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Baoilikn Owovouioov, Pnopraxés Koworntes MabOnons ko

EAAHNIKO , , . .
ANOIKTO Tpaxtikng: Aigpevvadvtag 100G TOPLYOVTES TOD EXNPEGLOVY TH
MANEMIZTHMIO ovuuetoxn twv Exraidevtikawv Zévawv I'lwoowv

Iepiinyn

H mopodoo pelrétn diepevva to kivntpo, To €UTOSIOL KOl Tr OLVOUIKY 7OV
SLLOPPDVOVV TN CLUUETOYN] TOV EKTOOELTIKOV Zévav ['Awoomdv g INUOcLoC
ekmaidevong otig ynolokég Kowomteg Mabnong kon Ipaxtikne. YioBetdvrag évav
oxedlocpd ke pebodoroyiag (N = 179 mocotwkd delypo, n = 112 mwolotikég
amoKpPiceLg) e okomd TV emitevén peBodoLoYIKOD TPIYOVIGHOV, 1) £PELVA CLVOVOGE
TNV TEPLYPOPIKN KOl EMOYMOYIKY] OTATIOTIKY] OVOALON HE TNV TOWOTIKN Oepatikn
avdALON YPOMTOV OMOKPICEDV G€ €pdTNON avolkToh TOTov. Ta dNUOYPAPIKA
YOPOKTINPIOTIKA TOV Oelypotog ovéSelEav £€va mPoeil UE GUVIPITTIKY YLVOIKELN
VIEPOYN, HOKPE SdakTikn Onteio, VYNAG aKASNUOTKE TPOGOVTO KOl IKOVOTOINTIKO

EMIMESO YNOLOKYG EMAPKELOGC.

Ta amoteléopata amokaivyav OTL, av Kot ot ynolokés Kowvdtteg amotelovv
otafepd pépoc ¢ efdopadiaiog M KAOMUEPIVIG EMAYYEAUOTIKNG POVTIVOC, M
TAEOVOTNTO TOV EKTOOEVTIKOV 0VTOTPOosdlopiletor g madntikol mwapatnpntés. g
wyvpotepa kivntpa ovppetoyns avadeiydnkov m o Plov evnuépwon yu TS
TPEXOVOES OOOKTIKEG eEEMEELS, 1) AUEST) AVTANGCT] EKTOLOEVTIKOD VAIKOD KOl 1] OVAYKN
GpoNG NG EMAYYEALOTIKNG OTOUOVAOGCNG. XTOV aVTImoda, ¢ Kuplopyo KOTAGTOGLOKO
EUTOJI0 AVAYVOPIGTNKE 0 TEPLOPICUEVOS YPOVOG, O 0mOi0g EMPAPVVETAL CTULOVTIKA
00 TIG OIKOYEVEWNKES VIOXPEDGELS PPOVTIONG, EVAD M TOONTIKY GTAoN GLVOLONKE
kaBoprotikd pe drabecikd epmoddo (ecwatpépeia, POPog xbBeong) (BA. Cross, 1981).
[MapdAinia, dwumictdOnke 6t n Texvnm NonpooHvn dev vrokabiotd T avOpdmveg
KOWOTNTES, OAAG Agttovpyel GUUTANPOUATIKA TPOG OVTEC, OV KOL TO. 0dPOVE) HEAN

TelVvOUV VO TN XPNGILOTOI0VV G WM TIKO Bonbo.

H mootikn avéAlvon eumAodTice Ta EDPNUATOA, OVOOEIKVOOVTOAG TNV KOWVOTNTO MG
KaToPOYlo GLVOIGOMNUATIKAG oTNPIENG, EPYOAEINKT AVCT] TPOETOUACIOG KOl QopEa
TOLOAYOYIKNG KOVOTOUING, OIKOLDVOVTOS T GLOTNAY GTACT TOV TOONTIKOV UEADV
®G oL £YKLPN GTPATNYIKY] «VOIUNG meprpepelakng covppetoyne» (Lave & Wenger,
1991) ko avactoyaotikng nadnong (Mezirow, 1991). Xvunepacuatikd, ot ynEoKeg
Kowomrteg owamnpodv o Pabid yoyokowvmviky Kot Tpoktikn oSl yioo v
EMAYYEALATIKY EVOLVAU®ON, KAOIGTOVTOS ovayKoio TOV GYeOACHO MO EVEAKTOV,

CUUTEPIANTITIKOV KoL 0GVYYPOVOV ETUOPOOTIKAOV TEPIPAAAOVTOV.
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ANOIKTO Lpoxktixng: Aiepevvadrvtog 100§ mapayovieg mov EXNPEGLOvY ™

EAAHNIKO Boaagidikn Owcovouidov, Pnpioxés Korvotyres Mabnong ki
MANEMIETHMIO

ovuuetoxn twv Exraidevtikawv Zévawv I'lwoowv

AEEEIG-KAEWONG:  WnQloKES KOWVOTNTES UAONONG, EKTOI0EVTIKOT CEVQWY  YAWOTMY,
Kivntpa, eumoowa, mwaldntiky  mopoxoiovbnon  (lurking), teyvmprh  vonuooivy,

ETOYYEAUOTIEN OVATTOCN.
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Abstract

This study investigates the motivations, barriers, and dynamics that shape the
participation of Foreign Language teachers in public education within digital
Communities of Learning and Practice. Employing a mixed-methods research design
(N = 179 quantitative sample, n = 112 qualitative responses) to achieve
methodological triangulation, the research combined descriptive and inferential
statistical analysis with Qualitative Thematic Analysis of written responses to an
open-ended question. The demographic characteristics of the sample revealed a
profile dominated overwhelmingly by female educators, characterized by extensive
teaching experience, high academic qualifications, and a satisfactory level of digital

competence.

The results revealed that although digital communities constitute a regular part of
the weekly or daily professional routine, the majority of teachers self-identify as
passive observers (lurkers). Lifelong professional development regarding current
pedagogical trends, immediate access to educational materials, and the need to
alleviate professional isolation emerged as the strongest drivers for participation.
Conversely, limited time—significantly burdened by family caregiving
responsibilities—was identified as the dominant situational barrier, while passive
engagement was decisively linked to dispositional obstacles, such as introversion and
fear of exposure (see Cross, 1981). Furthermore, Generative Artificial Intelligence
(GenAl) was found not to replace human communities but rather to act as a

complementary tool, although inactive members tend to utilize it as a private assistant.

The qualitative analysis enriched the findings by highlighting the community as a
sanctuary of emotional support, a pragmatic lesson-planning solution, and a vehicle
for pedagogical innovation, legitimizing the silent stance of passive members as a
valid strategy of "legitimate peripheral participation" (Lave & Wenger, 1991) and
reflective learning (Mezirow, 1991). In conclusion, digital communities retain a
profound psychosocial and practical value for professional empowerment,
underscoring the necessity of designing more flexible, inclusive, and asynchronous

professional development environments.
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