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Abstract

The purpose of this dissertation is to investigate the impact of the Story-Based Framework on young
learners’ reading skills. More specifically, this dissertation will investigate the validity of the hypothesis that
authentic stories are a particularly motivating means for young learners to unconsciously and gradually
develop suitable reading skills which could improve their reading comprehension capacity through the
process of learning new vocabulary, naturally and effectively. The grade in which this research will be
conducted is the 5™ grade of Primary school as it is a borderline grade in which students are on the verge of
being familiarized with new approaches, methods and techniques that might ameliorate their reading skills
and prepare them to follow the demanding path of knowledge which extends in front of them. All in all, the
results of the research are expected to shed light on the effects that the Story-Based Framework has on
young learners’ reading capacity and vocabulary learning, and can be used as a basis for further research in

the future.

Key words: young learners, story-based framework, vocabulary learning, reading.
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IHepidnyn

O oKOTOG TNG TOPOVCAG JIMAMUATIKNG EPYOCING Eval Vo SIEPEVVINGEL TNV EMOPACT TNG SOUCKAAING TNG
Ayyhung IMdooog g Eévne yhoooag pécm g Epappoyng Awdackaiiog Mapopvbidv oty tkavotnta
KaTavoOnong ypartod Adyou HadnTdv OnHoTiKoh oYoAEI0V. ZVYKEKPIUEVA, 1| TOPOVCO SITAOUATIKY Oa.
JEPELVNGEL TNV EYKLPOTNTA TNG VITOBESTG OTL 1 S1dacKaAio TapapLOIOVY ival Eva 11TEP®S EVOUPPLVTIKO
HEGO OOTE o1 Hkpoi pabntég acvvaiocnta, e LGIKO TPOTO KO GTOSIOKE VO AvaTTOEOVY KATAAANAES
de€16tteg ot omoieg Ba Tovg fondNGoLY BTNV KATOVONGT TOL YPATTOL AGYOL, LEGM TNG KATAKTNONG VEOL
Ae&hoyiov, pe eLoKd Kot amoteleopatikd Tpomo. H téén tov dnpotikod oyoieiov oty omoia Oa de&aydet
N épevva etvan n [Eun téEN Tov Anpotucov, pa Tov avtn givon pa Tédén opdoNo Katd TNV omoia ot
pikpol padntég etvon £tolpot va e€okelwBovv pe véeg SIOaKTIKES TpooeyYioels, nefddovg Kat TEYVIKES TOV
Oo umopovcav vo BEATIOGOVV TIg 0eE1OTNTEG TTOL £XOVV OC TPOG TNV KATAVONGT YPOTTOH AOYOV KOl VO, TOVG
TPOETOUAGOVV KATAAANAL OOTE Vo fadiCOVV GTO LOVOTATL THG YVAGCNG TOV OMAMVETAL UTPOGTA TOVG. Ev
OALYOLG, TO OMOTEAEGLOTO TG TTOPOVGOG SITAMUATIKNG EPYOUCIOG AVAUEVETOL VO, SLLPOTICOVV TNV EMIOPAOT
g dackariog g Ayyilkng NAdooag wg EEvng YAwooag pécm g Eappoyng Adackariog [Tapapvbiny
TNV IKOVOTNTA KOTAVONONG YPOTTOV AOYOV LaBNTOV ONUOTIKOV GYOAEIOV Kol GTNV KATAKTNGT VEOL

Ae&rhoyiov aAld ko va xpnoipomoinfodv og Pdomn yio mepoutépm EPELVA GTO LEALOV.

AEEE1S KAE010: pnobntég 5™ 16ENG dnuotikov oyoAsiov, n didackario g Ayylkic MAdocag uécm g

Epappoyng Avackariog [opapobiuov, arndktnon Aegihoyiov, Katovonon KeWEVoL.

Xi
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Introduction

The purpose of this dissertation is to shed light on the effects that the Story-Based Framework has on young
learners’ reading capacity and vocabulary learning. Thus, this dissertation will investigate the validity of the
hypothesis that authentic stories are a particularly motivating means for young learners to unconsciously and
gradually develop suitable reading skills which could improve their reading comprehension capacity through
the process of learning new vocabulary, naturally and effectively. The present research will be conducted in
the 5" grade of a State Primary school. The research questions investigate, on the one hand, whether
authentic stories can ameliorate the reading comprehension skill of 5" Grade students and, on the other
hand, if authentic stories can enhance vocabulary learning and teaching to 5" Grade students in the context

of the Greek State Primary School.

The aforementioned research is an action research and two groups of students who are in the 5" grade of a
state primary school, the control group and the experimental group, co-synthesize the research context.
Students of both classes were given the same pre- and post-test, which was derived from a past KPG exam
paper of the A1/A2 level, to check their language level at the beginning of the research and their progress at
the end of the process. Furthermore, both initial and final semi-structured interviews were conducted in
order to investigate the students’ attitude and motivation towards learning English as a foreign language.
Finally, observation was achieved through the teacher’s diary and shed light to many aspects of the teaching

process.

The dissertation consists of four chapters. The first two chapters comprise the theoretical background of the
research, the third chapter presents the research design whereas the last chapter analyzes the results of the
research and discusses their possible educational implications. Thus, in the first chapter a detailed analysis
of the reading skill in the foreign language classroom is attempted while in the second chapter a detailed
presentation of the story-based framework follows. Then, in the third chapter the methodology of the
research, its purpose, teaching context, tools, the adapted content and the procedure followed, will be
presented. Furthermore, in the third chapter there is a discussion on the reasons for selecting the story-based

framework for the research as well as the reasons for opting in favor of students of the 5" grade of primary
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school. After that, the fourth chapter presents the results both of the quantitative and the qualitative data
collection tools. Thus, there is a detailed presentation of the results both of the pre- and post-tests as well as
the initial and final semi-structured interviews and the teacher’s diary. Finally, in the last chapter a

discussion of the results and their possible educational implications follows.

Chapter 1: The Reading Skill in the Foreign Language Classroom

1.1 Introduction

In the first chapter, a detailed analysis of the reading skill in the foreign language classroom is attempted.
There is an analysis on what reading is, the purpose of reading and its different combination of skills and
strategies, reading styles, reading models and processes, teaching approaches, methods and techniques in

relation to the reading skill, and reading tasks or activities.

1.2 What is Reading?

According to Grabe & Stoller (2011), reading is a cognitive process that involves decoding written symbols
S0 as to understand a text and arrive at meaning. However, Grabe & Stoller (2011), suggest that reading with
a purpose helps the reader to direct information towards a goal and be engaged in a different combination of
skills and strategies. Additionally, reading is a thinking process which takes place under intense time
constraints, it allows the reader to use prior knowledge, it is also dependent on the reading abilities of the

reader in the L1 as well as on “the social context in which reading takes place” (Grabe & Stoller, 2011: 4).

Furthermore, Garton and Pratt (1989:214), state that “reading is a dynamic process that involves the reader
in reconstructing the meaning that was placed in the text by the writer”. Goodman (1967) views reading as a
guessing game and in the same way, Paran (1996:25) states that “reading involves constant guesses that are

later rejected or confirmed”.
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Thus, as Grabe & Stoller (2011) suggest, reading can be thought of as a way to abstract information from a

text and then to interpret the information appropriately.

However, what is of exceptional importance is the purpose of reading.

1.3 What is the Purpose of Reading?

According to Grabe & Stoller (2011), the purpose of reading depends on the text-type we involve ourselves
in. Thus, we could read a literary story or book for general comprehension, a newspaper article to skim
quickly and learn from a text, a phonebook list to scan quickly and search for simple information, an
academic text to integrate information or to critique texts, and an academic writing guideline to search for

information needed for writing.

Furthermore, as Beaumont suggests (1996), it is obvious that each different purpose of reading entails a
number of different initial, unconscious reading approaches. Therefore, a scanning approach is applied when
we look for particular information while a skimming approach is adopted when we look for the gist
(Beaumont, 1996). Moreover, an intensive reading approach is the meticulous reading, traditionally applied
in the language classroom while extensive reading regards texts of greater length, usually outside the

classroom context, thus offering increased reading experience (Beaumont, 1996).

In addition, according to Carver (1987), the process that is used most often is “rauding” which comes from
the words reading and audio, namely listening. “It is the process that is used when adults are reading
something that is relatively easy for them to comprehend” (Carver, 1987: 5-6). However, “rauding” is a term

that only Carver uses and cannot be widely accepted.

Thus, the purpose of reading and the text type seem to be interrelated notions. However, the purpose of
reading is obviously accompanied by a number of reading skills and reading strategies. Hence, a
presentation of what reading skills and strategies are follows in the next section to shed further light on the

purpose of reading.
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1.4 Reading Skills and Strategies

As Paris et al (1991) stated, reading strategies are skills under consideration. Thus, reading skills are
automatic, routinized, and automatized whereas reading strategies are intentional and conscious (Grabe &
Stoller, 2011). Therefore, “Strategies are reader-oriented, skills are text-oriented” (Urquhart & Weir’s,
1998:96-98). As Williams & Moran assert (1989), strategies are conscious decisions made by the reader
while skills are deployed unconsciously. Obviously, reading strategies comprise a core constituent of the

teaching process so as to enhance learners to become capable readers.

Hence, some examples of pre-reading strategies are “specifying a purpose for reading”, “planning what steps
to take”, “previewing the text”, “predicting the content of the text or section of the text” (Grabe & Stoller,
2011: 10). Moreover, while-reading strategies are “posing questions about the text”, “connecting text to
background knowledge”, “making inferences”, “summarizing information”, “guessing the meaning of a new
word from context”, “checking comprehension” (Grabe & Stoller, 2011:10) etc. Finally, examples of post-
reading strategies are “judging how well purposes for reading were met” or “reflecting on what has been
learnt from the text” (Grabe & Stoller, 2011:10). All these strategies could be implemented in the context of

the story- based framework.

A common characteristic among the above strategies is the fact that they seem to relate to metacognition in
the sense that they involve self-regulatory moves in reading. Thus, a further distinction, as regards reading
strategies, is the one between cognitive and metacognitive strategies. According to Williams & Burden
(1997), metacognitive strategies allow learners, as strategic autonomous readers, to step outside their
learning and look at it from the outside. In other words readers are enhanced to evolve their knowledge
beyond the limits of a text and to take part in a spiritual trip on the path of awareness. For instance,
connecting text to background knowledge constitutes a reading strategy which helps learners to recall
relevant schemata and vocabulary in order to blend the past knowledge with the new one to produce a stable
mixture of cognitive experience. Authentic stories could encourage the aforementioned process while

applying the story-based framework.
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However, not all readers follow the same reading skills and strategies as they embrace different reading

styles. The section that follows sheds light on the existence of different reading styles.

1.5 Reading Styles

As Widdowson claims (1984:226), “if the reader is too assertive there is a danger that he may distort the
writer’s intentions and deny access to new knowledge and experience. If he is too submissive, he runs the
risk of accumulating information without subjecting it to the critical discrimination necessary to incorporate
it into the schematic structure of existing knowledge”. Plainly, readers ought to be enhanced to follow
appropriate reading strategies so as to strike a balance between this assertive- submissive style distinction in
order to manage to relate input to existing knowledge, as holistic readers (Pask, 1976). This means that
readers should be mentored to adopt a reading style that could help them to keep Marton’s (1976) deep
processors and surface processors in balance. In other words some readers overanalyze every detail of a text
without leaving space for personal interference whereas other readers almost deny every single part of a text
without taking into consideration the writer’s intentions. As Hartman (1992:1266)) has put it, “logocentrics”

submerge in the writer’s word while “resistant” readers almost distort the writer’s ideas.

Visibly, the reading strategies that may be followed in a school classroom might not only vary according to
the learners’ different reading styles but they ought to be appropriate to guide learners to have beneficial

reading experiences, advantageous in a cognitive and metacognitive level.

Obviously, readers ought to be inculcated in the spirit of reader autonomy. Thus, the question that follows is
which reading model is in favor of transforming a learner into a capable reader? The section that follows

includes a brief discussion of the reading processes that an autonomous reader ought to adopt.

1.6 Reading Models and Processes
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In continuation of what has been claimed so far, Goodman’s (1967) psychological model of the reading
process addresses Hartman’s (1992) resistant readers who struggle to assert their own meaning through
participating in an internal dialogue in which background information and relevant schemata are activated,
predictions are made, hypotheses are formed, new information is integrated with the old one and, thus, old

views are modified by new.

To start with, a reading lesson should be taught through the “pre-, while-, post-reading” instructional
sequence (Woodward, 2001:166) and undoubtedly, reading should be the main focus of the lesson. In the
pre-reading stage an authentic text, for instance, taken from the world web, accompanied with a worksheet,
could be the medium to connect the classroom with the real world. Furthermore, a video, relevant to the
theme of the text, could familiarize learners with the reading text and may encourage them to activate
relevant content schemata, vocabulary and background knowledge. The worksheet should include
motivating tasks that can help learners, as holistic readers (Pask, 1976) to relate input to existing knowledge.
Thus, “reader-oriented cognitive strategies” (Urquhart & Weir, 1998:96-98) or “reader-oriented
metacognitive strategies” (Williams & Burden, 1997:148) should be applied so as to enhance learners as
strategic, autonomous readers to step outside their own learning and look at it from the outside. Moreover,
learners could read the reading text silently (Pegolo, 1985) in order to think about the text as a theatrical
stage in their mind (Prowse, 2002) and to confirm the predictions and hypotheses they might make.
Comprehension questions are not considered of great importance as “reading is represented as an end in
itself, an activity that has relevance to real knowledge and experience and therefore real meaning”
(Widdowson, 1979: 180). It is obvious that the pre-reading stage ought to integrate reading with speaking,

apply global, top-down processes and be communicatively oriented.

In the while-reading stage, a worksheet could be given to learners with an authentic reading text, not a
lengthy one, so as to become easy for the learners to read, within the learners’ reading competence, agreeing
with Day and Bamford’s that “a text must be well within the learners’ reading competence in the foreign
language” (Day & Bamford, 2002: 137). Furthermore, the worksheet should include intriguing activities

which apply higher-level processes. For instance, learners could be asked to read the text silently and to
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follow “the skimming and scanning approaches” (Beaumont, 1996: 30-31), looking for the gist at first and
then to become part of the text. A rather fruitful discussion could follow, regarding learners’ personal
experience. It is obvious that the notion of perfect comprehension is not the primary aim of the task.
Samuels & Kamil (1988: 206) argue that “contrary to conventional wisdom, which states that
comprehension is the process of getting meaning from a page, comprehension is the process of bringing
meaning to a text”. “Top-down” processing should take place and as Carrell & Eisterhold (1983/1988: 73)
put it, “new information, new concepts, new ideas can have meaning only when they can be related to
something the individual already knows”. Furthermore, skills integration is important throughout the while-
reading stage as students could integrate reading with speaking, for instance. Finally, the presence of
process-oriented, global, top-down, higher-level processes should be followed so as to switch the text to a

“TAVI” (text-as a-vehicle-for-information) orientation (Johns & Davies, 1983: 1).

In the post-reading stage learners could be given a worksheet with some more interesting activities.
Therefore, learners could be involved into a discussion which combines information from both the pre-
reading and while-reading lessons so as new information is grafted on to old information. Finally, a
metacognitive strategy could be applied through a homework task to enhance learners to expand even more

their cognitive horizon.

To sum up, the entire reading lesson ought to shift the focus in the teaching of reading from the end product
to the process the reader goes through in getting to grips with the text. The students should be exposed to
global, soft-focused reading, concept-driven, communicatively-oriented, higher- level processes so as to
bring meaning to the text by using their background knowledge and personal experience. The reading
process in the classroom ought to simulate reading outside the class and motivate students to promptly
participate in the learning process as this coincides with their everyday reality. The story-based framework

seems ideal to embrace all the aforementioned processes.

However, the aforementioned reading processes ought to be congruent with appropriate teaching
approaches, methods and techniques. The following section sheds light onto the teaching approaches,

methods and techniques that could help readers to become autonomous and strategic.

DAKIDI VASILIKI — 134714 — DISSERTATION — MAY 2023




1.7 Teaching Approaches, Methods and techniques

“Different theories about the nature of language and how languages are learned (the approach) imply
different ways of teaching language (the method) and different methods make use of different kinds of

classroom activities (the techniques)” (Karavas, 2014: 16).

1.7.1 Teaching Approaches

To start with, according to Terrell’s Natural Approach (Terrell, 1977), language learning is similar to the
way humans naturally acquire their native language and primary importance ought to be placed on tasks that
enhance meaningful communication and comprehensible input and not on activities that foster grammatical
mastery of language (Terrell, 1977). Terrell’s Natural Approach falls in line with Krashen’s “Input
Hypothesis” (Krashen, 1989:112). Krashen, who has developed his own cognitivist theory (Krashen, 1988),
claims that when learners process comprehensible activities, they acquire the non-native language in a
subconsciously way, as language acquisition is interrelated with comprehensible input (Krashen, 1982).
Furthermore, the Natural Approach method which supplies comprehensible input to students, encourage
students to produce when they feel ready and discourage anxiety situations. As Krashen (1982) has put it in
his Affective Filter Hypothesis theory, learners who feel self-confident and have a good self-image, they do
not feel stressed and are bound to succeed in second language acquisition. Authentic stories, in the context

of the story-based framework, are in line with Terrell’s Natural approach.

Secondly, another approach to teaching English is the Communicative Approach, the origins of which are to
be found in the late 1960s and early 1970s (Azimova, 2019). Communicative Language Teaching places
emphasis on communication and aims at prompting students to interact with each other and to acquire
communicative competence (Azimova, 2019). Furthermore, fluency is more important than accuracy and
teachers do not hesitate to tolerate errors as they desire to enhance their students to develop communicative

efficiency (Azimova, 2019). The communicative Language Teaching Approach has similarities with the
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Interactionism learning theory which emphasizes that language acquisition is mainly achieved while
interacting with others (Bouniol & Zouganeli, 2004). According to Bouniol et al (2004), interaction and
communication among students are the driving forces behind language acquisition. Carefully designed
activities, in the context of the story-based framework, could encourage interaction and communication

among students.

Thirdly, the Differentiated Instruction approach focuses on the students’ readiness level (Pham, 2012). In
other words, teachers ought to make modifications of the instructional content according to the level of each
student and they promote progress at their students’ own pace. The story-based framework offers to teachers
the possibility to choose authentic stories in accordance with their students’ level, as the Differentiated

Instruction approach defines.

The particular approach is congruent with the theory of Interactionism which enhances modifications while
interacting with another interlocutor so as to turn data into comprehensible input and to promote language

acquisition (Bouniol & Zouganeli, 2004).

Finally, a Student-Centered Approach to Learning (Lathan, 2016) means that the primary role of a teacher is
to coach and facilitate student learning and overall comprehension of material. The story-based framework
seems to be in line with the Student-Centered Approach to Learning as it encourages students’ autonomy

(Brewster et al, 1992).

Some important teaching methods that may be included in the aforementioned approaches follow in the

next section.

1.7.2 Teaching methods

A method “is a level at which theory is put into practice and at which choices are made about the particular
skills to be taught, the content to be taught and the order in which the content will be presented” (Anthony,

1963:63-67).
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Thus, first of all, with the Direct Method (Yule, 1985) the focus is on the oral mode and the students are
exposed to whole chunks of the language. The new material could be presented orally, through a video and
the students may be encouraged to use the target language as much as they can. This method seems to
replicate the way students acquire their first language. Thus, the story-based framework seems appropriate to
make use of the Direct Method’s traits as the teacher may accompany authentic stories with videos, and

encourage their students to use and practice the English language.

Secondly,” the Communicative Language Teaching method” (Karavas, 2014: 42-43) focuses on interaction in
the target language and emphasizes the fact that the aim of language learning is communication. Students
are asked to recall their personal experiences in order to participate in natural, spontaneous dialogues with
each other, in a trial and error process. Finally, “authentic and meaningful communication is the goal of
classroom activities” (Karavas, 2014: 42). Thus, students could be encouraged to communicate naturally

with each other via tasks in the context of the story-based framework.

Finally, what seems to be common in all the aforementioned teaching methods is the teacher’s aim to
intrinsically motivate their students. “Positive classroom experiences normally lead to a more positive stance
towards the language taught” (Gardner & Lambert, 1972:115). Thus, through these teaching methods

students feel safe, capable, creative and eager to learn the new language.

Some important teaching techniques that may be included in the aforementioned methods follow in the next

section.

1.7.3 Teaching Techniques

A technique is “the level at which classroom procedures are described” (Anthony, 1963:63-67).

Thus, in the context of the Direct Method the new material could be presented orally, through an easy,
understandable video so as to familiarize students with the target language. Then, a question- and- answer
exercise, or a vocabulary exercise may follow, based on the video. At this point, the teacher ought to modify

their speech according to the cognitive level of each student. So the teacher may sometimes speak more
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slowly, simplify vocabulary, emphasize key words, use repetitions and clarifications so as to create a non-

threatening environment and to implement the Differentiated Instruction approach.

The students are expected to give answers to the aforementioned questions in the target language. However,
the teacher ought not to force production as learners should use English when they are ready. Thus, the
students should be exposed to comprehensible input and the teacher ought to attempt to make the learners

accept that input naturally as it happens in their first language.

Moreover, regarding errors, students should be led to self-correction. In the context of the Communicative
Language Teaching method, errors are tolerated and fluency is more important than accuracy, especially in
young students. The main aim of the teaching process is communication that is why a role play could follow
with students asking each other questions and their classmates answer in a natural, unpredictable way. At the

end of the teaching process a short discussion could complete the procedure.

Finally, what is of great importance is the teacher’s attitude towards their students which should be

encouraging with praises, approvals, and smiles every time the students take part in the learning procedure.

All in all, the teaching techniques should be consistent with the Direct Method, the Communicative

Language Teaching method and the Differentiated Instruction approach.

Could the story-based framework favor the aforementioned techniques?

1.8 Concluding Remarks

All in all, it seems that there are multiple aspects that ought to be taken into account regarding the reading
skill. Thus, the purpose of reading, the text-type, the reading skills and strategies, the reading styles and the
reading models and processes, all seem to be interrelated notions. Finally, it is obvious that all the previous
aspects should be congruent with appropriate teaching approaches, reading and techniques in order to

facilitate the reading skill.

11
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The present dissertation will shed light on the appropriateness of the story-based framework to apply all the

aforementioned knowledge in order to help students to ameliorate their reading skills.

Chapter 2: The Story-Based Framework

2.1 Introduction

The focus of this chapter is on the Story-Based Framework. Firstly, there is a discussion on the criteria we
have to keep in mind when designing a teaching and learning framework for young students. Moreover, a
detailed analysis of the Story-Based Framework and its characteristics is attempted. Furthermore, there is
discussion on the criteria for selecting a story as well as a detailed presentation of the process of vocabulary
development through the implementation of the Story-Based Framework. Finally, there is a discussion on

the criteria for designing appropriate vocabulary tasks.

2.2 Designing a Syllabus for Young Learners

Designing a syllabus for young learners is a task which requires consideration of multiple issues. According
to Yalden (1987:88), “syllabus design is a process which is based on principles referring to three views
about language: how it is learned, how it is structured and how it is used”. Furthermore, Yalden (1987: 97)
claims that “teachers have a major influence over what happens in the classroom”. Thus, teachers ought to
take into consideration a number of pedagogical and methodological issues in order to meet the needs of the

target group.

Hence, when designing a teaching and learning framework for children we ought to take into consideration
issues like learning strategies, approaches, methods, techniques, input, authentic language, motivation,
attitude, enjoyment, etc. As Pantaleoni (1991) has put it, teachers ought to adopt approaches which do not
neglect pedagogical issues and which focus on the development of the whole child. Moreover, Pantaleoni
(1991) claims that the focus of teaching and learning should be on the process and not on the product and the

syllabus designer, in our case the teacher, should take into account broader pedagogical issues like
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sensitivity to cultural diversity, mental and emotional involvement, language awareness, a relaxed, positive

attitude towards foreign language learning, confidence, willingness to try, curiosity and creativity.

In the same light, Williams (1998) is in accord with Vygotsky’s (1978) Zone of Proximal Development
(ZPD) and emphasizes the fact that a syllabus designer ought to design activities which are familiar to
children and within their linguistic capacities. Furthermore, Williams (1998) claims that children should
participate actively in the learning process, feel confident, enjoy the learning environment, become

independent and autonomous, and interact and collaborate with their classmates.

Thus, taking everything into consideration, the question that follows is which framework would be
appropriate to be implemented according to the aforementioned criteria. The section that follows attempts to

shed light on the Story-Based Framework.

2.3 Story-Based Teaching and Learning

In light of all the above, the Story-Based Framework seems appropriate in a children’s EFL context as it

effectively combines pedagogical with methodological issues.

Hence, according to Beard (1991:232), “stories contribute to children’s cognitive development in a number
of ways”. Thus, stories help children to experience imaginative situations, to express their feelings and
emotions in an imaginative environment, to feel confident and autonomous, to interact with their classmates,
and to become involved in a cognitive development process, unconsciously and naturally. Moreover, stories
engage students in literacy in a playful and enjoyable way, appropriate to their age, as they motivate them

with pictures, games, songs, etc.

Furthermore, Garvie (1990) suggests that stories enhance sensitivity to cultural diversity (Pantaleoni, 1991),
as they offer to students the chance to explore different life-styles, customs, ideas, cultural differences and

similarities and to expand their horizon regarding multilingual and multicultural aspects.

By the same token, Brewster, Ellis & Girard (1992) claim that stories are deeply motivating to students and

enhance them to develop positive attitudes towards learning a foreign language as they provide imaginary
13
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contexts which make the young learners feel happy, relaxed, creative, and confident. Furthermore, as the
students become involved in the plot and identify with the characters they interact and collaborate with their
classmates and at the same time they express their feelings and emotions, a prerequisite for their emotional

development.

Additionally, Machura (1991) states that stories in a TEYL context, motivate children through authentic
input and enhance language acquisition as young learners become involved in role-plays, repeat or
memorize language patterns and words, play games and generally, participate in interactive activities. Thus,

they develop their confidence by being social and by expanding their cognitive horizon both in L1 and L2.

Equally, Cameron (2001), on the one hand, claims that stories can enhance foreign language learning as the
vocabulary they use involves words familiar to children, new words easily identified, onomatopoeic sounds,
rhyming expressions, etc. Also, stories include parallelisms, contrasts, metaphors, dialogues, all uses of
language which offer opportunities for L2 learning. On the other hand, according to Cameron (2001:139),
“stories suit human psychology” as they trigger anticipation of what will happen next, motivation to

participate, surprise by the sequence of events and expression of feelings.

Thus, designing a syllabus based on stories seems to be a prerequisite to young learners’ cognitive and

emotional development.

2.4 Literature Review

Regarding the use of the story-based framework to teach vocabulary and to ameliorate the reading

comprehension skill of young learners, there have been several studies conducted.

Firstly, Cakir (2014), researched the effect of authentic stories in vocabulary learning. In order to test the
hypothesis an experimental group and a control group were formed in the ELT Department of Selcuk
University in Konya, Turkey. The experimental group was taught vocabulary items through stories while the

control group was taught the same vocabulary items through traditional techniques. The post-test and
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retention test verified that both groups improved in terms of vocabulary recognition and retention but the

experimental group scored significantly higher than the control group (Cakir, 2014).

In addition, Griva (2007), studied the effects of vocabulary teaching through authentic stories in a primary
school in Greece. Thus, she decided to design a story-based framework to supplement the course book
material and investigate its impact on young learners. After having designed and taught two lessons, she
concluded that” the framework of two story-based lessons provided extra language practice by
supplementing course material and engaging students in a variety of activities that involved consolidating
vocabulary” (Griva, 2007:31). The lessons motivated and helped the students to practice their language
skills. The stories triggered students’ imagination and curiosity as they wanted to discover all the details of
each story and at the same time they developed both receptive and productive skills by taking part in related
language activities (Griva, 2007). The students were exposed to different kinds of stories, all of them
enjoyable and interesting, and they were taught specific vocabulary (Griva, 2007). Moreover, the students
activated prior knowledge and relevant vocabulary by being exposed to visual clues or listening activities
(Griva, 2007).”Students were also able to reinforce thinking strategies such as comparing, predicting,
classifying and cognitive strategies such as guessing, inferring opinion, and working out the meaning from
context” (Griva, 2007:31). Finally, students cooperated with each other, worked in pairs, discussed their

answers with their classmates and shared their opinions and thoughts (Griva, 2007).

Thus, the current research aims to shed further light on what has already been stated.

2.5 Criteria for Selecting a Story

Having taken into account all the aforementioned, it seems that the issue of selecting a story to use with
young learners is not a simple task and needs careful consideration of their age, linguistic input, and

cognitive development.

Thus, first and foremost, according to Povey (2019), selecting an authentic story is an important criterion as

it motivates young students to learn L2 by exposing them to natural, meaningful, authentic material.
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Furthermore, according to Ellis & Brewster (2002), exposure to authentic input offers a greater sense of
achievement and enhances learners to adopt a positive attitude towards learning English. Moreover, another
criterion is, as Williams (1998) put it, that the linguistic input should be within the learners Zone of
Proximal Development. In other words, stories should be simple with interesting, not too long or complex
plot which takes into account the attention span of the learners and with easy vocabulary and grammar
structures, suitable to the learners’ language level. In the same light, the theme of the story should be
motivating and appropriate to young learners’ age in order to promote positive learning attitudes. In
addition, Kolsawalla (1999) claims that stories should be enjoyable and written in a memorable style with a
lot of repetitions, rhyme songs or verses and alliteration in order to help young learners to learn and
remember new vocabulary. In addition, a story can be enjoyable and easy to remember when it contains
attractive, colorful illustrations or flashcards, appropriate to the age of young learners. Moreover, according
to Machura (1991), stories should enhance students to participate in interactive activities. So, another
criterion of selecting a story would be the existence of short dialogues in it so as to trigger speech or drama
activities. This way young learners develop a sense of achievement, build their self-confidence, feel relaxed,
and become autonomous. Furthermore, Pantaleoni (1991) claims that stories can enhance cultural diversity,
thus another criterion of selecting a story to use with young learners is its cultural content and its

appropriateness to raise children’s awareness of multiculturalism.

All in all, the aforementioned criteria should be taken into account for the appropriate selection of a story to
be used with young children. The question that needs to be answered next is if an appropriate selection of a
story can enhance young students to learn and remember new vocabulary or expand knowledge on the
features of already acquired vocabulary. The section that follows presents and discusses vocabulary

development through a story-based framework.

2.6 Vocabulary Development through a Story-Based Framework

In continuation of what has already been said, Boonkongsaen (2012) states that learning new vocabulary or

expanding one’s knowledge on the features of already acquired vocabulary, is a rather demanding task.
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Thus, according to Takac (2008), both intralexical and extralexical factors can affect vocabulary learning.
On the one hand, intralexical factors refer to “intrinsic properties of words that might affect its learnability”
(Laufer, 1990:141) like orthography, morphology, pronunciation, length, level of abstractness and
multiplicity of meaning. However, even if a word is phonologically or morphologically simple, it will not be
remembered if a student is demotivated or unwilling to learn it (Osguthorpe, 2009). Thus, on the other hand,
extralexical factors such as students’ motivation, attitude and beliefs about language learning, the course

type and the learning environment (Boonkongsaen, 2012) seem to be much more important.

Thus, having taken all the aforementioned into account, it seems that these extralexical factors are in
harmony with the features of a story-based framework as stories increase both young learners’ motivation
and active participation in an enjoyable way. Moreover, stories are usually vividly illustrated, another factor
that makes vocabulary easy to remember by inferring meaning and making mental associations (Ellis &
Brewster, 2002). In addition, stories often include frequent repetition of formulaic expressions which
promote vocabulary learning as whole, ready-made language units that are stored easily in memory
(Schmitt, 2000). Finally, as Brewster, Ellis & Girard (1992) have put it, stories provide imaginary contexts
and enhance young learners to get involved in the plot and identify with their characters. This way, they feel
happy and relaxed and without realizing it they learn new vocabulary while interacting with their classmates,

and express their feelings.

All in all, a story-based framework could be ideal to help young learners to learn and remember new

vocabulary. Consequently, what comes next is the appropriate design of vocabulary tasks and activities.

Thus, the following section presents and discusses vocabulary task design.

2.7 Criteria for Vocabulary Task Design

In light of all the above, it seems that stories can provide an ideal context for vocabulary learning. However,
a set of carefully designed tasks and activities should accompany stories in order to help young learners to

participate in a vocabulary learning process.
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Hence, according to Nation (2017), vocabulary learning relates to repetition, so teachers should provide
learners opportunities to repeat and consolidate vocabulary. In the same light, Schmitt (2000:137) claims
that “vocabulary learning is an incremental process, and this obviously means that lexical acquisition
requires multiple exposures to a word”. Thus, reading or listening to the same text again with the use of
flashcards and videos and then doing activities which combine receptive and productive skills, increases
repetition opportunities. For instance, matching two halves of a sentence so as to make sense, reading words
and putting them in order to make sentences, watching a video with relevant vocabulary and then
completing the gaps of a vocabulary task, matching words with pictures, matching synonym words, playing
games such as Bingo, matching speech bubbles to pictures while listening to a cd, and other, are all
examples of activities which enhance phonic skills, develop awareness of simple words and sentence

patterns and help students to learn and remember vocabulary.

Furthermore, according to Linse & Numan (2005), the quality of mental processing is another important
component of vocabulary development and acquisition. Thus, putting words in different group categories,
using words in meaningful contexts, talking about personal experiences or expressing opinion with relevant

vocabulary are all examples of activities that demand mental processing.

Finally, Cameron (2001), claims that a framework should be made up of a preparation activity, a core
activity and a follow-up activity. As Shin & Crandall (2014) have put it, teachers should design tasks for all
the stages of a story-based lesson, i.e. pre-reading activities, while-reading activities and post-reading
activities. For instance, a vocabulary brainstorming activity could activate relevant schemata and
vocabulary, then, tasks relevant to the story could present new vocabulary and finally, follow-up activities

could help young learners to consolidate and remember vocabulary.

All in all, designing vocabulary tasks is an issue which needs careful and meticulous consideration.

2.8 Concluding Remarks
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In conclusion, the Story-Based Framework seems appropriate in a children’s EFL context as it combines
effectively pedagogical with methodological issues. Thus, authentic stories contribute to children’s cognitive
development, are deeply motivating and enhance students to develop positive attitudes towards learning a

foreign language and, last but not least, encourage language acquisition and vocabulary learning.

Chapter 3: Research Methodology

3.1 Introduction

The aim of the present chapter is to shed light on the purpose of the current research with its research
questions, the type of research with its approaches, methods and tools, and the teaching context both of the
control group and of the experimental group. Furthermore, the current chapter presents the reasons for
selecting the implementation of the Story-Based Framework to teach vocabulary to the students of the 5%
Grade of a State Primary School. Finally, there is a description of the adapted content and the procedure that

was followed to conduct the research, at the end of the chapter.

3.2 The Purpose of Research

The purpose of the present research is to investigate the hypothesis that authentic stories are a particularly
motivating means for young learners to unconsciously and gradually develop suitable reading skills which
could improve their reading comprehension capacity through the process of learning new vocabulary,
naturally and effectively. Thus, this research aims to explore whether implementing a story-based
framework in a TEFL context can ameliorate young learners’ reading skills and familiarize them with new
vocabulary. Specifically, it makes an attempt to provide evidence that such a framework can help a group of
students who attend the fifth grade in a Greek State Primary School, to become capable readers and to

improve their vocabulary.

To this purpose, two research questions were posed:

19
DAKIDI VASILIKI — 134714 — DISSERTATION — MAY 2023




a) Can authentic stories ameliorate the reading comprehension skill of 5" Grade pupils in the context of the

Greek State Primary School?

b) Can authentic stories enhance vocabulary learning and teaching to 5" Grade pupils in the context of the

Greek State Primary School?

All in all, the purpose of the current research is to focus on the effects of the implementation of the story-

based framework on young students.

3.3 The Type of Research

The section that follows sheds light to the type of the current research and analyzes the selected research

approach, methodology and data collection tools.
3.3.1 What Research Means

Every time you try to answer a question or to solve a problem by gathering information, you are doing
“research” (Booth et al., 2003). Therefore, the first thing that you need to do in order to conduct research is
to find a topic (Larsen-Freeman, 2018). The topic of the present research is the implementation of the Story-
Based Framework to young learners in a TEFL context. Then, what comes next are the research questions
that serve as a compass (Mc Combes, 2019). The research questions of the current research are, firstly, if
authentic stories can ameliorate the reading comprehension skill of 5" Grade pupils in the context of the
Greek State Primary School, and, secondly, if authentic stories can enhance vocabulary learning and
teaching to 5" Grade pupils in the context of the Greek State Primary School. Then, after having posed the
research questions, a research approach should be selected as research needs to be done in a systematic way

using a method that has been predetermined.

The next section focuses on the selected research approach.

3.3.2 The Selected Research Approach
20
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The selected research approach regarding the current dissertation, is action research. According to Cohen
(2007:298), action research strives “to bridge the gap between research and practice” so as that the
researcher can take action in inquiring a problem, understanding, improving and reforming practice
(Hopkins, 1985). This way, action research is related to change. Furthermore, according to Mc Niff (2002),
another characteristic of action research is reflection and re-planning. Thus, action research could be seen as
a cycle of posing a research question, carrying out an intervention plan, observing, trying new strategies and
methods, reflecting, and re-planning until the researcher understands the problem. Hence, the steps of the
cycling process of action research are identifying the problem and planning the action, collecting and

analyzing the data, using the findings, and, finally, reviewing and reflecting (Mc Niff, 2002).

Furthermore, action research can be used in education in various areas. For instance, the current action
research is used to investigate the impact of a modern teaching framework - Story-Based Framework- on

young learners, as an alternative to more traditional frameworks, in a TEFL context.

Moreover, according to Borgia and Schuler (1996), action research entails some characteristics, known as
the five Cs. The first one is Commitment as the researcher needs to be committed to his purpose and to
complete his research in time. Then, the second one is Collaboration as the researcher has to collaborate
with other people in order to share ideas, suggestions and actions. The third one is Concern as the researcher
belongs to a group of people in which members trust each other and recognize the value of the research.
What comes next is Consideration as the researcher ought to stay focused on their research in order to
collect data and interpret the results. Finally, the fifth one is Change as this is the real aim of the conduct of
action research. Thus, the interpretation of the results should be taken into account so as to bring change and
improvement regarding learners’ needs. Besides, change is a continuous process which relates to progress

and self-improvement.

However, the method as well as the data collection tools that are included in action research are of great
importance. Thus, the section that follows presents the methodology and the data collection tools of the

current research.
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3.3.3 Research Methodology

To start with, according to Babbie (2010), quantitative methods emphasize objective measurements and the
statistical, mathematical, or numerical analysis of data collected through polls, questionnaires, surveys or
tests. Quantitative research focuses on gathering numerical data so as to explain a particular phenomenon.
Quantitative research designs are either descriptive, when subjects are measured only once, or experimental,
when subjects are measured before and after a treatment. Moreover, data are in the form of numbers and

statistics, often arranged in tables, charts, figures or other non-textual forms (Babbie, 2010).

On the other hand, according to Marshall et al. (1995), qualitative methods place emphasis on the qualities
of entities and on processes and meanings. This way, qualitative researchers stress the socially constructed
nature of reality and the situational constraints that shape inquiry. They seek answers to questions that focus
on how social experience is created and affects a phenomenon. Thus, data are collected through observation

or interviews which capture direct quotations about people’s personal perspectives and lived experiences.

However, the current dissertation applies a mixed method approach to research as it combines both
quantitative and qualitative methods which are employed in a continuum, to conduct the highest quality
research possible. Thus, this mixed method approach introduces a triangulation, allowing the two methods to
support, inform and validate each other. As Tashakkori et al. (2003: 4) have put it, it is the “research in
which the investigator collects and analyzes data, integrates the findings and draws inferences, using both

qualitative and quantitative methods in a single study”.

Such a mixed method approach to research has many advantages. According to Doyle et al. (2009),
triangulation of quantitative and qualitative data enhances validity and completeness, as more accurate
conclusions can be drawn. Furthermore, different research questions can be answered and the explanation of
findings can be achieved by using both qualitative and quantitative tools. It seems that it is quite difficult to
claim that only a quantitative or qualitative method is sufficient to provide a comprehensive picture of a

phenomenon under study.

However, each method uses specific data collection tools. The next section refers to each method’s tools.
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3.3.4 Data Collection Tools

First of all, two groups of students will participate in this action research, a control group which will be
taught through the conventional course book (see Appendix I1l, p.60), distributed free of charge to all

students, and the experimental group which will be taught through authentic stories (see Appendix V, p.85).

Furthermore, on the one hand, the current research adopts an experimental, quantitative research design as
the first data collection tool is a pre- and post-test, which will be derived from a past KPG exam paper of the
A1/A2 level (see Appendix VIII, pp.112-119), and will be given to both groups so as to check their language
level but also their progress at the end of the research and intervention. The part that was chosen to be given

to students is Module 1, Reading Comprehension (2021) as the focus of the research is vocabulary.

Hence, the particular test, as a quantitative data collection tool, is a multiple- choice task and includes 40
closed-ended items. Each item gives 1 mark, which means a total of 40 marks, and the answers obtained are
expected to be the same by all the students. This way, objectivity and reliability in marking can be achieved.
Furthermore, according to the Common KPG Exam Specifications (Dendrinos & Karavas, 2013), a
successful candidate needs at least 30% of the highest possible grade, as set by law, in order to obtain Al
level certification and at least 60% of the highest possible grade in order to obtain A2 level certification.
Provided that the highest score, in our case, is 40 marks as we use only Module 1 of the test, what needs to
be checked is whether students’ mark is higher than the Al level threshold of 30% of the highest possible
score, ie.12 correct answers or higher than 60% of the highest possible score, i.e. 24 correct answers. Thus,

12-23 correct answers lead to Al level whereas 24-40 correct answers lead to A2 level.

However, as has already been said, the current dissertation applies a mixed method approach to research,
thus, the second data collection tool is a qualitative one. Hence, qualitative research is conducted through a
pre-semi-structured interview (see Appendix XI, pp125-126) as well as a post-semi-structured interview (see
Appendix XII, pp.127-128). Thus, the interviews include open-ended, broad questions which give the

researcher the opportunity to encourage the learners elaborate more on a topic (Brinkmann, 2014). Also,
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this type of interview helps the researcher to get more information and a deeper insight into the phenomenon
under study (Galletta, 2013), i.e. the Story-Based Framework. Hence, on the one hand, a pre-semi-structured
interview gives the researcher the opportunity to investigate the learners’ opinion on stories, their previous
experience, their preference on topics etc. (see Appendix XI, pp.125-126). On the other hand, a post-semi-
structured interview helps the researcher to get information about the learners’ feelings after the
intervention, in other words, after being taught the authentic stories (see Appendix XII, pp.127-128). Given
that the current research involves eleven-year-old students, semi-structured interviews seem to be a perfect
data collection tool as students would have the opportunity to express themselves spontaneously, to ask for
clarifications and to participate in a dialogue with their teacher. In this way, it could be shed light on issues
that might not have previously been considered (Prior, 2016). Thus, the data collected would be reliable and

the findings of the research credible and valid (Harrell & Bradley, 2009).

Finally, one more qualitative data collection tool that will be used, is observation in the form of the teacher’s
diary (see Appendix XV, p.152). According to Griva & Kofou (2017), observation takes place in natural
settings and gives the researcher the opportunity to systematically collect data by keeping notes, in the form
of diaries, checklists/ rating scales or anecdotal records. Thus, unstructured observation will take place as the
researcher will record anything that happens in classroom, relevant to the issue under investigation (Griva &
Kofou, 2017), regarding the learners’ behavior and the teaching process. Moreover, the researcher will
become a participant observer as a member of the focus group, will observe, will discuss with the students,

will keep notes and will collect data in a natural way (Griva & Kofou, 2017).

All in all, quantitative tools will be integrated with qualitative data collection tools for a deeper insight into

the Story-Based Framework, through triangulation of the research findings.

The section that follows refers to the research context with description of the control group and the

experimental group.

3.4 The Research Context
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Two groups of students who are in the 5" grade of primary school, co-synthesize the research context. Both
groups, the experimental group and the control group attend a State Primary School in Peristeri, a
municipality in the regional unit of the west sector of Athens. The school includes about 240 students,
mainly Greek and a few Albanian, Bulgarian and Romanian whose “different cultural background leads to

the formation of unique and complex, small social groupings” (Fay R., 2008: 334).

The students are primarily taught the 5th Grade Pupil’s Book series, three hours per week, according to the
official curriculum of the Greek Ministry of Education and Religious Affairs. However, it would be worth
mentioning that the school is fully equipped with labs, computers and projectors in every classroom, a

qualitative characteristic which promotes the use of extra material and innovative techniques in class.

3.4.1. Description of the Experimental Group and its Context

The following presentation of the current teaching context refers to young students, aged 10-11 who are
Basic Users of the pre- A1-A2 Level with reference to the Common European Reference Framework
(Council of Europe, 2001). Thus, the class is mixed ability with some students being Basic Users of the Al
Beginner Level and other students being Basic Users of the A2 Elementary Level, with reference to the
Common European Reference Framework (Council of Europe, 2001). The teaching situation corresponds to
Kachru’s (1985) expanding circle as the learning environment is based on an English as a Foreign Language

setting with a Non-native speaking teacher (Medgyes, 1992).

The class includes 18 students, 9 girls, and 9 boys. They are mainly from working- class families and they
live in the surrounding neighborhoods. Almost all the students are Greek apart from one boy who is from
Albania. Moreover, there is one boy diagnosed with dyslexia and one boy who faces many difficulties in all
skills, i.e. reading, writing, listening, and speaking. Overall, the students are kind, willing to participate in

the learning process, lively, energetic, and agreeable to modern teaching methods.

Regarding their classroom, it is spacious and bright, fully equipped with a computer and a projector,

decorated with some of the students’ projects and drawings from the English lesson. The desks are arranged
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in rows with pairs of students and when there is a need for small groups of four to six students, learners can

quickly turn to another desk and form a group.

All in all, cooperation with the experimental group is perfect.

3.4.2. Description of the Control Group and its Context

The following presentation of the current teaching context refers to young students, aged 10-11 who are
Basic Users of the pre- A1-A2 Level with reference to the Common European Reference Framework
(Council of Europe, 2001). Thus, the class is mixed ability with some students being Basic Users of the Al
Beginner Level and other students being Basic Users of the A2 Elementary Level, with reference to the
Common European Reference Framework (Council of Europe, 2001). The teaching situation corresponds to
Kachru’s (1985) expanding circle as the learning environment is based on an English as a Foreign Language

setting with a Non-native speaking teacher (Medgyes, 1992).

The class includes 18 students, 10 girls and 8 boys. They are mainly from working class families and they
live in the surrounding neighborhoods. Almost all the students are Greek apart from one boy who is from

Romania. Moreover, there is one boy and one girl diagnosed with dyslexia and two boys and one girl who
face many difficulties in all skills, i.e. reading, writing, listening and speaking. Overall, the students are

quite noisy but willing to participate in the learning process, lively, energetic and vivid.

Regarding their classroom, it is spacious and bright, fully equipped with a computer and a projector,
decorated with some of the students’ projects and drawings from the English lesson. The desks are arranged
in rows with pairs of students and when there is a need for small groups of four to six students, learners can

quickly turn to another desk and form a group.
All in all, cooperation with the control group is marginally perfect with some discipline problems.

The following section discusses why the 51" grade was selected for the implementation of the story-based

framework.
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3.5 Reasons for selecting the 5" Grade of Primary School

The 5" Grade of Primary School was selected for the implementation of the Story-Based Framework to
teach vocabulary, in the context of differentiated instruction (Pham, 2012), (see chapter 1, p.9) as it is
specified in the DEPPS and APS (see Appendices I, p.55 and Il, pp57-59), the curriculum documents of the

Hellenic Pedagogical Institute (PI), a branch of the Hellenic Ministry of Education and Religious Affairs.

Thus, according to the curriculum documents of this Grade, literacy, plurilingualism and pluriculturalism
(see Appendix I, p.55) should be enhanced and pursued. Furthermore, DEPPS and APS of this Grade
propose methodological approaches and learning strategies (see Appendices I, p.55 and I1, pp57-59) which
promote a learner-centered approach to education, which attempts to foster the learner’s development as an
individual with intellectual and emotional needs and as a social being. In other words, education should not
be seen as a process of pathetic transmission of knowledge but as a way of enabling learners to learn how to
learn (see Appendix Il, p.57), in the context of a student centered approach (Latham, 2016), (see chapter 1,
p.9). Furthermore, the main aim of the 5" Grade curriculum is to prepare competent learners who are
involved in activities which help them to interact with each other, in the context of a communicative
approach to learning (Azimova, 2019), (see chapter 1, p.8). Hence, learners are trained to learn how to learn
in the context of a curriculum which encourages learner autonomy by rendering learners responsible of their

own differentiated learning process (see Appendix Il, p.57).

Taking everything into account, the Story-Based Framework seems to be an ideal educational framework for
the 5" Grade of Primary School, as it embraces the general objectives of the DEPPS and APS curriculum in

English Language Teaching at Greek Primary Education state schools.

However, the question is why the Story-Based Framework was selected for the research. The section that

follows discusses this theme.

3.6 Reasons for Selecting the Story-Based Framework for the Research
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To start with, teachers are naturally responsible for adapting and modifying any curricular framework in
order to help their students follow the path of substantial knowledge. Thus, the implementation of the Story
Based Framework to teach vocabulary to students of the 5" grade of primary school was not decided upon

arbitrarily by the teacher.

Hence, the aims and objectives of the curriculum, as they are specified by the PI, were taken into account as
well as the needs and preferences of the students and last but not least, the teacher’s personal style,

pedagogical philosophy and expectations of the course.

3.6.1. The Aims and Objectives of the Curriculum

First and foremost, according to the revised unified curriculum for English in the 4™, 51 6™ classes of
primary education (see Appendix I, p. 55), concepts such as plurilingualism and pluriculturalism, learning
how to learn, learner-centeredness, learner autonomy, critical thinking, life-long learning, integration of
skills, socialization and expression of feelings, all ought to be enhanced in the context of A1/A2 level of
proficiency. However, the Pupil’s Book of the 5™ grade (see Appendix Il1, p.60-69), approved by the
Ministry of Education seems to enhance the “perfect comprehension of the text” (Urquhart & Weir, 1998) as
regards the teaching of the reading skill. Yet, as Samuels & Kamil (1988: 206) have put it, “contrary to
conventional wisdom, which states that comprehension is the process of getting meaning from a page,
comprehension is the process of bringing meaning to a text”. Furthermore, the vocabulary tasks (see
Appendix 111, p.60-69) which target examining comprehension, like true-false statements (see Appendix 11,
p.60-69) or matching activities (see Appendix Il1, p.60-69), restrict inferencing, limit learners’ imagination
and do not inculcate in students the spirit of autonomy. In other words, the vocabulary tasks promote text-
driven, lower processes (Goldman & Rakestraw, 2000), involve students in hard-focused reading, there is no
actual involvement of the reader as there is no need to activate background knowledge, and the tasks are not
motivating and consequently they do not enhance reader autonomy. The tasks seem to address “submissive
readers” (Widdowson, 1984:226) who follow bottom-up processes and accumulate information without

subjecting it to critical thinking. Furthermore, the students need to provide answers in a passive way without
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interacting with each other and without expressing their feelings. Finally, the absence of tasks which
promote metacognitive processes (Cohen, 1998) is obvious as students are not motivated to move their
thought away from the boundaries of the text. To sum up, students participate in a teaching situation where

“reading is practiced through a text that is used as a linguistic object“(TALO) (Johns & Davies, 1983: 2-3).

On the contrary, the implementation of the Story-Based Framework addresses Hartman’s (1992) “resistant
readers” who assert their own meaning through participating in an internal dialogue in order to form

hypotheses, to make predictions, to add new information to old one and to modify old views.

Thus, four authentic stories (see Appendix V, pp.85-89), taken from the world web, are used, “within the
learners’ reading competence in the foreign language” (Day & Bamford, 2002:137) and the stories are
accompanied with slides (see Appendix IV, pp.70-84), audio and worksheets (see Appendix VII, pp.99-111)
that include motivating tasks. These stories were selected because they are related to environmental issues
the same as unit 5 of the Pupil’s book (see Appendix III, pp. 60-69). In the pre-reading stage, a reader-
oriented cognitive strategy is applied (Urquhart & Weir, 1998: 96-98) as the tasks (see Appendix VI, pp.99-
111) activate relevant schemata and background knowledge and students as “holistic” readers (Pask, 1976)
are concerned with relating input to existing knowledge. Obviously, in the pre-reading stage students are
given the chance to communicate with each other, thus reading is integrated with speaking and global, top-

down processes are followed.

Furthermore, in the while-reading stage, the tasks (see Appendix VII, pp.99-111) are motivating and
intriguing, accompanied with videos (see Appendix VI, pp.99-111) and pictures (see Appendix VI, pp.99-
111) that enhance higher level, top-down processing. Hence, the students use vocabulary from the stories or
the videos in order to recapture and describe background knowledge, to relate new information with what
they already know (Carell & Eisterhold, 1983/1988) and finally, to do the activities. The presence of
process-oriented, global, top-down, higher level processes is obvious and it switches the text to a TAVI
(text-as-a-vehicle-for-information) orientation (Johns & Davies, 1983: 1). Obviously, the tasks are
communicatively oriented, and help students feel confident and autonomous while at the same time they

create a warm, pleasant, and friendly atmosphere in the classroom.
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Moreover, in the post-reading stage (see Appendix VI, pp.99-111), a reader-oriented, metacognitive
strategy (Williams & Burden, 1997) is applied and students as strategic, autonomous readers step outside

their own learning and expand their cognitive horizon while reading is integrated with speaking and writing.

All in all, the implementation of the Story-Based Framework has shifted the focus in the teaching of reading
from the end product to the process the reader goes through in order to become a strategic reader and to
learn new vocabulary. The students are exposed to global, soft-focused reading, concept-driven, higher
level, communicatively oriented processes and they bring meaning to the text by using background
knowledge and personal experience. The reading process seems to simulate the students’ everyday reality.
Thus, the aims and objectives of the curriculum, as they are specified by the P1, comprise the first reason

why the implementation of the Story-Based Framework was selected.

3.6.2. The Preference of the Students

The second reason why the implementation of the Story-Based Framework was selected is the preference of
the students. According to Tomlinson (2001), students should be given the liberty to choose the learning

process that best suits them.

Thus, an initial semi-structured interview (see Appendix XI, p.125) was conducted in the students’
classroom so as to investigate their thoughts and preference regarding the teaching process of learning
vocabulary. Each interview lasted 3-5 minutes and each student had the time to express their opinion and
feelings about the teaching method that would help them learn vocabulary in a pleasant way. During the
semi-structured interview the teacher asked the students which method of learning vocabulary they preferred
in order to learn vocabulary (see Appendix XI, p.125). Thus, the students had to choose the most effective
and enjoyable means of instruction among vocabulary lists, authentic stories from the web, project work,

role-play drama and songs (see Appendix XI, p.125).

After a meticulous analysis of the semi-structured interview results (see Appendix XIII, pp129-132), it was
obvious that stories were regarded as the most preferable way for students to learn vocabulary. Thus, 14 out

of 18 students chose stories, 2 out of 18 chose songs and 2 out of 18 chose role-play drama. In other words,
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77.7% regarded stories as the most efficient and enjoyable method to learn vocabulary, 11.1% preferred

songs and 11.1% chose role-play drama.

All in all, the preference of the students, as it results from the initial semi-structured interview, constitutes

the second reason why the implementation of the Story-Based Framework was selected.
3.6.3. The Teacher’s Pedagogical Philosophy

Last but not least, the third reason why the implementation of the Story-Based Framework was selected is

the teacher’s personal style and pedagogical philosophy.

Thus, the teacher seeks to inculcate lifelong learning in young students by using authentic material and
motivating tasks. Hence, the teacher hopes to encourage students to love stories and to continue reading
them throughout their lives. Stories seem to suit not only students’ preferences but the teacher’s personal
style as well. Thus, reading stories either as a student or as an adult is an efficient way to learn vocabulary,
to expand your cognitive and cultural horizon, to develop your imagination, to enjoy yourself, and to

become open-minded, humble, and confident.

All in all, the teacher needs to believe very strongly on what they choose to do. The section that follows
discusses the content of the Pupil’s Book that was adapted in order to facilitate the implementation of the

Story-Based Framework.

3.7 The Adapted Content

The content of the book that was adapted for the implementation of the Story-Based Framework was Unit 5
of the “English 5th Grade Pupil’s Book” (Kolovou & Kraniotou, 2007 (see Appendix 111, pp.60-69) and

Activity Book (Kolovou & Kraniotou, 2007).

Specifically, the students of the control group were taught vocabulary through their Pupil’s Book and
Activity Book materials whereas the experimental group was taught vocabulary through authentic stories
from the web (see Appendix V, pp.85-89) accompanied with worksheets (see Appendix VII, pp.99-111).
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The section that follows discusses the action research procedure.

3.8 The Action Research Procedure

First of all, at the beginning of the research both the students of the control group and of the experimental
group were given a pre-test which was derived from a past KPG exam paper of the A1/A2 level (see
Appendix VIII, pp112-119) to check their language level. Thus, the part that was chosen to be given to the
students is Module 1, Reading Comprehension (2021) as the focus of the research was vocabulary.
Furthermore, only 40 closed-ended items out of 50 from Module 1, were given to students as candidates
who sit for the KPG have 65 minutes for Module 1 whereas students at school have only 45 minutes, one
class period in a school day. Additionally, it would be tiring for students of this age to write a test for 65
minutes and then to continue with their other school subjects. The results of the pre-test (see Appendix IX,
pp120-121) revealed that there was no significant difference in the performance of the two groups of
students as both the control group and the experimental group have characteristics of a mixed-ability class

with students of the A1/A2 level in English.

Then, an initial semi-structured interview (see Appendix XI, p.125) was conducted with the students of the
experimental group which gave them the opportunity to express their opinion and feelings regarding the
differentiated instruction method that would be chosen to conduct the research. Given that the
implementation of the Story-Based Framework was selected by the students, four authentic stories from the
web were chosen by the teacher (see Appendix V, pp.85-89), accompanied with worksheets (see Appendix
VII, pp.99-111) to ameliorate students’ reading skill and to teach vocabulary. However, for students of the

control group, the practice of new vocabulary was limited only to the Pupil’s Book and Activity Book tasks.

Thus, after 8 lessons, both the students of the control group and the experimental group were given a post-
test (see Appendix VIII, pp.112-119), exactly the same test that was given as a pre-test. This time, the aim of

the test was to check their progress regarding their reading capability and vocabulary. The results of the
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post-tests (see Appendix X, p.122-124) shed light on the effectiveness of the teaching methods implemented

on either group of students.

In the end, a final semi-structured interview (see Appendix XII, p.127) was conducted to the students of the
experimental group which gave them the opportunity to express their thoughts after the implementation of
the Story-Based Framework. Finally, the teacher’s diary (see Appendix XV, p.152) helped the teacher to

keep notes throughout the research regarding the students’ progress.

All in all, taking everything into account, conclusions regarding the effectiveness of the implementation of

the Story-Based Framework on teaching vocabulary could be drawn.
3.9 Concluding Remarks

In conclusion, action research was conducted in the current dissertation which involved both quantitative
and qualitative research tools in order to collect data from two groups of students, the control group and the
experimental group. The results of the research, regarding the effectiveness of the implementation of the
Story-Based Framework to teach vocabulary to students of 5" Grade of a State Primary School, will be

presented and analyzed in the following chapter.

Chapter 4: Presentation of the results

4.1 Introduction

The purpose of this chapter is to present and analyze the results of the current research. Thus, a presentation
of the research results follows regarding both the quantitative and the qualitative data in order to shed light
on the research questions. In other words, a meticulous analysis of the data may enlighten the positive
correlation between the Story-Based Framework and the teaching of vocabulary to young learners.
Furthermore, a discussion on the limitations of the research is included as well as proposals for further

research.
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4.2 Data Presentation and Analysis

As has previously been said, both quantitative and qualitative data were collected in order to shed light on
the research questions. Thus, on the one hand, the pre-test and post-test results (see Appendices 1X, p.120-
121 and X, p.122-124) investigated and evaluated the extent to which students, both of the control and the
experimental group, were encouraged to learn new vocabulary and ameliorate their reading skills. On the
other hand, a final semi-structured interview (see Appendix XII, p.127) was conducted to the students of the
experimental group in order to shed light on their thoughts and feelings regarding the implementation of the

Story-Based Framework and its effectiveness in the context of learning new vocabulary.

4.2.1 Pre-test and Post-test Results

As has already been said, the particular test is a multiple- choice task which includes 40 closed-ended
items. Each item gives 1 mark, which means a total of 40 marks, and the answers obtained are expected to
be the same by all the learners. Furthermore, according to the Common KPG Exam Specifications
(Dendrinos & Karavas, 2013), a successful candidate is one who has secured at least 30% of the highest
possible grade, as set by law, to obtain Al level certification or at least 60% of the highest possible mark to
obtain A2 level certification. Provided that the highest score, in our case, is 40 marks, what needs to be
checked is whether students’ mark is higher than the Al level threshold of 30% of the highest possible
score, ie.12 correct answers or higher than 60% of the highest possible score, i.e. 24 correct answers. Thus,

12-23 correct answers, out of 40, lead to Al level whereas 24-40 correct answers lead to A2 level.

Thus, following the above specifications, the pre-test results (see Appendix 1X, p.120-121) of both the
experimental group and the control group revealed that at the beginning of the research, the level of the
students was similar. To be more specific, in the experimental group 40% of the students, that is 6 out of 15
students failed the pre-test as they scored below 12 correct answers (see Figure 1, p.35 ) Furthermore, 27%

of the students, that is 4 out of 15 students, scored 12-23 correct answers so they reached Al level (see
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Figure 1, p.35) Finally, 33% of the students, that is 5 out of 15 students, scored 24-40 correct answers so

they reached A2 level (see Figure 1, p.35).

Experimental Group Pre-test results

mFaill mAl mA2 =

Figure 1. Experimental Group Pre-Test Results

On the other hand, in the control group 35% of the students, that is 6 out of 17 students failed the pre-test as
they scored below 12 correct answers (see Figure 2, p. 35) Furthermore, 41% of the students, that is 7 out of
17students, scored 12-23 correct answers so they reached Al level (see Figure 2, p.35) Finally, 24% of the
students, that is 4 out of 17 students, scored 24-40 correct answers so they reached A2 level (see Figure 2,
p.35).

Control Group Pre-test results

EFail BA1 mA2 =
Figure 2. Control Group Pre-Test Results
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Thus, it is clear that the level of the students both in the experimental group and the control group was
similar at the beginning of the research, before the implementation of the Story-Based Framework.
However, after the implementation of the Story-Based Framework, at the final stage of the research, both

groups were given the same test again, as a post-test, and the results were different this time.

Hence, to be specific, in the experimental group 8% of the students, that is 1 out of 15 students failed the
post-test as they scored below 12 correct answers (see Figure 3, p.36 ) Furthermore, 46% of the students,
that is 7 out of 15 students, scored 12-23 correct answers so they reached Al level (see Figure 3, p.36)
Finally, 46% of the students, that is 7 out of 15 students, scored 24-40 correct answers so they reached A2

level (see Figure 3, p.36).

Experimental Group Post-Test Results

8%

EFail mAl mA2 =

Figure 3. Experimental Group Post-Test Results

On the other hand, in the control group 30% of the students, that is 5 out of 17 students failed the post-test as
they scored below 12 correct answers (see Figure 4, p.37 ) Furthermore, 35% of the students, that is 6 out of
17students, scored 12-23 correct answers so they reached Al level (see Figure 4, p.37) Finally, 35% of the
students, that is 6 out of 17 students, scored 24-40 correct answers so they reached A2 level (see Figure 4,

p.37).
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Control Group Post-Test Results

35%

EFail mAl mA2 =

Figure 4. Control Group Post-Test Results

It is obvious from the above that the students of the experimental group outperformed those of the control
group, proving that the implementation of the Story-Based Framework helped students to learn vocabulary
and to ameliorate their reading skills. To be more specific, in the experimental group 47% of the students,
that is 7out of 15 students improved their test results (see Figure 5, p.37). On the other hand, in the control

group only 18% of the students that is 3out of 17 students, improved their test results (see Figure 5, p.37).

Students who improved their test results

N

[EEN

Experimental Group Control Group

Figure 5. Number of students who improved their test-results
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All in all, the first data collection tool, which is a quantitative tool, revealed that the implementation of the
Story-Based Framework helped the students of the experimental group to improve their performance to a

greater extent in comparison to the students of the control group.

However, the qualitative data collection tools will shed further light on the current research.

4.2.2 Final Semi-Structured Interview Results

The final semi-structured interview (see Appendix XII, pp.127-128) was conducted to the students of the
experimental group, after implementing the Story-Based Framework, in order to have the opportunity to
express their opinion, thoughts and feelings regarding the stories they have been taught and their
effectiveness. Students were given the choice to respond either in English or in Greek and all of them chose

to answer in Greek.

The students’ responses were divided into three axes (see Appendix XII, p.127-128). The first axis
concerned their feelings during and at the end of the lessons whereas the second axis reflected the extent to
which the students believed that they were improved in terms of vocabulary and reading skills. Finally, the

third axis regarded their opinion about the class atmosphere during the lessons.

Thus, more analytically, the first axis included three questions (see Appendix XII, p127-128). The first
question was about the choice of the authentic stories that the students were taught and all of them
responded that they liked the stories very much (see Appendix X1V, pp.133-151). The second question
investigated their feelings during the lessons and all the students agreed that they felt happy, excited,
enthused and motivated as the authentic stories were more interesting than their Pupil’s Book (see Appendix
X1V, pp133-151). The third question was about their feelings at the end of the process as we had to return to
our Pupil’s Book again. All of them unanimously claimed that they felt sad and disappointed and that they
preferred to continue the lessons with authentic stories (see Appendix XIV, pp.133-151). Thus, the first axis
of the interview revealed that all the students had really positive feelings during the lessons, therefore, they

were motivated to learn vocabulary naturally and unconsciously.
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Furthermore, the second axis included three more questions (see Appendix XII, p.127-128). The first
question of the second axis asked the students if they believed that the stories helped them to learn new
vocabulary easily. All the students agreed that the stories were so interesting and enjoyable that they helped
them to memorize new words more easily in comparison with other ways of studying and learning
vocabulary (see Appendix X1V, pp.133-151). The second question of the second axis asked the students if
they believed that the stories helped them to become more capable readers. Once more all the students
agreed that the stories were so pleasant and entertaining that made them want to understand every detail of
them (see Appendix XIV, pp.133-151). The third question of the second axis asked the students if they
believed that the stories helped them to understand better the texts of the post-test. All of them agreed that
the post-test seemed to be easier than the pre-test (see Appendix XIV, pp.133-151). In fact, their opinion is
in line with the post-test results (see Appendix X, p.122-124) which were much better than the pre-test
results (see Appendix IX, p.120-121). Thus, the second axis of the interview revealed that all the students

agreed that the authentic stories helped them to learn new vocabulary and to ameliorate their reading skills.

Finally, the third axis included three more questions (see Appendix XII, p.127-128). The first question of the
third axis asked the students to describe the atmosphere in the classroom during the lessons. The majority of
the students claimed that the atmosphere was delightful even though sometimes their classmates were noisy
(see Appendix X1V, pp.133-151). The second question of the third axis asked the students if the stories
helped them to communicate with their classmates during the lessons and all of them agreed that they had
the opportunity and the desire to do so (see Appendix XIV, pp.133-151). Finally, the third question of the
third axis asked the students if they would like the implementation of the Story-Based Framework to become
a permanent teaching method in their class. In this last question their enthusiasm was indescribable and all
of them unanimously agreed that they preferred stories to their Pupil’s Book (see Appendix XIV, pp.133-
151). Thus, the third axis of the interview revealed that all the students enjoyed the atmosphere in the
classroom, communicated with their classmates and were fond of stories. All in all, the results of the final
semi-structured interview were deeply enlightening as they revealed the students’ opinion, thoughts and

feelings regarding the implementation of the Story-Based Framework and its effectiveness.
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Last but not least, one more qualitative data collection tool will shed further light on the current research, the

teacher’s diary.

4.2.3 The Teacher’s Diary

The teacher’s diary helped the teacher to keep notes during the lessons (see Appendix XV, p.152) in order to
come to a conclusion regarding the effectiveness of the implementation of the Story-Based Framework.
Thus, from the first lesson all students seemed enthused and delighted when they realized that we were
going to have lessons based on authentic stories. In a magical way the stories created a different atmosphere
in the classroom and led the students into an imaginative world where they seemed to relax and have fun.
Moreover, as they got involved in the stories and identified with the protagonists, they felt confident to
express their thoughts and feelings. They all participated eagerly in all types of activities, although weaker
ones sometimes resorted to L1. Thus, the students seemed satisfied with the activities and motivated to
participate in the learning process. This way they learned new vocabulary naturally without even realizing it
and they practiced new vocabulary by communicating with their classmates, a fact that made them feel
confident and happy. When they were asked to sit for the post-test they concentrated more and they did their
best in order to recompense their teacher, as they said, for her effort to prepare the extra material for them
with the authentic stories. At the end of the process the majority of the students claimed that it would be a
nice idea to continue the English lessons only with stories from the web and to abandon the Pupil’s Book

and the Activity Book because they were boring (see Appendix XV, p.152).

However, on the other hand, there were some disadvantages regarding the implementation of the Story-
Based Framework. Thus, sometimes, we were running out of time and we could not stick to the strict time
limits of the lesson plans (see Appendix VI, pp.90-98). Also, sometimes students were so enthused that we

resulted in having a noisy classroom (see Appendix XV, p.152).

All in all, the teacher’s diary seems to be consistent with the results of the other two data collection tools, the

post-test results and the final semi-structured interview results.
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4.3 Discussion of the results

In light of the above, the question that follows is if the aforementioned results give adequate answers to the
two research questions posed at the beginning of the research (see Chapter 3, p.18). Thus, the question is if
the implementation of the Story-Based Framework, during the conduct of the current research, helped the
students to learn new vocabulary and to ameliorate their reading comprehension skill. To begin with, the
post-test results (see Appendix X, p.122-124) clearly confirmed the hypothesis that authentic stories can
motivate students to learn new vocabulary easily and to become more capable readers. Thus, the students of
the experimental group had better results at the post-test in comparison to the students of the control group
(see Appendix X, p.122-124). Furthermore, the final semi-structured interviews (see Appendix XIV, pp.133-
151) which revealed the students’ opinion, clearly confirmed the fact that stories were deeply motivating to
students and enhanced them to develop positive attitudes towards learning a foreign language (Brewster,
Ellis & Girard, 1992). Also, stories, according to the students’ opinion, helped them to experience delightful,
imaginative situations, to interact with their classmates, to feel happy, confident and autonomous and to
become involved in a cognitive development process, unconsciously and naturally (Beard, 1991). Moreover,
all the students agreed that the stories were so interesting and enjoyable that they helped them to memorize
new words more easily in comparison with other ways of studying and learning vocabulary. As Beard has
put it (1991), stories motivate children in literacy in a playful and enjoyable way with pictures, flashcards,
songs, audio etc. Finally, the teacher’s diary (see Appendix XV, p.152) was consistent with all the
aforementioned results as it confirmed the hypothesis that stories helped the students to participate actively
in the learning process, to feel happy and confident, to interact with their classmates, to become independent

and autonomous and to evolve their cognitive horizon, including new vocabulary (Williams, 1998).

The aforementioned results are in line with the findings of similar studies which investigated the Story-
Based Framework in relation to vocabulary teaching and learning (Cakir, 2014, Griva, 2007). Both studies
revealed that the students of the experimental group improved in terms of vocabulary and scored

significantly higher in the post-tests. Also, both studies revealed that stories were motivating, delightful and

41
DAKIDI VASILIKI — 134714 — DISSERTATION — MAY 2023




entertaining and enhanced students to develop both receptive and productive skills (Cakir, 2014, Griva,

2007).

All in all, the research questions posed at the beginning of the research have clearly been answered.

4.4 Educational Implications

Taking all the aforementioned into account, the educational implications of the current research are useful

and enlightening.

First of all, the effectiveness of differentiated instruction is obvious as the students seemed to be
exceptionally motivated and entertained with the stories, a fact which affected their performance and made
them participate actively. As a result, they got higher scores at the post-tests while at the same time they had

the feeling of achievement and satisfaction.

Furthermore, authentic stories led students to an imaginative world and created a magical atmosphere in the
classroom which unharnessed students’ inhibitions and made them more extroverted, social, communicative
and self-confident. As a consequence, students interacted promptly with each other and learned new

vocabulary almost without realizing it.

Moreover, the implementation of the Story-Based Framework may have stimulated students’ interest in
reading literature in either L1 or L2, a fact that is in line with the teacher’s personal style and pedagogical

philosophy.

Finally, the teacher realized that when the type of differentiated instruction suits her personality the result is

unavoidably perfect.

4.5 Problems and Limitations of the Research

42
DAKIDI VASILIKI — 134714 — DISSERTATION — MAY 2023




In fact, there are some problems and limitations a teacher may face when implementing the Story-Based

Framework. There is a presentation of them in the following sections.

4.5.1 Problems of the Implementation of the Story-Based Framework

First of all, when a teacher decides to implement the Story-Based Framework, they ought to allot much time

to prepare the extra material and the innumerable photocopies that are needed for the students.

Furthermore, due to unforeseen facts, it is difficult to follow the lesson plans (see Appendix VI, pp.90-98)
without running out of time. Moreover, a prerequisite for the proper implementation of the Story-Based
Framework is the presence of a computer, a projector and Internet connection in the classroom in order to

support the audio- visual elements, i.e. audio stories with pictures, songs, digital flashcards, etc.

Thus, a teacher ought to take into account the aforementioned facts and to organize in good time their extra
material, to be prepared to allot extra time for the completion of the lesson plans and to seek for the

computer laboratory of the school or a classroom appropriately equipped.

4.5.2 Limitations of the Research and Suggestions for further Investigation

Regarding the limitations of the current research, firstly, it is a small-scale research which studied a limited
number of students. Thus, its results cannot be generalized to refer to all the students of the same level in

schools across the country. Furthermore, the duration of the research was short lasting three weeks overall.

Thus, large-scale research over a longer period of time should be conducted so that the results can be

statistically generalizable and reliable as well.

4.6 Concluding Remarks
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To summarize, the analysis of both the quantitative and qualitative data has confirmed the hypothesis that
the implementation of the Story-Based Framework in the context of differentiated instruction can help
students to learn vocabulary and to become capable readers in a delightful, anxiety free, supportive and

motivating classroom atmosphere.
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Conclusion

In conclusion, a meticulous analysis of both the quantitative and the qualitative data collected during the
current research, has confirmed the effectiveness of the implementation of the Story-Based Framework and
answered to the initial research questions sufficiently. Thus, authentic stories can help young students learn
and improve their English vocabulary and become capable readers. Even though the current research is a
small- scale research, it contributes to the drawing of conclusions and confirms the hypothesis that the
Story-Based Framework is deeply motivating to young students and enhances them to develop positive
attitudes towards learning a foreign language, to communicate with their classmates, to feel happy, confident

and autonomous and to expand both their cognitive horizon and emotional empathy.

Word count; 15.161
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APPENDIX I: The Cross-Thematic Curriculum for Modern Foreign Languages
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BegloTrTWY.

Na avarmriosouy TNV IKaveTNTa TPOGANWNG KAl TTAPAYWYNS
TWV Vv AXwY e TTIBaVH EQAPUOYH TOUS YIO TNV EKUEdnon
EEVWV YAWOOWV.

Na_XpnaoigoTroioly OTPATNYIKEG ETTIKOIVWVIAG HE OTOXO VA
ETTIKOIVWYOUV IKAVOTTOINTIKA, aKOHA KI av 8ev yvwpiZouv KaAd

v &évn yAwooa.

EVTUTTO  Kal NAEKTpoviKG UAIKG  (GpBpa,

[ Ae€ika K.ATT.) Of OIOQOPETIKEC YAWGTES, WOTE VA avalnTouV

| TAnpogopieg, 18¢eg Kal OMOWelg yia TroKiAa Béuara Trou

| amrTovTan ki GAAWY YVWOTIKWY QVTIKEIPEVLY.

Na pmopolv  va  xpnoidotrololv  TOpayAwooIKd  Kal
£EWYAWOOIKA oToIxXEi péoa aTo TAaiolo
KOIVWVIKOTTOAITIGHIKWV TTPAKTIKWV He aToX0 mv
QATTOTEAETUATIKY ETTIKOIVWVIAL

3. MoAumrohmapikérmnra

O Baoikég autdg Ggovag
OIETTEl OAEG TIG BeEpQTIKES
TIEPIOXEG  OTIG  OTTOIEG |
oikodopoUvTal ol
YAWGOIKOI, KOIVWVIKOI Kail
TTONITIOUIKO! KWOIKEG MIAG
&Evneg YAwoaoag.

Na ggoikeiwvovtal pe TNV Evvola TNG TTOAUTTOAITIOUIKOTNTAS
OgIOTTOIVTAG TN BIAPOPETIKOTNTA (YAWOGIKNA Kal TTONITIOHIKI).
No_ofBovral_kal va amrodéxovral T JIGQOPETIKOTNTA  TOU
«GAAouy pEca ammd TNV euaiolnromroinon otn YAWCOIKS Kai
| TOXTIOLIKR TTOAUHOPGIC:.

No  diapop@uvouv  TTOAUTTOAITICHIKY] CUuveidnon woTe  va
avamTUooouV BIATTOAITICHIKI ETTIKOIVWVIOKH IKavVOTNTA.

“Na paBaivouv va TpocappéZouy 1o AGyo Toug (TTPoeopIKS Kal
ypartd) Ot ETMKOIVWVIAKEG — TEPIOTACEIG,  WOTE VA
avadekvueTal N TOAITIOUIKY SIdoTacn Tng YAWooag.

Na  koAUTTTouv  TIG  TUXOV  YAWOOIKEG  €AAEiPEIS  Toug
. XPNOIKOTTOIOVTAG TTAPAYAWGOIKA 1] KAl EEWYAWOTIKA PETQ.
"Na yvwpidouv kai va KatavooUv DIGQOPETIKEG KOIVWVIKEG
OUUTTEPIQOPEG UE pEdov TV Eévn yAwooa, n omoia Ba Toug
QEPEl OE ETTAPA HE TTOANTICHIKG TEPIBAAAOVTA TTOU TrpowBolv

QUTEG TIG CUMTTEPIQPOPEG.

OuoiétnTa — Alagopd
loétnTa

MetaBeoAn

EgENEn
MetavdoTeuon
XWpog, xpévog
AMnAeTTiOpacn
ZuMNoyIKOThTA
EgapTnon
ZU0ykpouon
MoAmopég
(Trapadoon, TéXvn,
ETMIOTAUN, KOUATOUPQ)
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APPENDIX Il: Analytic Program of Study for the Teaching of English as a Foreign Language

ANAAYTIKO NPOT'PAMMA XIIOYAQN
AITAIKHY TAQYXYAX

1. Exdkoi Xxomoi

¥m Sdpkelo g Pootkng exmaidevong — Anuotikd- [pvactlo- emSIOKETOL 1| TPOOOEVTIKA OVATTUGCOUEVT|
KOvOTNTO TOV HOBNTOV VO LETEYOVV GE TEPIOTAGELS EMKOVMVIOG e HEGOV TNV AyYMKT YADCGW, DGTE LEGOTPOOET L
va KoAOTToUV TiG Pacikés avaykeg TG WOIMTIKNG, GXOAKNG KOl TG KOW®VIKNG Toug (NG, evd pakporpdbespa va
UTopohV Vo avTamokpldody GTIS GTOUXEUMOELS OMOLTGELS TOV KOWVMVIKOD, EKTOLOEVTIKOD KOl ETOYYEAUATIKOD TOLG
YDOPOV KO, Kupie, va gvasdntonomnBovv yio v avaykoidtta g 014 fiov padnong.

H dwaokaiio Tng ayyAikng, 6nmg Kot 1 dSdackaiio OA0V TV {ovTavdy YAOCCHV SETETAL Ond EVO TAAIGLO 0Py DV
TOV 0oimV Ta PACIKA GVGTOTIKG €IVOL O EYYPOUUOTIOUOG, 1] TOADYAMGGIO KOl 1] TOAVTOALTIGLIKT J14.6TAC.

O eyypoppatiopdc odnyel oty KOAAEPYELD TNG TPOPOPIKNG KOl YPOTTNG EKGPACTC, GTI| SLVOTOTNTO TG CMOCTNG
YPNONG TNG ayYAKNG o€ mowkida mepiPdAlovio enkovmviag Kot oTny Katoyn TG 0oUng e. Me tov eyypopLaTIGHO
KaAlepyobue yvooels e T onoieg Oa methyovpe ™V TpocomKY eEEMEN Tov KABe pabntr Yo vo Aettovpynoet
OTTOTELECUATIKA G PEPOG EVOG KOVMVIKOD GUVOAOUL.

H nolvyAmocia divel véa didotacn otn SdacKaAio Tng ayyAIKNG YAOGGAS KOOMS Stapopp@vel ekeivo 10 TAaIc1o
pécsa 6to onoio 1 Kabe YAOCGH TPOGPEPEL VEN TPOOTTIKY] OPYAVMOGCNS TOL TVELHOTIKOD HOG KOGUOL 0AAG Kot odnyel
omn OLVOUIKT) oyéom Ue GAAeG YAmooes. Méco ota Oplo UIOG YVACLOG EMIKOWVMVIOG 1 YADOGCO YIVETOL KMOUKOG
EMKOWMVIOG KOl TOVTOYPOVO QOPENG TOATIGLOD KOl LEGH OVTHG OTOTVTOVOVTAL, SIEUOPPOVOVTOL KOl EKPPAlovTal
epunveieg, aiec kot 6TAGELG TOL TNV KAOIGTOVV KOWMVIKO KOl TOALTIGTIKO 0ryafo.

Télog, 1 TOAVTOMTIGUIKOTNTO TPOKVTTEL PLGIKE Kot ofiacta, S10TL 1 ayyAMKH YADGGH, OC YADCOH ETKOIVOVING
HE QLOIKODE OUIANTEG OAAG Ko pe dtoua GAA@V eBvikotnToVv, Bo @épel Tovg EAANVEG HabNTEG o8 emaQn LE TOV
TOMTIOUO OyYAOQOVOV Kol U ayyAOQovev yopodv, dpa 0o cvpPdiel ovclooTikd otn OlpdpP®oT oG
TOALTOMTIGUIKNG GUVEIONONG, 1 omoia KAvel O1kelo, amodekTO Kot 6ePAoTO TO SPOPETIKO, TO GAAO KOl TO LOKPWVO,
EVD GLYYPOVMG OLOTAADEL KOl EVIGYVEL IE TNV 0VASEIEN TV OUOIOTHTOV Kol TV SapopdV TI¢ a&ieg TOL SIOUOPPDEVOLY
v €bvikn TanToTTO.

X éva T€1010 TANIG10 0 YEVIKOG GKOTOG OV €lval 1) KATAKTNGON LOG KATAKEPUATICUEVNS YVAGTG OAANL 1] KATAKTNON
o0TaceV (ONG KOl GUUTEPIPOPDY GE UId. LETUPAAAOUEVT], TOADYAWDGCOT] Kot TOAVTOATIGUIKT Kowvovia. H dwudikacio
™G HaBnomng yivetor To GUUUETOYIKN LE CLUYKEKPLULEVOVG GTOYOVC Y10 TIV EKTEAECT TPOYPAUUAT®V OPACTG GTO GYOALKO
KOl OTO €VPVUTEPO KOWMOVIKO TEPPAAAOV KOI UE TNV EUTTAOKI TTOAWY YVWOTIKWY QVTIKEINEVWY, OTO TTAQICIO TG
OIETTIOTNMOVIKAG Kal d1aBeuaTikAG TTpooéyyiong. ‘ETal n diadikaaia Tng udbnong YETATPETTETAI OE HIa OIAdIKOTia OTTOU Ol
paBNnTEG KaAAIEpYOUV KAl aOKOUV KUPiwG TN 8€E10TNTA TOU «daBaivw TTwG va yabaivw» péoa ato Tnv TTpdgn, xeipiCOuEvol
TNV TTANPO@OpIa Kai TIG uEBGBOUG TTPOCEYYIoNG, TTPOCGRACNG, agloAdYNoNG Kai a&loTroinang TnG TTANPo@opiag atrd TTOAAG
YVWOTIKA AVTIKEIPEVA.

210 TTAQiCI0 TOU GXOAIKOU TTPOYPAUUATOG PE TO HABNua TNG ayyAIKAG YAwooag, OTTwG Kal he Ta dAAa pabriuara,
I01AITEPA WE TIG EUKAIPIEG TTOU TTPOCPEPEI N DIABEPATIKA TTPOCEYYIon, SiveTal N duvaTdTnTa YIO CPAIPIKF) EVaOXOANCN UE
BépaTa KOIVWVIKOU TTEPIEXOUEVOU Kal YIQ TOV GUVOUAGUO TTANPOPOPIWY aTTd TTOAAG yvwoTIKA TTedia. EmdiwkeTal €101 n
YEVIKA TTaIBEIA, N KOIVWVIKOTIOINON TwV hadnTwv Pe To YAWOOIKG pddnua aAAd kal n oAGTTAeupn KaAAIEpyeld TG
TTPOOWTTIKOTATAG TOUG PE OTOXO TOV EYYPANPATIONS KAl TNV TTOAUTTONITIOUIKY) ouveidnon.

EidIkéTepa, EMOIWKETAI N YAWOOIKY TTAIBEIQ KAl N ETTIKOIVWVIOKI IKAVOTNTA.

FAwooikn TTaideia

Me 10 YAWOGOIKS pdbnua emdIwKeTal va TTITEUXBOUV Ta £ENG:

- H emékTaon Tou £TMIKOIVWVIAKOU OpifovTa TwV gadnTwy TTépa atmd autdv Tng SIKAG TOUG YAWOOIKNAG KOIVOTNTAG.

- H xpnoiyotroinan piag d€UTeEPNG YAWOOAG yia va WAXVouv, va avakaAUTITOUV Kal va KataAafaivouv TTAnpo@opieg
OXETIKEG JE TIG AVAYKES KAl TA VOIAPEPOVTA TOUG KaI PE YVWHOVA TNV ETTIKOIVWVIA.

- H duvatdtnta va avayvwpicouv Tnv aia kar GAAwv TpOTTWwY 0pyavwong TNG OKEWNG, EKPPOCNG TWV EUTTEIPILV KAl
AgIToupyiag oTIG DIATTPOCWTTIKEG OXETEIG E ATOA TOU id10U GAAG KAl GAAWY TTOAITIOTIKWYV KQI KOIVWVIKWY OXNMATICUWY.
- H avatrtuén tng Baoikng 6€€16TNTAG «pabaivw TTWG va Habaivwy, NECW BIWPATIKWY EUTTEIPIWV.

- H avdmrtugn tou emimTédou NG «YAWOOIKAG ouveidnong».

- H duvardétnta va Asitoupyei T0 ATOPO WG «ECAlWV» AVAUESA O€ JOVOYAWOOIKA ATOUA KAl OUAOEG.

- H dieupuvon Tou @dopartog Twv poAwv TTou avaAauBAavouv o€ TTEPIOTACEIG ETTIKOIVWVIAG XPNOIYOTTOIWVTAG TNV &Evn
yAwaooa.

- H yvwon kai n éuueon eptreipio GAAwY TTOMITIOTIKWV BEOUWYV, KAVOVWY, agiwv Kal GUUTTEPIPOPAG.

Emmkoivwviakn IkavoTnTa

H IkavoTnTa £0TW KAl YIQ GTOIXEIWAN ETTIKOIVWVIA PIE HECOV TNV AyYAIKA YAWCOO GNUaivel 0TI TIPETTEL
- Na atmoktnBouv Bacikd TTANPOQOPIAKG OTOIXEIO KOBWG KOl GUYKEKPIMEVEG 1 a@nPEnUEVES EVVOIEG TTOU aQOpoUV OTn
o Kal aTNV ETTIKOIVWVIOKA AgIToupyia TnG £€vng yAwooag, o€ axéon Pe TNV EAANVIKA aAAG Kal uE GAAEG E€veg YAWOOEG.
- Na avattuxBouv

a. OTTOOEKTIKEG OEEIOTNTEG TTOU EEUTTNPETOUV TNV TTPOCANYIN UNVUPATWY, T OTToia PETadidovTal dIapéoou OUVTONWY
I KOl EKTEVECTEPWY KEIYEVWYV YPATITOU Kal TTPOPOPIKOU AGyou.
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B. TTapaywyikég Oe€IOTNTEG TTOU €EUTTNPETOUV TN PETAdOON PNVUMATWY O€ OUVTOMA N KOl EKTEVECTEPA KEiEVA
yPaTITOU Kal TTPOPOPIKOU Adyou.

y. 0€€10TNTEG GUVOIOAAQYAG TTOU €EUTTNPETOUV TNV AUECN avTaAAayr MNVUPATWY PETAEU OUO 1 TTEPITOOTEPWV
ATOPWV.

0. oTPATNYIKEG ETTIKOIVWVIOG TToU BonBouv Tnv €TTITEUEN ETTIKOIVWVIOKWY GTOXWV.

€. N IKAVOTNTA AVAYVWEIONG KATTOIWY CNPACIOAOYIKWV-TTPAYUATOAOYIKWY SIAQOPWYV KAl OPOIOTATWY O OPIOHUEVES
TEPIOTATEIS XPriong TNG £EvNG Kal TG UNTPIKAG YAWOTAG.

oT. 6e€16TNTEG TTAPAAANANG XPrIoNG TNG &EvNG Kal UNTPIKAG YAWOOAS KABWG KAl HETAPOPA INVUPATWY atrd Tn pia
yAWooa otnv AAAn, ge TPOTTO KATAAANAO VIO CUYKEKPIPEVEG ETTIKOIVWVIOKES TTEPIOTATEIG.

H d1aBspatiki TTpocéyyion Ba TTPooPEPEl AUBEVTIKES ETTIKOIVWVIAKEG KATAOTATEIG TETOIEG OTTOU N TTAPAAANAN Xprnon
TwV YAwoowv Ba yivetal ye apiooto Kal QUOIKG TPOTIo, Pe Afova TNV KaAUTepn €TTIKOIVWVIa yia TTAnpo@oépnaon,
afloAdynon TnG TTANPoOQopPIag, Kataypagr Kal TTapouaiacn 0ed0NEVWY ATTO TTOAAEG YVWOTIKEG TTEPIOXEG Kal ATTO TTOAAG
daropa, TnG idlag A GAANG Xwpag.

270 TTAQiCIO TOU EYYPAPPATIONOU, TG TTOAUYAWGCTIag Kal TNG TTOAUTTOAITIGMIKOTNTAG, Ol JaBNTEG TOU ANUOTIKOU Kal
Tou [Nupvaagiou Ba TTPETTEl va avaTrTUEouv oTadIakd TIG TTAPAKATW OeEIOTNTEG:

- MpooANTITIKEG KAl TTAPAYWYIKEG OEEIOTNTEC AOYOU OTTWG:

- Katavonon kai Trapaywyr] ouveXxoug Kal GUVEKTIKOU TTPOQOPIKOU Kal YpaTrToUu Adyou
- Katavénon kai xprion YAwCOIKOVONTIKWY EVVOIWV

- MapaywynA AeKTIKWV TTPAEEWV

- ZTPATNYIKEG MABNONG Kal ETTIKOIVWVIOG

- Ae€16TNTEC TTAPAAANANG XPAONG TNG MNTPIKAG Kal TNG £EvnNg YAWCOoag

- Ae€16TNTEG AVATITUENG TTOAUTTONITIOUIKAG OuveEidNoNg

O1 6€816TNTEG QUTEG TTEPIYPAPOVTAI AVOAUTIKOTEPO GTOUG TTIVAKEG TTOU aKOAOUBOUV.

IIpotewvopeva droBepatikd oyéda spyaoiug3

Ofpa: Bloypagia gvog emotipova (1] Prhoc6@ov). Opydvoon ATOUIK®OV Kot OLASIKAOV EPYOCIOV He OEna
TNV TEPLYPOPT] TNG ETOYNG KATA TNV omoia £{nce 0 emoTHovaS | PAOcopog. Eneéepyacia, avaivon 1
Kot petdopaon EEvov KeyWévav oyetikav pe 1o Béua. Emloyr ovykekpyévov otoyeiov ond Tig
Oewpiec tov Proypagovpevov. Kataypoaer ototyelov emnayyeAlatikng mopeiag and ta Ploypagikd.
Ogpemdeig orndepatikég évvoreg: Xmpog — Xpovoc, Metafoin, EEEMEN, [Toationdc. Ilpoektdoeig
otV lotopia, Pvowcég emotnueg, ZEIL
Oépa: Dvokd powvopevo — Kpatoroyikéc XovOnkes. Opydvmon aTopK®Y Kot OUASIKOV EPYOCIOV IE
Oépa v perém tov euoikdv eawvopévev. To kAiipa ™ EAAGdag — Evponng. Iepiforioviucég
oAayés. Emppoég otov dvBpomo. Kataypagpn koptkdv @aivopéveov — emidpdoelg otn yAwpido kot
navidoa. Erayyéipato mov oyetiCovion pe 1o 0épa. Oporoyio. Ogpe@ocls owodepotikés vvoleg:
Xmopog — Xpovog, Metapoin, EEEMEN. [poektacserg oty Iotopia, ['ewypapio, Pvoikég emotnpeg,
Y EII, ITepBarrovtikny Exnaidevon, Eéveg 'hwooeg (INahiwcd, [Neppavikd, «.a.).
Ofpa: Mikpég Ayyehieg amd epnuepioes. Opydvoon ATOMK®OV Kol OLAOTKAOV EPYACLOV UE BENA T PLEAETN
NG SNUOGLOYPAPIKNG YADGGAG TOL apopd OEpata epyactokd Kot KOvmvikoowovoutkd. Meiétn ayyelmv
oL oyeTilovTan pe TV TANPOEOpM oM Kot eVpeoT epyacioc. Xovtacn pikpng ayyeiag. Tagivounon
enayyeALATOV GE GYEon Ue TIS 6moLdEs. Kataypapn tTwv TposovImy Tov amattodvTal yio TNy KAAvY
ovYKeKPEVOV Bécewv epyaciag (Tpogid Tmv orovdactav/ epyalopuévav). Ilpoceopd kot {ntnomn oty
ayopd epyaciog.
3. MeBodoAoyIkéG TTPOOEYYIOEIG
A. BaOIKEG TEXVIKEG OIOOKTIKAG
MNa 10 oxedloopd TwWv JIOAKTIKWY OIadIKACIWY, PE OTOXO TNV KATAKTNON TNG YAWOOAG o@eiAouphE va ouvUTTOAOYICOUE TO
palnaoiakd eTmiTedo Twv TTAIdIWY, Ta 1D1AITEPA EVOIAPEPOVTA TOUG Kal To eTTiTTed0 YAwooopddeiag. H xpron diagopeTikwy peBodwv
KAl Ol BIAPOPETIKEG OTPATNYIKEG BIBACKAAIAG Bivouv OTIG BEPATIKEG TTEPIOXEG KAl OTIG YAWOOIKOKOIVWVIKEG €VVOIEG TN SUVAUIKA va
dnuioupyolV KivnTpa OTOUG HaBNTEG Kal OTIG HABATPIEG VO CUPUETEXOUV EVEPYA OTIG EKAOTOTE dpaOoTNPIOTNTES. 'ETOI XpNnoipgoTToloUpe
OIAQOPEG TEXVIKEG, €iTe KaTEUBUVOUEVES (OTTOOTABION, ONUEIWOEIG, ETTAVAANWN, QVTIYPO®H, PEYOAOQWVN avayvwaon, Xpron tng
MNTPIKAG YAWOOTAG, OUYKPION YE TN UNTPIKH YAWooa Kal AAANEG YAWOOEG) €iTe eAeUBePES Kal dnpIoUpYIKES (TTalyvidia, dpapaToTroinon,
eAelBepn Exppaon).
H cuotnuartikn xprion diaAdyou o€ OAEG TIG dpaaTnPIOTNTEG €ival N oudia TNG evepynTIKAG NABNONG Kai oI GulNnTAOEIG O TTUPAVAG
NG d1aBepaTikng Tpootyyiong. H AyyAikA YAWooa, yevikd, divel TNV EUKAIpia yia EVEPYO CUPMETOXI ME TIG KOTAAANAES EPWTATEIG, YIA
TTEIPANATIKEG TTPOCEYYIOEIS OTA BEPATa Kal yia diepelivnan oTOXWV Kal TNV €AoY KATAAANAwvY péowv. H xprion tou diaAdyou o€
MIKPEG 1] HeYAAeG ouddeg aokei Ta TTaIdIG 0€ BEEIOTNTEG TTPOPOPIKAG ETTIKOIVWVIAG Kal O€ BEEIOTNTEG XEIPIOPOU TNG AAANG yVWUNG.
B. NwaooikéG — pabnoiakég dpacTnpIOTNTESG
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Me oT1éX0 Tn PHaBNGCIOKEVTPIKH TTPOCEYYION, Ol YAWOOIKEG BPACTNPIOTNTEG OTIG OTToiEG KAAEiTAI va dladpapaTioel KATTolo podAo o
poBnThg Ba Tpétrel va 0dnyouv aTn yvwon wg pabnaiokr euteipia. Me tnv €vvola auth ammoteAoUv yabnoiakég dpacTnpIOTNTEG Kal
OKOTTIJO €ival VO avTATTOKPIVETAI N KaBepia g opiouéva TOUAAXIOTOV OTTO Ta TTI0 KATW KPITAPIA.

XapaKTNPIOTIKA TNG HaBnalakng 6pacTnpIdTnTag
- Na dnpioupyei KivnTpa yia Tn CUUPETOXN TwV HaBnTwy oTn YAWOooIKr dpacTnpidtnTa.

- Na oToxevel atnv avarmTuén Siapdpwy TUTTWV PHaBnoIaKWY IKAVOTATWY, WOTE va BonBriael aTnv oAGTTAeupn avatTuén Tou Yadnth.
- Na dnuioupyei ouvBnkeg 61 HOVO YIa OTOMIKN Epyaaia aAAd Kal yIo CUVEPYOaTia TwV JabnTwv Katd Celyn Kal opadeg £T01, WOTE va
divetal n duvaTodTNTA AVATITUENG TWV KOIVWVIKWY KAl OPYAVWTIKWY OEEIOTATWY TwV HadnTwv.

- Na evepyoTroiei TIG DIAPOPETIKEG OTPATNYIKEG HABNONG TWV PHABNTWV.

- Na mpow8ei Tn vonTikr) avdamtuén kai Tnv opydvwon Tng okEWNG.

- Na emITpETTEl, OE OPICUEVEG TTEPITITWOEIG, AUCEIG EEAPTWHEVES aTTO TIG BEEIOTNTEG KAI TIG OTPATNYIKEG TOU KABE pabnTn.

- Na Bagciletal oTnv autevépyeia Tou padnTn.

- Na mpoadiopilel TIG TTapapéTPOUG TTOU XOPAKTNPIJOUV TO ETTIKOIVWVIOKO YEYOVOG 0TO OTToio Ba euTTAaKOUV oI pabnTég.

AopA TnG dpacTnpIdTNTAG

>xediagovTag TNV kKGBe dpacTnEIATNTA, 0 dSNUIOUPYOG OKOTTILO Eival VO £XEl ATTOQACITEI WG TTPOG Ta £EAG:

a) MNoiog ival 0 aTdx0G TNG dpacTnPIOTNTAS (TT.X. YIa TTapouaiacn ) PTTESWOTN KATTOIOU YAWOGTIKOU PAIVOUEVOU, VIO VO EVTOTTIOEI
0 paBnTtAg TNV KUpIa 16€a 0’ éva Keipevo, yia va emAUCEl KATToI0 TTPOBANUA ) va TTAPOUCIACEl TO TTPOIOV PIOG CUVOETIKNG Epyaaiag
K.ATT.).

B) Moo €ival To TTEPIEXOUEVO TNG SPACTNPEIOTNTAG (TT.X. YPANMATIKOG Kavovag, AEIToupyia TNG YAWOOAG K.ATT.).

y) Moia diadikacia atraiteital yia va TTpayuatotroindei n dpactnpidtnTa (1T.X. ME AVAKANGCN Kal JETAQOPA OTOIXEIWY TTOU €XOUV
0100x0¢i, pe avaAuan dedouévwy, Pe BAON CUYKEKPIUEVEG DEEIOTNTEG TOU PHOBNTA K.ATT.).

0) Katw atrd toieg ouvBnkeg Ba Trpayuartotroindei n dpacTtnpidtnTa (eav Ba TTpayuatoTroindei .. TNV TGgn — aTOUIKA A O€
0oPAdEG, WG Epyaaia aTo OTTiTI, WG ouvepyaaia pe AAa TTaidid, pEow Tou dIAdIKTUOU ) WG EEWOXOAIKN dpaaTnEIOTNTA K.ATT.).

TdTT01 paACTNPIOTATWY

O1 TpeIg Baaikoi TUTToI OpaACTNPIOTATWY Eival o1 EENG:

a) AoKACEIG Hop@oAoyiag Kal YAWOOIKWY AEITOUpyIwV: ACKACEIG PE ETTIKEVIPO TO TUTTIKO TNG YAwaooag, TG de€IOTNTEG TTOU
ATTAITOUVTOI IO TNV KATAVONON Kal TNV TTapaywyr YPATTIToU Kal TTpo@opIKoU AGyou, TIG OTPOTNYIKEG ETTIKOIVWVIOG TTOU avaTTTUOOEl O
paBnTrg.

B) Aoknoeig oxnuarotroinong: ACKACEIG TTOU OXNUOTOTIOIOUV TO AGYO, TI.X. O€ TIVAKEG AVTIKOTAOTOONG, QAVTIOTOIXATEWY,
KOATNYOPIOTTOINOEWV K.ATT.

y) Emkoivwviokég dpaoctnpidtnteg: Kupiwg PEOW Twv OUVOETIKWYV €PYACIWV Ol dpacTnPIOTNTEG ATTOKTOUV TTOAAQTTAG
XOPOKTNPIOTIKA Kal ETTITTAéOV aoKOUV Ta TTaidId 0Tn YAWOOO Kal O€ ETTIKOIVWVIAKEG OEEIOTNTEG OE OTOUIKO KOI GE OMABIKO ETTITTEDO.

I. Npooeyyioeig CUVBETIKWV gpyaciwv

H 1m0 dnuioupyikh TTaIdaywyikr) TTPOoEyyion TNG &évng YAwooag, Kal 81 JOvo, gival ol CUVBETIKEG epyaaieg (proj-ects). Me auTtég
01 HaBnTéG ouvEIBNTOTTOIOUV TNV KOIVWVIKOTTOAITIONIKA S1doTacn TG YAWOOdG, BILOVOUV VEEG EUTTEIPIEG KAl AVAKAAUTITOUV YVWOEIG,
avaTITUoo0oUV PEBOBOAOYIKEG KOl EPEUVNTIKEG IKAVOTNTEG, HABAiVOUV va XPNOIPOTTOIOUV TIG VEEG TEXVOAOYIEG, ATTOKTOUV TTPAYHATIKN
EUTTEIPIA TOU KOOUOU, (ouv TNV TTOAUTTOAITICHIKOTATA Kal Biwvouv Tnv TToAuyAwaoaoia kal, Bacikd, podaivouv va €TmKoIVwvouy,
XEIPICOUEVOI TIG aVTIBEDEIG Kal TIG UYKPOUOEIG Toug. Na va AsitoupyRael o oxediacudg, n SIaTTpay ATEUCT KOl N ATTOTEAEGUATIKOTNTA
€vog project TTpéTTel va katavoriooupe Tn Siadikagia TTIAOYNG TOU KOIVOU BEPATOG, TIG TEXVIKEG TNG ETTIAOYAG, TOUG TPOTTOUG dlaxEipiong
TOU B£UaTOG yia va ££a0@aAiCOUNE TNV EYKUPOTNTA TOU ATTOTEAETUATOG, T SUVAUIKA Tou SIGAGYOoU Kal, TEAOG, TNV ETTITAKTIKF avAaykn
OIKTUOU avTaAAAYWYV PE OXOAEIO TNG XWPAG I AAAWV XWPWV.

H emAoyr| Kolvou B€paTog aTTaITEl TN CUVEPYQTia EKTTAIBEUTIKWY Kal padnTwv. To B€ua TpETmel va avTavakAd TiIg avaykeg Kal Ta
evOIAPEPOVTA TWV POBNTWYV Kal va £XEI KOIVWVIKO XApaKTAPA, WOTE VO GUVOEEI TO OXOAEio Pe Tn (wr). @éuata, OTTwG TT.X. N
OIKOYEVEIQ, OUVOEOUV TNV &évn YAWOOoa pe KAAOOUG OTTWG N yewypagia, n I0Topia, N KOIVWVIOAOYia, n OIKovopia, n wuxoAoyia kai
SIAPOPPWIVOUV pIa VEA ATTOWN YIA TOV I0TOPIKO, KOIVWVIKO Kal OIKOVOUIKO pOAO TNG OIKOYEVEIAG OTO £0W Kal 0TO aAAOU, OTO CrjPEPA
Kal aTo XBeg, 0To id10 KAl TO JIAPOPETIKS.

O kaTayIouog 1I0eWwV PETAEU TWV CUPMPETEXOVTWY, OI OAAETTAAANAEG OUVBECEIG TWV ATTOYWEWY, N ouadoTroinon €ival PEPIKEG
TEXVIKEG ETTIAOYNAG OPATWY, YIa Ta oTToia | Ba guvePyaoToUv 01 EKTTAIOEUTIKOI BUO 1| TTEPIGOOTEPWYV AVTIKEINEVWYV A Ba eTTIAgyEi Eva
TPOYpaAppa dpdang 61Tou 6A0 To oxoAgio Ba euTTAaKE e TN SIOTTAOKA OAWV TWV YVWOTIKWY AVTIKEINEVWY, OTTWG YIa TTApAdEIyUa n
SlapépPwon povadag avakUKAWONG 0To OXO0AEio.

H evepynTikr pddnon péow NG ogadoouvePyaTikhg dIdAoKaAiag atroTeAE Tn povadikr KatdAANAn oTpaTtnyikr yia TNV UAoTToINaN
NG d1aBePaTIKAG TTPOCEYYIONG, Kal 61 uovo. H epyaaia oTig opadeg BonBbdel Toug abnTég va avamTugouv SeEIOTNTEG KAl GTPATNYIKEG
Olgpelivnong, avaykaieg yia tTnv autévoun padnon. Autr eival pia diadikacia 61Tou Ta TTaudId TTpoBAnuari¢ovral, Treipapari¢ovral,
uTT0B€TOUYV, BIaKIVOUVEUOUV AUCEIG Kal TTPOTACEIG, ETTAANBEUOUY Kal EQapudlouv, oTnEIfOUEVOI O€ TTPONYOUNEVEG EUTTEIPIEG KAl GTOV
aTopIko puBud. Etiong diveral eukaipia yia Tn BIwPaTIK HaBnon péow Twyv oxediwv epyaciag, 0TTou dokiuadovTtal oTAEIG Kal agieg,
eAéyxovTal avTiBEaeIg Kal dlaxelpifovTal ol GUYKPOUTEIG, apou 0 OTOXOG €ival n emmTuxia Tng dpdong, 6TTwg Tnv £xouv Adn opicel. H
ouAoyIKN €TTEEEPYQTia, N OAOKARPWAN KAl N AVOKOiIVWOT €ival QUTOOKOTTOI KA KOIVWVIKOi GTOXOI.

TéAog, TTpémrel va Eavartoviooupe TTwg n AyyAIKr YAWood, wg @opéag TTOAITIGPOU Kal TTAnpogopiag, fonBdel anuavTikd oTn
O1a0gpaTIK) TTPOCEYYION Kal WG OXNUA YVWONG KAl WG HECO ETTIKOIVWVIAG, YE TNV TTpdoBacn o€ TTOMITIOTIKG ayaBd Kal ye Tn xprion
TEXVOAOYIKWV PECWY, TT.X. OIadiKTUO.

A. AikTuo avtaAAaywv

Méoa oTo TTAQICIO HIaG TTEPIOXNAG, MIAG XWPAs A Tou KGoWou 6Aou n aviaAlayn padntwv atroTteAei évav Bacikd peBodoAoyikd
€PYOAEIO pE TO OTT0I0 E€ac@aAieTal N AUEDN ETTIKOIVWVIA, N avTaAAayr atrOWewy Kal TTOAITIOPOU KAl N ouvepyaaia Tavw o€ Béuara
KOIVOU evdla@épovTog. H diegaywyn Kovwv projects peTagl oxoAciwv @épvel Ta TTAIdIA QVTIPETWTTIA PE TO QUOIKO KAl KOIVWVIKO
mePIBAANOV Kal €0TIAEI TNV TTPOCOXN TOUG OTNV KATAVONGON TNG dOUNG Kal TOu TPOTTOU AgIToupyiag avaAoywv cuoTnudtwy, Bonbd
TV QUECN OUuvEPYOOia Kal Ta eKTTAIOEUEI OTNV OTTO KOIVOU QVTIUETWITION TTPORANMATWY — BepdTwy, XWpPIig 6pla YEWYPaPIKA Kal
TOAImoTIKA. O1 avtaAAayég pdhioTa o€ emitredo TaIdIWV TTPowBouUV afiooTa Kal QUOIKA ThV ETTIKOIVWVIO O€ €TTITTEOO OIKOYEVEIAG,
oTréTE TO EEVO YiveTal OIKEIO KAl TO AyvwoTo yvwoTd. ‘Exoupe £101 pia SIATTONITIOUIKA eKTTAI®EUOT OTIG TTPAYUATIKEG TNG SIOOTACEIG.

E. H diaBepatiki didoTtaon
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APPENDIX 111
English 5" Grade Pupil’s Book Sample Pages

READY FOR ACTION

N0 0000044 z Ll

In this unlt: « We read about ways of loving our planet
v We write about ways we can protect
the environment in our neighbourhood
v We listen to ways we can reduce waste
v We speak about what not to do when we are in a place like
Zagorochoria

il

3 i Al
Y,

Listen Bo #he problemes and medeh with solvsions.

I'm going
to recycle paper and
glass from now on.

If we all do our best,
& our planet will survive.
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Lesson 1 | AN AMBITIOUS CLASS PROJECT |
@ er0-N »

What does this sign tell you? Where can you find it?
You can check your ideas in the following website: www.greenpeace.gr

@ LISTENING |

1. Mark is back at home. Listen to the conversation that Mark and Kostas are having today. What
are they talking about?
2. Listen again and see which of these sentences are true (T) and which are false (F).

1. Kostas is busy today because he’s studying.

2. Their teacher asked them to think about ways they can save
the environment.

3. They're going to organize a project on recycling.

4. They're handing out leaflets and brochures about recycling
tomorrow evening.

5. Mark is thinking about trying it out with his classmates.

@ +crivG out actviry Y

Your teacher has told you that one way of saving our environment is by not prodicing so much
rubbish. Imagine you and your partner are Mark and Kostas. Which of the following actions could you
take? The teacher will provide you with a model or alternatively you can create one of your own.

OO oo d-
O g dm

Ways to produce less rubbish

* Re-use books and notebooks ¢ Re-use plastic bags for shopping at the supermarket
» Use re-chargeable batteries ¢ Buy water or refreshments in glass bottles which
can be recycled. ¢ Check if the package of the things you buy is environmentally
friendly - i.e. can be recycled.

Enrich your conversation by using expressions like:
One thing | could do is ...
Another thing i ...
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@ rovice For THE HOME A

o Now write down clearly as many of the recommendations you came up with in Activity C.

e Take them home and discuss with your family.

e By the end of the school year report back into class on how many of these you and your family
were able to do.

% If you want to find out more about recycling, check the websites included in the Appendix, page 140.

Study the following examples to see how we can talk about

A) PLANS AND INTENTIONS
Kostas is going to try to persuade his friends and neighbours to take recycling seriously.
What are you going to do to help save our planet?

I'm going to collect paper, glass, aluminium and plastic for recycling.

B) ARRANGEMENTS
We’re handing out leaflets and brochures tomorrow.
I'm meeting my schoolmates later on today. We're going to the sports centre to play handball.

C) PREDICTIONS AND HYPOTHESES IN ENGLISH

I think I'll try out your idea with my family.

1 believe things will be much better in the future.

If my plan works out, we’ll manage to do something about our future on this planet.

% You can also study DISCOVER GRAMMAR pp. 155-157.

@ Lsenne [=

Listen to what a British child is saying to the local reporter
about a campaign his school is organizing. As you listen, try to
take notes. In the spaces below write A. for intentions, B, for
plans, and C. their predictions. Discuss with your clasemates
and decide if you could also do the same at your school

1. ... collect money for class trip.

D oo put bins to collect used paper

B bring old newspapers and magazines
/4 — manage to get the money needed.

Pupil's Book » UNIT5 - » Lesson 1 / 6
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@ ouiz: “WHAT A WASTEP

Work with your partner and find how much energy will be saved if you decide to apply your plan at
school. Try to make the calculations. Here are the facts you need to take into consideration:

For the production of 1 tonne (1.000 kg) of paper we spend :
1) 4.000 kg of wood 2) 40.000 litres of water 3) 7.000 kWatts of energy

Can you work out how many trees, how much water and how much energy we waste in Greece if we
think of the 700,000 tonnes of paper we send to the landfills each year?

700,000 tonnes of paper= 4} ..o, kg of wood
D) I " litres of water
e kWatt of energy

@ rorrolio @

e Use all the ideas mentioned in the activities above to write a letter to an English-epesking friend
of yours letting him or her know about the environmental work you are doing in your school.

e lnclude all information you think is necessary as well as pictures, photos and drawings.

@ Let your partner check what you have written.

e If in difficulty you can ask your teacher for help.

e Then re-write it following any comments made. Your letter may start and continue as follows:

Hello, there!

How are you? Are you doing anything special at school this month?

Well, | must tell you I'm very proud of my school and myself because we're carrying out a
recycling campaign. Let me tell you now a few things about it.

We're

We're also going to

Finally, | think that we'll

How about that? How do you like our work? Would you like to try
it with your class? Let me know as soon as possible.
Write back

| B4/ Pupil's Book » UNITS - » Lesson £
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Lesson2 | LET’S DO IT
@ 201 »

Do you remember Kostas’ class environmental project?

Besides giving information about recycling to their fellow pupils, Kostas’ class decided to do a survey about
pupils’ environmental attitude. Think of questions to ask your classmates.

@ r:=rone Y

These are some of the questions included in the pupils’ questionnaire. Read them carefully and answer
them to find out if you love planet Earth.

DO YOU LOVE OUR PLANET?
Let’s find out together. Remember to be honest!

1. Do you turn off the light when you leave your bedroom?

a. Yes, always b. Sometimes c. No, | don't.
2. How do you usually go to school?
a. By car b. On foot c. By bus
3. What do you usually do with your rubbish from a picnic?
a. | leave it there b. I putitin a rubbish bin c. | take it home
4. Do you use both sides of a piece of paper when you write?
a. Sometimes b. Never c. lusually do
5. Do you ever use recycled paper?
a. What's that? b. Usually c. Sometimes
6. What do you usually do if there is rubbish on the beach?
a. ltake itand put it b. 1 leave it on the beach c. [ throw it in the sea
in the litter bin
7. Do you buy plastic cups, knives or forks?
a. Yes, | do. | hate washing up b. Sometimes c. No, never
8. Do you watch environmental programmes on TV?
a. No, never b. Very seldom c. Yes, always
9. Do you leave the water running when you brush your teeth?
a. Yes, | do. b. Sometimes. c. No, never.
10. Do you take part in planting expeditions with your school or city?
a. Yes, sometimes. b. No, never. c. Yes, | usually do it
twice a year.

(Adapted from Myles, J. (2001) Holidays and Special Days in the USA and www.link2english.com)

Pupil’s Book « UNIT5 - « Lesson 2 / 65
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Check the answers in the Answer key to see whether your attitude to nature is positive or not.

Answer key

Question 1. a. 3 points b. 2 points ¢. 1 point
Question 2. a. 1 point b. 3 points c. 2 points
Question 3. a. 1 point b. 2 points c. 3 points
Question 4. a. 2 points b. 1 point c¢. 3 points
Question 5. a. 3 points b. 1 point c. 2 points
Question 6. a. 3 points b. 1 point c. 2 points
Question 7. a. 1 point b. 2 points c. 3 points
Question 8. a. 1 point b. 2 points c. 3 points
Question 9. a. 1 point b. 2 points c. 3 points
Question 10. a. 2 points b. 1 point ¢. 3 points

24-30 points: Congratulations!!! You are a friend of the Earth after all. Keep up the good work and try
to encourage other people to follow your example.

17-23 points: You take care of our planet, but not as much as you should. Why not try harder? Our
planet needs your help!

10-16 points: Well, I'm afraid your attitude to Earth is not friendly. You must try hard to protect nature.
After all, you belong to nature. Have you ever thought of that?

@ scranGawrmne 50| 1

In small groups decide how you can organize a small project to inform pupils in other schools
around the world about environmental problems in our town/city/country. You must think of 2 or 3
activities that you can prepare with your partner and make a list. By the end of the school year
report back into class on how many of these you and your family were able to do.

Stages:

e Choose your team
» Decide on the issues and write them down clearly
» Decide on what information you need to gain a better understanding of the problems
 Decide where you will find this information
« Elicit possible and achievable(!) solutions to the problems
e Choose solutions
 Think of who will outline and present the solutions
» Decide on who will prepare the presentation
 Decide on what realia you will need for the presentation
(photos, newspaper cutouts, poster, leaflet, short video, drawings)

66 / Pupil's Book « UNIT5- « Lesson 2
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e

\. Project title:

Monday We are

Tuesday

Wednesday

Thursday

Friday

Saturday

Sunday

%a See Appendix, page 140, Activity A for an alternative speaking task.

@ ustennG =

Kostas and his father are taking to people who are taking part in a2 CLEAN UP GREECE (www.
cleanupgreece.org.gr) summit meeting for the environment organized in Athens. Listen to some tips
that one of the participants offers to Kostas. He believes that people should follow them when
they go shopping so they can reduce waste. Fut a tick o next to the pictures which are positive
advice or a cross X next to negative action.

BaAte £va Hixraxe
__om 2wy oag

" Kostas

s+ ANABEQPHITE
¥y < THITAZHIAL
wwr IA TOTNEPIBAAAOR

Create a slogan and put it up on the classroom wall.

Pupil’s Book = UNIT5 - « Lesson2 /67
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Study the following sentences to see how we can talk about

a) abilities

1 can speak English.

Dogs and rhinos can swim but elephants or cats can'’t.
We can plant trees to make our neighbourhood prettier.

b) obligations
People must obey the laws of their country.
We must do everything we can to help the Earth survive.

¢) how we can give advice in English.

You should write on both sides of a piece of paper so as not to waste any paper.

What do you think | should do?

1 think you should study harder to get better marks at school.

You shouldn’t be so rude to your granny, Clarice! She’s an elderly person and deserves your
respect!

@ AR 0r GROUP WORK (XS

o Work in pairs or groups and prepare posters using ideas from this unit or your own ideas about
environmental protection.

o Discuss with your fellow pupil or pupils and decide what to include in your posters and why.
You may use the expressions in the Grammar Focus to decide upon action that is apsolutely
necessary (obligation) or action that is worth taking (advice).

® You could also tak about environmental problems shown in the pictures below.

® You could also use your ideas from Activity C.
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@ reronG s writve (O

DIFFERENT COUNTRIES
DIFFERENT PROBLEMS RS
ONE SOLUTION

....ACT NOW!

text adapted from: www.panda.org/about_wwf/what_we_do/forests/about_forests/importance/
NN AU NN Y
Z

Mediterranean Forests

The Mediterranean is one of the most important regions in the world for its forests. These forests are
situated in an area between the European, African and Asian continents and are very important for their
biodiversity features - plants and animals.

RN

SN

But the Mediterranean forests are under threat. One of the most serious
threats is fires. This has caused serious problems in the area during the
last few decades. Other general threats to the Mediterranean forests are:

» Climate change
° Droughts and floodings
¢ Extensive building development

e Atmospheric pollution

Y

Z
’ﬁi\\\\\\\&\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\‘ﬁ

/k.\\\\\\\\\\\\\\\\\\\\\k\\\\\\\\\\\k\\\\\\\\\\\\\\\\\tx\\

Z

Task: Read the text, look at the photos and then make a chart listing country in the Mediterranean area and
problem and (where possible) solutions. Discuss with your partner.

A Lebanon

Violence and war
| destroys the natural
environment

ltaly
People cause fires

| Turkey

Too much lumbering
reduces forests

o Greece

. | Building development
2 threatens forests

Pupil’s Book « UNITS - » Lesson2 / 69
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o LEAD-IN »

Have you ever visited a forest? What can a person do and what cannot do in a forest? Think and discuss
with your partners.

@ SPEAKING & WRITNG [ 4

You want to send this photo to your friend in Australia who is going to visit Zagorochoria next
summer. Tell him what the problems are and what he should do when he is there. Make a list like the
one in the Activity F, page 69.

=

o LTRE L G
S EONIKOZ APYHOE BIKOY-AQGY |

* NATIONAL PARK | o8 AATOREYEAL i E02th 10 ki) (S

"VIKOS - ADOS"
Central Park |
of the Park }

£ 10 WAPEMA & KADE ALK ENPELL e
h rov ANTKEA 7oK Kooz BN
§ AEITOYPTIAZ TOY APYHOY

MY WORK CAN MAKE A DIFFERENCE! |

PROBLEMS ADVICE

@, For extra WWF guidelines on Zagorochoria, see Appendix p.141. Transfer these guidelines, which are
in Greek, into English and fill in the boxes above.

ARSI e

L BT A

S5

Work in small groups and imagine you are an English-speaking person who has moved to a new area
and finds that some things must change. Look at the following issues. Choose one isslie and prepare
a project. Use the ideas from this unit and write to the Mayor of your town/city.
lssues: 1. Flace recycle bins in public places 3. Organize a planting expedition

2. Place battery-disposal bins in public places 4. Any other ideas you may think of

Frepare a poster encouraging people to take the situation seriously. Make sure they become aware
of the problem and its solutions.

Finally, you can visit any of the websites mentioned in the Appendix and get information about
environmental issues, learn about other places that face problems and what's more do the quizzes,
fun activities, paint pictures and sing songs. Have funl

@y For a fun Recycling Board Game, go to Appendix, page 142-143.

70 / Pupil's Book » UNIT5- « Lesson 3
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APPENDIX IV

Sample of the Stories Slide Presentation

A Eeadalong S%ry from the
National Instase af Envirormentiol Heo¥ Scien

Nahoral Institules of Health
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ne morning Sharon woke up early. She wanted fo find the
environment, Her teacher, Miss Clark, had told her that
people need 1o keep the environment clean, But to keep it clean,
Sharon had to find it first. Since it was Soturday, she had plenty
of fime to look.

71
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hen she got out of bed, she decided to look under her bed.

It was dusty under there, But where was the environment?
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haron went 1o the window and opened it. She looked out at

the trees in her neighbor’s yord. Sharon smelled something o
little funny in the air like smoke. Maybe it wos from the old foctory
in town. It didn’t smell good. Sharon went into the hall. Ugh -the
smell of her dad’s cigareties. But if she was going to find the
environment, she’d better hurry up.
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/4

¥ | Scroll Down (1x Speed)

haron washed her hands and face and combed her hair,
She brushed her teeth and watched the water rush from the

faucet and swirl down the drain. Where did it all come from?
Where did it go?

She went to the kiichen, Her mom was washing strawberries.
Weren't they clean enough to eal?
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fter breakfast, she went outside to look. She hadn’t walked

far when she met Herman, a squirrel. He asked Sharon what
she was doing. “I'm looking for the environment. Have you seen it
out here2” Herman looked amused: “I haven't looked. But | guess if
you haven't found it inside your house, maybe you'll find it out
here.” He winked at Sharon, but she couldn’t think why.
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haron asked, “Where do you usually look for the environment2”
Herman said, “Oh, | don’t.” Sharon said, “Well then how do

you ever find it? And if you don't find it, how do you keep it clean2”
Herman said, “| don’t look because | don’t need to. The environment
seems to be everywhere we go.” Sharon looked to the right and the

left. She looked up. She looked down. She looked right at her feet.
“Where?” she said. “Where is it now?”
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erman said “You're working too hard. You've got fo sit

down.” Sharon sat. As if she might scare the environment
away, she whispered, “Where is it now?"” Herman said, “Take a
deep breath.” Sharon did so, and said softly, “There, now tell me

where the environment is.” Herman replied, “The air you just
breathed is part of it.”
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s haron sat up straight. “Do you mean I've been breathing

the environment all my life2” Herman flicked his bushy tail.
“Oh, yes. And did you drink any water? That's more of it. Did you
have, maybe, cereal and milk and fruit for breakfast?” Sharon began
to see.”My mom washed the strawberries!” Sharon said. “And what
about dad’s cigarettes and the dust under my bed2” Herman said,
“You've got it! The environment is everywhere you look.”
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% erman poked at acorns under a nearby tree and bit into one.
“These acorns are part of it. | must say, they taste pretty
good. The environment can help make us strong and healthy. But
sometimes it can make us sick. The environment is the air, the
water, the soil, and our food. It's everything around us.”
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s haron thought and thought. “I'll bet the sun isn’t part of the
environment!” But Herman said, “Oh, yes it is. A little sun
gives you a vitamin you need, Vitamin D. But you can get too much
sun. You can get a sunburn. You can even get badly sick from too
much sun. That's why we squirrels build nice deep, shady nests.
And though you don’t have anything as nice as a nest, at least

you have a house.”

80
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g tanding up and turning around and around, Sharon said,
“So, the environment is everywhere. In the sky and in the
ground. In the water and under the bed.” “And we can all help by
remembering that,” Herman said, “and by being careful about

what we throw out and where we put trash, and what we pour
down the drain.”

81
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i

s haron said, “Also, by washing our hands before we eat.”
Herman said, “That would be good. And by using things over
and recycling newspapers and paper bags-you could help your
mom do that. And by taking really yucky things like oil and old cans
of cleaner and paint to a special collection place. That's so they
won't make the environment dirty, leak into the water, and make us
sick, squirrels and people both.”
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haron said, “Gosh, that's an awfully big job to clean the
whole environment.” “That’s why it takes nearly everyone,
everywhere, all the time,” Herman said. “I'd better get busy then,”

Sharon said. Herman made a chattering sound to say goodbye
and scrambled up his tree.
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s haron walked along feeling the breeze on her face. The

environment was huge. It was the whole sky, the oceans,
the mountains, and all of the towns - all around the world. Keeping
it clean seemed like such a big job. Sharon thought it might take
all morning...or all day...or even all week.
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APPENDIX V
The Stories of the Designed Framework

15t Story: Sharon Finds the Environment!

From the National Institute of Environmental Health Sciences

National Institutes of Health

Part 1

One morning Sharon woke up early. She wanted to find the environment. Her teacher, Miss Clark, had told
her that people need to keep the environment clean. But to keep it clean, Sharon had to find it first. Since it
was Saturday, she had plenty of time to look.

When she got out of bed, she decided to look under her bed. It was dusty under there. But where was the
environment?

Sharon went to the window and opened it. She looked out at the trees in her neighbor's yard. Sharon smelled
something a little funny in the air like smoke. Maybe it was from the old factory in town. It didn't smell
good. Sharon went into the hall. Ugh-the smell of her dad's cigarettes. But if she was going to find the
environment, she'd better hurry up.

Sharon washed her hands and face and combed her hair. - She brushed her teeth and watched the water rush
from the faucet and swirl down the drain. Where did it all come from? Where did it go? She went to the
kitchen. Her mom was washing strawberries. Weren’t they clean enough to eat?

After breakfast, she went outside to look. She hadn't walked far when she met Herman, a squirrel. He asked
Sharon what she was doing. "I'm looking for the environment. Have you seen it out here?" Herman looked
amused: "l haven't looked. But I guess if you haven't found it inside your house, maybe you'll find it out
here." He winked at Sharon but she couldn’t think why.

Sharon asked, "Where do you usually look for the environment?" Herman said, "Oh, | don't." Sharon said,
"Well then how do you ever find it? And if you don't find it, how do you keep it clean?" Herman said, "I
don't look because | don't need to. The environment seems to be everywhere we go." Sharon looked to the
right and the left. She looked up. She looked down. She looked right at her feet. “Where?”” She said. "Where
is it now?”

Herman said "You're working too hard. You've got to sit down." Sharon sat. As if she might scare the
environment away, she whispered, "Where is it now?" Herman said, "Take a deep breath." Sharon did so,
and said softly, "There, now tell me where the environment is.” Herman replied, "The air you just breathed
is part of it."

Sharon sat up straight. "Do you mean I've been breathing the environment all my life?" Herman flicked his
bushy tail. "Oh, yes. And did you drink any water? That's more of it. Did you have, maybe, cereal and milk
and fruit for breakfast?" Sharon began to see “My mom washed the strawberries!" Sharon said. "And what
about dad's cigarettes and the dust under my bed?" Herman said, "You've got it! The environment is
everywhere you look."

Herman poked at acorns under a nearby tree and bit into one. "These acorns are part of it. I must say, they
taste pretty good. The environment can help make us strong and healthy. But sometimes it can make us sick.
The environment is the air, the water, the soil, and our food. It’s everything around us!”

Part 2
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Sharon thought and thought. "I'll bet the sun isn't part of the environment!" But Herman said, "Oh, yes it is.
A little sun gives you a vitamin you need, Vitamin D. But you can get too much sun. You can get a sunburn.
You can even get badly sick from too much sun. That's why we squirrels build nice deep, shady nests. And
though you don't have anything as nice as a nest, at least you have a house."

Standing up and turning around and around, Sharon said, ""So, the environment is everywhere. In the sky and
in the ground. In the water and under the bed."” "And we can all help by remembering that,” Herman said,
"and by being careful about what we throw out and where we put trash, and what we pour down the drain."”

Sharon said, "Also, by washing our hands before we eat.”. Herman said, "That would be good. And by using
things over and recycling newspapers and paper bags-you could help your mom do that. And by taking
really yucky things like oil and old cans of cleaner and paint to a special collection place. That's so they
won't make the environment dirty, leak into the water, and make us sick, squirrels and people both."”

Sharon said, "Gosh, that's an awfully big job to clean the whole environment." "That's why it takes nearly
everyone, everywhere, all the time," Herman said. "I'd better get busy then," Sharon said. Herman made a
chattering sound to say goodbye and scrambled up his tree.

Sharon walked along feeling the breeze on her face. The environment was huge. It was the whole sky, the
oceans, the mountains, and all of the towns all around the world. Keeping it clean seemed like such a big
job. Sharon thought it might take all morning ... or all day...or even all week.

The following link presents the story with audio and pictures:

https://www.youtube.com/watch?v=0yxsKSs8j9q

2" Story: PLANET EARTH

Short story by Carolyne Ardron

Part 1

Welcome to Planet Earth Museum, a museum where you can learn some interesting facts about the world,
we live in. ‘There are many amazing places on Earth. Who knows, maybe you’ll see them all one day!
Where shall we go first, children?’ ‘Forests!” Forests are home to over half of the world’s animals and
plants. Trees clean the air and produce oxygen for us to breathe. We destroy more than 36 football fields of

forests every minute and throw away thousands of trees in paper and card every day.

The oceans are home to millions of marine animals. They absorb the sun’s heat, transfer it to the atmosphere
and move it around the world. A lot of the rubbish we produce on land pollutes the oceans. Turtles mistake
plastic bags for jellyfish and die when they eat them.
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Part 2

At opposite ends of the world, the Arctic and Antarctic are freezing cold lands. It is so cold that the sea is
covered in ice. The fuel we use for energy makes the climate warmer. As it gets warmer, the ice melts and
the sea rises. The land disappears. Rivers collect rainwater and carry it to the oceans. Along the way, plants
absorb and clean the water so it is safe for us to drink. Farms and factories pollute the rivers with pesticides

and chemicals and every day we each flush about 50 liters of water down the toilet.

This is a green world, where people respect nature and live a long and healthy life. Wouldn’t you like to live

here?

Listen to this story https://learnenglishkids.britishcouncil.org/en/short-stories/planet-earth

3rd Story: The red moon

Short story by Pedro Pablo Sacristan

Part 1

There was once a little grey planet that was very sad. The people living there hadn't looked after it, despite
them having all the inventions and spaceships you could ever need. They had contaminated the whole
countryside so much with rubbish and pollution that there were no plants or animals left.

One day, a little boy was walking on the planet, when he passed a cave and noticed a small red flower
inside. The flower was very sick - almost dying - so the boy carefully dug up the flower, with roots, soil
and everything. Then, he started looking for a place where he could look after it. He searched all over the
planet, but everywhere was so contaminated that there was no place the flower could possibly live in. Then
he looked up at the sky and noticed the moon. It seemed to the boy that maybe the plant could survive

there.

Part 2
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So the little boy put on his astronaut suit, and climbed into a space ship. He put the little red flower in the
back, and off they went to the moon.

Far away from all that pollution - and with the boy visiting it every day to tend it - the flower started to
grow. The flower was so well cared for, that it had soon germinated, giving birth to others, and these other
flowers spread onto other flowers. Before long, the whole moon was completely covered with flowers.
That's why, whenever the little boy's flowers open up, for a few minutes the moon takes on a soft red sheen,
like a warning light. Maybe it's telling us that if you don’'t look after your planet, a day will come when

flowers will only be able to grow on the moon.

The following link presents the audio story with music and sound effects:

https://freestoriesforkids.com/audiostories/american-english/red-moon-audio-story-kids-music-and-sound-

effects

4 story: Sarah Plants a Seed

Short story by Elizabeth Trach

Part 1

At breakfast, Sarah saw that her mother was wearing overalls. That meant that she was planning to work in
the garden. "What are you planting today?" asked Sarah. "Today I will plant radishes and carrots," answered
Sarah's mother. "Would you like to help?" Sarah was happy. She wanted to learn more about how her
mother made vegetables grow. In the garden, Sarah's mother used a stick to make a line in the soil. "This is
called a furrow," she said. "It's a small ditch to hold the seeds." Sarah used the stick to draw a line near her
mother's furrow. She watched her mother open a packet of carrot seeds. "Now | will plant the seeds in a long

row in the furrow," Sarah's mother said. She carefully placed the tiny seeds in a neat line. "Can | help?"
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asked Sarah. "Carrot seeds are very small," said Sarah's mother. "Planting radish seeds is easier.” She

opened a packet of radish seeds and handed it to Sarah.

Part 2

Sarah picked up a radish seed between her thumb and index finger. It looked like a small tan pebble. Sarah
dropped her seed in the furrow. She picked up another and placed it into the dirt. Her furrow suddenly
seemed very long because the seeds were so small. Sarah's mother began to hum. Sarah liked the song. She
joined in, and the music made planting seeds more fun. When the seeds were gone, Sarah watched her
mother gently smooth the dirt over the furrow to cover the seeds. Sarah did the same to her seeds and patted
the soil in place. "Now it's time to water the seeds so they can sprout,” said Sarah's mother. She used a
watering can to soak the ground. "The water lets the seeds know it's time to grow. The seed will send up a
green stem where we can see it. It will also send down white roots underground to drink more water,"
Sarah's mother said. "When will they be ready to eat?" asked Sarah. "In about a month," said Sarah's mother.
"The small white root will grow nice and fat. The orange roots will be the carrots we eat. The red roots will

be the radishes." Sarah was very happy about her seeds. "I can't wait to eat our vegetables!"
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APPENDIX VI: Lesson Plans of the Story-Based Framework

A. — Description of the class

CEFR level: A1+

Learner’s profile: A 5"- grade mixed ability class of a State Primary School. There are 18 students, 9
boys, and 9 girls: aged 11.

Motivation level/ Attitude: The minority of the students, 4 out of 18, are considerably motivated
whereas the majority of the class are insufficiently motivated with 6 out of 18 having learning difficulties
(dyslexia). Thus, there are some discipline problems and some of the students hesitate to be involved in
the learning process and avoid doing homework or learning new vocabulary.

Lesson duration: 45 minutes

B. — Overall aims of the story-based lessons

1. Reading four authentic stories.
2. Increasing learner’s motivation and interest in English language instruction.

3. Teaching/ learning new vocabulary through the application of the story-based framework.

C. — Objectives

1. To teach new vocabulary in a contextualized manner through authentic stories.
2. To inspire and create positive attitude towards English language instruction and new vocabulary.

3. To provide learners with opportunities for vocabulary meaning-focused input and meaning-focused
output.

4. To promote collaboration through pair-work activities.
5. To learn to predict the contents of a story

6. To develop productive skills (i.e. speaking, writing) while using new vocabulary.

D. Other Details

Teaching aids/materials: Four authentic stories, copies of the worksheets for each student, whiteboard
projector screen and videos, classroom observation sheets for each teaching session and teacher’s notes.

Anticipated problems: Some activities might take longer than expected, there might be discipline
problems and distractions, learners may resort to L1.
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Lesson one: Sharon Finds the Environment (part 1)

Aim: By the end of this lesson students will be able to understand a person talking about the protection of
the environment and they will be able to participate in a discussion about it.

Procedure Objective Time
Pre-reading
1. T asks Ls to look at the pictures on To revise relevant vocabulary and activate | 2 mins
their worksheets and find the words these | prior knowledge.
pictures describe. T checks answers with
the whole class and provides key
vocabulary.
2. T engages students in a discussion To activate relevant schemata and 5 mi
about the protection of the environment. | knowledge. mins
3. T asks Ls to make intelligent guesses | To learn to predict the contents of a story
about the content of the story they are and to raise Ls’ interest. 2 mins
about to read.
While-reading
1. T projects the story with audio and To set the scene and present the story to Ls. | 10 mins
pictures on the board and asks Ls to read
it. T helps with new vocabulary.
2. T asks Ls to focus on the pictures of To _focus Ls’ interest on fqur key words 5 mins
. . which enclose the central idea of the story
their worksheets and to associate them and to engage Ls into a fruitful discussion
with the content of the story. T asks Ls to gad '
write one Key word under each picture.
3. T asks Ls to divide relevant vocabulary | To revise and teach relevant vocabulary. 10 mins
into four columns.
Post- reading
1. T explains the post-reading activity and | To consolidate new vocabulary related to 5 mins
asks Ls to complete the text with the the text.
missing words.
2. T asks Ls to check the answers in pairs. . 2 mins
To promote pair-work.
3. T checks answer with the whole class. . .
To revise and consolidate new vocabulary. .
i 2 mins
4. T assigns homework. .
To promote cooperation among Ls, to be 2 mins

involved in creative activities in order to
practice new vocabulary and to enhance
metacognitive knowledge.
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Lesson two: Sharon Finds the Environment (part 2)

Aim: By the end of the lesson students will have consolidated and practiced previously presented
vocabulary about the protection of the environment.

Procedure Objective Time
Pre-reading
1. T asks Ls what happened in the first To facilitate active participation and to 5 mins
part of the story. revise relevant vocabulary.
2. T asks learners to present their To activate relevant schemata and 5 mins
homework about the protection of the knowledge.
environment.
While-reading
1. T projects the second part of the story | To set the scene and present the second part | 10 mins
with audio and pictures on the board and | of the story to Ls.
asks Ls to read it. T helps with new
vocabulary.
2. T asks Ls to focus on the picture of To engage Ls into a fruitful discussion. 5 mins
their worksheet and to associate it with
the content of the story.
To revise and teach relevant vocabulary. 10 mi
3. T asks Ls to complete the gaps with mins
words related to environmental issues
which come from the text.
Post- reading
1. T asks Ls to watch a video about the To engage Ls into a discussion and to 5 mins
protection of the environment and then to | consolidate new vocabulary related to the
talk about its content. text.
5 mins

2. T asks Ls to tell their classmates which
of the ideas that the video presents, they
follow in their everyday routine.

To engage Ls into a discussion and to
revise new vocabulary.
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Lesson three: PLANET EARTH (part 1)

Aim: By the end of this lesson students will be able to understand a person talking about the parts that

constitute our planet and they will be able to participate in a discussion about its protection.

Procedure Objective Time

Pre-reading

1. T asks Ls to think of PLANET To activate relevant schemata and revise 5 mins

EARTH and bring images to their minds. | vocabulary.

Then, T asks Ls to look at the pictures on

their worksheets and find the words these

pictures describe. T checks answers with

the whole class and provides key

vocabulary. 5 mins

2. T engages students in a discussion To actlvatzprlor_ knowledge and to arouse

about our planet. interest and motivation.

While-reading

1. T projects the story with audio and To set the scene and present the story to Ls. | 10 mins

pictures on the board and asks Ls to read

it. T helps with new vocabulary.

2. T asks Ls to answer the questions ;(:ocz(i:ikitcforrgirs,e:esr:;or]n and to engage Ls | 5 mins

about the story. urti u '

3. T asks Ls to watch a video about

deforestation and to complete the gaps To teach relevant, new vocabulary. 10 mi

with the missing words in pairs. _ mins

To promote pair work.

Post- reading

1. T explains the post-reading activity and | To activate relevant vocabulary and prior 7 mins

asks Ls to watch a video about the knowledge.

pollution in oceans. T asks Ls to find a

suitable title for the story that the video

presents.

2. T asks Ls to check the answers in pair | To promote pair-work. 3 mi
mins

3. T assigns homework.

To activate relevant vocabulary and prior
knowledge, to promote speaking practice
and to enhance metacognitive knowledge.
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Lesson four: PLANET EARTH (part 2)

Aim: By the end of the lesson students will have consolidated and practiced previously presented
vocabulary about the protection of our planet.

Procedure Objective Time
Pre-reading
1. T asks Ls to answer a True/ False To activate relevant schemata and revise 5 mins
exercise which introduces the central vocabulary.
ideas of the story which follows. T
checks answers with the whole class.
2. T engages students in a discussion ;?earl'ztslt\/:;fj ;?Tr]lootri\farl(i)(\)/:/]ledge and to arouse 5 mins
about the Arctic and Antarctic. '
While-reading
1. T projects the story with audio and To set the scene and present the story to Ls. | 10 mins
pictures on the board and asks Ls to read
it. T helps with new vocabulary.
2. T asks Ls to answer the questions To check_comp_rehengon and to engage Ls | 5 mins

into a fruitful discussion.

about the story.
3. T asks Ls to watch a video about the
Arctic and Antarctic so as to complete the | To teach relevant, new vocabulary. .
gaps with the missing words in pairs. 10 mins
Post- reading
1. T explains the post-reading activity and | To provide new vocabulary. 7 mins
asks Ls to watch a video about water
pollution. T asks Ls to complete the
missing information.
3. T assigns homework. To activate relevant vocabulary and prior 3 mins

knowledge, to promote speaking practice
and to enhance metacognitive knowledge.

To promote pair-work.
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Lesson five: THE RED MOON (part 1)

Aim: By the end of this lesson students will be able to understand a person talking about the ways that
people destroy earth and they will be able to participate in a discussion about it.

Procedure Objective Time
Pre-reading
1. T asks Ls to look at the picture on their | To provide speaking practice. 5 mins
worksheet and in combination with the Toar interest and motivation
title of the story to try to guess the O arouse Interesta otivation.
content of the short story. To set the scene.
While-reading
1. T projects the first part of the audio To set the scene and present the story to 10 mins
story on the board and asks Ls to read it. | Ls.
T helps with new vocabulary.
i . . 5 mins
2. T asks Ls to give a title to the first part :
g P To check comprehension and to engage Ls
of the short story. . . . i
into a fruitful discussion.
3. T asks Ls to put the pictures in order . . 15 mins
50 as to narrate the story. To revise \_/ocabulary and to provide
opportunities for fluency development.
To promote pair work.
Post- reading
1. T explains the post-reading activity To activate relevant vocabulary and teach | 5 mins
and asks Ls to watch a video about new one.
recycling bins. T asks Ls to put litter into
the appropriate rubbish bin.
2. T asks Ls to check the answers in To promote pair-work. 5 mins

pairs.
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Lesson six: THE RED MOON (part 2)

Aim: By the end of the lesson students will have consolidated and practiced previously presented
vocabulary about the protection of the environment.

Procedure Objective Time

Pre-reading
1. T asks Ls what happened in the first To provide speaking practice. 5 mins
part of the story and to guess what To revi bulary and to activat
follows in the second part of the story. O revise vocabulary and fo activate

relevant schemata.

To arouse interest and motivation.
While-reading
1. T projects the second part of the audio | To set the scene and present the story to 10 mins
story on the board and asks Ls to read it. | Ls.
T helps with new vocabulary.
2. T asks Ls to match the words with S mins

. L To teach new vocabulary and to promote

their definitions. . . .

vocabulary learning strategies (inferring

meaning through context).
3. T asks Ls to put the pictures in order 15 mins
SO as to narrate the story. . .

y To revise vocabulary and to provide

opportunities for fluency development.

To promote pair work.
Post- reading
1. T explains the post-reading activity To teach new vocabulary. 5 mins
and asks Ls to watch a video about the
protection of the environment. T asks Ls
to complete the missing words.
2. T asks Ls to discuss about the things To provide speaking practice. 5 mins

they do to protect the environment.

To revise vocabulary.
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Lesson seven: Sarah Plants a Seed (part 1)

Aim: By the end of this lesson students will be able to understand a person talking about the process of
planting vegetables and they will be able to participate in a discussion about it.

Procedure Objective Time

Pre-reading
1. T asks Ls to look at the pictures on To activate relevant vocabulary. 5 mins
their worksheet and find the names of Toar interest and motivation
two types of vegetables which are O arouse Interesta otivation.
included in the story that follows. To set the scene.
While-reading
1. T asks Ls to read the first part of the To set the scene and present the story to Ls. | 15 mins
story and to discuss about its content. T | To check comprehension and to engage Ls
helps with new vocabulary. into a fruitful discussion

. . 5 mins
2. T asks Ls to complete the gaps with To revise vocabulary and to teach new
words from the text. vocabulary.
3. T asks Ls to underline the correct 5 mins
meaning of the word in boldface. . .

g To revise vocabulary and to provide
opportunities for fluency development.
Post- reading
1. T explains the post-reading activity To become involved in a fruitful discussion | 10 mins
and asks Ls to watch a video about carrot | and to practice new vocabulary. To
seeds. Ls are asked to find similarities promote group work.
between the video and the story they
have read.
5 mins

2. T assigns homework.

To revise and comprehend new vocabulary.
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Lesson eight: Sarah Plants a Seed (part 2)

Aim: By the end of the lesson students will have consolidated and practiced previously presented
vocabulary about planting vegetables and protecting our planet.

Procedure Objective Time

Pre-reading
1. T asks Ls what happened in the first To provide speaking practice. 5 mins
part of the story and to guess what To revi bulary and to activat
follows in the second part of the story. 0 revise vocabuiary and fo activate

relevant schemata.

To arouse interest and motivation.
While-reading
1. T asks Ls to read the second part of To set the scene and present the story to Ls | 10 mins
the story and to discuss about its content. | To check comprehension and to engage Ls
T helps with new vocabulary. into a fruitful discussion

. 5 mins

2. T asks Ls to match the words with To teach new vocabulary and to promote
their definitions. vocabulary learning strategies (inferring

meaning through context).
3. T asks Ls to put the pictures in order 5 mins
S0 as to present the way we plant To revise vocabulary and to provide
vegetables. opportunities for fluency development.
Post- reading
1. T explains the post-reading activity To become involved into a fruitful 15 mins
and asks Ls to watch a video about discussion in order to revise vocabulary.
plants. T involves Ls into a discussion To brovid rtunities for fluen
about plant parts. o0 provide opportunities for fluency

development.
2. T asks Ls to organize a planting 5 mins

expedition at school!

To have a life experience related with the
vocabulary they have been taught.
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APPENDIX VII: Students’ Worksheets
1st Worksheet (part 1)

Sharon finds the environment!

Pre-reading activities

The pictures that follow show the three Rs that relate to the protection of the environment. Can you find the
words?

=

While-reading activities

1. The link that follows presents the story “Sharon finds the environment” with audio and pictures:

https://www.youtube.com/watch?v=0yxsKSs8j9g

Listen, read, and enjoy the first part of the story!

2. Where does Sharon find the environment? Write the missing words under the pictures.

3. Put the words in the correct column: air pollution, smoke, litter/rubbish, oil spill, water pollution, fire,
droughts, toxic waste, solar power, land pollution, global warming, overpopulation, exhaust fumes,
gas, ecological disaster, deforestation.

AIR WATER LAND FOREST
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https://www.youtube.com/watch?v=0yxsKSs8j9g

Post-reading activities

1. Read the first part of the story and complete the missing words.

Sharon wanted to find the l.e...................... . Her teacher, Miss Clark, has told her that people need to
keepit2.c...onnnn.... . So, Sharon firstly opened the window and smelled something in the air like
38, . Maybe it was fromthe 4.f............. in town. Then, Sharon washed her hands and watched
the water running from the 5.f............. . Where did it come from? After that, Sharon went to the

6.f andmeta7.s.............. . “Where can I find the environment?”” Sharon asked. The squirrel
answered, “The 8.a.............. you breathe is part of it as well as the 9.w............. you drink. The
environment is10.e.................... around us, the 11.a............ ,the 12.w......ooooal. ,the 135,
and our 14.f............ ”

2. Homework

It’s Project time! What do you do to protect the environment? Cooperate with your classmates to prepare a
collage! Then write a short paragraph to describe your piece of art!
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2nd Worksheet (part 2)
Sharon finds the environment!

Pre-reading activities

1. What happened to the story so far?

2. What do you do to protect the environment? Present your homework.

While-reading activities

1. The link that follows presents the story “Sharon finds the environment” with audio and pictures:
https://www.youtube.com/watch?v=0yxsKSs8j9g

Listen, read, and enjoy the second part of the story!

2. Look at Herman! Where is he? Why?

b Y g R P
N o Y
g s N
| ) SR 4 . 3 :
} 4
= ‘
b

Herman’s nest

3. Herman gives Sharon some pieces of advice about the protection of the environment. Complete the
missing words!

e Be careful about what you 1.t------------ 0----------- and where you put 2.t------------- and what you
pour down a 3.d-------------- :

o 4 R----mmmmmeee newspapers and 5.p------------- b----mmmme-- .

e Put dirty things like old cans and paint to a special 6.c------ p .

e Things like oil can make the 7.e dirty, 8.1-------------- into the water and make us
9.8---------

Post-reading activities

1. Watch the video that follows: https://www.youtube.com/watch?v=GbY8joL66AK .

What ways of protecting the environment does it suggest?

2. Which of the previous practices do you follow in your everyday life?
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34 Worksheet (part 1)
PLANET EARTH

Pre-reading activities

1. When you are thinking of “PLANET EARTH” what images come to your mind? The pictures that follow
may help you.

While-reading activities

1. The link that follows presents the story “PLANET EARTH” with audio and pictures:
https://learnenglishkids.britishcouncil.org/en/short-stories/planet-earth

Listen, read, and enjoy the first part of the story! Then, answer the following questions:
a. Are forests important and why?

b. Why do people destroy forests?

c. Why are oceans important?

d. Do people respect oceans?

2. Watch the video that follows about forests: https://www.youtube.com/watch?v=-01T9e6VDWU and
complete the gaps with the missing words: printing, change, habitats, droughts, biodiversity, trees, meat,
agriculture, fires, erosion, recycled, warming, wood, deforestation, fuel, housing.

Check answers with your partner.

a.l means cutting or clearing of trees or forests.

b. Destroying forests can result in the loss of 2 , damage to natural 3------------------- and
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d. The causes of deforestation are 7------------------ y Bmmmmmm e , 9 y 10---mnmemememeee for
furniture and paper, natural causes like 11------------------ and 12-------------------- :

e. We can protect our forests by planting 13-------------- , avoiding 14----------------- , buying 15--------------

products, avoiding eating 16--------- .

Post-reading activities

1. Watch the video that follows about oceans and give a title to the story:

https://edition.cnn.com/videos/world/2018/11/21/cartoon-network-whale-animation.cnn

Cooperate with your partner!

2. Homework

Watch the video again at home and try to narrate the story that it presents.

DAKIDI VASILIKI — 134714 — DISSERTATION — MAY 2023

103



https://edition.cnn.com/videos/world/2018/11/21/cartoon-network-whale-animation.cnn

4th Worksheet (part 2)
PLANET EARTH

Pre-reading activities

1. True or False?
a. The Arctic and Antarctic are freezing cold lands. T / F

b. Factories pollute the rivers with chemicals every day. T / F

While-reading activities

1. The link that follows presents the story “PLANET EARTH” with audio and pictures:
https://learnenglishkids.britishcouncil.org/en/short-stories/planet-earth

Listen, read, and enjoy the second part of the story! Then, answer the following questions:
a. Why does the ice melt in the Arctic and Antarctic? What are the consequences?

b. Why do we need rainwater? Do people protect rivers?

2. Watch the video about the Arctic and Antarctic: https://www.youtube.com/watch?v=25VRoGTF60s .

Then, complete the following sentence: warming, wood, planet, global, ice, change, pollution, climate.
You do not need all the words!

| BT 2 and3................. Ao, affect the Arctic and Antarctic and
the ice melts.

Post-reading activities

1. Watch the video about water pollution: https://www.youtube.com/watch?v=0m42L ppkd9w .

Then complete the missing information with some of these words: acid rain, spills, fires, waste, droughts,
pesticides, rivers, fertilizers.

Human causes for water pollution:

Some human causes for water pollutionare 1.................... and 2. from farms,

Homework

Watch the video again and think of the steps we can take to control water pollution. Do you follow these
steps? Discuss with your partner.
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5th Worksheet (part 1)
THE RED MOON

Pre-reading activities

1. The title of the story is “The red moon”. Look at the picture and try to
guess what the story is about! Why is the moon red?

While-reading activities

1. The link that follows presents the story “The red moon” with music and sound effects:

https://freestoriesforkids.com/audiostories/american-english/red-moon-audio-story-kids-music-and-sound-

effects Listen, read, and enjoy the first part of the story! Then, give a title to the first part of the story!
Discuss in pairs!

2. Put the pictures in order. Then, use the pictures to narrate the story! Work in pairs!

a shutterstock.com - 688042723

C © CanStockPhoto.com - csp33056060
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Post-reading activities

1. Watch the video that follows about recycling bins and put the rubbish into the correct bin in order to make
the grey, sad planet happier! https://www.youtube.com/watch?v=6jQ7y qQYUA

Paper bag, bananas, aluminum can, glass bottle, apple core, plastic bag, magazine, eggshell, and soda
can.

Add some more....

RECYCLE BIN TRASH BIN
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6" Worksheet (part 2)
THE RED MOON

Pre-reading activities

1. Answer the following questions:
a. What happened to the story so far?
b. Try to guess what happens next. What will the boy do with the red flower?

While-reading activities

1. The link that follows presents the story “The red moon” with music and sound effects:

https://freestoriesforkids.com/audiostories/american-english/red-moon-audio-story-kids-music-and-sound-

effects Listen, read, and enjoy the second part of the story! Then, match the words.

a. Germinate 1. Contamination
b. Sheen 2. Begin to grow
c. Tend 3. Shine

d. Pollution 4. Take care

2. Put the pictures in order. Then, use the pictures to narrate the story! Work in pairs!

a.
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Post-reading activities

1. Watch the video that follows about the protection of the environment and help the boy to return to

earth to take care of our planet! What should he do? Give him some advice!

https://www.youtube.com/watch?v=X2YgM1Zw4 E

. Turn off the I.......... and the electronic devices to save energy.

. Replace plastic bags with reusable c......... bags.

1

2

3. Separate and r........... the different types of waste.

4. To avoid wasting water make sure t......... are completely turned off.
5

. The toilet is not a rubbish bin. Did you know that we need 10 liters of water every time we
| PR the toilet?

R N up the litter every time you go to the beach!

10. R.......... and look after the animals, flowers and trees around you.

2. Do you follow that advice? Discuss with your classmates!
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7th Worksheet (part 1)
“Sarah plants a seed”

Pre-reading activities

The pictures that follow present two types of vegetables. Do you know their names?

While-reading activities

1. Read the first part of the story and answer the following questions:
a. What was Sarah’s mother wearing? Why?

b. Why was Sarah happy?

c. Why did Sarah’s mother hand a packet of radish seeds to Sarah?

2. Now, complete the gaps with words from the text.

Sarah’s motherusedal.............. to make a line in the soil. “Thisiscalleda2............... ,” she said. Then
she opened a packet of carrots 3................ CNow Twill4.............. the seedsinalong 5............... in
the furrow.”

3. Using context clues from the sentences in the passage, underline the correct meaning of the word in
boldface.

1. “Sarah used the stick to draw a line near her mother's furrow.”
a. garden b. large hole c. seeds d. small ditch

2. “She watched her mother open a packet of carrot seeds.”

a. small package b. large container c. box d. can

3. “She carefully placed the tiny seeds in a neat line.”

a. very large b. very small c. very cute d. very clean
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Post-reading activities

1. Watch a video about carrot seeds at the following link:
https://www.youtube.com/watch?v=USNQbzZhBfw

Did Sarah’s mother use the same method to plant carrots? Discuss with your classmates!

2. Homework

Write a list of vegetables and fruit that you would like to plant and present it to your classmates!
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8th Worksheet (part 2)
“Sarah plants a seed”

Pre-reading activities

1. What happened to the story so far?

2. Can you guess what happens next? Work with your partner!

While-reading activities

1. Read the second part of the story and answer the following questions:
a. Where did Sarah put her radishes seeds?
b. What did Sarah and her mother do when the seeds were gone?

c. What do the seeds need in order to sprout?

2. Match the words.

1. Sprout a. Soil

2. Dirt b. grow

3. Hum c. underground part of a plant
4. Pat d. murmur

5. Root e. tap gently

3. How do we plant carrots and radishes? Put the pictures in the correct order.

Post-reading activities

1. Watch a video about plants at the following link:
https://www.youtube.com/watch?v=74tODKTSHqE

What can you remember about the plant parts? Discuss with your classmates!

2. Organize a planting expedition with your classmates in your school! You can plant flowers in your school
garden. Good luck!!!
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APPENDIX VIII
Pre- and Post-Test

YNOYPIEIO MAIAEIAZ KAl ©PHZKEYMATQN
KPATIKO NIZTONOIHTIKO TAQXZOMAGEIAZ

LEVEL A1 & A2  on the scale set by the Council of Europe

MODULE 1

READING COMPREHENSION
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KIIy / English Language Exam 2021 A

ACTIVITY 1

Fill in the gaps in questions 1a-6a with the right word (A-H) to make your own quiz! There are two words you
do not need.

ZupTANPWOE TG KEVE TWY spwiigswy 1a-6a pe Ty cworh Aégn (A-H) via va oniaters o 8ixkd cou Kouil. Yirdpyouv 5o
Aggeig wrou dev peidleoar.

A. mountains B. country C. year D. Earth

E. food F. eyes G. glasses H. letter

1a. What is the last of the English alphabet?
% Winydn piorle ufsro el tonienenBli 1,
3a. What are the highest in Europe?
4a.Whatis thelargest________inthe world?
5a. What is the hottest continent on ?
6a. What did the Second World War end?
Level A1 & A2 / Module 1 PAGE 2
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KIIy / English Language Exam 2021 A

ACTIVITY 2
Match the book descriptions (7a-10a) with book covers A-F. There are two book covers you do not need.
AvTioToiiog Tig TEpIypa@ig Twv BifAiwy (7a~10a) us Ta s§heuAia (A-F). Yrapyouv duo z§w@uila Trou Ssv Xpsidlscai.

7a. This book is about how to be good to others — it has stories about being nice and caring.

8a. This is the true story of a seven-year old girl living in West Berlin in 1945, and an American pilot who became a
hero when he started dropping food and candy from his plane to German children.

9a. This book is not about children but about mothers and fathers and how to bring up their young children.

10a.

Julian, Dick, Anne, George and Timmy the dog are sailing to Treasure Island when they see a ship wreck...
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KIIy / English Language Exam 2021 A

ACTIVITY 3

Which of the following phrases (11a-15a) best summarizes each of the good life tips below (A-E), as in the
example (F)?

Mow amd Tig axdloubeg ppdosig (11a-15a) cuvowila xahitepa TV K&Be pia amwd TiI¢ TapoxdTw oupBouAig yia pia
kaAUTEpn Jwiy (A-E), 6Trwg oTo Trapddeiypa (F);

EX. Mnv vouileig 6T pdvo 00 £xeig TIpoBARUaTa. F

11a. | Bpeg xpovo yia Ta TTpaypaTa TTou gival CnpavTika yia ofva.

12a. | =éxva 10 TTapeABOV.

13a. | MNpoypaupdmos To YEAAOV oou.

14a. | Aev pTmopeic va XwpETEIG TA TTAVTA GE pia JEPa.

15a. | Mnv Biddeoail va TEAEIWOEIG auTo TTOU KAveig Twpda. ATTOAauaé To!

ABOUT BOOK BOOK 2 SUBMIT THE TOP 1000

FOLLOW THESE TIPS AND LIVE A GOOD LIFE!

A. Every dayis a new beginning. Don’t think about what you said and what you did
yesterday. What is important is that you do your best to make today a good day.

B. You’re always doing something in a hurry. What for? Every time you rush to do
something, you can’t find the joy in it.

C. So, today, you want to finish all your tasks: study, go to the gym, have lunch with a
friend, go shopping, AND go to the movies? Well, you can’t. You can’t fit everything in
one day!

D. Take time today to think about the future, what you want from life. Plan your next
steps and make the decisions that are best for you.

E. 0Ok, youdon’t have time to read, exercise, buy a gift for your loved one, and cook a
good meal for yourself. You only have 24 hours in a day. But you can MAKE time for
the things that are really important to you.

F. Everybody has problems. You're not the only person with problems or a difficult life.
Just knowing that we're all in the same boat makes us feel less alone.

Click here for more

Level A1 & A2 / Module 1 PAGE 4
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KIIy / English Language Exam 2021 A
ACTIVITY 4

Read the two texts and for each gap (16a-20a) choose the best answer (A-F). There is cne word you do not need.

AiGBaos Ta Keipeva xai yia KaBs xevd (16a-20a) SidheSe Ty owoTh AESn (A-F). Yrdpyxer o A&En Trou Bev Ypaidlsoal.

A. woman | B. worked = C. old . D.ipize | E.iwas |F. | died

Two of the greatest African American women

GWENDOLYN ELIZABETH BROOKS (1917-2000) was an American poet, author, and
teacher. Her work 16a. often about everyday people in her community. She won
the Pulitzer for Poetry on May 1, 1950 and was the first African American to receive such a
17a. .

SHIRLEY ANITA CHISHOLM was born on November 30, 1924 and 18a. on January
1, 2005, when she was 81 years 19a. . She was an American politician, educator,
and author. In 1968, she became the first black 20a. elected to the United States
Congress. In the 1972 presidential election, she became the first black candidate to run for
US presidency. In 2015, Chisholm was awarded the Presidential Medal of Freedom.

ACTIVITY 5
Choose the best synonym (A-F) for each underlined word (21a-25a) in the text. There is one word you do not need.
AidAege To Mo GwWOoTS cuvivupio (A-F) via kaBe uTroypaupiopévn AESn oTo keipevo (21a-25a). Yirdpyer pia Afgn Trou Bev Xpaidleoa.

A great B grown-up e well-known D. curious | E. unusual F | also

Greatest loves in history...

Love is one of the strongest feelings. In all of history couples in love were the cause of fighting and even
wars, but also of beautiful novels, music, and paintings. Among the most (21a) famous love stories in
history were that of Helen of Troy and Paris, whose love caused the Trojan War. Another one was the
love between Cleopatra, Queen of Egypt, and the Roman General Mark Anthony. There are famous
couples in love nowadays (22a) as well. For example, the Hollywood actor George Clooney, who fell in
love with British human-rights lawyer Amal.

However, the love story of Dante and Beatrice is -
(23a) amazing. The Italian poet Dante Alighieri
was in love with Beatrice and he wrote poetry
about her, including the celebrated “Divine
Comedy”. What is (24a) different about this love
affair is that Dante had only met her twice in his Jk
life! The first time was when he was nine years |
old, and she was eight. The second time was when
he was (25a) an adult and she happened to be
walking on the street in Florence. The tragedy is %
that Beatrice died in 1290, at the young age 24,
without Dante ever seeing her again.

Level A1 & A2 / Module 1 PAGE 5
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K11y / English Language Exam 2021 A
ACTIVITY 6

Read the text and choose the best word (A-F) for each gap (26a-31a)

AidBace 1o keipevo xou Sidhsse T owot AEgn (A-F) yia kGe kevo (26a-31a).

| A.| many | B. | often ' C.lof D before |E[fom  |F.|between |
PaetiR oo 1 SR | el SIS T g o e Bo i ud G < ivs M N *se Y, Haiieisi
L] (]
American Indians
e TR & The first people to live in a land are its “indigenous”

peoples. They’re the native people (26a) that land.

The first people in North America arrived (27a)

26,500 and 19,000 years ago! This was a time when ice
covered much of what is the northern part of the U.S.A. and
Canada.

There were (28a) different groups of Native
Americans — different tribes with different cultures and
different languages. They lived in peace until Columbus and
the Europeans arrived.

Did Columbus discover America?

The answer is no! There were people in the Americas many
thousands of years (29a) Christopher Columbus’
ships arrived in the Bahamas.

In fact, it was another group of people who had discovered |}
America: the forefathers of modern American Indians, who | .
crossed a “land bridge” (g3oa) Asia to what is now
Alaska, thousands of years ago.

In fact, by the time Europeans arrived, in the 15th century,
more than 50 million people were already living in the
Americas and about 10 million lived in what is the United £
States today. '

These indigenous people of America are (31a) called “Indians” or “American
Indians” because of a... mistake!

When Columbus arrived in America, he thought he had come to India! He called the
people he found there “Indians” and the name just stuck!

Level A1 & A2 / Module 1 PAGE 6
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KIIy / English Language Exam

2021 A

ACTIVITY 7

Read the interview and match questions 32a-35a with answers A-E. There is one answer you do not need.

AiéBaos Tn ouvivisudn Kai QVTICTOIXIoE Tig EpWTACEG 32a-35a pe Tig amavriosig A-E. YIrépys! gia amdvinon wou dev

Xpeiadecal.

' FAMOUS GREEKS OF THE DIASPORA

MARY KALANTZIS

An amazing woman, who has accomplished so much in her life! She is
famous for her academic work. Her theories and books are
internationally known. She left Greece when she was very young, but
she loves her homeland and comes back almost every year.

[:] 32a. So, Professor
Kalantzis, your last
name is Greek.
Were you born in
the USA?

[j 33a. And did you go to
school in Australia?

D 34a. Youarea university

professor, right?
What do you teach?
What are you an
expert in?

() 35a. Andwhich

place do you
consider
“home”?

Yes, and university, with a
scholarship. Then I taught
university students for many years
- in Australia and later in the USA.

Well, my area is education — what
and how children learn - literacy
and multiculturalism.

Yes, I'm married. My husband,
Professor Bill Cope, and I work
together and share everything in
life.

No, in Greece. In Akrata, a village
in the Peloponnese. But my
parents moved to Australia when I
was about 4 years old and I went
to school there.

Well, I am Australian, but I enjoy
living in the USA, even though
things are difficult in recent years.
But Greece will always have a
special place in my heart.

T AT 0 S e P

 Interview

wh
Mary
Kalantzis

e
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KIIy / English Language Exam

2021 A

ACTIVITY 8

Read the text and choose the best answer (A, B, or C) for items 36a-40a.

AiaBaoe 1o Keipevo ko Sidhegs TNV KOADTEPN amavinon (A, B, i C), via 1o epwriuara 362-40a.

Young leaders who are improving the world

Basima Abdulrahman: an Iraqi engineer, passionate about our ecosystem, founder of
KESK, a company that gives advice on how to build greener buildings. Her company
& helps other businesses in her homeland to make better buildings. Basima hopes to build
& her first green building in the next two years, and a whole green city in the northern part
# of Erbil in the next decade.

Kwiri Yang created “LifeGyde”, an online platform for young people who need advice,
guidance and support. It is a platform for individuals and businesses. Her first project was
to help immigrant owners of small businesses in California. The idea for “LlfeGyde” was
born when she went through problems herself and she realized how many people, like her,
needed help.

Abi Ramanan co-created “ImpactVision”, a software platform that uses technology to

i help us not waste food. The company uses a special software to take a picture of food

. and analyze how good and fresh it is. The system helps reduce waste and not only. As
technology advances, you could have a special camera on your smartphone to help
you know more about the food you’re eating.

Doreen Kessy is head of “Ubongo”, a multimedia educational platform in Africa that
provides good quality educational material at a very low cost. More than six million
households in 31 countries watch, listen and learn from Ubongo’s cartoons. The
cartoons help hundreds of students do better in school. In “Akili and Me”, children aged
3-6 join AKkili in Lala Land, where they learn English, arithmetic, art, and more.

Nafez Dakkak is Head of the Queen Rania Foundation office in London. Started in
2013 by Queen Rania of Jordan, this foundation is a great educational resource in
Jordan and the rest of the Arab world. It helps the development of new ideas and
projects and offers Arabic courses and Arabic language versions of courses taught by
other important online educational platforms. The platform reaches more than 1.5
million Arabic-speakers.

36a. Basima Abdulrahman, the Iraqui engineer is also
A. a builder. B. an ecologist.

37a. Kwiri Yang has developed a platform that offers help to
A. parents. B. new firms.

38a. Abi Ramanan has created a platform that helps us
A. cook frozen food. B. eat fresh food.

39a. Doreen Kessy's platform helps children
A. learn more. B. go to school.

40a. At the Queen Rania Foundation, Nafez Dakkak

A. is a university student. B. teaches Arabic.

an economist.

those who need it.

get cheaper food.

leam to have fun.

is the top man.

Level A1 & A2 / Module 1

DAKIDI VASILIKI — 134714 — DISSERTATION — MAY 2023

PAGE 8

119




APPENDIX IX: Pre-Test Results

Experimental Group Pre-Test Results:

Correct Correct
Ls | Answers Level Ls Answers Level

1 9/40 Fail 10 28/40 A2
2 11/40 Fail 11 35/40 A2
3 11/40 Fail 12 12/40 Al
4 7140 Fail 13 absent -

5 absent - 14 25/40 A2
6 absent - 15 33/40 A2
7 10/40 Fail 16 11/40 Fail
8 15/40 Al 17 13/40 Al
9 25/40 A2 18 13/40 Al

Control Group Pre-Test Results:
Correct Correct
Ls | Answers Level Ls Answers Level

1 29/40 A2 10 16/40 Al
2 17/40 Al 11 11/40 Fail
3 31/40 A2 12 11/40 Fail
4 37/40 A2 13 12/40 Al
5 17/40 Al 14 16/40 Al
6 38/40 A2 15 3/40 Fail
7 16/40 Al 16 19/40 Al
8 9/40 Fail 17 absent -

9 8/40 Fail 18 5/40 Fail
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Experimental Group Pre-Test Results:

Experimental Group Pre-test results

27%

mFail mAl mA2 =

Figure 1. Experimental Group Pre-Test Results

Control Group Pre-Test Results:

Control Group Pre-test results

Efail mAl =A2 =

Figure 2. Control Group Pre-Test Results
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APPENDIX X: Post-Test Results

Experimental Group Post-Test Results:

Correct Correct
Ls | Answers Level Ls Answers Level

1 13/40 Al 10 28/40 A2
2 12/40 Al 11 35/40 A2
3 15/40 Al 12 26/40 A2
4 6/40 Fail 13 absent -

5 absent - 14 26/40 A2
6 absent - 15 35/40 A2
7 15/40 Al 16 13/40 Al
8 15/40 Al 17 24/40 A2
9 27140 A2 18 17/40 Al

Control Group Post-Test Results:
Correct Correct
Ls | Answers Level Ls Answers Level

1 31/40 A2 10 24140 A2
2 20/40 Al 11 9/40 Fail
3 33/40 A2 12 11/40 Fail
4 35/40 A2 13 14/40 Al
5 23/40 Al 14 19/40 Al
6 37140 A2 15 5/40 Fail
7 16/40 Al 16 27140 A2
8 12/40 Al 17 absent -

9 7140 Fail 18 10/40 Fail
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Experimental Group Post-Test Results:

Experimental Group Post-Test Results

8%

EFail mAl mA2 =

Figure 3. Experimental Group Post-Test Results

Control Group Post-Test Results:

Control Group Post-Test Results

EFail mAl =A2 =

Figure 4. Control Group Post-Test Results
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Students who improved their test results

N

[EEN

Experimental Group Control Group

Figure 5. Number of students who improved their test-results
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APPENDIX XI

Initial Semi-Structured Interview Questions

Initial Semi-Structured Interview for the students of 5" grade of a Primary State School of Peristeri, Greece.

English Version

1%t Axis: Personal Questions

1. How old are you?
2. How many years have you been studying English?

3. How many languages do you speak?
2"d Axis: English Vocabulary

4. Is learning vocabulary an easy or difficult process for you?
5. Do you believe that learning vocabulary is important when studying a foreign language?
6. How do you feel when you study new words?

3" Axis: An Alternative Vocabulary Teaching Method

7. Do lists of words help you learn new vocabulary?

8. Do projects help you learn new vocabulary?

9. Do songs help you learn new vocabulary?

10. Do stories from the internet help you learn new vocabulary?
11. Do role-play drama activities help you learn new vocabulary?

12. If you had to choose only one teaching method from the above to learn vocabulary, which one would

you choose?
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Apyc M- SoUNUEVT GVVEVTELEN Y1 TOVG LaBNTES TG 5 TaENG AnpoTtikov ZyoAgiov [epiotepiov .

EAnvikn 'Exdoon

Ipoocomxkéc Epoticeg
1. [T660 ypovav sica;
2. [Téca ypévia pabaivelg oyyAkd;
3. [T6ceg YADooEG LILAG;
H ExpdOnon Ae&rhoyiov otnv Ayyhmkn I'hoooa,
4. Etvon n expabnon AeEihoyiov ota ayyAkd pio 0KOAN 1) 006KOoAN dradikocio yio eGEva
5. [Totedelg mmg N expdadnon Aeihoyiov givar onuavtikn 6tav pobaivovpe pia EEvn yAoooo,
6. [Tog vidBeig dtav peietdc kavovpyleg AéEelg otnv Ayyiun 'Adooa;
Evoiloktikéc M£0odor Awdaokariog Aggthoyiov otnv Ayyhmkn l'hdoca
7. Ot AMoteg AéEemv og fonBovv otnv ekpdOnon AeShoyiov otnv Ayylkn Noocoa;

8. Ta projects og fonbovv oty ekpddnon Ae&hoyiov oty Ayylikn I'hdooa;

\O

. Ta tpayovdwa og fonbovv oty ekpddnon Aegihoyiov otv Ayylkn I'Adooa;
10. Ot otopieg amd to dadikTvo oe Ponbovv oty expabnon Aeihoyiov oty Ayyilkn I'hoocoa;
11. Ta mouyvida péAwv og fonBovv oty ekpdOnon Ae&thoyiov omnv Ayyiwkr ['ocoa;

12. Eqv énpene va emAélelg pia péBoodo dwackariog Ae&thoyiov amd Tic mpoavagepbeices, mota Oa d1dAeyec;
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APPENDIX X1l

Final Semi-Structured Interview Questions

Final Semi-Structured Interview for the students of 5" grade of a Primary State School of Peristeri, Greece.

English Version

15t Axis: Feelings
1. Did you like the authentic stories we read during our last eight lessons?
2. How did you feel during the lessons?
3. How do you feel now that we have finished the stories and we will return to our Pupil’s Book?

2" Axis: Improvement

4. Do you believe that the stories helped you learn new vocabulary?
5. Do you believe that the stories helped you become a more capable reader?

6. Did the stories help you understand better the texts of the post-test?

3 Axis: The Atmosphere in the Classroom

7. Was the atmosphere in the classroom pleasant during the lessons?

8. Did the stories help you to communicate with your classmates?

9. Would you like the implementation of the Story-Based Framework to become a permanent teaching

method in our class?
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Telucn nui- dopnpévn cvvévtevén yua Toug pantég g 5™ taENg Anuotikov Zyoleiov Iepiotepiov .

EAnvikn 'Exdoon

YvovalcOqpato

1. Zov dpecav ot 1otopieg amd 10 S1001KTVLO OV SraPAcapE KOTA TN SIAPKELN TOV TEAEVTOIOV OKTM

padnuatov;

2. [og évimbeg Katd tn d1dpKel TOV HOONUATOV;

3. Ilog viwbeig topa mov M Sdackadio TV 16Topldv Tereimaoe kot Ba emoTpéyovpe oto PifAiio pog;
Bektioon

4. ITotebdelg mog og forincav ot wotopieg mov S1dayTNKES Vo Labelg Kavovpyleg AEEeS;

5. [Totedelg mmwg oe Porincav ot 1otopieg oV SOAYTNKES VAL YIVELS TTO TKAVOS AVOyVAGTNG;

6. [Tiotevelg mwg oe PoriBnoav ot 16Topieg TOV SOAYTNKES VAL KATOVONGES KAAVTEPO TO KEILEVA GTO POSt-

test;

To kAhipo ™G TAENG

7."Htav guydpioto 1o KAIpa oty TN Hog KaTd T SLIpKELL TNG O1O0CKOAING TV 1GTOPLDV;
8. Ze Bonnoav ot 10topieg vo KAVELS SLIAOYO LLE TOVG GLUUAONTES GOV;

9. ®a NBekeg 1 O1000KAAIN IGTOPLOVY OO TO SLOOIKTLO VO Yivel povipm pnEBodog didackaiio
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APPENDIX Xl

Initial Semi-Structured Interview Transcripts

Pupil 1
{...}

Interviewer: Edv énpene va emAé€elg pia pébodo ddackariog Ae&ihoyiov amd tic Tpoavapepbeioes, mola
Oa dtaAeyec;

Pupil: Tn d16ackadria 16TOpLOY.

{...}
Pupil 2
{...}

Interviewer: Eav énpene va emié€eig pio pébodo ddaokaiog Ae&hoyiov oo Tig Tpoavapepheioes, Tota
Oa dibheyeg;

Pupil: T 1otopicc.

.}
Pupil 3
(.0

Interviewer: Edav énpene va emAé€eig pia pébodo didackariog Ae&hoyiov amd tig Tpoovapepbeioec, mota
Ba dibheyeg;

Pupil: T wotopisc.

{...}
Pupil 4
{...}

Interviewer: Edav énpene vo emAé€elg pia péBodo didackariog Ae&ihoyiov amd Tic Tpoavapepbeioes, moto
Ba dibheyeg;

Pupil: Ta tpayovodra.

{...}
Pupil 5
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0

Interviewer: Edav énpene va emAé€erg pia pébodo didackariog Ae&hoyiov amd Tig Tpoovapepbeioes, mota
Oa dtaAeyec;

Pupil: Tn dwdackaria 16TOpLAOY.

{...}
Pupil 6
{...}

Interviewer: Edv énpene vo emAé€eig pia pébodo didackariog Ae&hoyiov amd Tig Tpoavapepbeicec, mola
Oa dibheyeg;

Pupil: Tn d16ackadria 16TOpLOY.

{...}
Pupil 7
{3

Interviewer: Edav énpene va emAé€erg pia pébodo ddackariog Ae&hoyiov amd tig Tpoavapepbeioeg, mota
Oa dibheyeg;

Pupil: Ta mayyviowa pormv

.}
Pupil 8
(.0

Interviewer: Edav énpene va emAé€eig pia pébodo didackariog Ae&hoyiov amd Tig Tpoovapepbeioec, mota
Ba dibheyeg;

Pupil: Tn dwdackalria 16TOpLAOY.

{...}
Pupil 9
(..

Interviewer: Edv énpene vo emAé€eig pia péBodo didackariog Ae&hoyiov amd Tic Tpoavapepbeioes, mola,
Oa dibheyeg;

Pupil: Ta tpayovdra.
{...}
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Pupil 10
!

Interviewer: Edav énpene va emAé€erg pia pébodo didackariog Ae&hoyiov amd tig Tpoavapepbeioeg, mota
Oa dtaAeyec;

Pupil: Tn dwdackadria 16TOpLOY.

£}
Pupil 11
(.0

Interviewer: Edv énpene vo emAé€eig pia pébodo didackariog Ae&thoyiov amd tig Tpoovapepbeicec, Tola
Ba didheyeg;

Pupil: T wotopicc.

{...}
Pupil 12
{3

Interviewer: Edqv énpene va emAé€eig pia pébodo didackariog Ae&hoyiov amd Tig Tpoavopepbeiceg, mola
Ba ddheyeg;

Pupil: Tovg poérove.

{...}
Pupil 13
(..

Interviewer: Edav énpene va emAé€eig pia pébodo ddackariog Ae&hoyiov amd tig Tpoovapepbeioeg, mola
Ba dibheyeg;

Pupil: Tn dw6ackadria 16TOpLAOY.

£}
Pupil 14
(.0

Interviewer: Edv énpene va emAé€erg pia pébodo ddackariog Ae&hoyiov amod Tig Tpoavapepbeioes, mota
Oa didAeyec;

Pupil: T wotopisg.
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.}

Pupil 15
£

Interviewer: Edv énpene vo emAé€eig pia pébodo didackariog Ae&thoyiov amd Tig Tpoavapepbeicec, mota
Ba dibheyeg;

Pupil: Tn d16ackadria 16TOpLOY.

{...}
Pupil 16
(..

Interviewer: Edav énpene va emAé€eig pia pébodo didackariog Ae&hoyiov amd tig Tpoavapepbeioeg, mota
Ba dibheyeg;

Pupil: Tn dwdackadria 16TOpLOY.

.}
Pupil 17
(.0

Interviewer: Eav énpene va emAé€elg pia pébodo ddackariog Ae&loyiov amd Tig mpoavapepheices, mota
Ba dibheyeg;

Pupil: Tn é16ackario 6TopL®OV.

£
Pupil 18
£

Interviewer: Edqv énpene va emAé€eig pio pébodo ddaokaliog Ae&hoyiov omod Tig Tpoavapepheioes, Tola
Oa dudAeyec;

Pupil: T woTopisc.
{...}
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APPENDIX XIV

Final Semi-Structured Interview Transcripts

Pupil 1

Interviewer: Zov dpeoav ot 16Topiec amd 1o d1adikTLO OV daPdoope KaTd T SIAPKELD TV TEAELTAIMV

OKTG pobnuatwv;

Pupil: Ilapa woAv!

Interviewer: I1og évimbeg kotd ) didpkeia TV pobnudtwv;

Pupil: EvBovclacpévn kan 6€ 6yéon pe to Piprio o apodovpn vo Kave 06KN6ELS.

Interviewer: [1og vidmbeig topa mov 1 didaokorio TV 16TopLdYV TEreimae kot Ba emotpéyovpe oto Piffiio
HogG;

Pupil: Xaha!

Interviewer: ITiotedelg mog og PoriOnoav ot 16Topieg TOL d1dAYTNKES VO LABELG KavoDpyleg AEEELS;
Pupil: Non, apa word!

Interviewer: ITioteveig Twg o Pondnoay ot 1otopiec OV SBAYTNKES VAL YIVELG TTLO KOVOS OVAYVAGTNG;
Pupil: Nou!

Interviewer: ITiotevelg mwg oe fondnoav ot 16topiec TOV S1OAYTNKES VO, KOTUVONOELS KAADTEPQ TO KEIUEVOL

oto post-test;

Pupil: -

Interviewer: 'Htav guydpioto to KAipo otnyv Taén pog katd tn Sidpkelo e S180oKoA0G TMV 16TOPLDV;
Pupil: Tlapa woAv!

Interviewer: Xe Pondnoav ot 16topicg va KAVELS S1GA0YO e TOVG CLUUAONTES GOV;

Pupil: Nou!
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Interviewer: ®a 110ekeg n S180cKAAIN 1GTOPIDOV A0 TO S1AGTKTLO VO Yivel poviun péBodog dtdackariog

oV TaéN Hog;

Pupil: No, oiyovpa! 100% 11 100%!

Pupil 2

Interviewer: Zov dpeoav ot 16Topiec amd 1o d100ikTLO OV daPdoope KaTd TN SIAPKELD TOV TEAEVLTAIMV

OKTA pobnuatwv;

Pupil: Nau pov dpecav wapo morv!

Interviewer: I1og évimbeg Kotd T d1dpKeld TOV LobnudTev;

Pupil: Mov dpsoe tepiocotepo amd to Pipirio!

Interviewer: I1og viobeic tdpa mov 1 d1dackaAio TV 16TopLdV Tedeimoe kKot Oa emotpéyoupe 610 Pifiio
HoG;

Pupil: Agv pov apécer!

Interviewer: ITiotedelg mog og PoriOnoav ot 16Topieg TOL d1daYTNKES VO LABELS KavoDpyleg AEEELS;
Pupil: Nay, apketa!

Interviewer: ITiotedelg mwg o€ foridnoav ot 1otopieg Tov OGN TNKES VO YIVEIS TTLO IKOVOC OVAYVMDOTNG;
Pupil: Nax!

Interviewer: ITiotevelg mwg o PonOnoay ot 16Topieg TOL JBAYTNKES VO KOTUVONGELG KAADTEPO T KEIUEVQL

o070 post-test;

Pupil: IIetev® vau!

Interviewer: Htav guydpioto to KAipo oty Téén pog katd tn Sidpkelo e Sid0oKoAMoS TOV I6TOPLOV;
Pupil: Non, frav tdpa woro!
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Interviewer: Xe fonOnocav ot 16Topieg va KAVELS SIGAOYO LE TOVG CLUUAONTEG GOV;
Pupil: Nou!

Interviewer: ®a 10ekeg N 1dacKaAio 16TOPLDOV A0 TO d1adiKTLO VO Yivel poviun uébodog didaokoriog

oV T6EN Hog;

Pupil: Non!!!

Pupil 3

Interviewer: Xov dpeoav ot 16Topiec 0o 0 S10.0ikTLO OV dlaPdcope KATd TN SIGPKELD TOV TEAELTAIMV

OKTO pobnudtwv;

Pupil: Nou!

Interviewer: I1og éviwbeg katd ) didpkeln TV pabnudtov;

Pupil: Xapoopevn, 1tav o e0koro kot EévimBa 6L pe fondast.

Interviewer: I1og vidbeig tdpa mov 1 didackaAio TV 16TopLdV TEAeimoe kKot Ba emotpéyoupe 6to Biffiio
HogG;

Pupil: Zrevayopidnke, frav mo opaisg ot 1otopics Kot padaiva o sOkora Tig AEEELC.
Interviewer: ITiotevelg noc o foridnoay ot 16Topiec TOL dOAYTNKES Va. LABELS Kovovpyleg AEEELGS;
Pupil: Nax!

Interviewer: ITioteveig Twg o Pondnoay ot 1otopiec OV dBAYTNKES VAL YIVELG TTLO IKOVOC OVOyVAOTNG;
Pupil: Nou!

Interviewer: ITictevelg mwg oe foridncav ot 1otopieg Tov S1OAYTNKES VO KOTOVONGELS KOADTEPX TO KEILEVQL

070 post-test;

Pupil: Non!
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Interviewer: 'Htav gvydpioto to KAipo oty Taén pog katd tn Stdpkelo e S1000KoA0G TMV 16TOPLDV;
Pupil: KaAo, 0yt ko1 To KaAOTEPO Y10TI KAmolol pidayav Kot Kdmwowor apoceyoy. Hrav opmg gvydproro!
Interviewer: Xe fondnocav ot 16topieg va KAVELS S1GA0YO HE TOVG CLUUAONTES GOV;

Pupil: Non!

Interviewer: ®a 10ekeg N S1dacKaAio 16GTOPLOV A0 TO d1adiKTLO VO Yivel poviun uébodog ddackoriog

oV T6EN Hog;

Pupil: Non!!!

Pupil 4

Interviewer: Xov dpeoav ot 16topieg amd 10 6105iKTVO TOL SlaPAcaE KATA TN SIAPKELD TOV TEAELTAI®V

OKT® pobnudtov;

Pupil: Nan, pov dpeoav!

Interviewer: ITog éviwbeg katd ) didpkeln TV pabnudtov;

Pupil: " Evio0a opaia yati éprena 6TL avto pe fondas.

Interviewer: [1og vimbelg tdpa mov 1 SidacKario TV 10TopLOV TEEimoe Kot Ba emiotpéyovpe 6to Piffiio
Hag;

Pupil: Zrevayopidnke Aiyo yrati pov apécave.

Interviewer: ITiotedelg mog og PoriOnoav ot 16Topieg TOL d1dAYTNKES VO LABELS KavoDpyleg AEEELC;

Pupil: Non, wapa mord!

Interviewer: ITictevelg mwg og foridncav ot 1otopieg Tov S1dAYTNKES VoL YIVELS TTLO IKAVOC OVAYVHDGTNG;

Pupil: Non!
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Interviewer: ITictevelg mwg oe fordnoav ot 16Topiec TOV S1OAYTNKES VO, KOTAVONOELS KAADTEPQ TOL KEILEVOL

070 post-test;

Pupil: IIietev® vau!

Interviewer: Htav gvydpioto to kKAipo oty tdén pog katd tn didpkeio e S1800KoAoG TMV 16TOPLDOV;
Pupil: Kamoweg @opéc Kahé Kol KATOLES O YIOTI KGO0l pidayay.

Interviewer: Xe fondnocav ot 16topicg va KAVELS S1GA0YO HE TOVG CLUUAONTES GOV;

Pupil: Nou!

Interviewer: ®a 110ekeg N 180cKAAIN 1GTOPLDOV A0 TO S1AdTKTLO VO Yivel poviun pébodog didackariog

GTNV T4CN Hag;

Pupil: @a 10gha!

Pupil 5

Interviewer: Xov dpeoav ot 1otopieg amd 10 6105ikTVO TOL SlaPAcaE KATA TN SIAPKELD TOV TEAELTAI®V

OKT® pobnudtov;
Pupil: Mov dpgoav ntapo. mord!
Interviewer: Iog évimbeg Kotd ™ d1dpKele TOV pobnudtev;

Pupil: " Evio0a wapa wold épopea yroti £pado karvodpyreg AEEEIS mov dev £x® padet 0vTE 670

@POVTIGTI|PLO Hov!

Interviewer: [1og vimbelg topa mov 1 SidaoKoAio TV 16TOPIAV TELEimoe Kot Ba emotpéyovpe 6to Piffiio
HogG;

Pupil: XtevaympnOnkoe tdpa wold yrori to Biiio civor fapeto.

Interviewer: ITiotevelg nog o€ fordnoay ot 16Topieg TOL dOAYTNKES Vo LADELG Kovovpyleg AEEELG;
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Pupil: Non, apa word!
Interviewer: ITioctedelg mwg o€ fordnoav ot 1otopieg mov S1dAYTNKES VO YIVEIS TTO IKOVOC OVAYVMDOTNG;
Pupil: Nou!

Interviewer: ITictevelg mwg oe fordnoav ot 16topiec TOV S1OAYTNKES VO, KOTUVONGELS KAADTEPQ TO KEILEVOL

oto post-test;

Pupil: Ta Ty modd kKold meTed®, ne fofidnocav wapa wodv!

Interviewer: Htav gvydpioto to kKAipo oty tdén pog katd tn didpkeio e S1800KoAoG TMV 16TOPLDV;
Pupil: Mepikég popéc mpdoeyay Ta mardLd Kot GAheg OEV TPOGENAV.

Interviewer: Xg BoriOnoav ot 16Topieg va KAVELS S1GA0YO HE TOVG CLUUAONTEG GOV;

Pupil: Na1, roA0!

Interviewer: ®a 10ekeg 1 1806KAAIN 1GTOPLOV A0 TO S1AdTKTLO VO Yivel poviun pébodog dtdackariog

GTNV TACN Hag;

Pupil: Ilapa woAv!

Pupil 6

Interviewer: Xov dpeoav ot 1otopie amd 10 6105ikTVO TOL dlaPAcaE KATA TN SIAPKELD TOV TEAELTAI®V

OKT® pobnudtov;

Pupil: Tlapa worv!

Interviewer: Iog évimbeg kotd ) d1dpKela TV pabnudtwv;
Pupil: EvBoveraopévog!

Interviewer: [Mog vimbelg todpa mov 1 SdacKario TOV 16TOPLOV TEAEIMOE Kot Bo ematpéyovpe oto Piffiio

pog;
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Pupil: ZtevaympnOnko, 10cla kK1 aireg 1oTOpiES.

Interviewer: ITiotevelg nog o€ foridnoay ot 16Topiec TOL dOAYTNKES Va. LABELS Kouvovpyleg AEEELGS;
Pupil: Non, apketa.

Interviewer: ITiotedelg mwg o€ foridnoav ot 1otopieg Tov SdAYTNKES VoL YIVELS TTLO IKOVOC OVAYVHDGTNG;
Pupil: Nou!

Interviewer: ITictedelg mwg o€ foridncav ot 1otopieg mov S18AYTNKES VO KOTOVONOELS KOADTEPO TA KEIUEVL

oto post-test;

Pupil: Nau.

Interviewer: 'Htav guydpioto 10 KAipo oty 14N Hog Kotd T StdpKed e S1000KAALNG TV 16TOPLOV;
Pupil: M yopd alld kamoleg popig Kamoron pidayay.

Interviewer: Xe fonOnoav ot 16topieg va KAVELS S1GA0YO [E TOVG CLUUAONTEG GOV;

Pupil: Non!

Interviewer: ®a N0eiec 1 S1docKaAio 1GTOPLOV 076 TO S10SIKTLO Va Yivel poviun peéBodog ddackariog

oMV TAEN Hag;

Pupil: @a 10gho Tapa mor0!

Pupil 7

Interviewer: Xov dpeoav ot 16Topieg amd To S1adikTLO OV SloPdcope KATA TN SIUPKELD TOV TEAELTAIMV

OKT® HoOnudtov;
Pupil: Non!

Interviewer: Iog évimbeg kotd ) d1dpKela TV pabnudtwv;
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Pupil: Qpaia ftav. Evim0a yapd!

Interviewer: Io¢ vidmbelg tdpa mov 1 didaokorio TV 16TOPLOV TELEimoe Kot Ba emotpéyovpe oto Pifiio

HoG;

Pupil: Aev 0 h® va Brénm To Pipirio!

Interviewer: ITiotevelg nog o€ fordnoay ot 16Topieg TOL dOAYTNKES Va. LADELG Kovovpyleg AEEELG;
Pupil: Non, wapa word!

Interviewer: ITiotedelg mwg o€ foridnoav ot 1otopieg mov 31dayTNKES VoL YIVEIC TTO IKOVOC OVAYVMDOTNG;
Pupil: Non!

Interviewer: ITiotevelg mwg o PonOnoay ot 16Topieg TOL OAYTNKES VO KOTUVONGELG KAADTEPO T KEILEVQL

oto post-test;

Pupil: IIieted® Ta mye KaAdTepa.

Interviewer: 'Htav gvydpioto to KAipo oty Téén pog katd tn Sidpkela e S180oKoAMOS TOV I6TOPLOV;
Pupil: ' Hrav gvyaproto alld Kamwolol dev TpoOGE OY.

Interviewer: Xg BoriOnoav ot 16Topieg va KAVELS S1GA0YO e TOVG CLUUAONTEG GOV;

Pupil: Nou!

Interviewer: ®a 10ekeg 1 180cKAAIN 1GTOPIDOV A0 TO S1AOTKTLO VO Yivel poviun pébodog didackoriog

oIV TACN Hag;

Pupil: Ilapa woro!!!

Pupil 8

Interviewer: Xov dpeoav ot 16Topieg amd To S1adikTLO OV daPdcope KATA TN SIUPKELD TOV TEAELTAIMV
OKT® pobnudtov;
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Pupil: Non, tav 0reg mord mpais.

Interviewer: I1o¢ évimbeg kotd ™ didpKela TV pabnudtwv;

Pupil: ' Evio0a yopa kot 6t1 podaive kerlvtepa o€ oyéon pe to fipiio.

Interviewer: [1og vimbelg tdpa mov 1 SdacKario TV 16TOPLOV TEEimoe Kot Ba emotpéyovpe 6to Piffiio
HoG;

Pupil: Xtevaydpra, To Prprio sivor Bapeto.

Interviewer: ITiotevelg no¢ o€ foridnoay ot 16Topiec OV dOAYTNKES Va. LABELS Kovovpyleg AEEELG;

Pupil: Non, apketa.

Interviewer: ITiotevelg Twg o Pondnoay ot 1otopiec OV SOAYTNKES VAL YIVELG TTLO KOVOS OVOYVAGTNG;
Pupil: Nou!

Interviewer: ITictevelg mwg oe fondnoav ot 16topiec TOV S1OAYTNKES VO, KOTUVONGELS KAADTEPQ TO KEIUEVOL

oto post-test;

Pupil: Nau.

Interviewer: 'Htav gvydpioto 1o KAipo oty 14N pog Kotd T StdpKela e S1000KAALNG TV 16TOPLOV;

Pupil: & oyéon pe 6Tav kavape to firio rav mo gvydpioro.

Interviewer: Xe PonOnoav ot 16Topieg va KAVELS S1GA0YO LE TOVG CLUUAONTEG GOV;

Pupil: Nax!

Interviewer: ®a 10ekeg N 1806KAAN 1GTOPIDOV A0 TO S1AOTKTLO VO Yivel poviun pébodog dtdackariog

oTNV T4EN Hag;

Pupil: Non!!!
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Pupil 9

Interviewer: Zov dpeoav ot 16Topiec 0o 10 d100ikTLO OV daPdoope KaTd T SIGPKELD TOV TEAELTAIMV

OKTA pobnuatwv;

Pupil: Nou woAv!

Interviewer: [1og £vimbeg Kotd T d1dpKeELd TOV LobnuUdTeV;

Pupil: Xapa!

Interviewer: [1og vidbeig topa mov 1 SidaoKoAio TV 16TOPIAV TELEimoe Kot Ba emotpéyovpe 6to Piffiio
HoG;

Pupil: Aev pov apécel kaborov!

Interviewer: ITiotedelg mog og PoriOnoav ot 16Topieg TOL d1daYTNKES VO LABELG KavoDpyleg AEEELS;
Pupil: IIietev® vau!

Interviewer: ITiotedelg mwg o€ foridnoav ot 1otopieg Tov d1ddyTNKES VO YIVEIS TTLO IKOVOC OVAYVHDOTNG;
Pupil: Nax!

Interviewer: ITiotevelg mwg o PonOnoay ot 16Topieg TOL JOAYTNKES VO KOTUVONGELG KAADTEPO T KEIUEVQL

o710 post-test;

Pupil: -

Interviewer: 'Htav guydpioto 1o KAipo oty 14N Hog Katd T S1dpKeLa TG S1000KOUANS TOV 16TOPLOV;
Pupil: Mepwkég var, pepikég oy.

Interviewer: Xe Pondnocav ot 16topicg va KAVELS S1GA0YO e TOVG CLUUAONTES GOV;

Pupil: Nou!

Interviewer: ®a 10ekeg n S1dacKaAln 1GTOPIOV A0 TO S1AGTKTLO VO Yivel poviun pébodog dtdackaiog

oMV TAEN Hag;
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Pupil: Non, apa word!

Pupil 10

Interviewer: Xov dpeoav ot 16Topieg 0mrd To S100ikTLO OV dlaPdcope KAt TN SIGPKELD TOV TEAELTAIMV

OKT® HoOnuatov;

Pupil: Ztnv apyn 6tov pog to inate to 0cdpnoa Papetd étav Opmg To Kavoue Tpdén pov apeocayv

napo ToIv!

Interviewer: I1og évimbeg Kotd T d1dpKeld TOV HobnudTev;

Pupil: Xapd ko evOoveraopévog yiati dgv 1o giya Eavaxkdavel ot (o) pov.

Interviewer: I1og vidbeig tdpa mov 1 didackaAio TV 16TopLdV TEleimoe kKot Ba emotpéyoupe 6to Biffiio
pag;

Pupil: Aev vivO® otevaydpra olhd dev pov molvapécer.

Interviewer: ITiotevelg nog o€ fornoay ot 16Topieg TOL dOAYTNKES Va. LABELG Kovovpyleg AEEELGS;

Pupil: Nax!

Interviewer: ITiotevelg Twg o Pondnoay ot 1otopiec OV SBAYTNKES VAL YIVELG TTLO KOVOC OVOyVAOTNG;
Pupil: To id10 vopilm.

Interviewer: ITiotevelg mwg o PonOnoay ot 16Topieg TOL JBAYTNKES VO KOTUVONGELG KAADTEPO T KEILEVQL

oto post-test;

Pupil: Nou!

Interviewer: 'Htav gvydpioto to KAipo oty tdén pog katd tn didpkelo e S1800KoAoG TMV 16TOPLDOV;
Pupil: & pepukd padfipota tpoceyay To TOIOLI KOl GE PEPIKE O)L.

Interviewer: Xe fondnoav ot 16T0pieg va KAVELG SIGAOYO LLE TOVG CLUUAONTEG GOV;
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Pupil: Nou!

Interviewer: ®a 10ekeg 1 18acKaAiN 1GTOPLDOV A0 TO d1adiKTLO VO Yivel poviun uébodog ddackariog

oV TGN pHog;

Pupil: Nat, 00 110gha!

Pupil 11

Interviewer: Xov dpeoav ot 16Topieg 0mrd To S100ikTLO OV dlaPdcope KAt TN SIGPKELD TOV TEAELTAIMV

OKTO pobnudatwv;

Pupil: TToAv!

Interviewer: I1og éviwbeg katd ) didpkeln TV pabnudtov;

Pupil: Xapd kot evBoveroopd!

Interviewer: [1og vimbelg tdpa mov 1 SidaoKario TV 16TOpLOV TEEimoE Kot Ba emotpéyovpe 6to Piffiio
HogG;

Pupil: Xama!

Interviewer: ITiotedelg mog og PoriOnoav ot 16Topieg TOL d1daYTNKES VO LABELS KavoDpyleg AEEELC;
Pupil: Non, apketéc.

Interviewer: ITiotevelg Twg o Pondncay ot 16Topieg TOL SBGYTNKES VA YIVEIS TTLO IKOVOS OVayVAOTNG;
Pupil: Nax!

Interviewer: ITictevelg mwg og fondnoav ot 1otopiec TOV SIOAYTNKES VO, KOTOVONOELS KAADTEPQ TO KEIUEVOL

oto post-test;
Pupil: Non!
Interviewer: 'Htav gvydpioto to KAipo oty Taén pag katd tn S1apkelo e S180oKoAMOS TOV IGTOPLOV;
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Pupil: Mepwkég @opéc kamoro, Totdd pilayay.
Interviewer: Xe Pondnocav ot 16topicg va KAVELS S1GA0YO e TOVG CLUUAONTEG GOV;
Pupil: Nou!

Interviewer: ®a 110ekeg 1 1d0cKAAlN 1GTOPIDOV A0 TO S1ABTKTLO VO Yivel poviun pébodog didaokoriog

oIV TACN Hag;

Pupil: Evvocitan!

Pupil 12

Interviewer: Xov dpeoav ot 16topieg amd 10 6105ikTVO TOL dloPAcaE KATA TN SIAPKELD TOV TEAELTAI®V

OKT® pobnudtov;

Pupil: Nou!

Interviewer: [1og évimbeg Kotd ™ d1dpKeld TOV HobnudTev;

Pupil: Xapa!

Interviewer: I1og vidbeig tdpa mov 1 didackaAio TV 16TopLdV TEAeimoe kKot Ba emotpéyoupe 6to Biffiio
HogG;

Pupil: Xaha!

Interviewer: ITiotedelg mog og PoriOnoav ot 16Topieg TOL d1dAYTNKES VO LABELS KavoDpyleg AEEELS;
Pupil: Nox, wapo wold!

Interviewer: ITiotedelg mwg o€ foridnoav ot 1otopieg Tov S1dGYTNKES VO YIVELS TTLO IKOVOC OVAYVMDOTNG;
Pupil: Nou!

Interviewer: ITictevelg mwg oe foridnoav ot 16Topiec TOV SLOAYTNKES VO, KOTAVONGELS KAADTEPQ TO KEILEVOL

oto post-test;
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Pupil: No.

Interviewer: 'Htav gvydpioto to KAipo oty tdén pog katd tn didpkeio e S1800KoAoG TMV 16TOPLDV;
Pupil: Mepikéc @opéc To motdid prayay.

Interviewer: Xe fondnocav ot 16Topieg va KAVELS S1GA0YO LE TOVG CLUUAONTEG GOV;

Pupil: Nou!

Interviewer: ®a 10ekeg N 18acKaAi0 1GTOPLOV 0TtO TO S1adiKTLO VO Yivel poviun puébodog didackoriog

oV TGN pHog;

Pupil: Non!

Pupil 13

Interviewer: Xov dpeoav ot 16Topie 0o 10 S10.0ikTLO OV dlaPdcope KATd TN SIGPKELD TOV TEAELTAI®V

OKTO pobnudatwv;

Pupil: Nax!

Interviewer: ITog éviwbeg katd ) didpkela Tov pabnudtov;

Pupil: EvBovciwaopévn!

Interviewer: I1og vidbeig tdpa mov 1 didackaAio TV 16TopLdV TEAeimoe kot Ba emotpéyoupe 6to Biffiio
HogG;

Pupil: Zrevaydpra!

Interviewer: ITiotevelg nwg o€ fordnoav ot 16topiec OV S1dAYTNKES Vo, LAbELg Kouvovpyleg AEEec;

Pupil: Non!

Interviewer: ITictedelg mwg o€ foridncav ot 1otopieg Tov 180Gy TNKES VoL YIVELS TTLO IKAVOC OVAYVDGTNG;

Pupil: Nou!
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Interviewer: ITictevelg mwg oe fordnoav ot 16Topiec TOV S1OAYTNKES VO, KOTAVONOELS KAADTEPQ TOL KEILEVOL

070 post-test;

Pupil: -

Interviewer: Htav gvydpioto to kKAipo oty tdén pog katd tn didpkeio e S1800KoAoG TMV 16TOPLDOV;
Pupil: Ilapa woAv!

Interviewer: Xe fondnocav ot 16topicg va KAVELS S1GA0YO HE TOVG CLUUAONTES GOV;

Pupil: Nou!

Interviewer: ®a 10ekeg 1 1dacKaAlN 1GTOPLDOV 0TtO TO S10BTKTLO VO Yivel poviun pébodog didackoriog
GTNV TASN MO

Pupil: Non!

Pupil 14

Interviewer: Xov dpeoav ot 1otopieg amd 10 6105ikTVO TOL SlaPAcaE KATA TN SIAPKELD TOV TEAELTAI®V

OKT® pobnudtov;

Pupil: Nax!

Interviewer: Iog évimbeg Kotd T d1dpKeER TOV HabNUATOV;

Pupil: Xapa!

Interviewer: I1og vidbeig tdpa mov 1 didackaAio TV 1I6TopLdV Tedeimoe kKot Ba emotpéyoupe 6to Biffiio
HogG;

Pupil: Xaha!

Interviewer: ITiotevelg nog o€ fordnoay ot 16Topieg TOL dOAYTNKES Vo LADELG Kovovpyleg AEEELG;

Pupil: Nou.
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Interviewer: ITictedelg mwg og foridnoav ot 1otopieg Tov S1dAYTNKES VO YIVELS TTLO IKOVOC OVAYVHDGTNG;
Pupil: Nou!

Interviewer: ITiotedelg mwe oe fondnoav ot 1otopiec TOV SIOAYTNKES VO, KOTUVONOELS KAADTEPQ TO KEIUEVOL

oto post-test;

Pupil: Oy

Interviewer: Htav gvydpioto to kKAipo oty tdén pog katd tn didpkelo e S1800KoAoG TMV 16TOPLDOV;
Pupil: Kot vou kau 6yt

Interviewer: Xe fonOnoav ot 16topieg va KAVELS S1GA0YO [E TOVG CLUUAONTEG GOV;

Pupil: Nou!

Interviewer: ®a N0eiec 1 S1dooKkaAio 1GTOPLOV 076 TO S10SIKTLO Va. Yivel poviun néBodog ddackariog

oV TGN Hag;

Pupil: Non!

Pupil 15

Interviewer: Xov dpeoav ot 16Topiec 0o To d100ikTLO OV dlaPdcope KAt T SIGPKELD TOV TEAELTAIMV

OKTO pobnuatwv;

Pupil: Aev énpeme kKav vo. pe pOTHGETE, pue yilo!
Interviewer: I1og éviwbeg katd ) didpkeln TV pabnudtov;
Pupil: 'Evio0a excited!

Interviewer: IMog vimbelg todpa mov 1 SdacKario TOV 16TOPLOV TEAEIMoE Kot Bo ematpéyovpe oto Piffiio
HogG;

Pupil: Mov &yovv Aeiyet ko To BipAio aAAd TepiocdTEPO Oa LoV AelYOLV 01 16TOPIES.
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Interviewer: ITiotevelg noc o€ fordnoay ot 16Topieg TOL SOAYTNKES Vo LADELG Kovovpyleg AEEELG;
Pupil: Ey® mavrog énoda!

Interviewer: ITiotedelg mwg o€ foridnoav ot 1otopieg Tov S1dGYTNKES VO YIVELS TTO IKOVOC OVAYVMDOTNG;
Pupil: Non!

Interviewer: ITictedelg mwe oe fondnoav ot 1otopiec TOV SIOAYTNKES VO, KOTUVONOELS KAADTEPQ TO KEIUEVOL

oto post-test;

Pupil: Nou!

Interviewer: 'Htav gvydpioto to KAipo oty Taén pog katd tn Sidpkelo e S1800KoAMOG TMV 16TOPLDV;
Pupil: Olot pog pihayope Aydx!

Interviewer: Xg foriOnoav ot 16Topieg va KAVELS SIGA0YO HE TOVG CLUUAONTEG GOV;

Pupil: Non!

Interviewer: ®a 110ekeg N 180cKAAIN 1GTOPLDOV A0 TO S1AOTKTLO VO Yivel poviun pébodog dtdackariog

GTNV T4CN Hag;

Pupil: Nox, wapo wold!

Pupil 16

Interviewer: Xov dpeoav ot 1otopieg amd 10 6108ikTVO TOL dlaPAcapE KATA TN SIAPKELD TOV TEAELTAI®V

OKT® Hobnudtov;
Pupil: Nou!
Interviewer: Iog £vimbeg Kotd T S1dpKEN TOV HobONUATOV;

Pupil: Xapa!
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Interviewer: Iog vidbelg topa mov 1 dSidacKorio TV 10ToPLdV TELeimae Kot Ba emotpéyovpe oto Piffiio
pac;

Pupil: Avzn!

Interviewer: ITiotevelg nog o€ foridnoay ot 16Topiec TOL dOAYTNKES Va. LABELS Kovovpyleg AEEELGS;

Pupil: Nau.

Interviewer: ITiotedelg mwg o€ foridnoav ot 1otopieg Tov S1dGYTNKES VO YIVELS TTO IKOVOC OVAYVMDOTNG;
Pupil: Nou!

Interviewer: ITictevelg mwg oe fordnoav ot 16topiec TOV S1OAYTNKES VO, KOTUVONGELS KAADTEPQ TO KEIUEVOL

oto post-test;

Pupil: Nau.

Interviewer: 'Htav guydpioto 1o KAipo oty 14N Hog Kotd T StdpKea e S1000KAALNG TV 16TOPLOV;
Pupil: Non!

Interviewer: Xe fonOnoav ot 16topieg va KAVELS S1GA0YO LE TOVG CLUUAONTEG GOV;

Pupil: Nax!

Interviewer: ®a 10ekeg 1 1806KAAN 1GTOPIDOV A0 TO S1AOTKTLO VO Yivel poviun pébodog dtdackariog
GTNV TAEN MO

Pupil: Nou!

Pupil 17

Interviewer: Xov Gpeoav ot 16Topieg amrd T0 S1dikTLO OV SloPAcopE KATA TN SIUPKELD TOV TEAELTAIMV
OKT® HoOnudtov;

Pupil: Non!
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Interviewer: I1og £vimbeg Kotd T S1GpKELN TOV LobONUATOV;

Pupil: Xapa!

Interviewer: I1o¢ vimbelg tdpo mov 1 SidaoKario TV 10TopLdV TELEimoe kKat Bo emotpéyovue 6to Piffiio
HogG;

Pupil: Adzn!

Interviewer: ITiotevelg no¢ o€ foridnoay ot 16Topiec TOL dOAYTNKES Va. LABELS Kouvovpyleg AEEELGS;

Pupil: Nau.

Interviewer: ITiotedelg mwg og foridnoav ot 1otopieg Tov S1dAYTNKES VO YIVELS TTLO IKOVOC OVAyVHDOTNG;
Pupil: Nou!

Interviewer: ITiotevelg mwg o PonOnoay ot 16Topieg TOL OAYTNKEG VO KOTAVONGELG KAADTEPO T KEILEVQL

oto post-test;

Pupil: Nau.

Interviewer: 'Htav gvydpioto to KAipo oty tdén pog katd tn Sidpkelo e S1000KoAMOS TMV 16TOPLDV;

Pupil: Nax.

Interviewer: Xe fonOnoav ot 16topieg va KAVELS S1GA0YO LE TOVG CLUUAONTEG GOV;

Pupil: Nou!

Interviewer: ®a N0eiec 1 S1docKaAio 1GTOPLOV 076 TO S10SIKTLO Va Yivel poviun péBodog ddackariog
oMV TAEN Hag;

Pupil: Non!!
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APPENDIX XV: Sample of the Teacher’s Diary

Points of focus

Observations

Students’ involvement in:
a) Individual activities
b) Pair-work

c) Whole-class activities

All students couldn’t contain their
excitement when they realized that we were
going to have 8 lessons based on authentic
stories. They all participated eagerly in all
types of activities, although weaker ones
sometimes resorted to L1.

Students’ response to story-based
material:

a) Do the students like the selected
stories?

b) Do the students enjoy the selected
stories?

All the students seemed enthused and
delighted with the stories and some of them
said that it would be a nice idea to continue
the English lessons only with stories from
the web and to abandon the Pupil’s Book
and the Activity Book.

The classroom atmosphere:

a) Is the classroom atmosphere relaxed
and easy-going?

b) Is the classroom atmosphere enjoyable
and pleasant?

c) Is the classroom atmosphere
motivating and supportive?

In a magic way, the stories created a
different atmosphere in the classroom. Thus,
the stories led the students in an imaginative
world where they seemed to relax and have
fun. Moreover, as they got involved in the
stories and identified with the protagonists,
they felt confident to express their thoughts
and feelings.

Students’ response to story-based
activities:

a) Do the students like the activities in
their worksheets?

b) Do the students learn vocabulary
during the lessons?

The students seemed satisfied with the
activities and motivated to participate in the
learning process. Also, they seemed to learn
new vocabulary naturally without even
realizing it.

Problems/ Negative aspects

Are there any negative aspects regarding
the lessons during the implementation of
the story-based framework?

First and foremost we were running out of

time and we couldn’t stick to the strict time
limits of the lesson plans. Also, sometimes
students were so enthused that we resulted

in having a noisy classroom.
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APPENDIX XVI

Keys to the Students’ Worksheets and Pre- and Post-Test

Pre-reading activities

Recycle — Reduce — Reuse

While-reading activities

1. Open answer

2.

Air — Water- Land- Forest
3.

1st ANSWER SHEET (part 1)

Sharon finds the environment!

e Air: air pollution, smoke, solar power, exhaust fumes, gas, global warming, ecological disaster.
e Water: litter/rubbish, oil spill, water pollution, toxic waste, ecological disaster.

e Land: litter/ rubbish, droughts, land pollution, overpopulation, ecological disaster.

e Forest: fire, ecological disaster, deforestation.

Post-reading activities

1.

1.Environment, 2.clean, 3.smoke, 4.factory, 5.faucet, 6.forest, 7.squirrel, 8.air, 9.water, 10.everywhere,

11.air, 12.water, 13.soil, 14.food.

2. Open answer
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2nd ANSWER SHEET (part 2)

Sharon finds the environment!

Pre-reading activities

1. Open answer

2. Open answer

While-reading activities

1. Open answer
2. Herman is in his nest. He protects himself from the sun.

3. L.throw out, 2.trash, 3.drain, 4.recycle, 5.paper bags, 6.collection place, 7.environment, 8.leak,
9.sick.

Post-reading activities

e Reduce pollution: carpool, ride public transportation, bike.

e Conserve energy: turn off lights when not in use, take short showers, and turn off water when not in
use.

e Recycle: cans, plastic, cardboard.

2. Open answer
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3rd ANSWER SHEET (part 1)
PLANET EARTH

Pre-reading activities

1. Open answer

While-reading activities

1.

a. Forests are very important because they are home to over half of the world’s animals and plants. Also,
trees clean the air and produce oxygen for us to breathe.

b. People destroy forests to make paper and card.
c. Oceans are very important because they are home to millions of marine animals.

d. People do not respect oceans as they pollute them with the rubbish they produce on land.

2.

1. Deforestation, 2.biodiversity, 3.habitats, 4.erosion, 5.warming, 6.change, 7.agriculture, 8.housing, 9.fuel,
10.wood, 11.fires, 12.droughts, 13.trees, 14.printing, 15.recycled, 16.meat.

Post-reading activities

1. Open answer

2. Open answer
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4t ANSWER SHEET (part 2)
PLANET EARTH

Pre-reading activities

1.
a. T
b. T

While-reading activities

1.

a. The fuel we use for energy makes the climate warmer. As it gets warmer the ice melts and the sea rises, so
the land disappears.

b. Rivers collect rainwater and carry it to the oceans. People do not protect rivers. They pollute the rivers
with pesticides and chemicals from the farms and factories.

2.

1 climate
2 change
3 global

4 warming

Post-reading activities

1.

1 fertilizers
2 pesticides
3 waste

4 spills

2. Open answer
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5th ANSWER SHEET (part 1)
THE RED MOON

Pre-reading activities

1. Open answer

While-reading activities

1. Open answer
2.
1c
2b
3d
4a

Post-reading activities

RECYCLE BIN: paper bag, aluminum can, glass bottle, plastic bag, magazine, and soda can.

TRASH BIN: bananas, apple core, and eggshell.
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6t ANSWER SHEET (part 2)
THE RED MOON

Pre-reading activities

1.
a. Open answer

b. Open answer

While-reading activities

1.

1d
2a
3b
4c

2. 1c, 2d, 3b, 4a.

Post-reading activities

1.
1lights, 2.cloth, 3.recycle, 4.taps, 5.flush, 6.shower, 7.tap, 8.reuse, 9.pick up, 10.respect.

2. Open answer
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7h ANSWER SHEET (part 1)

“Sarah plants a seed”

Pre-reading activities

A) Radishes B) Carrots

While-reading activities
1.

a. She was wearing overalls because she was planning to work in the garden.

b. Sarah was happy because her mother asked Sarah to help her in the garden to plant radishes and carrots.

c. Sarah’s mother handed a packet of radish seeds to Sarah to help her learn how to plant radishes in the
garden.

2.

1. Stick, 2. Furrow, 3. Seeds, 4. Plant, 5. Row
3.

1d, 2a, 3d

Post- reading activities

1. open answer
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8th ANSWER SHEET (part 2)

“Sarah plants a seed”

Pre-reading activities

1. Open answer

2. Open answer

While-reading activities
1.

a. Sarah put her seeds in the furrow.
b. They covered the seeds with soil.

c. The seeds need water in order to sprout.

2.
1b, 2a, 3d, 4e, 5c.

3.
1B, 2A, 3C, 4D.

Post-reading activities

1. Open answer
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Pre- and Post- Test

ESETASEIZ AITAIKHZ — ETHIEAO A1&A2 - ENOTHTA 1
MEPIOAOX 2021 A

ANSWER KEY

26a. C
01a. H o7a  E
02a. F 282, A
03a. A 202 D
04a. B 30a E
05a. D 31a. B
06a. C 32a D
. B 33 A
08a. F 42 B
0%. A 352, E
10a. E 36a B
fla. E 37a. C
12a. A 38a. B
13a. D 392 A
14a. C 40a. c
15a. B
16a. E
17a. D
18a. F
19a. C
20a. A
21a. C
22a. F
23a. A
24a. E
25a. B
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