég TIg
YA®ooeg. OmoTe KAmola otiypn pmopet va gipot otov a€pa 6to Tt B LETAPPAGOVY HETOED
TOVG. XVVOVTO TN OVGKOAIN TOV EKTTALOELTIKOD OTL OEV UTOPD VO KOTOAAP® TNV amopia Tov
pafnti. Anladn, 0élel va pndbetl. T pe potdc; T eivar avtd mov o€ kdvel va pe potac; [Tong
0o cov 10 e&nynow; ‘Etol Aowdv exel pumopel va ypnoonomow 1o Google Translate. 'H va
elpot ToAD KOVTA 6TO HafnT Kol Vo ToL T HETd To pnabnua, éha vo pov to melg. Nao unv
OAmOGLVTOVIGTEL Kol OAN N Téén. Ziyovpa vopilm o1t Béher Ko dAAN mpoomdbelo amd v
TAELPE TOV EKTAOEVTIKMV, WE TMEPLOCOTEPES TIGTOMOMGELS, LE TEPICCOTEPN HAONOM Kot
dapacpa yio o Tmg Bo propovoay va fondnbovv avtoi ot dvOpwmot.

Int: Katdrapa. Ot vwoLlomot eKmodevTikoi LAY KATold amd TIG YAMOOES TV Hadntdv;

P1: Notw. Eivon k1 évag Adyoc mov m MKO é€yet éva moAd otabepd kowd. Ymdpyer pio
EKTOLOEVTIKOG OV AdEL Kot @opot Kot apafikd kot vidpt. Ondte vopilo sivoar kot o Adyog
OV VTLAPYEL TOGO KOWVO.

Int: 2wotd. Qpaia. Zog evyaplotd mdpa ToAd. Av 0éAete va mpocBioete KATL AALO, EvvoeiTal.
AAMUOGS Kol TAAM GaG EVYOPIOTO TOAD Y10 TO YPOVO GOC.

P1: Evyopon va cog kGAvya, vo BpiKote VOlapEPOVGH TV GUVAVTNGOT KOl T GLVEVTELED.
Int: Evvogitat, evvositon. KaAég yoptéc.

P1: KaAn cog emtvyia.

Int: No eilote kaAd.

Participant 2
Int: KaAnpuépa.

P2: KaAnpépa.
Int: Tlog slote?
P2: KaAd, eoeig?
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Int: TToAV xadd. @éhete va pov meite Aya Tpdypota yio €66G?

P2: [Ovopa] Aéyopor. 'Exem omovddcer duloroyia ota [dvveva kot éyo kdver éva
petamtuylako otnv Exmaidevon ywo [lpocouyec kow Metavdoteg ko amd to 16 gpyalopon 6to
TPOCPOLYIKO. APYIKE G€ £va EKTAOEVTIKO KEVTPO OOV TPOGPEPOLE LLOONUOTA EAANVIKOV GE
TPOGPLYES, TOLOIH KOl EVIAMKEG KO OTT] GUVEYELD, QLT TN OTUYUN, £PYALOMOL OC EKTALOEVTIKOG
o€ €va Eevova [LE aouVOdELTH aViAKa. AVTd Tepimov.

Int: TToAd wpaio. Onodte T0 TAOicI0 TOL €lyaTe S10GEEL EAMANVIKA G EVHAIKES TPOGPVYES Kot
LETaVACTEG NTAY GE KAmoo [ KvPepvntikn opydvoon?

P2: Naw, vat. Epyalopovv ot [évopo MKO] kon 1 epmerpia pov pe toug eviikes tvorn exet.
> ovvepyacia pe ) [ovopo MKO] kdvape, mtapadidope podnuoate ce TUNHoTo EVviAKmv
Kol.. 6€ VGi.

Int: IToto TV T0 YAWGG1KO €Mimedo TV padnTmdV?

P2: Ot paOntég eiyav pormg etacer oty EALGSa omdte Ppiokdviovcav ce TOAD opyko
eninedo. Ko n mpoeropacio frav yia kel oto Al, av 10 opicovpe €tot. ‘Htav moAd mo
apyaprot amd to Al. Nat, Kanwg ta moAd Pacikd eEackodoay.

Int: KatdraPa. IMoteg madaymyikés pebddovg ypnoyomolovoate, dnAadn mol NTov 1
TPOGEYYION GG TPOG TN S1OAcKaAlL Ko Tr pndbnon;

P2: H mpocéyyion ftav kotd K0p1o AdYo emikowvmvioky). 'ETet 00vAevape To EXIKOVOVIOKE
™ YADOGGO Kot Alyo mo Propatikd. Qotdco, enedn v eiyape mavia T duvatdTnTo Vo fyodpe
Kol £E® amd To camp M v, OAANAOETIOPAGOVUE OLOPOPETIKA GTO TAOIGLO TO KOWVMVIKO, KATO1EG
(QOPEC TEPLOPLOLOOTAY KOL GE TLO TUTIKEG LOPPEG EKTALOEVTIKEG, 0G TOVE, KOl O1O0CKAATES.
AnLodn TOAAES POPES YPNOUYLOTOLOVGALLE KOl OTAMG TIVOKA KoL TETPAOL0 Kot KAVOLLLE YPOTTES
0oKNOES KTA. OmOTE LINPYOV Kot To dVO. ZVYvE VPOV Kot OEpata Kot SVCKOALEG TOL Va.
EVTAEOVIE VTTOAOYIGTH N VO YPTCLLOTOMGOVLE (VTEPVET YiatTi dev VINPYE TPOGPOCT GE OA
avtd eOkoAn. Omdte, var, Mtav Alyo meploplopévo To epyoAeion mov elyape  oAAQ
TpooTafovcape vo To Kavovpe kal Alyo mo Piopatikd oto Babud mov pmopovoape Kot
EMKOWVAOVIOKO.

Int: No pot)om, To S100KTIKO DVAMKO GaG TO TOPELYE 1 0pYAVOGN, TO QTIAYVOTE ECELG;

P2: Ympye o xoatevboviiplo amd v opydveon GYETIKA e To... &lyxe dnuovpyndel éva
VTOTLTIMOES AVOALTIKO TPOYPOALLLLO, TO OTOI0 UTOPOVGOLE VO 0KOAOVOOVE OALA YEVIKE T|TOV
Ayo mo ghevBepo. Ko emetdn cvveydg dAlale o mAnBuoOg Kat Ot TAEELS avaveEDVOVTOY GLYVA
KOO0l GTOUOTOVCAY, KOTOLOl HETAKIVOUVIOV, £PYOVIOV KawvoOPYlol KTA. ypeldloviav
CLVEYMG OVOTPOGOPUOYN, ONANdN pmopel va yperdletar vo ETavaAdPelg Tpdypata yio Toug
KavoHPYLovs, TOAD cuyvd cuvéBatve avtd. Opmg o LAIKO KoTd BAom TO QT VOUE LOVOL LG
Kol GUUPOVAELONACTAY KOl EYYEWPIOIN OT®MG TO0 Balitodki, Kamowo GAAo €yyelpidlo Kol TO
Evtaéer, 1000pa VAIKA 0ALG KoLl TPOCOTIKO VAIKO TOL OTIAYVOLE ELELS.

Int: [ToAd wpaio, owdTe am' 0,71 KatoAafoive.. pLov eimate 6Tl dev elyate e0KoAd TPdSPacn
070 {vTePVET OTOTE MO S1OOPACTIKA £TCL e TO tvTEPVET deV umopovcate va Kvnbeite Katd
JLapKeLd TNG O1O0CKAALNG;
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P2: N, giyape pia ocvvepyacio pe v UNICEF kot vanpyov notebooks omdte elyape
dvvatdtTo ¢ EpYarEio va ypnoipomotoovpie To Akelius kot 10 ¥pNGILOTOM|GALLE, TO ElYOLE
evta&el apketd ot S1000KaA 0ALG TO XPNOLLOTOIOVCANE KUPIMG € LoBNTES, TOL EMELDN OEV
NTOV TPOCUPUOGEVOL TOGO Yol LEYUAVTEPEG NAIKIES TOTE, TO YPNCILOTOOVGALE KLPIMG Yia
paBntég mov lyav peydleg OLGKOMES 1 Yol EVIAIKEG TOV YTaY aVaAPAPNTOL ,, 0TTOTE OO OV TN
™mv oy elyape tpdsPacn aAld vat, To VIEPVET NTOV TOAD TEPLOPIGUEVO KoL OVTO TTOV [
HEYAAN dvokoAia, Onladn elyape ypémon pe mega byte, dev gliyope amepldpioto iviepver,
0mOTE AVTO OEV UTOPOVGALE VO TO YPNOLUOTOMGOLVE ot ddacKaAio. To tviepver.

Int: Mpy, xotdAiafa. To YAwoowd Koppdtt katd tn dwackoiio 6og dOuokoOAeve; Anhadn| ott
VI PYE TOIKIAOLOPPia PavTALOMaL KOl OTIS TPADTEG YADGGES TV Lo TOV Kol oV VIINPYOY KO
daokoarol 1 €0eAovTéc mov YvdPLLav TIG UNTPIKEG YADGGES TV LoONTOV.

P2: Avto ftav po duskoAio aAld TévTo VINPYE, TIG TEPIOCOTEPEG POPES BaL LI PYE KATO0G
pofntig mov va pmopel Alyo vor dievkoAdvel v emkowvmvia. Qotdco, evtdéel vdpyovv
TPOTOL PE EIKOVEC LE TO VO EVTAEEL 0N 100GKOAMO Kot TIG O1KEG GOV YAMOGES LITAPYOVY TPOTOL
VO EMKOWVOVNGCELS HE KATOwo Tpdmo. Mmopovsav kdmoleg Gopés, Tovg evBapplhvope va
YPNOUOTOOVV, TOLG EVAMKEG, Kl TO O1KE TOLG TMAEP®VA Yo Vo Bpovv TpAyULoTe 1 Vol
petagpacovy mpdypato, pmopel vo unv elyape euelg mpoécPacn oTo ivteEPVET ALY
npocmafovcape pe GAAOVE TPOTOVG VoL TO KAVOVUE QLTO KOl VO ETKOWV®OVOLUE. TN YAdDGG
dev Ba éheya OTLTOV TOGO EUTHS10 6T ddackaiio. YTHpYav TPOTOL VO ETIKOIVOVIIGOVLLE Kol
dgV VTN PYE TAVTO 1 SLEVKOAVVGT] a0 KATO10V Yo dtepunveio. MOVO GTIG TEPUTTMGELS TOV KATL
GAAO TPOEKLTITE Kol NTAVE TEPIGCOTEPO KATOL0 AvAyKT) TOL pobnt 1 kATt GAA0 TToL NBEAE Vo
pog emkowmvniel 1 kdmowo dvokoiior pe Kamowov GAAo coppadntr. Omodte e aVTEG TIg
TEPWMTMOOELS Umopel va ypelalopactay depunveion Kot vo KaAoboape depunveia amd )
[ovopo MKO] ywo va €yovpe pio mopomdve eTKovovio Kot vo KotaAdBovps Tt akpiog
ocvppaivel. AAMOG 610 eMinedo TG O100CKAAING EMEWON NUACTAV KOl GE TOAD apyIKO EMITEDO
Kol 0gv e€nyovoape £VVoleg Tov elval SVOKOAES va Katavonfohv HmopovGape Vo SOVAEDOVUE
Kuplog e ewoveg kat £va amdo Ae€ikd oto tvtepvert kot va Byalovpe akpn.

Int: Ondte Bewpeite OTL N E10AYOYN TOV TOAVTPOTMIKAOV GTOXEI®V Kot EPYOAEi®V KOTA TN
dwaokaAio eivar onuavtikn; Edikd oe avtd to mhaicto.

P2: Na1, pvowd. Kot n evBappoven g xpnons g Tpmdng YAOooos Bemp®d Twg eivol ToAy
onuavtik. AAAG, vot, givar onuavtikdg Kol 0 EUTAOVTIGHOS TOV VAIKOD HE TETOWN UEGAL.
BéPata, eiyo mopatnpnoet 0t Alyo avtd to mo.. Ot Mo pOVTEPVEG TMPOGEYYIGES TNG
ekmaidevong Alyo tovg avBpdmTOVG OV EPYOVIOLGAV OO TO TUPUSOCIOKA EKTOOEVTIKG
neptPairovta toug Eévile. Kat polota Kamotot evoyAovvtay yati Eva mouyviol, oG moOuE, 1
g dpaoctnpotra £I61 AMyo mov EEPevye amd TO TETPASIO M TO TvVOKA TOVS PoivovToy
Toud1doTIKN, oL dgv TaPlalel otV MNAIKIOL TOLG, TOL dgv TAPLAlEl 6€ OVTO TOV £XOVV
ovvnBicetl, ondte dev givor padnua. Aev to avtiAapfavovioy g Habnuo Kot Kamolol umopel
va gvoyhovvtay KioAag. Omote exel dev EEpw, VD gUEIS TPOOTAOOVGALLE VAL TO EUTAOVTIGOVE
KOLL VOL TO KOVOVLE TO EVYAPIOTO KOl L0 GVYYPOVO OEV TETHYOVE TAVTO.

Int: Yapye avtictaon. Qpaia, 1 ETOUEVN EpMOTNGN LOL NTAV, LOV TNV OTAVINGOUTE LE KATO0
TPOTO, CYETIKA LE TIG TPMTES YAMGOEG TOV HadNTOV Kot av Bempeite 0TL €lvor onuovtikny M
évtacn| toug oto pabnua. Améd 6,11 katdhafa pov ginate 41t To Bewpeite oNUAVTIKO.
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P2: Nat, 10 femp®d moAd onuavtikd Kot Bewpd Kot onuaviikd 0Tt KOTOS 0 dACKAAOG Vo
TPooTaONGEL VoL OAANAETIOPACEL LEG® TNG YAMOGOS TOV HobNTOV Yol Kdmmg ytileton £161
L0 TOPATAVE® EUTIGTOGVVI LLE QVTOV TOV TPOTO Kot pe Tov padnt. Kot var eviaéel n ydooca
TOV KABe pobnty etvat €évo KOPRATL TOAD oNUAVTIKO Yo auTOV Kot Otav PAEmel 0Tt extipdton
KoL ypnotponotleitol péca oty Taén eivar Kot £vag tpomog va 0£cel 1 Tdén, va cuvdedovy OAeg
01 YAMOOES, Vo doVpE TL YA®ooa HAdel kabévag, motot piddve v da, vo pmovv OA0L 6N
Slad1KaGio Vo YpAWoLV T1 YAMCGO TOVG, VO TN LMATICOVV KOl VoL NV TOVG omayopeLTel. Avto
vopilm elvar por ToAd onUovTIKY dladtKacia.

Int: ®vowkd, ondte e TOOLG TPOTOVE TPOGTODEITE VO EVOOUATMOVETE Kol VO, 0EIOTOLELTE TIG
YA®GGIKES KOl TOMTIGUKEG TOVTOTNTES TOV LoONTOV 6TV TAEN;

P2: Zovnoila va ypnoyomoud eym AéEelg mov pmopel va yvaopila amd Ta ypdvia Tov Umopel va
Bplokopovy kel Yo va Toug KAvouv va, aioBovBovv Alyo o GveTa ToV TPMTO KOpd. Zuvexadg,
Katd v expadnon Aegthoyiov 1 6Tav GLVAVTALE TO OTONTOTE TOVG EVOAPPHVOLLLE VO TOVY TN
AEEN oTN 01K TOVG YAMGGO, VA TN YPAWOLV GTIC AVAPOPES, GTOVS TIVOKES AVAPOPDV TOV
VILAPYOVV YEVIKA PEGH GTN TAEN, TO EVIAGGOVLE KOt AVTO, TO VO VITAPYEL YPUUUEVO KATL KO
OTIG GAAEG YAMOGEC. AVTO KOl VO QOIVETAL KOl 1] TOAYAMOGI0 Kot HEGO GTOV YMPO Kol Vo,
evBappOvetonl Kot katd tn OdpKel TOL HOONUOTOS UE OTOLOVONTOTE TPOTO TPOPOPIKAL,
YPOTTA.

Int: IToAV wpaio. Eyd pio televtaio epdtnomn £xo va cog KAV Tov apopd 6TIC SUGKOAIEG TTOL
UTOpPEL VoL GLVAVTATE KOTE TNV EQOUPLOYT| QVTOV TOV TPOCEYYIGEWV.

P2: H peyodvtepn dvokoAia gival avti OV 6ov gima otV opyn OTL 0V €ival TOAD TPAKTIKO
avtd. Ot kdmoleg opég eivar Alyo duoAettovpyko, 101K Otav Bpickecat og o GLVONKT GE
éva yopo mov £xel eriaytel Oimha og £vo camp. Av phdue v avOpmdmovg mov dev elval
e€okelmpéVol pe TV texvoroyia, evtdéel pmopet va sivorl e£0KeEIpUEVOL PE TO KvnTd oAAd pe
™V TEYVOAOYia Oyl TOGO, OTMOTE TO VO YPNOULOTOLELS Lo EQAPLLOYN, ) TO VO OOVAEYELS HECH
TOV VTTOAOYIGTH, VO KAVELS o avalnTnon ota google maps Kot vo EKTEAEGELS TN OO POLT Yo
va 0g1g ta drdpopa onpeia. Epp, kamotor dvBpmmot dev givan eEoketmpévol pe avtd omdTe
Béher ypovo, BENeL va £xelg TpOGPaot og epyaieia OTmg einape oe vroroyloth. Kdmola Bacikd
TPAYUATO , VO £XELS TPOGPOCT GTO VTEPVET TOV 6T GLVONKN OV PPICKOUOVY EYD AT OgV
vInpPYE. Agv vanpye ot 1 SOLVVATOTNTA. TO LAIKO TPEMEL VAL vl TPOGAPUOGUEVO GTIG NAIKIESG
TV podnToOVv Yot Onwg cag Aéw oty mepintmon tov Akelius, av kot To giyope otn ordbeon
pog, 0ev pag eEummpetohce 6 AVTES TIG NAIKiES, TV evnAikov dnAadt|, kot 1 AAN duvoKoria
etvat 6tL avTd KAmoleg popéG To Mo Propotikd EEViLE, Tov elye kot Alyo moyvidl péca. Mmopet
vo patvovtov OTL givat Alyo yio vo TEPAGOVLE TV MPA LG, OTL OV £XEL KATOL0 EKTAOEVTIKO
poro. Agv 10 avtihapfdavovtay 6Aol pafnTtéc o¢ padnua kot pmopel va iyov Kol EVOTACELS
nave o€ avtd. Andadn to e&éppalav, THmov Tt givar awtd mov kdvovpe; Noti Tailovpe avtd
TO oy viol Kou dev Kafopaote vo, pdbovpe to ypopoto vo to ypayovue. Kanwg avtd epyotav
0€ GLYKPOLOT, VO ENELG LINTOVGALLE [LE TNV OPYAVOGT Kol A&yape mmg 0o 1o epmAlovticovpe
Kot g Bo 1o KAvovue MO JOPACTIKO Kol TG Ba evidEovpe OAOLG AVTOVG TOVLG
YPOUUOTIGHOVS KAT., dTav TPooTafoVGALE VO TO EPAPUOCOVUE KATMS VINPYE L OVTIGTOON
a6 TOVG pobNTEC.
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Int: My, xatdrofo. [ToAd opaio. Zag vxopltotd mhpa ToAD yio Tov xpodvo cag. Kdmov £6d
terelvoope. Av Bédete va TpocsBécete kKATL AALO, eEvvoeitan ehevBepa.

P2: Oy dev €y xkdtt GAro. Evyapiotd kot £yd moAD Ko KOAR emttuyio

Int: Evyapiotd modv. Na evynbod kot KaAEg YIopTéG Lo Kol EILOGTE KOVTA 0TO X PLOTOVYEVVA
KO KOAT) GUVEYELDL LLE O,TL KAVETE.

P2: Na ‘oot kaAd.

Participant 3
Int: KaAnuépa cogc.

P3: KaAnpuépa.

Int: Tog siote?

P3: TToAd kord. Eceic?

Int: TToAd kadd K1 ey®. Evyapiotd mold. @élete va pov meite Alyo tpdypoto yio 66.G?

P3: ®vowd. Aoutov, eyd sipon m [ovopa]. Elpor tpravta ypovav. Exyo tedeuwoet.. 10
TPOTTVUYIOKO LoV Eival ETAVE TNV ayyAkn ¢iloroyia. ‘Exava éva petamtuylokd ndve oty
YAOOGIKY EKTA{0EVOT TPOSPUY®V Kot petavacstdv oto EAIL Kot tdpa tehetdvo to e&bunvo
o€ €va dALo petamtuylakd oto ATIO. Alayeiplon HETOVOGTEVTIKOV POMV Kol TANOVGUDV GE
kivnon. ‘Exo dovAéyel kotd xupto Adyo ®¢ ekmadentikdg AyyAkov otnv Zdavon. Aidacka
TOoALEG petovottec. Kupiwg ot petovotta g cuykekpuévng Eavong. Poud, povsovipdvot
kot Tovprot. Kot émetta éxm aoyoindel pe kanoleg MKO &dm ot @cocalovikn. ‘Eym d1daet
ayyAKka oe evilkeg Kot oviiikovs. ‘Exm vmépéer dotkntikdg 610 KEVIPO Prro&eviag
Acvvodevtov Avniikov. Kot £yo vrdpéel ko cuvtoviotpla 6€ £€vo community centre 6To
camp tov [ToAvkdotpov otn Néa Kafdra. Avtd ta Atyo.

Int: TéAero. No potiom o€ Tt TAaic10 £XETE S1OAEEL EAANVIKA 1) AYYAIKA GE EVIIAKEG TPOCPVYES
N HETOVAOTEG;

P3: Aowmdv, fitav oe pio opydvoorn. Topa wpdopota €y OTOUOTACEL 2T [Ovoud
opybvoong]. To mpodypappa tov avniikeov ntav oto tpdypappo tov ACE g UNICEF mov
étpexe. To omoio dvotLYDC oTapdtnoe kol doev Eava APYLoE TAPA TIC LITOCYECELS TOL
Yrovpyeiov. Ondte ta Toudid otV ovcia dev giyov un TomKY eKTaidgvon ovTh TN S1dpKeLa,
TEAOC TAVTOV, TN oYoAkn. Kot to mpdypappa tov evniikov mov 1o £Tpeya mapdAinia ftov
A ot [6vopa opyavoong]. AAAG dev elxe kdmolov ypnuatoddTn Onwg to Ymovpyeio 1
UNICEF.

Int: No potiom, To10 NTav 10 YA®GGIKO ENINESO TV HOONTOV;
P3: Aowdv, vo Tacm Toug aviAIKOUG 1] TOVG EVIALKOVG;
Int: Tovg evihikec.

P3: Aowmodv, 10 yYAwoowod eninedo diépepe. Aépepe morv. I'' avtd kot pdiota glyo dvo
tunuato. Kot 06hape va ptidEovpe kat éva tpito, aAld dev mpoAdPape AOY® TV cuvOnKOV.
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Etlyape éva tunpa apyapiov. Kot iyope kot évo tpunqpe Aiyo wo mpoywpnuévev. Ntaéet, Aiyo
70 TPOYWPNUEVOV. ANAadT|, Ta Pacikd ta EEpave ot avBpwmot. Kdamolovg ypodvovug emiong, og
TOVLE, Y10 VO UTOPEGOLLE VAL cuvevvonBodue. Alépepe OUMOC, VINPYE LEYAAN ETEPOTNTA KO
ota tunpata ovtd. Ilapdio mov Nrav dVo dlapopeTik®V emmédwv. [Ipoeavdg, yia Tig dStdpopeg
KkatofoArég mov elyxe o kabévag. [ToAv-eninedo, Oa Eheya. MeydAn... IloAv-eninedo.

Int: TI6c01 exmodevTICOl NOACTOV GTO TUNLOTOL;

P3: Aouwtov, oto tuniua Tov AyyAK®OV 10 giyo avaidpel povo eym. Kot vanpyov Kot ToAld
tunpate eAnvikov. Omov elyope pio exmodevtikd yoo to avilkae. H omoilo €kave kou
EVIoYLTIKN dacKaAio. AnAadn, elxe PovA dovAield kdbe pépa. Evioyvtikny ddackoiio Kot
pdAioto modakio &L pe OdEK. ADJEKN [LE OEKAOKTA, NAKIOKO YKPOLT. Xt KOAd, iy Tapa
TOALEC €0ENOVTPIEG 6 avTd Ta TUpata. Elyope mdpa moAlovg kadnyntéc ebelovtéc. Elyape
éva podnpotuco. Ko emiong, siyope kot pio ekmondentikd. Avtn elvar pe ypnuatoddmmon mg
"Yratng, BéPara. Aniadn, ot eviAikeg Katd KOp1o Adyo amacyoAovy TV Y motn. X1o evtaloko
TOVG KOUpATL, téAog mavtwv. [lov €kave, Katd kbOplo Adyo, OO TO. TUNUOTO TOV EVNIMK®OV
EAMMVIKA.

Int: Noa potmom, moleg modoywykés pedddovg ypNoUYLOTO0VCATE KOl YPNCUYLOTOLEITE;
Anhaodn, oo Tav 1 TPOGEYYIoT GOG TPOG T OdacKaAia Kat T HdBnon avtdv ToV OpAdwV;

P3: Eipot vep g doyhwooikomros. Oewpd 6t av dev... Mmopd va Tetdo Kot Kimowo
AYYAIKA TOPO, £TCL LEGO GTO... ;

Int: EAe0epa.

P3: Oa gpappocw Aourdv 1 SoyAoooiKOTTo. Oempd WG 0V OV TIUNGELS GE EIGAYMYIKA,
dev avBicelc Kot T UNTPIKn YAOGGH TV avOpOT®Y Tov £XELS OMEVAVTL GOV, OEV TAEL VOL TTOG
vo Toug pabelg pe T kaAvtepeg mpobéoelg pa EEvn yAdooa. Eivor Alyo dvckola va oe
EUTIETELTOVV, VO VIOGOLV Avetd. OTOTE YeViK( LECH GTO TUNIATO OV, EWOIKA TOV EVNAIK®V,
VINPYE, EXKPOTOVCE AP TOAD avTO TO KOUpAtl. Apa 0éhete va exppaocteite, Onwg Oélete
Vo EKQPACTEITE, OULMS EYOLV VO TOLV TO. VEX TOVG, 0G TovpE. 'H toug mpofAnuaticpong tovg.
KoataloPaivetre 0t1 avtd dev pumopet va yiver € oAokANpov oo ayyAkd, Yot dev ta EEpouvv
oA AuTO oL gpéva pE OleVKOAVVE TTapa TOAD NTov dtapopes epapuoyéc. Tlépa amd to
Google, to Khaowko, eiyape ko pio. Hroav g Microsoft, tng Amazon ftav avt, dev Bopdpon
¢ Aéyetat. H omoio Suotuy®g GTOUATNOE VO VEIGTATOL, Yol VO UTOPEGOLY VO €ENYOVV
KaAvTEPa T aryyAkd toug. Efyope ko taumiet. Kabe pobnmg elxe ko éva tdumiet, onoiov
Tov davellopovy amd diro mpodypoppa g Unicef, téhog mhviov. Me Ae&ikd, ondte elyav v
evkarpio kdBe Popd va ETIdvoLV pio TPOTOAOT KOl VO LaG TN Tovv oV BEAoVV val UAGovY
wpopopikd. Topoa BEA® va moTed® OTL OAN TO KVTTAPA HOL AELTOVPYOVV MG TPOG TNV
intercultural education. Aev givor dvvartor va vdpyet TaEN YPIg va vapyel n avinorn tov
intercultural education. Kot Bewpd 611, SuoTUYDOG 1] EVTLYDG, O TAEELS TOV OEV EYOLV TOL BETIKA
amoteAéopara, stvat avtég mov dev avlilel téhog mavtwv avti N Tpoktikn. Kot evvositon mwhpa
noA0 multiliteracies. Agv pmopodpue va mdpovpe Eva xopti kot amAd ypape. Oélovue vo
eEavtinoovpe OAOVS TOVS TPOTOVS TTOL LITAPYOVY eKeEl TEPAL EEM Yo v pabet o pabng va
kepdioel O,T1 eivar va kepdicel. [Matl okéyov OTL omv ovcio guelg dev eiyape éva
ovykekpipévo... Eiya pdAiov v glevbepio va otidyve eyd 10 mpodypaupe. To omoio €xet
TPOPAVAG TEPLocOTEPQ OETIKE, £xEl Kon Kdmola apvnrikd. [Tapdia avtd, To syllabus 6Ao frav
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Owd pov. Xg kabnuepwvn Baomn, Ba cov o, ywwotav needs analysis. Agv énaipva to syllabus
Kol AEm, opaio, Bo Kavo avtd ofjuepa. Avtd ALl TO TPOYPOUULLN. XE KOO TOV TEPITTMOCEMV.
Ympyov ko véeg €yypages. Omdte, mpénel kdbe @opd kdmmg vo avampocsapudlels 1o
TpOypoppd cov. AAAG, Katd Baon, Ba édeya, voi, avtd. AnAadr|, multiliteracies, intercultural
education. Kot evvogiton d10yAwcoikdt o 610 m0KPO, OGO HUITOPOVCO VO, TV 0EI0TOU oM.

Int: TToAd wpaio. Ocov agopd T0 S18aKTIKO VAIKO, LoV glmote OTL €0€lg QTIAYVATE TNV VAN.
Ympye, OL®OGC, Kot KATo10 VAIKO amd TV 0pyavmon);

P3: Aowmdv, vpye €161, ag modpe, Tdg To Aéue avtd... Eiyape éva dtadiktvaxo 16tdtomo, 6To
omoio pumopovcape va avepdcovv didpopot. Ot ekmadevTikoi, Evvoeital, kKot ot cOUPOVAOL Hog
and mave. Evo cvykekpipévo vAIKO, HmoOGOoLAN 1| SLAPOPES TAATQOPUES YLoL OIKN HOG
dtevkoivvon, Ommg givor To Twinkl, yio wapaderypa. Iap' OAa avtd, SLGTVYDS, GTOL EAANVIKA
dgv vpye cvykekpipévo Piiio Tomov Taipve al Kot 1o Tpéyw. Mmopeic va Kavelg avtd, pg,
avéAoyo KOAoG pe 10 TANOLGUO oL £xElg amévavii Gov, Vo PTIIEELS TO DAMKO GOov. ZTd
eMMVIKa, op' OAa o Td, vpyav To iPria. Ziyovpa Oa EEpeig o Click. Eva, 600, Tpia k1OAag
TOpa TAEOV €xel. [1dg Aeyotav to dALO va d€lG... Téhog mévtwv, yivovtol pe T cvvepyasio Tng
0pYAVMONG OVTA, £X0VV Kl OyYAMKA HEGOH, OAAG KATA KOPLO AOYO YPNOCLUOTO0VVTL Yio TNV
ddackaAior TOV EAMANVIK®V, YTl €lval Kol TOAD TEPLOPIGUEVO TO VAIKO. Mmopohoa eym va
eEKTUTOV®O 0,1t 06Aw online. EWikd oto tunuo apyopiov pov Ntav mapo moAd gdypnoto,
TapOAO TTOL €iye OAEG TIG YAMOOEG HEGH. ZKEYOV, €YD gV glya KAmolov pabntn o omoiog dev
elye ) YAwoca pécsa omd to Pipiio. H akdpo ki av €xel TOxEL TOAAEG POPEG VAL Ex® LaONTEG
OV VO LAGEL 0 €VOG, oG TOVUE, Papci Kot 0 GALOG va pAdel ovpvtov. Kot dvetuyde va unv
£Y® KATL 0€ oVPVTOV, € Onmg KoTahafaivels, elya kot ) Pfondelo Tov S1dIKTHOL GE AT,
EpTiayva, o¢ movue, €&tpd VAKS. Oyt TOAAA-TOAAG, uUnVv QOVTACTEIC OTL £KOva TIOTY
petdppaon mpoyudtov, oAAd Kamoleg kabodnynTikés ypapupés, AéEelg iomg. Avtd. AnAadn,
avTd TOL BEAM VO KpATHG® Elval 6TL GTOV EAANVIKAOV VI PYE TOAD BapPdto syllabus 6to onoio
umopeig va matnoels. [ld cov diveton Opmg n evkarpio va avOicelg Kot va KAVELS Kol To O1kd
oov Tpdypata, TPoPovas. Eved ota ayylikd €xeig, povo Ba Eheya, kuping ehevbepia.

Int: Mpy, xotdhapo. Mov avagépate 0Tl ¥PNOLLOTOLEITE APKETA TOAVTPOTIKA GTOLYElD KOTA
™ O1dpKeln NG O1000KaAi0G. AEAETE VO LLOV OMGETE KATOLO TOPASELYLLOL, 10MG.

P3: Aowdv, dev vmmpye nddnuo ympig vo ypnoipomoom 1o projector. Aev vanpye. Na ftav
dvo ta padnuato og PdOog xpodvov eEapnvov, EXTAUNVOL, TOGO KOpd NLOVV EKEL, TOL VO UMV
xpnoonomoape to projector. Katapyds, toug evolapépet kot toug evlovotdlel mdpa po mhpa
pa wépa ToAD. Evd, duatuymg 1 eutuymg, teivovpe va Bewpovpe Tt ot EVIAAKEG, TOVG PECEL
o TOAD O SUGKAAOKEVIPIKOG TUTOG dackaAiag. Tap' Ola avtd, Tovg Palel oe éva dAlo
mayviol ko Toug avoiyelg Eva mapabvpo. Kot kdvouv kot ontiko-akovotikd, BAETOVY avTd
7oV Tovg e€nyeic. 'Exovpe mohd kaAvtepa amoteréspata. [Tapa moAAdd Pvtedkia. Eym dovAieva
kol 1o Akelius, mov dovAeva ota mwadld. To dovAeva kol oTovg evAMKeG. Exminktikn
TAATQOPUA, OV POTAG EPEVA. AKOUO KO YioL EVAAKES. ANAadn), LWITOPEIG VoL O€LG TPAY LT TTOV
va Tovg apésovv. Kat... 'Eyxet kot mdpa moArég yAdooes, eviaéel. Na ta Aépe kot avtd. Eiya
péxpt kou pontég mov pov Aéyave «llo-mw kot Mbeho vo KGve practice, og mOOUE, TO
OVKPOVIKA povy. Aém ey® tdpa, Bo punw va to kave. Karnwg étot. Tt dAro... AkpiPodg emeidn
dev elyape Kamolo Pifiio-syllabus, ot pwtoTLTiEG NTOV OPKETA TEPLOPIOUEVES. ANAWOT, OV O
ékava, Tave omd 600 QmToTLTiEG TV Muépa. Aev egiya avty v omaitnon. Eviaéer,
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a@oLYKpalOHovV ThPa TOAD TNV ovVAYKN TOV LadnTtdv mov BéLave Kupimg va Lldve. OErave
npopopikd. Omdte, Kdvape mapa moAld debates. Tt va cov o tdpa. Méypt Kot TS va
etidyvoope LinkedIn k&vape Eva peyydpt, yio mapddstypo. No pdbovpe kot AEEELS amd Ket kot
dwpopa mpaypata. Evtdéetl, Suotuyde 1 €0TUYMG, O MPEG NTOV OPKETO TEPLOPICUEVES TOV
evnAikov. Anladn, Toug kavay 000 popéc tnv efdopdda. Eiya kot éva online tunpo evniikov.
Eflyapue 6épota pe t odvdeon, duatuyms. Ondte, evidéet, vpyoav kdmotot teplopicpoi. Opmd,
whvto glyape Kot avtn T o1dbeon kot T BEANoN va Ta EEmePAGOVLE.

Int: Emopévmg, 1o feedback tov evniikov oty elcaymyn OAOV 0VTOV TOV TOAVTPOTIKAOV Kol
JdPACTIKOV GTOXEI®V amd 0Tl KataAafaive Ntav OeTikn;

P3: Not. Evté&et, Beopd 611 €rel va KAvel Tapa TOAD Kot Pe TNV TPOGEYYIoT TOL KAOE
eKTOdEVTIKOD. Agv AW, 0EV UTOPGD VO UM PECO, KOl VO, TOVG UTOVK®OG®. EAdte va kdvooue
oy vidla, ag movpe, pe ta Kvntd oag. Efala K4t epmTnoelg Kot auTtol ETPETE VoL ATAVTIGOLV.
Aev pmopeic va To KAVELS pe To KOANUEP TPETEL VO TPOETOUAGELS TO £00(pOC. Ao Gov T OTL
Eexvnoape TpOTO LE T0 TPOoTLEKTOpa, Ayo pe Ta Thumiet pe to Akelius. Xiyd-oryd Oa Ereya.
IMoarti, évtog, sivor padnuévor pe €va SAGKOAOKEVIPIKO TPOTO. TKEYOL OV TEPLEYPOPAY
Kémolol pantéc 0t gueic, Aéet, péoa otn taEN kabopactav étol. Ta yépla méve oe té€tolo
[Seiyver tpomélt] Kot dua OEAapE v UAGOVUE EMPETE VO KAVOVUE OVTO [KIVGELS XEPLDV], OG
TOVLE, OTN dUOKAAN oG, 0TO OdoKaAOo pag. Qpaio OAa avtd. Edd mépa unopeite va puinocete
Le peyaAvtepn dveon télog mhvtov. Eiyo kabiepmaoet KiOAUG, E101KA TPOS TO TELOG TG YPOVIAG,
10 0moi0 NtV TP TOAL cvykivnro. Eyetl mhel mapa mold wpaia to “be a teacher for a day”,
omote k0Be pabntg avordPave va eEnynoet Kati, otdonmote. ANAadY|, Evag Hog £Kave, KoL
TOpa, pog Ekave AeEIAdyo, AEEELg EMAMVIKEG, TIG OTtoleg £X0VV JOVEIGTEL AVTOL KO TG TIC
TPOPEPOLYV, ag TOVUE. Xta. papoi. [Todd dvokoro. Evtaéel, evvoeital 6ti mepdcapie TéEAEL, V10T
TG poég AéEelc tov Aéyape, “Eloat oiyovpog 6Tt etvon eAAnvikn; Tatl dev v E€povpe” AAAG
Nrav ekminktikd. Ko mapoyuiec. Elye kdvet, Bopdpon, mwépo modd evolapépov. Télog mavtwv,
TL Vo 6oL T topa. Kelpevo pog €kave g Koméa, po Kupio pog EKave, KOTEAL, GLYVAOUN,
pa kupio pog Ekave t€hog taviov gpéva. Iog d1ddokm eyd, To omoio ftav ekmAnktikd. Télog
nhvtov, N0ela, 660 uTopovca, vo £xoVV KL aTHV &vay evepyd poOAO HEGH OTN OO0CKOAOL.
[Tépa amd o needs analysis, Tt o OéAate va pdbete, 1 moto givar To mAdvo; Ympyav ciyovpa
KL OUTEG Ol QVEG, TOL GOV Afyave OTL €YD OEA® ypappatikny. AgiEov pov HoOVo YPOLLULOTIKN.
Bde pe va kietvo prjpata. Ta kédvape ki avtd péco 6to TAaicto g ddackaiiog, aAid OEA®
va ToTtev® €161 ®oTe va Pydlovv vomua. Na punv yivovtat amid yio vo yivovtat.

Int: To mapaderypa mov avépepeg amd to Be a teacher for a day sivor pavtaotics. Kot vopilm
OtL givor €vog TOAD OUOPPOG TPOTOC VO EVOMUUTDOCELS TIS TOMTICHIKES, TIC YAWGOIKES
TOVTOTNTES TOV pontdv pe éva.. TIog va to tw; TToAd amdod, oAhd TapdAinia kot cuvOETO
tpomo. Eivor poviactikn dpactnplomo.

P3: Nat, 6éhape va otiaovpe kot €va Pipiio pe owtd mov Kavovv yotl Eemépoce KaOe
nwpocookio. Na ki éva ToAd KaAd pddnuo yo péva e TG TpocdoKieg Tov £X® TEAOG TAVIWOV
KOl VO OOQeLY® OGO TIMOTO TIS OVTO-EKTANPOVUEVES TPoeNTEies, AL Eemépooce kdOe
nwpocookio. ['ati, cov Aéw, pag ta eTidyvave kat xepoypaea. Eiyoa éva padnm o omoiog mnye
o€ VTEPVET KAPE-UIop Yo VoL LTOPEGEL Vo, Loy QTIAEEL YapTid. Mov AL, TL va GOV TT® TMPO.
"Hrov exkminktikd kot kpdtnoe AMydtepo omd punva, yiati eiyope £1ot... Avotuoy®G TELEimVE TO
TPOYPOULO KoL TO EEpave, OTOTE Elyav TPOGEYYIGEL Kot AlYO dL0QOPETIKA TO AN, TOTOL TU
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kepdioape, mog pdbape kot 6Aa avtd. Aev Ba o dAlala pe timota. To Eavdxava kot icwg T0
Eavakava Kot Alyo mio... Agv Ba to denva Yo o téAoc, Ba to Etpeya. Kat yuo pabntésg, mov
ToVG £fAema Ko AL, T T®, elcot QTIOYIEVOS ekmandenTikog. Kot toug €1deg Opuwg, mapoia
0T TOL GOV AEYAVE Y10 OAQL TA SACKOAOKEVTPIKE TOVG, OTL OTaV avéPatvay Téve vo Kavouv
uédnua... Tt va cov no... ' Epabo npaypoto. Avto.

Int: No oe potom, motec.. gavralopor OtL... evtdel, dev yivetar, Oa €xelg ovvavimoet
OVOKOMEG TNV EQUPLOYN OADV QVTOV TOV TPOcEYYIcE®V OV pHog meptypdeets. [Toeg etvar,
Baoikd, Kot TdG TIC EYES AVTILETOTIOEL,

P3: Aowov, mpopavdg Exm avipetonicel. Oewpd OTL Kot 6 KOONUEPVO emMimedo mAavTa
avteTonilelg Oépata. Gopdpot pa opd mov elyape kdvet £va tomov debate yio va kdvovpe
practice TEAOG TAVTOV KOTOLEG EKQPACELS, ECOYMYES, TMG VO WAGUE, EVYEVIKA 1 KOL Un,
linking words kot tétola. Kot tovg elya @tidéel Kapteddkia, To Omoio GtV apyr TOVG TO
Kévouv mapovcioon vo katardBovv 1t BEAovv va movv. Eiya Vo pabnrtpieg ov omoieg dev
0éhave. Me timota. Agv kepdilovpe Timota, dev £yl vON U, 0V aLTO, dEV ekelvo. T Eva Tunua
topa 15 evniikov, kataiafaivelg 0Tt 0tov ot 13 givar vép ko ot 2 eivan katd, KAmwg Ayo...
Oyl amoppo@ovvial. Mmopovv va umovv og €va Tpumtdkl, «OkK, Ba Tov dMow® o gvkopion.
Avto mov €leya mavta eyd eivon 6T, Toudd, dev gival avaykn va pag apécovv OAa 1 vo
ocvueovovue pe Oia. It's ok. TTapoia avtd ag tov ddcovue po gvkoatpio. To péto oe O o TaL
pobnpata gival ag dmoovpe pia gukatpia. ‘Eyxym va cov o 61l 6to téAog tov debate ot dvo
Kupleg NTOV AVTEG TOV PWAOVGOV TTLo TOAD amd dAovs. Movoroyovoayv. Afvovpe o gukaipio
avto. Eiyo ko dAdo Bépata. Elyo 0épuata kot moMticpkd. Otav €1dkd £tuye va £YOVUE TO
Poapoalavt... Evtaéel, pe moudi pov, pe to mov Emepte 0 NA0G, €YD TPOPAVAS EAEYO GTOVG
pnafntég pov va Byovv E€m, va mhve og o GAAN aibovoa va gdve, vo yopicouvv, vo Tovv.

Ko elyope kdmoleg evtdoelg vo, poTAvE o1 PEV, TOVG O€, KOAQ dEV Eivarl ovTOd TOAD dHGKOAO;
Kot 1 kepdilete and avtd; Ko 1t exeivo; Ko toyaive mhvta, mavta, 660 €ywve auty 1
ocv{nmon, va &o padntéc ot omoiot €€nyodoave to VoMU NG Vnotelag Tovg, Kévove
avTITOPaoAn Kal T VnoTeia TV YPIoTovaV, Yo mopddstypa. Kot médvta avtd dnpovpyovoce
£to1, otV mopeia, PEPara, o kaAvtepn eEEMEN. Anhadn, eEnyovcapie kot KataAaBaivape Ot,
eVTAEEL, 0N O1POPA 1 GTNV AOYIKT], EVOEXOUEVMG, V. EXOVUE TOAAEG OHOLOTNTEG. Y TTPYOV
avtd, ctyovpa, oAAd vouilm Ot eivar avtd mov éleya, elya meEL o€ Pl GAAN KOTEAQ TTOV Eiyal
dmacel GLVEVTEVED, Bempd OTL KATmG Tpemel va 0évetl po opdda. Katt mpénet va ) dévet. O
016Y0¢ TV avlpdnev avtdv NTav va pdbovv. Htav 1o kupimg 0épa mov toug £dtve. Kot amd
ekel mépa vo KataAdfovv, 10 KatdAafav, 0w va motedm, Tpog To TEAOC, pe OAa avTd TaL
OLYKIVNTIKAE OV yivave 6To TEAOG, OTL TL OPOPPO TPayUa Vo avBilet OAo avtd eKel TEPQ, Kot
va poboaiveo mévte mpdaypato amd tov €vav, GAAa mévte amd Tov dAlov, mévie amd TNV
KaOnyntpld pov, téhog taviov, 86w va motedo. Kot téhog mévimv, vo Topeuto.

Int: Ey® and tn cvvévienén pog Ba kpatmoo ciyovpa ™ AéEn avBilet. [Nati avtd sivor kou n
ekmaidevon, N emkowvovia. Nopilw eivon 1 kaAvtepn AEEN yia va to meptypdyovpe. Kot og
EVYOPLOTAD TOAD TOL OV TNV EOWGEC.

P3: Tn ypnowonoinca étot 1650 mohd onpepa. Elya kot pabntéc, ag movpe, eEopéoeig féPora,
OAAG LINPYOY Kol aLTOl TOV UmOpEl Vo ERmatvoy vo Uy toug dpece OA0G antdg 0 TPOTOC
TPOCEYYIONG Kol KATOEG OTIYHES Vo eevyave. Kdmoleg otrypés, dniadn, va unv divouv v
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evkatpio vo 1o dokipdoovy. AAAG axopa kot oto TUnpato... KaAd, &xo kot po potoypapio
amd ovTO TO TUNUO. Aoudv, aKOUO KOl GTO TULOTE TV apyopiov poboivope pripote Kot
TOVG £Kava va Kavouv avtopipa. Kaptéia o kabévag.. onkovovtay vo pog dei&et, Kot Kot
nikieg todpa 65 ypovav yvvaikes, onkmvotav va pog oeiget ) mavropipa tov Kpvopat, ag
movue, 1 0ev E€pm Kar eyd Tl E, var. Aniadn|, av 1o avtiingBovue Alyo kaAdTEpa OTL EYELS
amévavtl cov pantée, gite eivan 10, eite etvon 18, gite givon 20, gite ivon 60, dev Tavovv va
elval pantéc Kon va Exovv avt ™ dlya g pddnong kot va Ppelg évav tpdmo, Ayo Kot va
T0VG TpaPnéetl 10 evdlaPéPov, aALG Kol va TOLG OOAEEIS e €vav TOAD o gVXAPIOTO KOt
ddpaotikd, Ba Eleya, TpoOTO.

Int: Apa 10 kivntpo. Na ddGel To Kivintpo.

P3: Nai, moAd cwotd. Kivntpo. Av kat, oty TAeioyneio Tovg, £T61, 01 EVAMKES EpYovIay Tapo
ToAD cuveldntd oto padnuato. Ofhave va pabovv ayyiikd. Aniadr, Tt vo Gov Tm, [o eopd
elya ovvevvonBel pe v Koméha and kdto mov £xel poyoli podymv. Na mépe kot va Kavooue
ott ayopdlovpe, yiati eiyape paBeL pe TO TUNHO TOV TPOYOPNUEVOV. AYOopd, TOS Vo SOKILAGH
10 GALO povyo kot ta oyeTkd. Kot kateprkope kbto. Hpaotov moca dtopa ekel, pe 8 dtopa.
"Exo va cov o 6t md piapie to YO TOL aidva, aAAd NTay TOGO ®Paio Kot SdpacTiKd To
va ayopdo® 1o medium, how much, does it cost kot OAa avtd. Oc®p® OTL 01 EVAAIKEG EYOVV
KivnTpo. Agv givol 1060 TO TOUOAKLO, TOV EIYOUE KO TOOAKIO KOl OGLVOOEVTA, GAAG Kol
KOVOVIKA LE TIG OIKOYEVELES TOVG. Alyo T avaykalov kKdmoleg popéc, ta EPAenss epyOVTOLGAY
pe oyt 1060 TOAL Opeln, yiati myape oxoieio, Tpa o EpBovpe Kot £0(, Alyo Kovpacuéva
elpaote Kot KAVEIS AAAEC TPOGEYYIGELC.

Int: Mio televtaio epdTNOT, GYETIKA LE TNV TOPOVGia TV EVAiK®V. Eneldn cuyvd BAémovpe
OTL 6g auTd To TUNHaTO P Epyoval, HETA pmopel vo unv £€pBovv AOY® GAL®Y VTTOYPEDCEMV.
AvTO TOC EMNPEACE, OV VTN PYE;

P3: Ympye kou vipye oe moAv peydio Babuo, dla kot oto Tpiol TULOTO TOL EiYa, KOt TO
online kot To apyapiov Kot 1o Tpoywpnuévev. Etvar kdtt mov 1o Epelg Opums. Mnaivelg péoa
kot E€petg Ot Ba cupPel. Eyd avt ) cvppovia mov giyo Kavel, £101Ka pe Toug padntég pov
OV OOVLAEVAY €K TOV TPAYUAT®V, 1 €lyav ®pdaplo mepiepya, eiyape KAveEL o cLPE®Via, O,Tt
OWAcK® M oV VILAPYEL KATOO paper, Vo To. KPaTi® Yo, To endpevo pddnua. Yanpyov BéPora
pnaBnTég, o1 0moiol LIropovV va Eval Yo TOLG OTKOVG TOVG KOl VYNAOVG, 0EKTO Kot GERACTO, Kot
VoL £pYoVTOL LETA Ao £va, Uvo Kot vo 6ov Aéyave Tt kavate. Topa 00, koitaée va deig. [pe
Alyo vo movpe 6 aUTA TOL KAVOLUE TP Ao 6oV dMG® OAX OVTE TOL KAvape LEYPL EKEL.
‘Eha pio pépa, 0éka Aemtd mopandve, 0eg Alyo va cov Ao kdmroleg amopiec. 'Etor pdévo 1o
dovAevape. AMAG kot peta&d, dnAadn, petald Tovg dev eiyav tétota Bépata. Aniadn dev Tovg
eEVOYA0VGE M U TVTIKOTNTA TOV BAETOLLE GTIC TaPoLTies. Toa-ioa dtav Asimave Kamolot yio
Kapo, Tov givar o Tade g Tovpe, Tov ivar o [Gvopa padnm], iyape tov [6vopa pabnty], To
mondl OTa £pYOTOV HEGA Kot EUTALVE GTNV TAEN 1o edOTICE OAO TO... NTAV OV TOG Kot TO LoV Lop
tov. Aginel o [évopa padnt] ko kamowo otiyun Eavd épyetal. Bpe mov gloatl kou Ppe mov
gloat, Tt vo Kavm, SovAevm Tdpa, Ba épyopat 660 pumop®. Ta onoia mpdypata | aAndela ivan
OTL OV TOL YIAO avTiAapPavesat Ty ®pa g odackariag, 0Tt ytilovtal T€Tolo oXEGELS LETAED
TOV podntdv mov givar T6co dpopess. Kot piddpe yio tedeiog dtapopetikd backgrounds. Ta
avTilappdvecot Kot AeG va Koita va €1 1060 mpaio givar avtd mov Aéue 1o avlilel. Kdammg
£Tol. ANAadT, UTaiveLg TOAD GUVELITOTOINEVO KOl GUVELITTA Kot Tpdrypatt yvopilelg 6t Oa
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VIapyEL owTd TO inconsistency. AnAadr dev pmopeig va o amo@Vyels. o mdpa moArovg
Adyous. Kot péva ) peyadtepn pov yopd nTov vo pov AEve ot padntéc pov “dev Ba pbm yatl
dovAev®”. Twatt elyope TepaoTio BENA e TO eMdyyeA O Kot TV EDPECT] EPYUGIOC.

Int: Zootd. Oyt... Nat, oot 1 01ddpacn mov meptypdeetg eivot moAd cuykivntikn. Kot dev ...
00TE TNV... TN ONpIoVPYElS ebKkoAa, OELEL TAPO TOAAT SOVAELD. ATO OAEG TIG TAELPEG.

P3: Axpidc. Oéher mdpa TOAAY dovAeld ko BEAEL OAO cov TO givarl. Aev cov AE® OTL Eumaival
péoa kabe pépa 1 010 aALd BEAeL GA0 cov TO €lvat vo To delyveL AVTO TO TPAYUO KO EUTPOKTOL
kot KataraBaivoov ta mavta. To aviidapfdavovror 6Ao. AkOpa Kot TG KIVAGELS TIG PAETOLV.
Eivon mapa morhot éEumvotl avBpmmot. Orot Exovv pabet OAo va To OMOK®OTKOTO00V IE Eval
Ok Toug paykd 1pomo. Ecv giocan kel va Toug KatevBuvelg Kot eyd avtd mhvtmg Ereya. Agv
elpat €00 yio va oag evtdém. Eipat ed® va cag katevdivm. Na cag fondncm 660 puropd kot
otav pumop®. Eyw kdvet interviews. Eiya pobftpiec or omoleg ftav va mive 6 SOVAELL Kot
gleyav Ba LoV KAVOLV GUVEVTEVEN GTaL Ay YAKA Yiati To EAANVIKE Lov dgv glvat TOAD KaAd ov
umopeig va Bondnoeig. Kot praivape péoa ot taén. ‘Eya mapet and pio ¢idn pov HR mévte-
déKa Pactkég epmTNOELS Kot TOug £Kava speaking. Agv elvar 1 YAdooa. Oa pov melg dev elyote
o160 va udbete xat; Eyo Beopd 611 pabope moldd mopomdve omd avtd mov EmpEmE Vo
uabovv. To va ytilo pa tpdtoot, To va ypdeo Eva e-email, ok 6Aa avtd tédeto oA poboivo
Kol Alyo povog pov. Tt va 6ov mm, pov Aéyave £xo mapel to Akelius mov pog £d€1Eeg Kat o
dovrev®w oto omitt. Tovg divelg OAa ta €pOOXL YOO VO UTOPEGOVY VO, TOTGOVYV KOl Vol
ocvveyiocovv Kot povotl tovg. Agv gioon ekel amAd yioo va Toug SOAEES oL YPOUUATIKA 7 €vol
Ae&hoyro. Tpémetl va Exovv ta podia TG mopeiag Kot TG eEEMENC.

Int: Yvpeovd amdivta ko ydpnka madpo mTOAD mov Kavape avt) T ovlnton. Hrav
eavtaotikn. Eloat gavtactikn and 1o Aiyo mov o€ £xo yvopioet. Kot yio axoun o eopd Oa
o€ eVYaPLoTHO® TApa TOAV. Evvoeitan av 06Aelg va tpocsBéaelg katt GAlo elebbepa.

P3: Av pe apnoeic va prildom, oev Ba otapatmom. Ondte ag movue OTL LEGH GE OVTA TO. AETTA
éPoka éotm Alyo o 13€a amd OAo avTd OV EKava pe TIG LanTég Kot Ba 0l mThpa TOAD va
ocuveyiom va kévo, av pov do0el 1 eukaipia Eava. Avtd. Eyd guyopiotd mépa modd. Na cov
evyMOd KdaOe KOaAO.

Int: K1 €60 10 1010 g0yopon vo cuveyilelg vor O0VAEVELS TAVED G aVTO Yloti ¥pelallONOCTE
avOpAOTOVG Kot WYuyES GOV KL EGEVA VOL SOVAEVOVV GE ALTO.

P3: Evyopioto. Makdpt. To gvyopat.

Int: KaAég yoptéc eniong.

P3: Kakég yioptéc. Me vyeia. Ko kaAn svvaun.
Participant 4

Interviewer: ['swo cag.
P4: I'ewa coc.
Int: Kol ypovid, mog iote?

P4: Eipon kaAd, eogig?
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Int: OAa kaAd, gvyaploT® moAD. Oélete va pov meite Alya Tpdypata yio 66G?

P4: Nat, Aowov, 1o dvoud pov etvan [Ovopal], gipon 28 ypovdv, T0 TPAOTO LOL TTLYio Eival 6TO
Nnmoyoydv oy [dtpa, £ TEAEIOGEL TO TPOTTUYIAKO LoV, KOl £ KAVEL EVOL LETOTTUYLOKO
ot0 EKIIA otv ABnva, o€ oyéon Le TV KOW®VIOAOYia, TIG LELOVOTNTEG, TNV TOLOIKN EpYaCia.
Tavtodypova £y KAvEL KATOES ATVTTEG GTOVOEG 6TO BEATPIKO TOYVIOL YO TP XPOVIOL KOl TOL
tehevtaio ypdvia Ex® OTPOEEL TPOG TNV TAOAYWOYIKY TOV 0Ac0vS. AvTo gival £va Pactkd
Broypapuko.

Int: Téhera. Xe 11 TAaiclo £xete 010Gl EMANVIKG GE EVIIMIKES TPOGOLYEG 1)/Ko pLeTavaoTeg?

P4: Eyd povv pérog yu tpio ypdvia oto [ovopa ydpov]. Exel nuovv pérog ota [dvoua
TpoypappaToc], elval 10 KOURATL ToVv [Ovouo xdpov], OToL aPOPOLCE TN YAMGOH KOl TO
EAMMVIKA, ylorTl LITAPYEL KoL TO KOUUATL TNG KOWMVIKNG KOLivag, TO KOUUATL TO VOUIKO, iy
TOALG KoppdTio TEAOG ThvTov. Kot exel uactay apketol ddokarot, 000 oe kabe Tunqua, ympig
amopoitnto Todaymykd vropadpo o kabévag amd epds. Eyd tuyaivel kot otpdonio Kotd
exel. Elyape 600 tuquata kdbe pépa. Kot pali pe ta eAAnvikd diddokape Kot oyt OAot, 10 Eva
TUNUO TAY AYYAKAOV, OTTOTE EAMANVIKE KO oy YAKO ) TOV TO KOUUATL TOV.

Int: Koatdrafo. Na potiom, oo ftav To YA®oo1kd eninedo tov podntov?

P4: T'evikd, viMpye ToAA) ToKiAla 6e ovTd. Anhadn|, elyape avOpdTOVS 01 0Toiot NTOV YWPIg
KaBorov... [Tog Aéyetan avtd... Otav dev €xeilg pdbet va ypdoels ovte ™ YAOGSH GOV...

Int: Ox, vai, xatdAaPa. Omote NTOV AvoAQapnTOL.

P4: MnpdaPo. Nat, yoti kOAAnoo. Omote eiyape amd eninedo avalpdpfntov avipodmov péypt
EMIMESO UETAVOOTAOV 1| TPOGOPLY®Y TOV ElYaV OTMOVIACEL OTIS YOPEG Oomd TIC OmMOieg
TPOEPYOVTAY KO DIPYE Kot TU L EAAnvopddetag. Ondte, moALEG Popég vInpyav dvBpmmot
OV KATAPEPAY VO, TAPOLV KOl TV TIOTOTOINGN TV EAANVIKOV. Htav o peydin ykapo.

Int: Ox, ondte vANPYE Ko TOIKIAOHOPPIa VO POVTACTO HUECH 0TV KAOE TAEN Kot OGOV apopd
TG TPATEG YADCGES, OGOV 0POPEL KOl TO EMTEDO GTA EAANVIKA,

P4: Noi, axpifog. Na kéve pa onpeioon €dd. Evad tptv 1o COVID vaipye.. 10 peyaidtepo
TO0GOGTO 0¢ TOVUE podnT®V NTav meplocdtepo Avatoriteg kot Appikovoi. Metd to COVID
T0 TOGOGTO YVUPICE TOAD TO EVLPOTAIKA Kot ot pHonTég NTov meplocodtePo Evpomaiot. Agv
EEPp av avTd AEEL KATL.

Int: IToAD evdlapépov, val puoIKd.
P4: Ta péva Aéet, yi' avtd 10 ONUEIOVO.

Int: Nou, vau, evvoeitat. [Toeg modaymyikég pebddovg ypnoponotovcate; oo Ntav dniadn
1N TPOGEYYIoT TPOG T d1dacKaAa Kot T pnabnon;

P4: Axpipog enedn to [ovopa xdpov] etvar Evag aAANAEYYVOG XDPOG Oev VINPYE... Otav €vag
avBpmToc epyOTOV KOl EPYOTAV GTN GLVEAELON TOV [OVOUO TPOYPAUUOTOS] HE OKOTO V.
d1da&el eMAnvikd 6gv Tov... @A va T, av To VITOPadpd Tov dev NTOV TABAYWYIKO dEV TOV
amoppintape. Avtd onpaivetl 0Tt 0 Kabe avBpwmog Ko kébe ddoKaAog Kot SacKAA 6TO [Gvopa
Y®pov] elxe Kdmmc 10 dkd Tov... Tig OKEG Tov PeBOSOLG, TN 01K TOL KOTOVONGT TOV
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npdypatog. Hrtav Atyo... Ynpye mowihMa péypt kot 6€ avtd. Agv VIMpYE KOTL GUYKEKPIUEVO
ocav péhodoc.

Int: Eceig dpwc?

P4: Ey®d ovykekpyiéva emetdn eipon ko modoymydg 6to emdyyea e to onoio Promopilopon
KoL UE apopuUn T0 Beatpikd oy viol mov £xm KAVEL Yo Tpia XpoOvid, KATWS TPOSTaHovGH TO
KOUUATL TG S10A0KOAING Vo UMV apopd LOVO OvAYVMOT), YPAPN KOl KOTavOnon KEYWEVOL.
[Ipoonabovoa va evtdEm oto pabnuo ToAAEG cvvOnkeg Tpaypatikng Cong, oav B€atpo og
novpe, T Ae&hdyto Ba ypnoipomomom av Tdw c6To ylotpo, Tt AeEILOY10 Ba ¥PNGLOTO oW OV
mhow vo yovicon oto covunep papket. Kanwg éfala dniadn cvuvOnkeg kabnuepivig Long Kot
HEGQ OO OVTO OVOTTOCOUUE TO SIIAOYO KOt TO TPOPOPIKO KOMUUATL.

Int: Xpnowonoovcate Tig untpikés YAdooes tov padntov? Tig a&lomolovcate dmAnon?

P4; Apketd, 660 10 duvatodv pumopodoape yoti pavtacteite 6Tl péca og pio Tdén wropodv vo
vapyov av Nrav 15 pantéc pmopovv va ntav 15 drapopeticéc eBvikdtteS. ATOPELYAUE VO
YPNOWOTOLOVE TNV Oy YAIKY], oV 00 TO Bepeiton pia EB0d0c. ATOPEVYALE VOL YPTGLULOTOIOVLLE
NV 0yYAMKN ©OC YADOTO YEPLPOS OG TOVUE. AV 6€ Eva T LI PYE Evag TANBVGUOG TTOL TV
KAmwg og aplud peyarvtepog, av yvopilape, tpoonabodoape Alyo vo tovg fondncovpe e
™ KUNTPIKN TOVG YADGTA aALd ovtd Ogv glvar mavto g0koro. OTOTE 1| YADGGO EMKOVOVIOG
Nrav Katd facn To EAANVIKE e Thpa TOAAY KiviGloAoyia, Tapa TOAAY (oYpapld 6ToV TivaKa.

Int: Apa and 6,11 kotoroPaive ecdyetol kot ToAvTpomiKd otoryeion otn dwackoiio. [a
TOPASELY LA, EKOVEG OTMOG oG AETE, S1OPACTIKA péca, Bivieo, NYOVG;

P4: Apxetd. Emiong, tig 600 tehevtaieg ypoviéc, UGAAov TNV mpOTN TEAELTAIN YPOVIA
KOTOQEPOLE KOl OTNOOUE Eva BeaTptkd TO 0010 TO TOPOVGIAGAE GTO [OVOoud PECTIPAA] pe
Toug padntéc. Ondte NpOape oe emaen Tapa TOAD Kot pe 10 B€atpo TV TeEAELTALN YPOVIAL.
‘Hrtov kou tuipato to omoia BéPata kdmme giyov Eva evotopépov mpog avtd. Tnv tedevtaio
YPOVId TAAL, yoti 010 TEAOG TAVTO KAEivope pe KAmowo dpopevo. Tnv tedevtaio ypovid
Kieloape pe mapadootokohs EAANVIKOVS xopohs aAld Kol O1KA Tovg Tpayovdla. Ondte Mtav
éva ototyelo EMANVIKOG, a@yoviko, TokloTaviko. Htoav modd peydin £tot opaia avtoiioyn.

Int: Avtn, Kdroc Tov anavrioote PEPata KOS, O Moy Kot 1 EXGUEVN EPATNOT LOV, GYETIKA
Le TV amnymon 6Ao avtd 6Tovg pantés. ['ott moALEG popég Exovpe Kat £xovv Kot ot 10101 ot
naBnTég va TOAD TaPadOGLOKO TAAICIO GTO LVAAO TOVG OGOV APOPE T S1OACKAALN Kol TO TL
npénel va yivetar péca o pia aibovca. Eceig pog mapovcsialete kdtt teAeimg SopopeTiKo.
[log Toug pavotav avto; Ympye avtictaon;

P4: Oa o mwg oyl T'atl kot o1 nAkieg rav oyeTikd veapés. OmoOTE LTOUATMOS VTO LOg
€PEPVE KOL MO KOVTA Yot Kot MAKaKA givor mo €0koAo avtd. Qotdco, amd GAAOVG
daoKkdAovg, mov Yvopilo TovV TPOTO HE TOV ONOI0 AEITOLPYOVCOV TOL NTAV EVIEAMDG
SLLPOPETIKO Otd ALTO TOV £KOVO EYD GTO O1KO OV TO TU L0 Lol LE TOV OACKAAO LE TOV 0010
nuovv padi, Tov NTav Evvom TOAD o TAPASOGIOKS, TOAD To AVGTNPO TO TAIGL0, dEV £ixe
¢pBetl moTé 61N cvvEAELON WG (TN N AVTIOTOON KATOLOL PaBNT GTO Vo UV UTOpPEl, va. un
déyeton o péBodo tov dackdrov. Kamwg vanpye évog oegfoacpoc, kdmmg évimbov puia
ELYVOUOCGLVT GTO OTL AVTOS 0 AVOP®TOG £tvat €3, 0 ¥ dGcKAAOG TOL givor £0( Kot £xel £pOet
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apodi ko pe Paon v oAAnAeyyom pov duwdokel eAANvVikd. Omdte Moy KAT®G vt 1
ouvOnk.

Int: Katdrapoa, var. 'Hom pog einate yio Tic YAOOGIKEG TOVTOTNTEG TOV LAONTOV KoL TO TG TG
a&lonmoovoate oto padnua. Ocov aeopd TG TOMTIGUIKES TOVTOTNTES, KATA TN OPKELN TOL
pnafnpuoToc, TG 0EomolovceaTE;

P4: Oo o mowg Oyt Wiaitepa, Katd TN OGPKEW TOL HOONUATOS, YOt KOU 1) ®PO NTOV
TEPLOPICUEVT], NTOV EVAL JIOPO OTOTE EMPENE KATMOC VO Pyel pio G E10AYOYIKA VAN HECH GE
avtd. [ati vnpyav enineda, £yd TOL NUOVLV GTO APYAPLO EMITEDO O LOONTHG LEYPL Kot TOVL Bt
EXEL TEAELDGEL TN YPOVIE TOL KATMG Vo £l KOTOKTNOEL TEVTE Tpdypata. Kot petd étov Ha
Tyowve 6to pecaio eminedo va Eekivovoe omd.. Gav T0 GoYoAeio, 0AAd MO GTLTO KOl TTLO
CLUEOVNUEVE LETAED HOg LEGO OO TN CLVEAELGT T®V dAGKAA®V. OTOTE TO LOVO KOUUATL GTO
omoio mpoomabovoape Vo GUUTEPILOUPBAVOLLE KOl TI TOVTOTNTEG TOV LAONTOV TV KLUPIOG
oTNV TPOETOLOGia TOVL TEAMKOD dpdpevoy pa Ba ntav BEatpo 1 Ba tav Tapovciocn Kamolov
YOPEVLTIKOV 1) OTIONTOTE.

Int: Kot va pomom, £Te101] OV ava@EPOTE Kot TO SOOKTIKO DAIKO OV YPNCLUOTOI0VGATE GTA.
avtiotoryo emineda mov didacke o Kabévac. Hrtav Mon cvpeovnuévo 1 o kabévag eiye pio
elevbepia Tévo o€ avtod;

P4: Ympye oyxetikn ehevBepia. Ziyovpa Pacilopactay 6Aol mhve 6€ VAIKO ov 1 Tov Oa pog
£01vaV TPOMYOVEVOL OAGKAAOL TOV EIXOV ATOYWPNGEL 1] 0G TOVUE TOAD VAIKO TToipvape amd
10 KMk, Tn oepd oot yia tnv EAAnvopddeia. I'evikotepa vimpye Opmg pia ehevbepio 610
VAMKO OV YPNGIULOTO0VGE 0 KaBEvag Yot NTav Kot d1opopeTikd o €100¢ Labnpatog mov
ékave 0 Kobévac.

Int: Not. Mia televtaio epd@TNom £xm vo 6og KAVE Kot 0popd TIC OVGKOAES TOV GLVAVTINGOTE
o€ OAN avt| T dwdwkacio. Av €xete €101 va pog elte 0w KATOL0 TOPASETYLUATO 1) TAG TIG
avTIHETOTICATE, AV LITNPYOV;

P4: To peyadvtepo mpoOPAnpa 6cov agopd 10 ponclokd KOUUATL NTOV TO KOUUATL TV
avoAQAPNTOV avOpOTOV, S10TL KAVEVAG LOG OEV ELXE TN YVOOY VO TPOCEYYIGEL TN OLGKOAMA
avt. Me v évvoua 61t dev givar 6Tt amdd Ba S104E® ™ uNTpkn pov yAdooa. Etvar amévavtt
Hov évag avBpwmog 0 omoiog dev EEPEL VAL YPAPEL KOV 5T 01K TOL UNTPIKT YAMDOGO OTOTE TOV
Agimel 1o Koppdtt T0L TOS pobaive. Agv etvat to Tt Bo pdbw. Ondte exel vANPYE TOAD PEYAAN
dvokoria yloti kot el o1 dAoKaAOL deV glyaple T YvdON va To Xeplotovpe avutd. Kévape to
KOAVTEPO SLVVATO, LE TNV £vvola OTL TAVTO KATO10G amd Tovg 600, EMEWN MTavy 0VO OACKAAOL
o€ KOBe TN, TAVTO KATOL0G amd Tovg dv0 Ba Ematpve ypdvo e To ¥ Lobntr, KOTOS GE o
TPOCMTIKN EMKOV®Via, va Tov Bondnoel. Otionmote.. AmAd, eneldn to pobnpoate cuvibmg
nrav pio eopd v efdopdda, amd v NUEPa Tov Bo Kavape Labnuoa péypt v emOUEVN Opa
vInpye éva tepdoTio kevd. Zuvnbwg ot dvBpmmotl avtol iyov Kot SVOKOAN KabnuepvotTa
OGOV 0QOopA TIG SOVAELEG TOVG, OGOV APOPA TOL YOPTIOL TOVG YEVIKADG, OTOTE NTOV OAO i
dvokoAio. 660V aPopovGE AVTOVS TOVS AVOPMOTOLS. ANAndn Tavta Bupdpot 6TIC GLVEALEDLGELS
va vdpyet Eva Omnua 6t o X etvatl avaAeapnTtoc tmg o to kdvouvpe, Tmg Ba 1o XEPIGTOOE,
Tt VAIKO va dwcovpe. Kupimg eotidlape 6to TEA0G 6TO TPOPOPIKO KOUUATL, YLOTL TO KOUUATL
YPAPN-0VAYVMOGT GTOVG OvVaAQAPNTOVS eivarl..BEéAel Thpo TOAAT OOVAES Kol TOAAY] GUVETELN
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NV omoia OV TNV glYaEe OVTE TO [GVOLA YDPOV ] EVVODVTOG LLE TN XPOVIKOTNTO TOV LOONUATOV
o¥Te Ko o1 AvOpwmot. AnAaodn umopel va epydvrovsay 000 UNVEG Kol LETE VO GTOUOTOVCOV

Int: wotd, BéPara. Eviael, eyd avtd n0sia va cag potiow. Evyoapiotd® mépa moAd yio to
¥pOvo cag Av Béhete va Tpocbicete KATL, evvoeital ehevbepa.

P4: Aev E€pm, eV £xm KATL GUYKEKPIUEVO VO TT®.

Int: Télera, opaia, OTOTE GOG EVYAPIGTAD TAPA TOAD KoLl TOAL.
P4: Ey® guyopiotd moA.

Int: Kot koA cuvéyeta.

P4: Eniong.
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