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Abstract

Literacy instruction in the 21 century has been remarkably transformed. Globalisation and
networked computers have created new challenges for future citizens thus requiring a new
set of skills to account for the multiplicity, multimodality and the diversity of social
contexts. Therefore, the teaching of writing should comply with the current pedagogical
trends that situate it in authentic, technology integrated environments whereby knowledge
is constructed through socialization and extends beyond the classroom walls. The present
dissertation describes a small scale practitioner research conducted to the 6" Grade learners
of'a Greek State Primary School. Its aim was to investigate the development of the learners’
writing skills through the implementation of a digital storytelling project structured around
the Project-based learning principles and realized within a fully online blended learning
environment. A process-approach was adopted and a variety of Web 2.0 tools was employed
to facilitate the instructional procedure: Webex meetings for the synchronous lessons, the
e-me social networking platform for the asynchronous, Google Docs collaborative
documents and Storybird for the publishing of the end products. The research was conducted
during the lockdown period in December 2020 and a variety of instruments was employed
in order to accumulate multiple perspectives. The data was coded and analysed before the
presentation of the results. The findings were very encouraging for the development of the
learners’ writing skills and facilitated a shift in the learners’ attitude towards collaboration
and computer-mediated writing. Finally, taking into consideration the limitations of the
research a set of suggestions for future research was outlined and a general conclusion was

reached.
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Digital Storytelling, Blended learning, e-me platform, Process writing, Project-based

learning.
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Yook apnynon: Avantoocsovtog TiG YPOTTEG 0EELOTNTES
EAMvov ukpov pantov oe peiktd tepBairlov ekpudadnong g
AyyAucn g og EEVNG YAMGGOG

Xprotiva Torydvn

Hepiinyn

H dudaockolio Tov ypappatiopod otov 21° adva €xetl petapopewbdei. H maykosponoinon
Kol Ol OWKTVOUEVOL VTOAOYIOTEG €YOLV  ONUOLPYNGEL VEEG TPOKANGEIS Yol TOVG
LEALOVTIKOVG TTOAITES ATOTAOVTOS LI GEPA O VEES OEELOTNTES Y10 VOL OVTLLETOTIGOVY TNV
TOAALOTTAOTNTO, TNV TOALTPOTIKOTNTO KOl TNV TOWKIA KOWOVIKOV TEPPUAAOVTOV.
Emopévac, n d1dackorio tov ypartod Adyov Oa énpene va cUUHOPE®OET e TIC GOYYpOoveES
TUOAYOYIKEG TAGES TOV TNV TOTOOETOVV GE aVOEVTIKG, TEXVOLOYIKA LTOGTNPLOUEVO
neplpdAlovia Omov M yvOOTN Kotaokevdaletal pECH OmO TNV KOW®VIKOTOINGCT Kot
enekteiveTon mEpa amd Tovg Tolyovg ¢ téENG. H mapovoa diatpifr| meptypaget pua pukpng
KMpokog ekmatdevTikn Epgvva Tov 01eényin oe padntég 6™ 1aEnS Tov MMUOGIOL, EAANVIKOD
ONUOTIKOV GYOAEIOV. XTOYOG TNG NTAV VO EPEVVNGEL TV OVATTLEN TOV YPOTTOV O£E0TNTMOV
TV podnTov péca and v eapuoyn €vog TPOTLEKT YNOKNG apiynons dounuévov
COUP®VO, PLE TIC 0PYES TNG LEBOS0VL TPATLEKT Kol TPOYLOTOTOUEVOL TANPMOS OLULOTKTUAKA
o€ mepIParrov pektng pabnong. Yio0etOnke o tpocséyyion pe faon v dadikacio kot
aflomombnke por mowdia epappoydv Web 2.0 yi vo vroPfondnocet v SOOKTIKN
dwdkacio: Webex meetings yio cOyypova padnpato, TAATPOPHO KOWVOVIKNG SIKTHmONS
e-me ywo acHyypova podnuato, cvvepyatikd £yypagpo Google kot to Storybird yu v
onuocievon tov tTeMK®V mpoidvtwv. H épegvuva delnydn katd v ddpkela g teptooov
™mg  kapoviivag tov  AekeuPpiov 2020 kor poe mowidMo  epyoAeiov  péTpnong
YPNOLOTOONKE Y10 VAL GLGCOPEVGEL TOAAATAES OTTIKES. Tl dedopUEVE KOdKomomonkay
Ko avoAvOnkav mpwv v mapovcicon TV amotelecudtov. Ta gvpruato NTov TOAD

evBoppLVTIKA Yio TV avATTTUEN TOV YPOTTAOV 0eS10TTOV TOV HadnTdVv Kot vrrofondncav
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W0 PETAGTPOPN OTN OTACN TOV HoONTOV omévavtl GTr] GLVEPYOTIKOTNTO KOl TOV
TEYVOLOYIKDG  dtapecorafodpevo yportd Adyo. Telwd, Aopufdvoviag vmoOyw TOoLg
TEPLOPIOUOVE TNG EPELVOG KLY PAPTONKE Ll GELPA TPOTAGEDV Y10, LEAAOVTIKT £PELVA KoL

eENYONKaV KAmO10 YEVIKG CUUTEPACLATA.
Aggag — Kiewowa

Yok apnynon, Mewkt pabnon, thatedpuo e-me, Arodikoacio ypayipatoc, Mabnon

HEcm TPOTLEKT.
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1. Introduction

Literacy instruction has been remarkably transformed in the 21% century following the
technological advances and the new trends in current pedagogy. The emergence of new
technologies with emphasis on socio-cognitive and socio-cultural elements along with a
shift in the learners’ needs towards more creative ways of learning within a globalized,
networked society has increased the challenges and, by extent, the necessity to adapt the
teaching of writing to authentic, real life situations beyond the classroom walls. The purpose
of this chapter is to situate this digital storytelling research project within the broader
educational context of the 21% century as it is realized in the Greek educational system and
to introduce the readers: (i) to some basic trends in current literacy instruction that govern
the decisions, the choices and the impact of this project (see section 1.1), (i1) to the reasons
that initiated this research procedure along with its estimated implications (see section 1.2)

and (iii) to specify the research questions (see section 1.3).

1.1 The broader context of the research

This section explores certain technological advances and their impact in foreign language
education within the Greek state school context as an attempt to outline: (i) the broader
educational context of the present research and (ii) the theories that justify the approaches,
the decisions and the choices of materials employed in the structuring of this research as a
process-oriented, creative writing project delivered with the assistance of CMC tools in a
Blended Learning environment, both synchronous and asynchronous. It starts by describing
the challenges of the Greek educational context as far as English language teaching in State
Primary Schools is concerned, in the light of contemporary pedagogy and the curriculum
guidelines (see subsection 1.1.1). Then it continues by outlining an overview of CALL in
the 21% century so as to signify the theoretical underpinnings behind the current pedagogical
trends (see subsection 1.1.2). Further on, the analysis proceeds to ways that the
technological advances and especially, Web 2.0 technologies, can affect CMC and what
connotations it entails for contemporary instruction (see subsection 1.1.3). Finally, it
addresses the issue of literacy instruction and how it is influenced by all these technological

and pedagogical advances in the digital era (see subsection 1.1.4).
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1.1.1 ELT in Greek State Primary Schools

Teaching English in Greek state primary schools follows the TEFL paradigm, according to
Kachru’s classification (1985), since the country belongs to the expanding circle which
entails less exposure to the foreign language outside the classroom. However, it tends to
assume the status of TENOR (i.e., taught for no obvious reason) due to the fact that the
Greek community is inclined to associate foreign language learning with certification
exams, a characteristic which is absent in the way English is taught in state schools (Sifakis,
2009). To account for this, Sifakis (2019) explains that a variation in pedagogy is deemed
necessary for EFL curricula and stresses the necessity for enriched and “diverse linguistic,
cultural and pragmatic input” to counterbalance the language exposure deficit (ibid., 2019,
p. 22). The instructional practices followed by TESOL practitioners in public schools are
governed by the general guidelines of the Unified Curriculum of Foreign Languages (Greek
Pedagogical Institute, 2016) implemented in Greece since 2016 as well as of the Common
European Framework of Reference (CEFR) (Council of Europe, 2001). However, the
English language textbooks provided by the Ministry of Education, and in particular the 6"
grade textbook (Efraimidou, Reppa-Zoi & Frouzaki, 2009) that applies to this research, have
been in use since 2009, i.e., long before the implementation of the new curriculum. Hence,
their structuring does not come into unison with the new principles in skills training and
their supplementation with supplementary material or concurrent practices is deemed
necessary in order to align with the learners’ needs (Dendrinou & Karava, 2013; Greek
Pedagogical Institute, 2016). As far as the use of technology is concerned, the curriculum
encourages the use of internet-based software and applications carrying a multiple media
content as a way to constitute the learner a co-creator and co-contributor to knowledge thus
aiming to become a critically aware participant of the teaching methods (i.e., acquiring
metacognitive strategies) (Dendrinou & Karava, 2013). Furthermore, one of the suggestions
of the curriculum refers to the integration of computer supported collaborative tools in the
teaching of English. According to Dendrinou and Karava (2013), their use is encouraged so
as to promote experiential learning, since new knowledge is acquired in a socio-
constructivist environment thus enhancing the development of the so called “21% century
skills” or “Soft skills” by allowing the learner to manage the multiplicity of information

wisely. Consequently, the structuring of the current innovative teaching intervention as a
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combination of online tools and collaborative practices (see chapter 3.5) abides by the
curriculum guidelines and it is suitable to be introduced in the Greek state primary school

context.

1.1.2 CALL and New Media Pedagogy

Moving on to the relation between current pedagogy and technology in the light of the
computer-based, collaborative, fully online blended learning aspects of this research project
(see section 3.5), Computer Assisted Language Learning (CALL) refers to the teaching and
learning of languages with the use of Information and Communication Technologies (ICT)
(Slaouti & Bouboureka, 2005). Nowadays, CALL is going through its integrative phase and
it has deeply impacted language teaching by the introduction of multimedia and the
expanded use of the internet (Warschauer, 1996). The socio-cognitive and socio-
constructivist perspectives that are added to language learning are realized through the
authentic use of language and skills integration with the aid of interactive technology tools.
Kourtis-Kazoulis and Vlachos (2014) refer to various forms and applications of new media
which are characterised by their diversity, multiplicity and multimodality thus shaping the

future of foreign language education.

According to The New London Group (2000), globalisation and the widespread use of
networked computers have created a pluralistic society that requires a new set of diverse
skills in order to cope with the challenges of a vast changing world. Teaching the four basic
macro-skills (i.e., listening, speaking, reading and writing) can no longer suffice and neither
can the traditional teacher-centred mode of instruction. Scardamalia and Bereiter (2006)
admit that the traditional educational practices which focus on knowledge transmission have
proven to be inadequate while Harasim (2017) notices that the constructivist learning theory
failed to address the conceptual changes and knowledge building that takes place online.
The emerging technologies have created new genres of communication which pose new
demands for future citizens and it is our role as teachers to train them (The New London

Group, 2000).

Contemporary pedagogy has developed new learning theories, such as connectivism and
collaborativism, to account for these needs by incorporating the interactive, social learning

environments and Web 2.0 technologies (Harasim, 2017). Connectivism is the learning
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theory of the digital age and according to its proponents it combines the chaotic nature of
computer networks with social learning environments whereby learning takes place beyond
the individual; it is the flow of information, the connection to “successful networks” and the
reflective processing within the individual that causes knowledge to transform (Bates, 2019;
Dimitriadis, 2015; Harasim, 2017; Siemens, 2005). Bates (2019) argues that the role of the
teacher is vague and it is outlined by creating such a learning environment that will facilitate
the whole process of automatic learning through exposure to the information flow and
reflection for meaning making. Contrary to the deductive reasoning adopted by
connectivism, collaborativism aka Online Collaborative Learning (OCL) adopts an
inductive perspective to theory building and, as Harasim (2017) suggests, it was developed
as a theoretical framework to explain online learning. It focuses on the use of the internet as
a means to augment human intelligence as opposed to artificial intelligence and to enhance
collaborative learning and knowledge building thus reshaping all forms of education
(whether in the conventional classroom or in distance education settings) and facilitating
human learning through improved options (ibid., 2017). It entails the learners working in
groups and engaging in discussions that feature asynchronous, text-based and place-
indifferent discourse to create knowledge. Combined with online distance education it can
form a pedagogical blend while it employs techniques such as active learning and learning

by doing (ibid., 2017).

1.1.3 CMC and the role of Web 2.0 technologies

According to theorists the future of foreign language instruction is closely linked to the role
of technology and how ingrained it is into certain aspects of our lives. The contribution of
Computer-mediated communication (CMC) has reached its full impact with the evolution
of networked computers that have given rise to multimedia applications, online learning
environments, blogs, podcasts, online dictionaries and other Web 2.0 tools with emphasis
on synchronous and asynchronous communication and internet-based distance education
(Kourtis — Kazoulis & Vlachos, 2014). As opposed to the static, read-only websites of Web
1.0 (i.e., the web of cognition) that flourished up until the *90s, the evolution of Web 2.0
(i.e., the web of communication), which was characterized by interactivity, crowdsourcing
and social learning environments, bought about severe changes in CALL activities. It is

through these technological advances that the students engage in autonomous learning and
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self-assessment while they collaborate and interact in authentic environments that extend
beyond the confines of the conventional classroom walls towards anywhere in the world
(Vlachos, 2005; Warschauer, 1996; 2004). Building on the socio-cognitive, socio-
constructivist and transformative theoretical orientations of contemporary pedagogy,
Peachey (2019) argues that Web 2.0 technologies offer tools that spark up the students’
creativity, socialization and collaboration, they help them construct real knowledge and
share it as well as increase their motivation. Furthermore, according to Prensky (2001), one
of the benefits of bringing the students into contact with networked technologies, hyperlinks,
multitasking and parallel processing is that their brain changes its mapping thus making it
easier for them to absorb information that is presented randomly in the chaotic web.
Therefore, the internet contributes to the learning process, especially through social
networks, and, as Vlachos (2009) suggests, by engaging students in blended learning
environments they acquire a set of skills that promote lifelong learning, autonomy as well

as media literacy through socialization, cooperation and interaction in real world situations.

1.1.4 Literacy instruction in the 21° century

As far as literacy instruction is concerned, contemporary pedagogy has changed its
theorization towards the text itself, the medium of creating it as well as the principles, the
practices and the skills that govern the teaching of writing. First of all, there has been a shift
from the monolithic approach that views texts as linguistic objects (TALO) in need of
encoding to that of a dynamic approach that views texts as multi-dimensional vehicles of
information (TAVI) (Byrne, 1993; Johns & Davies, 1983; Kern, 2000). Such a perspective
places emphasis on the socio-cultural element and the contextualised language aiming to
achieve communication and to convey information (ibid., 2000). Furthermore, the
integration of new technologies in classroom practices has remarkably transformed literacy
instruction in the 21% century. The traditional paper-based writing with the essense of
permanence and the evident corrections has been substituted by word processors thus
offering a new dynamic to written texts. Their introduction to foreign language teaching
entails certain advantages with regard to the form and the aesthetic quality of the text, its
flexibility for frequent revisions and modifications, the emphasis on the writing process with
its steps, the prospect of online collaboration and the public nature of the end product that

can immediately reach an authentic audience (Piper, 1987; Tsotsoli, 2004). According to
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Slaouti & Bouboureka (2005), the fast and easy manipulation of digital texts promotes the
development of writing skills to the students through enhancing process writing techniques.
The students may engage in peer feedback processes which facilitates the development of
higher order thinking skills (Hadzhikoleva et al., 2019; Slaouti & Bouboureka, 2005) thus
engaging in collaborative work and constructing knowledge with the assistance of their
peers in the Zone of Proximal Development (Vygotsky, 1978). Therefore, the new
theorization of literacy is more learner-centered, it employs a process orientation and views
language as a means of conveying meaning through a reader-writer liaison (i.e., an
“interpretative dialogue” that influences both parties) (Eco, 1989, p. 19) while the computer-
based instruction practices add to this link besides developing multiple literacies (Kourtis-
Kazoullis & Vlachos, 2014). Bereiter and Scardamalia (1987) consider digital storytelling
as suitable for novice writers since it requires knowledge telling processes which employ

simple processing.

1.2  Statement of the problem

After defining the general pedagogical and instructional context whereby this research
project was conducted, the particular section presents the problem that initiated the research

as well as its significance.

1.2.1 The purpose of the research

The primary school textbook provided by the Greek Ministry of Education for the 6" Grade
(Efraimidou et al., 2009), is directed to learners of a varied competence level since Greek
state school classrooms display great heterogeneity. However, it follows a rather traditional
methodology that treats writing in a product-oriented way thus focusing on the text as an
end-product, not paying attention to the writer and the struggles he goes through in order to
produce the expected output (Hyland, 2016). Accuracy and well-formedness constitute the
main goals for writing while the only draft submitted is the final draft which is neither
subject to revision nor the outcome of peer exchange (see Appendix A, CB p.21 ex. 5, p. 29
ex. B, p. 41 ex. C, p. 48 ex. D, p.57 ex. E). Therefore, it can be assumed that writing is

viewed as a reclusive activity which disregards the obstacles that the learner faces in the
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process of writing and the strategies he employs in order to transcend them. The written
output is subject to overt correction on form-focused elements as the predominant type of
teacher feedback, though some peer feedback may be allowed when the end-product is
presented to class. The writing tasks are not related to real-life situations and their purpose
is not authentic (see Appendix A). They are mainly targeted to individual writers without
any requirement for collaboration between peers for their completion. The fact that it is a
rather frequent phenomenon for learners to skip such open-ended tasks when assigned to
them for homework indicates a lack of motivation. All these features come into contrast
with the major trends in foreign language teaching, and especially to the teaching of writing,

that were previously described in section 1.1.

In addition, the Covid-19 pandemic has caused a severe change in the type of education
provided to learners across the world boosting the need for computer-based instruction
(Teras et al., 2020). The restrictions and the necessity for social distancing both in and out
of the classroom has impacted the way lessons are conducted bringing the learners’
emerging needs in the 21st century to the forefront of educational practices. The traditional
teaching methods and tools no longer suffice for the challenges of synchronous and
asynchronous communication posed by the diverse situations that both foreign language

teachers and students have to face.

Taking into consideration the ineffective textbook practices as well as the adverse teaching
circumstances due to the Covid-19 pandemic, there is a need for innovative action to develop
a more appropriate teaching methodology for the 6™ grade learners. The particular research
focused on the writing skill and, especially on creative writing through storytelling which
constitutes one of the curriculum’s illustrative descriptors for levels A1-B1 (i.e., A1-16, A2-
12 and B1-11) that correspond to the competence levels of the 6 grade learners (Greek
Pedagogical Institute, 2016). The complexity and the demanding nature of writing as a basic
macro-skill, along with the sub-skills involved, designates the need to investigate how far
an alternative teaching proposal abiding by the current pedagogical trends and implicating
the technological advances can assist the learners in producing quality written works
published in the form of an ebook and acquiring certain strategies to facilitate the whole
process. The teaching intervention employed process-oriented techniques with emphasis on
strategy instruction and it was implemented within a blended learning environment both

synchronous and asynchronous. Several collaborative Web 2.0 tools were employed along
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with synchronous and asynchronous platforms, such as Google Docs/Slides, the social
networking e-me platform and Webex Meetings, to structure an innovative instructional
procedure that aimed to facilitate the teacher in the organization of the project, to assist the
learners in constructing new knowledge and by extent improving cooperation and

motivation.

1.2.2 The significance of the research

The present research aspires to answer certain critical issues that many EFL teachers of
young learners in the Greek state school may have since the assumption that the traditional
methodological orientation of the school textbook may be one of the causes of the students’
low performance in open-ended writing tasks as well as for them being demotivated (see
section 1.2.1). Furthermore, foreign language teaching in the years of the Covid-19
pandemic requires for the development of alternative instructional practices to facilitate
learning and to promote motivation through collaborative, computer-mediated, authentic
tasks thus bridging the gap between contemporary pedagogical trends and teaching writing
in state schools. The implementation of an innovative computer-mediated teaching
intervention with the use of distance education tools and practices will provide useful
insights as to the effectiveness of such methods in developing creative writing skills to
young learners, especially since a blended learning method developed on a fully online
mode is not common practice for primary school learners in Greece. The Covid-19
pandemic has also given rise to certain distance education platforms such as Webex and e-
me that have never been researched before for their impact in ELT in Greek primary schools.
The current digital storytelling research project will inform educational researchers,
curriculum developers and other stakeholders about the implications of the introduction of
these platforms to the teaching of writing to young learners with the prospect of inspiring
further investigation on this new field or instigating a methodological shift in the post-covid

cra.
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1.3 Research Questions

The main research question is: “How far can a blended learning instructional procedure
combining both synchronous and asynchronous distance education practices and following
the project-based learning principles in digital storytelling, facilitate the development of
creative writing skills to the particular participants?”” By this main issue investigated in this

study, certain sub-questions arise:

1. Does the particular blended learning instructional sequence contribute to the
construction of new knowledge and shift of attitudes on storytelling and digital
storytelling as well as to the successful production of narrative texts incorporating
the basic structural elements?

2. Does the web-based instruction with the particular Web 2.0 tools employed: (i)
facilitate strategy instruction and (ii) lead the individual learners to achieve the
successful use of techniques such as writing structural questions and a pre-writing
plan before structuring their narration?

3. How far does the blended learning environment with the use of the e-me platform
along with the synchronous and asynchronous peer editing and peer feedback
processes: (i) contribute to student interaction and collaboration in the particular
state school class as well as (i1) motivate learners and engage them in the fulfillment
of the writing task?

4. How does the implementation of a fully online blended learning sequence influence
the learners’ attitude towards the use of computer-based instruction in the teaching

of writing?
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2. Literature Review

This chapter discusses certain theoretical and teaching methodology issues that are involved
in the implementation of the instructional procedure of this innovative teaching intervention.
The present study takes into consideration the work of other authors who have investigated
the field to be examined since appreciating the work of previous scholars provides

credibility to one’s study and a sense of continuity to research (Katsillis & Zorbas, 2020).

2.1 Blended learning

The implementation of blended learning for the investigation of writing within a CALL
environment has been an area of study for researchers around the world (Camahalan &
Ruley, 2014; Kakandri, 2020; Shih, 2011; Tucker, 2012; Wahyuni, 2018) As a term,
Blended learning or Hybrid learning is mainly defined by the employment of a combination
of face to face and online practices in a carefully selected proportion while there is a variety
of models and conceptualizations that extend it to other types of blends including
combinations of different teaching methods, pedagogical approaches and technologies as
well as modes of instruction such as synchronous and asynchronous (Hrastinski, 2019; O’
Byrne & Pytash, 2015; Oliver & Trigwell, 2005; Sharma, 2010). Motteram and Sharma
(2009) describe four types of blends: (i) f2f plus online which combines the traditional
classroom instruction with web-based practices, (ii) a combination of technologies which
refers to media and tools within a e-learning environment, (ii1) beyond four walls which
combines a series of methodological approaches without any use of technology and (iv) a
combination of real world plus virtual world which extends the f2f teaching to a virtual
reality self on behalf of the students. They, also, believe that blended learning constitutes
the most suitable solution for the incorporation of technologies in a traditional classroom
while Bates (2019) links it to experiencial learning in the context of distance education
practices such as online collaboration for group project work with the use of synchronous

or asynchronous tools; similar to the current research project (see section 3.5).

There are multiple benefits favouring its application, such as the fact that it provides an

opportunity for the learners to engage in real-world tasks that will expose them to authentic
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contexts thus exceeding the boundaries of the conventional classroom (Jing, 2006; Ollivier,
2018). Moreover, it promotes skills integration and enhances the development of multiple
literacies with emphasis on digital literacy (Slaouti & Bouboureka, 2005). O’ Byrne and
Pytash (2015) claim that the incorporation of blended learning practices can transform the
challenges of a traditional classroom; however, they agree that there is no obligatory mix in
the analogy of synchronous and asynchronous activities. They suggest that the best approach
revolves around the learning objectives and scaffolding learning. Pedagogy issues guide the
successful implementation of blended instruction. Bates (2019) argues that blended learning
and open learning are considered crucial in the digital age but he advises that teachers should
keep a critical stance towards it so as to address the students’ changing needs. Other scholars
agree that in order to increase the learners’ motivation, engagement and active learning,
there is a need to fully comprehend the potential of these technologies and to transform the
current teaching methodology by making appropriate pedagogical choices (Harasim, 2017;
O’ Byrne & Pytash, 2015).

2.2 Distance education practices in the Covid-19 era

The sudden outbreak of the Covid-19 pandemic in spring 2020 had immediate repercussions
to the functionality of schools since all educational institutions were closed down for health
and security reasons while “Emergency Remote Teaching” had to be applied (European
Commission, 2020, p. 5). It was a precautionary measure that was repeated in mid
November 2020 until Christmas as far as primary education is concerned and brought about
the adoption of blended learning distance education practices in all mainstream education
(Government Gazette, 2020). According to this legislation, the f2f instruction was
substituted by synchronous instruction with the use of Webex meetings application while a
variety of open access tools and web-based platforms (belonging to the Ministry of
Education) flourished to facilitate the asynchronous part of teaching (ibid., 2020). Thus

synchronous and asynchronous complemented each other (Anastasiadis, 2014).

These adverse circumstances have sparked up the interest of practitioner researchers from
all over the world who started investigating and reflecting on certain aspects of their

instructional practices in the light of the Covid-19 pandemic and their impact on their
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students whether presenting a shift in attitudes towards embracing online teaching or
designating negative implications and challenges (Alevizou, 2020; Cassorla, 2020;
Kingsley, 2020; Liu & Zhao, 2020; Teras et al., 2020). Furthermore, the European
Commission (2020) has issued a booklet about the implementation of a blended learning
approach in schools for this academic year as a result of the Covid-19 pandemic. The author
stresses the necessity as well as the benefits of such an instructional methodology thus
offering theoretical guidelines for its successful implementation. Emphasis is placed on the
challenges that have to be taken into consideration before designing blended learning
courses such as the age and competence level of the learners, the infrastructure and

competences of the teacher, the curriculum and the goals of instruction.

As a result of the absence of a solid theoretical background on distance education practices
in the Greek educational community along with the increased need for retraining courses,
certain MOOCs were organized and powered by the Greek Ministry of Education in
cooperation to Universities. Manousou et al. (2020), proposed the adoption of a clear
methodological framework with emphasis on the educational process and the production of
quality content. The suggested principles referred to the philosophy (which is student
oriented), the goals of instruction, the modes of instruction (i.e., synchronous and
asyncronous), the materials, the role of the teacher who is expected to design quality content
and manage a difficult endeavour. However, a basic tenet that summarises all these
principles is that distance education can by no means entail a direct transfer of the
conventional classroom practices in the online setting. Careful planning, the construction of
interesting materials, interactivity, multimodality, and online collaboration can only
guarantee a successful and effective online experience to the learners (ibid., 2020).
Therefore, the available technological tools do not guide the distance education but they

should be embedded in the instructional design instead.

2.2.1 Webex meetings

The Webex meetings platform offers a synchronous communication environment that
enhances distance collaboration. It employs a variety of interactive tools such as a chat
forum, polls, annotation tool, conferencing in separate digital rooms, i.e., on Breakout
sessions mode. It is suitable for teaching purposes since it includes a whiteboard and

facilitates the sharing of multimedia content through the tutors’ screen. Furthermore, it
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fosters the development of digital literacy skills to the learners by enabling them to become
presenters themselves sharing their screen to exhibit their work or to organize groupwork
when in a separate session whereby the tutor is not present. This platform was promoted by
the Ministry of Education for the emergency remote teaching synchronous lessons during
the lockdown. Consequently, it constitutes part of the implementation of this research
project (see section 3.5) and its multifaceted role has been described in the TOS (see section

4.3 and Appendix L3).

2.2.2 The e-me platform

The e-me is a rather new educational platform for state school teachers and students which
is hosted by the Ministry of Education and the Digital School. Its nature resembles that of a
social networking platform, similar to Edmodo, since its users can form connections and
communicate synchronously or not. The teacher can create a digital class named “hive” and
invite his students. Both the teacher and the students can make posts at their class’ e-me
wall and to write comments on each other’s posts and share files while hypertextuality,
interactivity and multimodality can develop autonomy and higher order thinking skills
(Kress, 2003, 2010; The New London Group, 1996). The teacher can create a variety of
online, interactive games and activities which can be posted on the e-me wall. They are
based on H5P, which is a JavaScript free and open-source content collaboration framework
and aims to make it easy for everyone to create, share and reuse interactive HTMLS content.
E-me is a free, userfriendly and protected learning environment accessed by certified users
only. Its philosophy employs a user-centered approach with emphasis on computer mediated
communication thus providing an authentic environment for student — student or teacher —
student interactions (i.e., NNS of english). As such, it was employed both for the structuring
/ presentation of the project’s activities and as a distance communication tool during its

implementation (see sections 3.5, 4.2, 4.3 and Appendices E-K, L3).

2.3 Project based learning

Project-based learning instructional methodology engages learners to the investigation of a

complex task which has an authentic purpose and requires collaboration in order to solve it.
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According to Mitsikopoulou and Gyftoula (2019), it is linked to experiential learning and
associates to socio-cognitive, socio-constructivist theories of learning. One of its basic
characteristics is that it brings the learner to the centre of the instructional procedure
whereby he communicates, negotiates and interacts with his peers in order to fulfil the
mutual goal, i.e., the completion of the task and the construction of knowledge (Bell, 2010).
The teacher’s role is to facilitate the learners and to oversee their progress; however, his
contribution to the process is crucial since he provides a scaffolding to support their efforts.
Critical thinking, decision making, evaluating via rubrics and self-assessment/reflection
processes constitute an integral part that leads to intrinsic motivation and the development
of 21% century skills (ibid., 2010). The implementation of a project is structured in four
distinct phases: (1) Phase 1 entails launching the project (see subsection 3.5.4), (ii) Phase 2
refers to the building of knowledge and skills (see subsections 3.5.5 - 3.5.6), (iii) Phase 3
refers to synthesizing the end product and presenting it (see subsection 3.5.7) and (iv) Phase
4 is about self-evaluating the process (see subsection 3.5.8) (Larmer, Mergendoller & Boss,
2015; Mitsikopoulou & Gyftoula, 2019). Other researchers have conducted experimental
studies integrating the use of a project-based framework into the implementation of digital
storytelling with emphasis on the improvement of the students’ performance, motivation
and higher order thinking skills such as critical thinking and problem solving; thus
producing encouraging results as to the effectiveness of the combination (Hung, Hwang &

Huang, 2012; Yang & Wu, 2012).

2.4 Digital storytelling

Digital storytelling, as the term denotes, refers to the narration of stories with the help of
technological means. Papadopoulou and Vlachos (2014) claim that it encompasses the
traditional storytelling but it enriches it with multimedia content. Reinders (2011, p.2)
suggests that a digital story should include at least two of the following media types: “music,
video, text, audio, images or other digital media”. Frazel (2011) classifies the digital stories
into three categories on the basis of their purpose, i.e., stories that describe places/events are
called “personal narratives”, stories that narrate dramatic past events are called “historical

documentaries” and stories that carry a didactic message are called “stories designed to
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inform or instruct”. Successful digital stories share some common characteristics which
serve as criteria for their evaluation and these include the point of view, a dramatic question,
emotional content, economy, pacing, the gift of voice and the power of the soundtrack
(Robin, 2006). Barrett (2006) suggests the use of a rubric including these characteristics for
the evaluation of the story in order to enhance metacognition; a technique that was employed
in this research both for the students’ self-evaluation and peer-feedback activities (see
subsections 3.4.2, 3.5.6 and 3.5.7, section 4.2 and Appendix I 3) and for the teachers’ end

product evaluation (see subsection 3.4.4, section 4.4 and Appendix L 4).

The benefits from the implementation of digital storytelling projects lies in the development
of a set of complex skills, i.e.., the 21% century skills, that relate to the development of
multiliteracies (Papadopoulou & Vlachos, 2014; Reinders, 2011). The use of visual aids
along with a text inspires the students’ creativity and fosters comprehension and effective
communication even if there is a low competence level (Lee, 1994; Reinders, 2011; Robin,
2008; Tsigani & Nikolakopoulou, 2018). Pedagogically speaking, Barrett (2006) notices the
convergence of four learner-centered startegies, i.e., student engagement, reflection for deep
learning, efficient integration of technology to instruction and project-based learning. Its
implementation starts with the traditional process writing techniques but it evolves as a
collaborative social act that goes through distinct stages until its completion thus extending
from the preparation stage whereby the learners plan their actions (see subsection 3.5.5) to
the production phase that they synthesize their digital story (see subsection 3.5.6), to the
post-production phase that they request feedback (see subsection 3.5.7) and finally, to the
distribution phase that they present their creations (Papadopoulou & Vlachos, 2014) (see
subsection 3.5.7). A variety of online and offline applications and Web 2.0 tools have been
developed for the creation of digital stories including rich multimedia content that can take
the form of a video (i.e., Photostory 3, Windows Movie Maker, Animoto, Adobe Spark,
etc.), a presentation (i.e., Prezzi, Emaze, Buncee, etc.), a comic (i.e., Pixton, Powtoon,

StoryboardThat, etc.) or an ebook (i.e., Storybird, Storyjumper, etc.).

2.4.1 Storybird
Storybird is the application that was employed in this particular project for the publication
of the groups’ end products (see subsection 3.5.7 and Appendix K2). It constitutes an online

digital storytelling platform that provides artful visual material to trigger the writers’
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imagination and creativity (Kyrmanidou, 2020). It is a userfriendly and simplistic platform
that allows for the creation of illustrated, digital stories in the form of an e-book. However,
the online editor it provides does not allow the use of other multimedia besides the images
included in its gallery or any text formating. For that purpose, it was deemed suitable for the
particular young learners participating in this research since, as Gregory-Signes (2008)
suggests, the effectiveness of digital storytelling is related to its adaptability in the students’
cognitive level and their digital literacy skills thus serving the course objectives which are
mainly linguistic in this foreign language course. Other researchers have investigated
Storybird’s use in digital storytelling (Kyrmanidou, 2020; Tsigani & Nikolakopoulou, 2018;
Tsioumari, 2017). A study which was conducted by Tsigani and Nikolakopoulou (2018) to
6" grade learners employed a PBL framemwork and Storybird for the creation of an ebook
through process writing. The study presented encouraging results as to the students’
performance in creative writing, engagement and motivation despite its failure to shift their
negative stance towards collaborative writing and the usefulness of strategies (i.e., pre-
writing plan and helping questions) or to lead to mastering of the techniques to individual

learners.

2.5 Process writing

As opposed to text-based approaches to writing that adopt a product orientation, process
writing focuses on the writer and his struggles throughout the creation of the text without,
certainly, disregarding the quality of the product (Slaouti & Bouboureka, 2005). White and
Arndt (1991) devised a model to describe the stages of the writing process which do not
evolve in a linear order (Fig. 2.1); instead, there is often a regression to previous stages since

writing is an ongoing process and the written output is subject to revisions (Hyland, 2016).
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Diagram of Process Writing
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Figure 2.1: Diagram of the process writing model

In their framework, which was adopted in the present digital storytelling research project
(see section 3.5 and Appendix C), the initial step of the writing process is generating ideas
and it is enhanced by techniques such as brainstorming, using visual aids, integrating
reading or watching a video (see subsection 3.5.5). The next stage is focusing which
involves techniques such as freewriting or quickwriting so as to help in surpassing the
writer’s block (Elbow, 1998) (see subsection 3.5.5). Structuring refers to matching the genre
while drafting is the stage where the actual writing takes place (see subsection 3.5.6).
Evaluating, editing and reviewing aim to refine the text in terms of clarity of content,
cohesion, coherence, layout and proofreading (see subsections 3.5.6, 3.5.7). Hayes and
Flower (1980) stress the role of the task and the writer’s prior schematic knowledge that
appear to influence the writing process. Techniques such as integrating reading are
encouraged as long as it aims to familiarize the prospective writer with the genre convention
or to generate ideas (Calfoglou, 2019b). Furthermore, engaging in collaborative writing is
an effective practice when it comes to process and genre-based approaches (Harmer, 2001).
Another aspect that relates to the non-finality of the written product refers to feedback
processes which have been revolutionized in this approach to writing. Calfoglou (2019) and
Frankenberg-Garcia (1999) stress the importance of alternative types of feedback such as
conferencing, peer-feedback, pre-text or real time feedback and self-driven evaluation that
foster the development of critical thinking skills and metacognitive strategies as they were

practiced in the various stages of the present research project (see subsections 3.5.6, 3.5.7).
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2.6 Collaborative writing tools / Word processors

The introduction of CMC tools and especially, word processors in foreign language teaching
has contributed to the development of writing skills as a collaborative practice. According
to Beatty (2003), networked communication, besides motivating the learners, it enhances
the development of critical thinking skills through the socialization it offers. Below is
presented a free online collaborative writing application which was adopted in this project
in order to facilitate the writing skill by functioning as a common workspace for the groups
to process their narration within a socioconstructivist environment in the Zone of Proximal
Developent through scaffolding processes (Vygotsky, 1978). Therefore, connectivist and
sociocognitive approaches are realized and knowledge becomes a distributed cognition

through the use of online word processors such as Google Apps.

2.6.1 Google Docs / Slides

The so called Google Apps is a collection web-based applications that make use of the cloud
to store information and provide the users with a distant storage space. The Google Docs is
an online word processor, similar to Microsoft Word, but it allows for distance
collaboration, sharing and free access to web users (Darbyshire & Darbyshire, 2010;
George, 2012; Goold et al., 2010). All the tasksheets in this fully online project were created
via GoogleDocs (see subsections 3.5.3 -3.5.6). Google Slides is an application for the
creation of presentations, similar to Microsoft Powerpoint, which can be collaboratively
created and shared online. According to Abrams (2019) and Nithya and Muthamil Selvi
(2017), they are suitable for online group collaboration and modification of the output, i.e.,
drafts, in real time. It can be used to create tasksheets that can be combined with
synchronous or asynchronous instruction thus facilitating the active participation of the
students in project work while the teacher is monitoring their progress (see subsections

3.5.5-3.5.7).
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2.7 Research gaps

The present research acted as an evolved replication, a continuation of a previous study
mentioned in subsection 2.4.1 which was conducted to a group of 6" Graders in another area
of Greece and employed both f2f and partly online instruction structured on Blendspace, a
free access, online application (Tsigani & Nikolakopoulou, 2018). In the present research,
the procedure was enriched by synchronous-asynchronous blended learning practices
presented in the protected environment of the e-me platform and by applying peer editing /
peer feedback processes. It aimed at exploring the potential of producing improved results
on the areas that the previous study had failed by providing more opportunities for

interaction between the learners and by employing more suitable online tools.

Additionally, previous research on the employment of blended learning practices with the
use of social networking platforms such as Edmodo and Facebook, for the teaching of
literacy skills both in secondary and tertiary education (Kakandri, 2020; Shih, 2011) has
suggested the need for further investigation of other Web 2.0 social networking tools that
would be useful. Furthermore, digital storytelling with the use of collaborative writing tools
such as Storybird and GoogleDocs for the creation of ebooks and Windows Movie Maker
for the creation of videos has been researched before in the Greek EFL context whether in
state schools or in the private sector (Exarchou, 2016; Karagianni, 2016; Kyrmanidou, 2020;
Petridou, 2020; Tsioumari, 2017). However, there is little or no research on the use of digital
storytelling within a fully online blended learning approach with the assistance of a variety
of Web 2.0 tools for the development of young learners’ writing skills; especially, when it
comes to the employment of “e-me”, i.e., the Ministry’s social networking educational
platform which has recently been imported to the instructional processes in Greek state
schools (see subsection 2.2.2). The Covid-19 pandemic has raised the need for the use of
asynchronous distance education platforms provided by the Greek Ministry of Education
thus bringing the new social networking “e-me” platform to a central position in the
instructional procedure. Considering the challenge of this unexplored field due to the non-
existence of prior research findings on the implications of the use of this newly imported
platform, it is worth investigating its integration to this process-oriented, digital storytelling
project realized on a fully online mode within a blended learning framework for the

development of the students’ creative writing skills.
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3. Methodology of the research

According to Creswell (2006), a qualitative research is justified when there is a need for
detailed investigation of a problem so as to gain a complex insight on the issue. The nature
of the collected data is open-ended since they are derived from the collaboration between
the participant and the researcher. Qualitative methods tend to adopt a holistic approach to
gaining insight and the social phenomena that are described refer to feelings, opinions and
experiences. Theories are developed inductively and direct methods are employed to collect
data (i.e., interviews and observations) (Kofou, 2020). The present research adopts a
qualitative perspective on the grounds that it focuses on a specific group of young learners
aiming to investigate the issue of developing creative writing skills through digital
storytelling, project-based practices within a blended learning environment imposed by the

Covid-19 pandemic.

The suitability of the qualitative design lies in the small scale of the research which aspires
to provide more personalized insight on the problem without leading to generalizable
conclusions (Cohen, Manion & Morrison, 2018; Katsillis, Kofou & Zorbas, 2020). A set of
descriptive data were gathered and they were subject to transformation by employing
inductive processing, analysis and interpretation in order to answer the research questions
that were developed (see section 1.3) (Cirocki & Arceusz, 2016; Zorbas, 2020). Moreover,
the research questions that were posed (see section 1.3) require the practitioner’s insight and
subjective observations along with other experiential data from the learners while the
findings may offer an understanding to similar settings which is not subject to quantitative

analysis (Kothari, 2004).

3.1 Research design

The research design followed in the particular educational context was that of a
practitioner’s research which according to Cohen et al. (2018) constitutes a small-scale
intervention that engages in monitoring and reviewing its effects through action and
reflection. Cirocki and Arceusz (2016) as well as Burton and Bartlett (2005) consider it as

an efficient choice for applied sciences such as education. This type of investigated practice
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seems to be a suitable method for this project since it is meant to bring about a change and
at the same time it is a deeply reflective process that can be conducted by insiders, i.e.,
teaching practitioners themselves. Its main goal is either to inform current practices or to
transform them through a circular process of self-reflective and collaborative inquiry (Herr
& Anderson, 2005). It follows certain stages that constitute a complete cycle and entail the
recognition of a problem, devising an intervention plan, analyzing observations, self-
reflecting and sharing the results. Fox, Martin and Green (2007) suggest that it offers an
opportunity to develop innovative approaches to resolve problems of practice by integrating

the design into practice instead of imposing it.

The present research focused on remedying the problematic traditional product-oriented
methodology in teaching the writing skill in the primary school textbook (see subsection
1.1.1), English 6™ Grade (Efraimidou et al., 2009), which seemed unsuitable for the
emergency remote teaching in December 2020. The particular teaching intervention
introduced the implementation of a process-oriented approach to writing within a fully
online blended learning environment whereby the learners engaged in computer-mediated
communication online tools so as to promote strategy instruction and to facilitate the

development of collaborative writing skills.

3.2 Research setting

The research was conducted in the Greek State School EFL context and specifically, in a
Primary School situated in Skopelos, a small island in the Northern Aegean Sea. As an
empirical research that gathers primary data through the researcher’s experience (Dornyei,
2007), the particular research project developed within the site of instruction, i.e., a blended
learning environment of different types on the basis of the combination of blends involved
(Motteram & Sharma, 2009; Oliver & Trigwell, 2005; Sharma, 2010). The differentiation
in blending technologies and modes of instruction was directed by the circumstances due to
the Covid-19 pandemic that called for a change of plans. Initially, in its preliminary phase
before beginning the actual intervention, the research developed in a f2f mode of instruction
both in the school classroom and in the computer lab during the English course as well as

asynchronously through the use of the e-me platform thus constituting a blended learning
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environment of the first type, i.e., “f2f plus online” (Sharma, 2010, p. 456) (see section 2.1).
After the school lockdown in November 2020, the research proceeded to the actual
intervention phase by employing the second type of blend, i.e., “a combination of
technologies” (Sharma, 2010, p. 456) (see section 2.1) that were deployed in a fully online
mode, both synchronous via Webex Meetings and asynchronous via the e-me platform. In
the first mode of instruction, English was taught twice a week (on Tuesdays and
Wednesdays) for three teaching hours lasting 45 minutes each. However, in the second
mode, the duration of the online lessons was reduced to 30 minutes each. Part of the online
lessons evolved in a “Breakout Sessions mode” whereby the groups interacted in separate
digital rooms without the teacher/researcher being present simultaneously in all of them; in
contrast to the traditional f2f instruction whereby all the groups would work in the same

room with the teacher tuning in to their discussions simultaneously.

3.3 Population and participants

According to Morrison (1993), there are three key elements that can affect the quality of a
research: suitable methodology, instrumentation and selecting an appropriate sampling
method. As far as sampling is concerned, Cohen et al. (2018) report six essential factors that
can influence the researchers’ decisions and judgements: (i) the size of the sample, (ii) its
statistical power, (iil) its representativeness along with other parameters, (iv) the
researcher’s access to it, (v) the sampling strategy employed and (vi) the research paradigm
undertaken (such as qualitative, quantitative or mixed methods). Therefore, defining the
population and selecting a sample, which may or may not be representative depending on
the sampling strategy followed, constitutes an important step before initiating the research

procedure and collecting any data (Katsillis et al., 2020; Kothari, 2004).

Attempting to define the population in the present research (i.e., a group of subjects who
share common characteristics), it can be said that the particular design was targeted to the
entire population of 6™ graders in the school I am working this year. Thirty students
comprised the 6" Grade of the 1% Primary School of Skopelos (11-12 years old) and they
were divided in two classes of about fifteen students each. As Opie (2004) argues, focusing

on about 30 students within two or three classes would suffice when conducting a small
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scale educational research within the confines of a Master’s level. With regard to the
qualitative nature of this research, employing a small sample was considered more
appropriate since it generates a large amount of data that allow for an in-depth analysis, i.e.,
“thick descriptions” (Geertz, 1973, p. 6), of the issue under investigation without the need

for generalizable conclusions (Cohen et al., 2018; Onwuegbuzie & Leech, 2007).

As Cohen et al. (2018) suggest, the individuals participating in a qualitative research should
not be referred to as “sample”; so, hereafter, they will be referred to as “participants”. The
sampling method that best applied to the particular population was the non-probability
technique which is common practice in small scale qualitative projects since it entails the
researcher’s selectivity over the targeted participants (ibid., 2018). In particular, the ST2
class was selected for the actual implementation of the teaching intervention while the ST1
class was rendered a pilot group so as to test the instruments, methods and procedures before
the initiation of the data collection processes. Consequently, it can be said that the
population and the participants coincided because they were all involved in the research
whether for piloting or for the actual study. They constituted a convenience sample, the most
common type of sampling method in second language research according to Dornyei &
Csizer (2012). Their choice can be justified on the grounds of availability, accessibility and
practicability reasons since they were the only ones available possessing similar
characteristics and I teach these classes so I had direct access to fast results. However, it
should be mentioned that the choice of ST2 class over the other as a main study group was
purposive, as well, because it was facilitated by certain criteria. First of all, there was a series
of pre-intervention activities at the preliminary phase of the research (see subsection 3.5.3)
which aimed at estimating the students’ degree of readiness and willingness to embrace
novelty in a computer-based instruction. Furthermore, the timetable favoured the ST1 class
as a pilot group since it preceeded the other group with a 60 minute session at the beginning
of the week, on Tuesdays, while the main study group had a 60 minute session on
Wednesdays. It appears that it is a frequent phenomenon for convenience samples to turn
partially purposive, as well, considering the amount of subjectivity inherent in both methods

(Dornyei & Csizer, 2012; Kothari, 2004; Maruyama & Ryan, 2014).

As far as the participants’ profile is concerned, the needs analysis questionnaire provided
some insight (see subsection 4.1.1 and Appendices L1b, M1). The majority of them were

Greek native speakers and their competence level in English ranged from A1-B1, according
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to the Common European Framework of Reference (CEFR) that is implemented in Greece
(Council of Europe, 2001). They all claimed that they attended extra English lessons in their
free time for 4-6 years while the use of technology in their lives was mainly for
communication and socialisation purposes. Their former learning experience of English at
school involved a traditional methodology with rote memorisation, closed-ended activities
and non-authentic, product-oriented writing tasks. Due to the unexpected quarantine in the
previous school year (Spring 2020) that highlighted the teachers’ lack of training in the
distance education practices as well as the lack of infrastructure (Anastasiadis, 2020), the
choice of synchronous or asynchronous instruction was optional. The particular learners had
not received any synchronous teaching and the majority had never participated in the
asynchronous photocopiable activities that last years’ teacher uploaded in “eclass platform™.
There was also a cognitive gap on Simple Past/Past Continuous since they had not finished
Unit 7 in the 5™ Grade textbook (Kolovou & Kraniotou, 2009). Therefore, it was deemed
necessary: (i) to train them from the very beginning of this school year in the use of the e-
me platform and online, interactive activities and (ii) to skip the first three units of the 6
grade textbook (Efraimidou, et al., 2009) thus starting directly from unit 4 that included the
past tenses necessary for this storytelling project. Initially, they resented for the integration
of e-me in our reality and for the use of technology in our f2f sessions. They even expressed
their disappointment for substituting photocopies with online activities but, gradually, they
became accustomed to it and as time proceeded they were looking forward to reading their

e-me posts in class.

3.4 Data collection instruments

The particular research project employed a variety of instruments in order to accumulate
multipe perspectives thus achieving the triangulation of data as a means of increasing
validity and reliability (Burton & Bartlett, 2005; Cohen et al., 2018; Doyle, Brady & Byrne,
2009). They were tailored to the participants’ age, competence level and needs and they
were piloted for flaws before their use with the actual study group. They can be classified
in four categories: (i) questionnaires (see subsection 3.4.1), (ii) student documentation (see
subsection 3.4.2), (iii) Teacher Observation Sheet (TOS) (see subsection 3.4.3) and (iv) an
assessment rubric for the students’ written products both before and after the innovative

teaching intervention (see subsection 3.4.4).
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3.4.1 Questionnaires

In the current research two questionnaires were designed and administered aiming to bring
in the participants’ perspective in the analysis that will follow (see section 4.1). The initial,
needs analysis questionnaire was issued before the implementation of the digital storytelling
project (see subsection 3.5.4, and Appendix L1) and attempted to gather primary
information on the learners’ profile, beliefs, needs and attitudes to the issues under
investigation. The final questionnaire was administered after the implementation with a
slight variation in some questions (see subsection 3.5.8) in order measure the learners’

impressions over the impact of the innovative teaching intervention.

As far as the questionnaire design methodology is concerned, Dornyei (2007) believes that
designing and administering a survey questionnaire is of crucial importance for the validity
of the survey. He divides the types of questions that should be included in three categories:
(a) factual questions measuring demographic elements, (b) behavioural questions that
measure the respondents’ practices and (c) attitudinal questions that refer to attitudes,
opinions and beliefs. The questionnaire that was employed has been administered in a
similar research by Tsigani and Nikolakopoulou (2018); however, it received a lot of
adjustments so as to align with the research questions (see section 1.3), with the principles
of good practice applied in relevant methodology (i.e., clarity and no double barreling) as
well as to tailor it to both the survey needs and the subjects (Katsillis et al., 2020). There
were questions of all three types suggested by Dornyei (2007) both closed-ended (i.e., T/F,
multiple choice and rank order) and open-ended that were set as obligatory to be answered
either with a short or a longer answer. The sequencing of questions involved the easiest at
the beginning so as to facilitate the participants and to boost their confidence. Both
questionnaires were administered and submitted online via Google forms since it was cost
efficient and convenient for the participants while it led to automatic results in pie charts

and diagrams (Katsillis et al., 2020).

3.4.2 Student documentation
This category refers to any kind of materials or platforms that were used in order to offer a

shared workspace to the students aiming to gather written evidence of the processes they
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engaged in and the products they produced throughout the implementation of the teaching
intervention. It includes the tasksheets for every teaching session, i.e., Day, (see Appendices
A-K, N7), the adapted self-evaluation rubrics (Barrette, 2006) that the students applied to
their end products on Day 5 (see Appendix I 3) as well as the commnents posted at the e-
me wall either as a response to the activities or for other reasons designating the role of the

platform in the whole process.

3.4.3 Teacher observation sheet

The teacher’s self-observation technique (Griva & Kofou, 2017) was semi-structured in the
sense that it entailed the teacher/researcher keeping detailed written notes recorded
separately after each phase of the project. Cohen et al. (2018) described this type of
observation as having a clear set of issues to be investigated but it was, also, open to
gathering extra, non-systematic data so as to illuminate these issues. For that purpose, a
specially designed observation sheet was employed including a few open-ended questions
that focused on the teacher’s own impressions about: (a) the students’ reactions, (b) their
participation, (c) their motivation, (d) other colleagues’ reactions and attitudes to this project
and (e) some general questions about potential problems or the pros and cons of the whole
process (see Appendix L3). This type of observation is considered a “participant
observation” since the teacher-researcher interacts with the learners and gathers data

naturally (Griva & Kofou, 2017).

3.4.4 Final products’ teacher assessment rubric

This category includes the teacher’s analytical rubric (see Appendix L4) which is an
adaptation from Barrett’s (2006) suggested rubric options on the basis of the basic elements
of a story (Robin, 2006) as described previously in section 2.4. This instrument was
employed for the principled evaluation of both the pre-intervention individually written
digital stories submitted on the e-me wall during the preparatory stage (see subsection 3.5.3
and Appendix D) and the post-intervention collaboratively written digital stories that were

published by the groups on Day 7 (see Appendix K).
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3.5 Research procedure

The research procedure abided by the principles of good practice as described by Grinnell,
Unrau and Williams (2018) and on the basis of its qualitative nature it extended from the
identification of the problem, the formulation of questions and designing the study to the
data collection, the data analysis and the interpretation of the findings before their
dissemination in this report. The initial design that included f2f sessions as part of the
procedure had to be readjusted due to the adverse conditions of the Covid-19 pandemic that
caused the closing down of schools. The implementation of the particular digital storytelling
project within a blended learning environment during the quarantine period in December
2020 required a well designed plan. The schedule was tightly organized in advance so as to
manage the extensive processes of writing along with the limitations of distance instruction,
both synchronous and asynchronous; however, it exceeded the allocated time for various

reasons that will be explained in the results section (see section 4.3, Appendix L3).

As far as the teaching methodology is concerned, a variety of techniques were applied with
respect to both the theme under investigation and contemporary pedagogy. However, the
analysis of the steps to carrying out the research that are described below falls in two main
categories: a) the preliminary phase and b) the actual intervention phase. The former consists
of the teacher’s designing/pre-intervention stages, i.e., dealing with ethics issues (see
subsection 3.5.1), the pilot study (see subsection 3.5.2) and the preparatory stage before the
intervention (see subsection 3.5.3). Then the analysis proceeds with the latter category
which refers to the implementation of the innovative teaching intervention (Table 3.1). On
the whole, the instructional procedure followed the four phases of Project-based learning
that entailed (i) planning (see subsection 3.5.4, Appendix C, L1), (i1) implementation (see
subsections 3.5.5 - 3.5.6, Appendices C, E - I), (ii1) synthesizing and presentation of the end
products (see subsection 3.5.7, Appendices C, J - K) and finally, (iv) the evaluation of the
whole process by both the students and the teacher (see subsection 3.5.8, Appendices C, L2)
(Gudjons as cited in Mitsikopoulou & Gyftoula, 2019, p.173). It includes 7 teaching sessions
(i.e., days) structured on the 3stage framework of pre-, while-, post-writing (see subsections
3.5.5, 3.5.6 and 3.5.7 respectively) while the activities throughout the project follow the
basic stages of process writing as described by Hayes and Flower (1980) (see section 2.5)

and their sequencing has been choosen with respect to the stages of digital storytelling
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(Frazel, 2011; Papadopoulou & Vlachos, 2014) (see section 2.4). Finally, the whole process

concludes with the evaluation stage (see subsection 3.5.8).

Project Reflection /
initiation / | Day 1 Day 2 Day 3 Day 4 Day 5 Day 6 Day 7 ee .
Evaluation
NA
» . ., |Evahating /
Process e IReadmg Free-writing | Storyboarding Sca&bln?lmg ' Editing |Peer-feedback| Publishing
model integrated| Drafting
drafts
3stage Pre-writing stage While-writing stage Post-writing stage
framework
Phase 3 thesizing & .
PBL Phase 1 Phase 2 (implementation) ase 3 (synthesizing Phase 4
(planning) presenting) (evaluation)

Table 3.1: Project stages and instructional models

3.5.1 Ethics issues

Research ethics constitutes one of the most important parametres that can protect the rights
and dignity of the participants, especially when engaged in school-based practitioner
inquiry. Therefore, ethics issues should be considered at a preliminary stage, i.e., before the
commencement of the research process. According to Gorman (2007) and Vazir (2004),
the term “research ethics” refers to a set of moral principles that can safeguard the research
procedure and relates to: (1) the respect towards the participants as persons by asking their
informed consent (i.e., autonomy principle), (ii) the fact that the researcher should act for
the benefit of his research without compromising the participants’ wellbeing (i.e.,
beneficence principle) and (ii1) the need for equality in the selection of the participants (i.e.,
justice principle). Furthermore, Anwar (2015) stresses the significance of anonymity and
confidentiality in empirical research as a way to ensure that the identity of the participants
will not be disclosed by publishing the results. As the new GDPR legislation has been
imposed in all European countries since 2016, stricter laws govern the manipulation of

personal data for conducting research (Hennis-Plasschaert, 2016).

Consequently, certain actions had to be taken to face these legal and ethical challenges in
the present study: First of all, at the beginning of the school year the headmistress was
informed about the whole endeavour and the necessary permissions were granted. Then, a
letter of signed consent was sent to all the participants’ parents (see Appendix B) so as to

explain the purposes of the research as well as the procedures and the tools that would be
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employed. In addition, they were assured of the anonymity and confidentiality of the data
that would be gathered while throughout the letter it was explicitly stated that the students
would be the only ones with access to both the class’ hive in the e-me platform and the

online documents that would be used for the writing process.

3.5.2 Pilot study

Once these procedural elements of the preliminary phase of the research were resolved, there
was a need for launching a pilot study. Piloting refers to the process of conducting a
replication of the designed research using another sample from the same population in order
to investigate the effectiveness of the methods, the procedures and the instruments thus
increasing validity, reliability and practicability (Burton & Bartlett, 2004; Cohen, Manion
& Morrison, 2018; Maxwell, 2005; Richards, 2001). It is considered an essential step prior
to the initiation of the actual data collection process that can indicate possible flaws in the
impending research project and estimate its feasibility, thus enhancing the possibility of a

successful outcome (Mauch & Park, 2003).

The group of learners that was selected to comprise the pilot group came from the target
population (Loewen & Philp, 2012) and consisted of the 14 students of the ST1 class of the
particular primary school. Even though scholars favour the selection of a smaller sample for
the piloting since it is mainly meant to measure the functionality of the instruments
(especially the questionnaires) rather than the collection of data (Katsillis, Kofou and
Zorbas, 2020; Maruyama & Ryan, 2014), the pilot group that was employed here possessed
similar characteristics to the final study group not only in terms of teaching context and
competence level but also in terms of size as well. This was a conscious decision that
increased the teacher’s work load and made the task more strenuous; however, it offered a
great opportunity to replicate the exact conditions of the actual implementation of the
research project in order to rehearse its implementation, to improve the procedures and by
extent, to minimize the risk of failure (Dornyei, 2007; Mauch & Park, 2003). The pilot
participants were divided in 3 subgroups (just as the final study participants would do) and
engaged in the entire set of extensive processes involved in the particular digital storytelling
project that are described in the following subsections. Furthermore, during the
instrumentation process of the questionnaires they were often asked about their inferences

on questions so as to reveal ambiguities (Maruyama & Ryan, 2014).
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The reflection on the whole piloting process led to useful insights and helped me assess the
respondents’ difficulties so as to make some adjustments to both questionnaires (initial and
final) before administering them to the final study group (i.e., improvements in phrasing,
adding or merging items) (Selltiz, Wrightsman & Cook, 1976). Despite the minor problems
which arised and caused a delay in schedule, the fact that the pilot group succeeded in
completing the project and their e-books were published on Storybird’s public gallery acted

as a precursor for the forthcoming implementation to the actual study group.

3.5.3 Preparatory stage

The final steps of the preliminary phase of the research included 3 pre-intervention activities
that were devised in order to familiarize the learners with certain tools and modes of work
as well as to provide raw data (i.e., the students’ pre-intervention written products) useful

for the triangulation processes at the post-intervention data analysis stage.

In the first pre-intervention activity (October 26, 2020), the students were asked to work
individually on an asynchronous writing activity posted at the e-me wall (see Appendix
Dla). It entailed producing a short story of about 100 words on a flight incident using
vocabulary they found in a word cloud created with the use of the online Web 2.0 application
named WordArt (see Appendix D1b). The students were requested to post their stories at
the comment box below the teacher’s post but very few participated. The aim of this activity
was to gather initial written products from the participants in the study following the
product-oriented, non-authentic, individual writing methodology that the school textbook
employs (Efraimidou et al., 2009). This primary documentation was intended for use at the
data analysis phase to evaluate the effectiveness of the teaching intervention by comparing

the pre and the post intervention written products so as to increase validity.

The second and the third pre-intervention activities constituted an attempt to make informed
decisions both about the future actions of the actual implementation stage and about the
student groupings of the impending intervention; therefore, certain online activities were
designed. The second pre-intervention activity (November 11%, 2020) included an online
Google Form listening quiz based on audio material from the textbook (Efraimidou et al.,
2009) for the students to work in pairs at the computer lab (see Appendix D2, Google quiz

ex. 5). Its last activity entailed both critical thinking and expressing opinion for the
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construction of a paragraph with the assistance of given questions on a subject that wasn’t
related to story writing. Its aims were to familiarize them with the format of the impending
online questionnaires, to inspect the functionality of possible groupings and to observe their

ability to cooperatively write a text on the basis of guiding questions.

The third pre-intervention activity (November 25", 2020) was devised unexpectedly due the
Covid-19 pandemic lockdown that was imposed in mid-November. The quarantine caused
a change of plans so distance education methods had to be tested before entering the
implementation phase at a synchronous and asynchronous mode. An online word processor
was employed in order to create a collaborative document via Google Docs for the
completion of a closed-ended, textbook writing activity, i.e., the biography of Igor Sikorski
from the pupil’s book p. 45, ex. B (Efraimidou et al., 2009) (see Appendix D3a, D3b, D3c).
The writing task was simplistic and product oriented; however, it was transformed into an
online activity whose aim was crucial for the continuation of the research since a new of
mode of instruction was introduced. The f2f lessons in school were substituted by online
teaching on Webex and the participants had to get accustomed to the synchronous distance
collaboration without the constant presence of the teacher. Hence, the instructions were
posted on the e-me wall (see Appendix D3b, D3c) and the students were divided into groups
of four during the synchronous lesson whereby they had to communicate via Webex
Breakout Sessions and to assume roles while writing on the online collaborative document

such as typing, sharing their screen and decision making.

3.5.4 Project initiation - Needs Analysis stage

Once these training activities were over, the actual project-based instruction was initiated
with a complete cycle of the practitioner research following the principles and steps of
process writing and digital storytelling within a blended learning environment delivered
fully online, both synchronously and asynchronously. On Phase 1 of PBL (i.e., the planning
stage) (see Appendix C) the students were informed about the theme of the project which
was the collaborative writing of a story that would be published on Storybird application in
the form of an ebook. Their goal was to create a good quality digital story that would be
accepted in the Storybird’s public gallery by the site moderators/review critics and it would
be accessible to people and students from all over the world. The initial, needs-analysis

questionnaire was posted on the e-me wall and it was administered online via Google Forms
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during the synchronous teaching session (see Appendix L la-b). Then the students were
divided in 3 groups of 5 members each and proceeded to the next phases of the project.
Harmer (2001) argues that organising small groupings of 5 students allows for the
emergence of a plurality of opinions and is appropriate for provoking greater participation
and active interaction without confining the members in over-reliance on particular

individuals.

3.5.5 Pre-writing stage (Days 1-3)

Moving on to Phase 2 of PBL which is considered as the most demanding part of the project
(Mitsikopoulou & Gyftoula, 2019), the implementation of the innovative process writing
intervention began while the students/participants were involved in extensive steps that led
up to the pre-production phase of digital storytelling (Papadopoulou & Vlachos, 2014). The
pre-writing stage evolved in three teaching sessions (i.e., Days 1-3) that gradually guided
the learners towards the construction of new schematic knowledge on the storytelling genre
thus aspiring to its application in the structuring of their stories. Each session constituted a
separate post on the class’ e-me wall; namely, Day 1: reading integrated, Day 2: free-writing

practice and Day 3: storyboarding (see Appendices E-G).

On Day 1, the learners were presented with Pre-writing Activity A which was initially
assigned for asynchronous study. The post drew their attention to the basic elements of a
short story as they were exemplified in the model provided to them in the form of a digital
comic which was retrieved from Photodentro along with an online tasksheet via Google
Docs which was presented in Greek (see Appendices C, Ela, E1b). During the next Webex
meeting, the students watched the first part of a Youtube video entitled “How to write a
short story” (up to 05:40) (Afthonidou, 2020) and engaged in a whole-class discussion in
order to fill in the tasksheet chart with the structural elements of the King Midas’ plot on
the basis of the 5 stages of Freytag’s pyramid (i.e., introduction, rising action, climax, falling

action, denouement) (Freytag, 1900) (see Appendix E1b).

On Day 2, the Pre-writing activity B on the e-me wall (see Appendices C, Fla) entailed
freewriting or quickwriting practice, an invention technique targeting the generation of ideas
(Jacobs, 1986). The students were given a picture slideshow created on e-me content (along

with its presentation in a pdf format for disfunctioning devices) so as to trigger their
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imagination with visual stimuli (see Appendix F1b,c). This strategy was introduced as a
warm-up activity before engaging the students in the writing process of their story, thus
attempting to disentangle the process of creating from the process of editing. To achieve this
the teacher explained its basic features: a) concentrating on the content, not the form, b)
incessant writing as a way to surpass the writer’s block and c¢) keeping a time limit and then
orally demonstrated its application on one of the pictures given in the slideshow (ibid.,
1986). The students were allowed to submit their answers either at the comment box below

the post or privately through the e-me assignments application (see Appendix F1d).

On Day 3, the Pre-writing activity C, posted on e-me wall (see Appendices C, Gla), guided
the groups through the first step of process writing, i.e., generating ideas (White & Ardnt,
1991). According to Slaouti and Bouboureka (2005), this initial stage aims to transcend the
writer’s block and employs techniques such as brainstorming and visual aids. Therefore, the
3 groups started cooperating towards fabricating their own story and were involved in the
creation of a storyboard whereby they were expected to engage in a brainstorming activity
(both asynchronously and synchronously) so as to devise their own plot according to

Freytag’s pyramid (Freytag, 1900) similarly to Day 1 (see Appendices G1b-c, O1).

3.5.6 While-writing stage (Days 4-5)

The while-writing stage was broken down into two teaching sessions, i.e., Days 4 and 5.
This is where the actual writing of the stories took place since the students proceeded to the
structuring and drafting stages of their story. They engaged in extensive processes that
developed recursively not only within this stage but also among the previous and the
forthcoming stages (Hayes & Flower, 1980; White & Ardnt, 1991). Two separate posts were
uploaded on the e-me wall presenting the following stages of the writing process model:
Day 4 focused on scaffolding and drafting while Day 5 focused on self-evaluating and

editing drafts by using adapted student rubrics.

In particular, Day 4 (see Appendix H1, C) included two activities that were designed for
both synchronous and asynchronous instruction and were presented to the learners during a
60-minute Webex Session. The while-writing Activity A provided the learners with a digital
card (see Appendices C, H1-2) created on BigHugeLabs-Trading Card application that was

meant to function as a model, i.e., a Vygotskian instructional scaffolding demonstrating the
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procedure towards structuring the drafts by assuming the role of a reader (Davis et al., 1997,
Vygotsky, 1987). The model-card incorporated: (i) the narrative text and the picture of the
first page of the story along with (ii) a set of helping questions that were used in order to
structure the narration of that particular page. This technique highlights the dialogic
relationship that the socio-cultural theorization of literacy recognizes in the interaction
between the writer and the reader (Gee, 2000; Kern, 2000). The reader’s anticipated
expectations on behalf of the writer increase the chances of his meaning being successfully
communicated to the reader with regard to the situational context (Johns et al, 2006; Hyland,

2016).

The While-writing Activity B (see Appendix H1, C), brought the learners to the centre of
the instructional procedure whereby they were expected to remotely cooperate with their
teammates via Webex Breakout Sessions in order to put into practice the steps exemplified
in the previous activity. They used a Google Doc tasksheet named “Drafts” as a common
workspace for group members (see Appendix H3) to look at the pictures of the story, to
write questions about each picture, to create the First Draft by answering these questions
and to create an enriched version of the first draft that extends beyond the questions, i.e.,
their Second Draft. The students were asked to work in pairs on each picture so as to engage
in collaborative writing and to practice these partially mastered skills thus socially
constructing knowledge through their interaction with their peers in the Zone of Proximal
Development described by Vygotsky (Davis et al., 1997; Slaouti & Bouboureka, 2005). This
was the most time-consuming activity that required systematic pre-text feedback and
constant monitoring by the teacher since the students did not fully grasp the notion of drafts

in the first place (see Appendix N1).

Moving on to the completion of the writing of the story, Day 5 included two activities (i.e.,
C and D) which were designed for a 60-minute synchronous instruction and concentrated
on finalizing the story by acquiring an overall perspective over its fragmented development
by the pairs in the previous stages (see Appendix I 1). The While-writing Activity C
provided the learners with a Google Doc for the “Evaluation/Editing” of their second draft
(see Appendix I 2). Working on Webex Breakout Sessions mode, the groups read the whole
story aloud and inspected it in terms of content as well as for issues of cohesion and
coherence thus creating their third draft (i.e., re-viewing, adding quotes for a more vivid

narration and proofreading for spelling or diction).
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The While-writing Activity D introduced the learners to the notion of evaluation of their
narratives through a simplified version of an adapted assessment rubric created and
distributed via Google Docs (Barrett, 2006) (see Appendix I 1, I3). The groups studied the
criteria and the specifications (in the presence of the teacher) so as assume a sense of
standards and to evaluate their end products by applying justified scores. The rubric’s
usefulness lies in the descriptive scaling of the levels of attainment which fosters self-
directed learning, encourages the development of metacognition through reflection on one’s
own work and by extent, facilitates the development of critical thinking and higher order

thinking skills (Allen & Tanner, 2006; Hadzhikoleva et al., 2019; Huba & Freed, 2000).

3.5.7 Post-writing stage (Days 6-7)

Moving on to Phase 3 of PBL, the post-writing stage began whereby the groups synthesized
their final products and presented them (Mitsikopoulou & Gyftoula, 2019). It extended in
two teaching sessions: Day 6 that focused on peer-assessment and Day 7 that referred to

publishing the digital stories on Storybird.

During the Webex session on Day 6 (Post-writing Activity A), the groups transferred the
written outputs to the “Final Draft” Google Slides document and a new post was created on
the e-me wall for each group separately (see Appendix J, O2) requesting the other groups
for peer-feedback. The groups conferenced employing the rubric of Day 5 (see Appendix I
3) as well as other criteria (such as their personal opinion as readers) and worked
asynchronously so as to express their opinion individually at the comment box below the
other groups’ post (see Appendix J2). According to Hadzhikoleva et al. (2019), the
successful implementation of peer assessment is facilitated by some preliminary preparation
on behalf of the teacher that entails defining a set of criteria and training the learners to

apply them, an act completed by the self-assessment activity on Day 5 (see Appendix I 1).

Day 7 was a synchronous 60-minute session and it included three activities (i.e., B-D) that
led the project to its completion, the publishing on Storybird (see Appendix K1). In Post-
writing Activity B, the students read the comments and decided if they would follow their
classmates’ suggestions (in case they proposed any changes). The Post-writing Activity C
focused on the characteristics of digital storytelling and aimed at engaging the learners in

knowledge-driven, top-down processing by eliciting prior schematic knowledge on the
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theme as well as creating new schemata (Calfoglou, 2019 Week 3; Field, 1999). It guided
the learners to notice ready-made ebooks published in the program’s public gallery so as to
infer the format of the genre and its functionality along with similarities and differences
from printed books, thus practicing critical thinking skills. The Post-writing Activity D
constituted the final step towards the distribution of their digital stories. The teacher drew
their attention to the interface and the publication settings before submitting the stories for
review to the site moderators. Finally, their ebooks were approved and the e-me post for
Day 7 was updated with an announcement providing the students with the shared links (see

Appendix K1-2).

3.5.8 Reflection - Evaluation stage

Finally, the whole intervention concluded with the Phase 4 of PBL. The evaluation of the
project on behalf of the students was achieved through the final questionnaire which was
administered online via Google Forms during the final Webex session. They reflected on
issues such as participation, cooperation, interaction between group members or with the
teacher, benefits as well as difficulties (Mitsikopoulou & Gyftoula, 2019). Then the teacher

conducted his part of the evaluation by filling in the observation sheet.
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4. Results

The extensive procedures of the practitioner research (see section 3.5) as well as the diverse
data collection instruments (see section 3.4) led to the accumulation of massive and messy
qualitative data (Revesz, 2012). Zorbas (2019) argues that the challenging nature of
qualitative data relies on an appropriate coding process for their analysis and, subsequently,
for the presentation of the results. Drawing on the three types of coding that Howitt and
Cramer (2007) and Revesz (2012) report, i.e, “Pre-coding” that refers to quantitative data
and analysis, “Researcher’s imposed categories” that refers to qualitative data analysed
quantitatively and “Coding emerging from the data” that refers to data collected and
analysed qualitatively, the latter was employed in this particular research. The coding
process that was followed involved color coding and note-taking on the printed version of
the instruments so as to highlight the emerging themes. Baralt (2012) describes the recursive
and interpretative processes of qualitative data analysis as rich, deep, reflective and
interactive leading to the building of patterns while Patton (2002) and Wolcott (1994) stress
the complexities of inductive analysis and the creativity in the synthesing process that lead
to the transformation of data. Therefore, the data which were collected, coded and analysed
are presented in this chapter. The findings are outlined in separate sections with regard to
the instrument that generated them starting by the questionnaires (see section 4.1), the
student documentation (see section 4.2) and then proceeding to the teacher’s perspective
with the Teacher Observation Sheet (see section 4.3) as well as the evaluation of the

pre/post-intervention products via a DS rubric (see section 4.4).

4.1 Questionnaires’ findings

Starting the presentation of the findings by concentrating on the students’/participants’
perspective on the whole implementation process, the following subsections describe,
compare and contrast the results from the analysis of the two questionnaires that were
employed. The subsection 4.1.1 refers to the results from the initial, needs analysis
questionnaire that was administered during the preparatory stage of the research (see

subsections 3.4.1 and 3.5.3) and the subsection 4.1.2 refers to the results from the final,
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evaluation questionnaire that was administered after the implementation process (see

subsections 3.4.1 and 3.5.8).

4.1.1 Needs analysis (Initial Questionnaire)

The initial questionnaire, which included 28 questions (see Appendix L1b), investigated the
learners’ needs and it accumulated data residing in four categories: (i) factual information,
(1) attitudes, (ii1) wants and learning needs as well as (iv) constraints, learning styles and
preferences. From the analysis of the factual (i.e., demographic) information it is obvious
that the initial questionnaire was not completed by all the participants in the research. It
received only 11 responses which means that 5 students did not contribute to the needs
analysis either because they were absent in that particular session (see subsection 3.5.3) or
because they forgot to click the submit button in the end. The results coming from those
who successfully submitted it showed that the majority of the participants were Greek native
speakers. However, there was one student of Albanian origin and one bilingual student
coming from Slovakia and Greece. All of them admitted that they have been attending extra

English classes in their free time for 4-6 years.

The attitudes category (see Appendix L1b) attempted to measure the learners’ stance
towards leaning English, their motivation and their opinion about the primary school
textbook “English 6™ Grade” (Efraimidou et al., 2009). In the analysis, 10 out of eleven
students reported that they liked learning English and when asked about their motivation the
most popular reasons referred to communication purposes, future employment and reading
texts in english (Fig. 4.1). The final question in this category showed that the majority of
the students do not have a clear opinion about whether they like the textbook or not and they
seem divided when it comes to how interesting it is. They consider it neither too difficult
nor too boring while the vast majority admits that it contains useful information. When it
comes to skills training the vast majority do not have a clear opinion about the productive
skills (i.e., writing and speaking); however, they believe that it helps them in the receptive

ones (i.e., reading and listening) and in learning new words (Fig. 4.2).
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Figure 4.1: Reasons for learning English
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Figure 4.2: Attitude to the school textbook

The category wants/learning needs (see Appendix L1b) investigated issues such as: (i) the
learners’ prior experience to the use of technology both at school and in a home setting so
as to depict their aptitude on technology and to provide a solid background for the
subsequent questions on their preferences as well as (ii) their prior schematic knowledge,
opinions and expectations on the notions of storytelling and digital storytelling so as to
designate the learners’ former state for future crossreferencing with the final questionnaire
after the completion of the project (see subsection 4.1.2). In the question about the time
alloted on technology in their free time, 63,6% of the students claimed that they use it almost

every day. When asked on the usefulness of the internet in their lives, the majority supported
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that of finding information to solve queries while there was an even distribution in those
using it for communication purposes through the social media and for game purposes.
Moreover, the majority claimed that they did not use it to create multimedia content even
though they did use it to find information on projects and half of them to cooperate with
their classmates in groupwork activities. The category with the largest agreement on
negative responses was the use of technology for online encyclopedias and dictionaries
which seemed to interest the learners the least (Fig. 4.3). These findings suggest that the
learners view technology as a means to communicate, to socialize with their peers and to
have fun with games while they resort to the internet to find answers when it is needed but
not as a deep learning tool. When it comes to the use of technology in school, all of them
admitted that they have used it in English while it is almost even in the other courses with
the exception of ICT classes. When asked on ways they have applied technology in school
subjects, they referred to “the e-me and the eclass platforms” that were used to upload
materials such as quizzes. None of them reported the application of technology for creative

purposes.
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Figure 4.3: Uses of technology

In the questions about storytelling, 63,6% of the students claimed that they knew what it is
but the majority failed to define it properly. The 3 correct responses that were gathered
included the terms “narration” and “short story”. About digital storytelling, only 36,4%
claimed they knew what it is; yet they displayed a weakness to define it with the exception
of 3 students who responded with terms such as “narration in the internet”, “short story
through the internet” and “uploading a book on the internet for other people to see it”. The
students said that they had never seen any digital stories (63,6%) while from those who had,

36,4% liked them. In a relevant question, the lack of confidence in creating a digital story
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was evident for about half of the students. When asked on their expectations about the
contribution of technology in writing digital stories, there was an average degree of
conviction that technology can assist them which became more evident in a followup
question on how it could help them to write stories whereby most of the responses displayed
lack of knowledge or were irrelevant. Nevertheless, there were a few inventive answers such
as “providing pictures and imagination” and “finding better expressions through the
internet”. Up to this point it has become clear that the particular learners are not much aware
of storywriting and the results of the impending implementation should be contrasted with

these findings (see subsection 4.1.2).

In the final category “Constraints, limitations and preferences” (see Appendix L1b), there
was an attempt to define possible reasons that could influence the implementation of the
project (see section 3.5) as well as to receive primary responses on writing processes,
techniques, strategies and modes of instruction that could be juxtaposed to those after the
implementation (see subsection 4.1.2). First of all, most of the students use a computer to
log in to the online courses even though some of them use a smartphone, too. An important
finding concerns the preferred mode of instruction which favoured the two extremes: i.e.,
36, 4% expressed a preference on the fully online blended learning approach combining
synchronous sessions via Webex and asynchronous via e-me while 27,3% preferred the
conventional mode of f2f lessons at school and traditional textbook activities (Fig. 4.4). This
constituted a significant observation since the whole project was intended to be delivered
on a fully online mode and the juxtaposition with the post-intervention findings (see
subsection 4.1.2) would provide useful insight on the effectiveness of the intervention.
Furthermore, an extra suggestion added by the students mentioned “a game-based lesson to

increase the fun element”.

Postgraduate Dissertation 41



HELLENIC Christina Tsigani, Digital Storytelling: Developing Greek young
ORIVERSITY learners’ writing skills in an EFL blended learning environment

21. Moo eidog BiIdaoKaAiag TLPOTIUAG YIA VA £XEI TIEPICTOTEPO EVOIAPEPOV TO HAONUA TWV
AyYAIKWY;

11 anavtAoelg

@ Mz Tov TTapadooiakd TpOTIO aTnV TAEN
Kal pe Trapadoalakég dpaaTnpIOTNTEG. ..

@ Me rov Tapadooiakd TpéTIo aTny TéEN
AAAG pe online dpaoTNPIGTNTEG OTNV K...
A E¢ amooTdoewg péow Webex kal pe
online dpaoTnpIdTNTEG OTNV KUWEAN
@ E¢ amootdoewe péow Webex ahhd pe
TIapadoaiakég dpaaTnEIOTNTES aTo BIR...
@ Aev Eipw
@ uaEBNua Kal TaUTSY POV TAIXVISI yid V...

Figure 4.4: Preferred mode of instruction (initial questionnaire)

As far as the frequency of completing written assignments is concerned, the majority of the
students expressed their a high preference on conventional textbook activities requiring
paper-based answers as opposed to those uploaded on the e-me wall requiring online
answers at the comment box. With regard to cooperative written assignments, they
expressed a high preference (i.e., answering “always”) on those delivered fully online
(combining Webex and e-me) and were followed by those delivered on traditional f2f
lessons. However, the highest scores of all were equally given to the individual writing
activities whether in class or online. The blended learning method combining f2f lessons
and online delivery was the least preferred in writing activities especially the cooperative
ones (Fig. 4.5). The students’ persistence on individual writing becomes evident and should

be juxtaposed to the post-intervention findings (see subsection 4.1.2).
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Figure 4.5: Frequency of completion of types of writing tasks
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As far as the use of writing strategies is concerned, almost all of the students claimed that
they employed a plan and helping questions even though in a case study question they did
not include all the necessary elements. Drafting, brainstorming and searching for
information were the most popular while peer evaluation, presenting to classmates and
discussing were the least popular. Their biggest difficulty in the online courses was internet
connection problems and the means of communicating to ask for clarifications was

synchronously via Webex and asynchronously via e-me personal messages.

4.1.2 Post-implementation Questionnaire
The evaluation questionnaire (see Appendix L2b) distributed after the implementation
included 21 questions and all the students completed it. As far as the participation rate is

concerned, 62,5% participated in all the tasks that were posted in e-me (Fig. 4.6).

2. Ze TIOOEG BPAOTNPIOTNTEG TOL project CUHPETEIXEG;
16 anavtnoelg

@ I:oheg
@ Zc pepikéc
Ze Kapia

Figure 4.6: Participation rate in the activities of the project (final questionnaire)

When asked about the time they spent for the asynchronous tasks, 62% claimed that they
devoted a few times a week (Fig. 4.7).
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Figure 4.7: Time spent on asynchronous tasks

As far as the definition of storytelling is concerned, 68,8% (a rise of 5,2%) claimed that they
knew what it means while the number of successful definitions was tripled including phases
such as “writing a story and keep improving it”. The scores for digital storytelling were even
more increased pointing 62,5% (a rise by 26,1%) for the conviction that they knew the
meaning and almost tripled the successful definitions with phrases like “a story uploaded on
the internet for people to read it” thus emphasizing the issue of sharing. Similarly the
students claiming that they liked digital stories increased by 26,1% to reach the 62,5% while

81,3% expressed their confidence in creating digital stories (a rise by 35,8%).

When asked about the degree that technology can help in the creation of their story, almost
all the students gave high scores. When asked to explain how it could help, they produced
5 times more correct answers mainly mentioning the cooperation with their teammates, the
shared documents, the assistance they received by the teacher through the computer and

searching for information.

As far as the mode of instruction is concerned, there was a shift of preferences towards the
blended method combining f2f instruction at school and asynchronous activities at the e-me
platform (a rise of 28,4%). The fully online blended method combining synchronous and
asynchronous modes of instruction received a fall of 5,1% while the previously second most
preferred mode, the f2f plus traditional coursebook activities, received a fall of 14,8% (Fig.

4.8).
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Figure 4.8: Post-intervention preferred modes of instruction

On the issue of strategies, the case study question revealed that the plan the students
provided was still lacking some main elements even though the successful responses had
increased. There were only two irrelevant answers and another two declared that they insist
on not making a plan. This is further documented by the answers on their preferences.
Making a plan, brainstorming, reading model essays, searching for information and
individual writing were decreased after the implementation while those on making helping
questions, discussing to exchange views and asking for peer feedback were increased.
Drafting remained equally high as it was before the implementation and presenting to other

students remained low (see Appendix M).

Further proof for the change of stance towards collaboration and the contribution of the
peers to the improvement on their written products can be found in the question about the
most popular activity. The peer-evaluation session on Day 6 (see subsection 3.5.7, Appendix
J) received the biggest score because they “liked reading other students’ stories”, it was “a
smart and fun idea” and the activity contributed to the increase of collaboration since
“everyone participated more and cooperated better”. The free-writing on Day 2 (see
subsection 3.5.5, Appendix F) and the drafting stage on Day 4 (see subsection 3.5.6,
Appendix H) followed in popularity since the students “enjoyed writing stories by imagining
their own theme” and considered it “fun to read what their fellow group members had

written so as to correct it”. It is obvious that the students engaged in the recursive writing
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processes and realized that they can “improve a story on every step of the way” (see
Appendix M). However, despite recognizing the fun in these activities, the drafting stage on
Day 4 (see subsection 3.5.6, Appendix H) and the evaluating/editing stage on Day 5 (see
subsection 3.5.6, Appendix I) were also considered as difficult because they were “time

consuming and exhaustive” and the recursiveness was “tiring”.

The question about the collaboration between group members revealed that 10 out of 16
students (i.e., 62,5%) had a positive experience because they “were having fun and at the
same time they were creating their story”, it was “amazing” and “everyone contributed with
great ideas” and the other members were “willing to cooperate” despite the “connection
problems”. Nevertheless, there were instances that the collaboration was “confusing” since
“some members did not participate”. The learners recognized the frequent internet
connection problems, the use of devices and the distance from the group members as the
biggest hardships for the completion of the project while the use of Webex for problem

solving increased.

As an overall comment on the impact of the implementation, the students’ answers in the
final question revealed their belief that the project activities helped them: to write their story
with great interest and to feel satisfaction for its completion, to use drafts, to collaborate in
order to create their story and to acquire a sense of criteria for its evaluation, to understand
the structural elements of a story while the creation of helping questions displayed an even
distribution (Fig. 4.9). Further proof of the students’ positive impressions can be found in
their comments at the final thank you note at the end of the questionnaire whereby they

eloquently stated their pleasure for participating and their hope for future implementations.
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Figure 4.9: Impact of the project’s activities
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4.2 Student Documentation findings

The analysis of the process writing samples, i.e., the tasksheets, offered useful information
on the struggles of the young storytellers to develop their products and the strategies they
employed in order to achieve their goal. At first, they did not fully grasp the difference
between drafts (see Appendix N1). There were students who wrote a text about the first draft
but split it in two parts thus filling in the second draft box from the beginning. It was solved
by comments on the shared document and by extra explanations during Webex. There were
groups constructing questions that related to other pictures thus showing difficulty to focus
their narration on one specific picture and produced a first draft regardless of the questions
(see Appendix N2). They were urged to think of more appropriate questions. The
recursiveness in their writing was evident when they did not follow the storyboard and
received a comment by the teacher urging them to go back to the document of Day 3 (see
Appendix Glc) so as to either readjust their plot or align their narration to the storyboard
questions (see Appendix N3). Moreover, there were instances in which they were influenced
by the product-oriented methodology that they had so far experienced in learning English
in the sense that they narrated elements matching the end of their story in previous pictures
(see Appendix N4). There were occasions whereby the teacher tried to trigger their
imagination by asking questions and giving prompts (see Appendix N5). After the creation
of the 2™ draft on Day 4 (see subsection 3.5.6 and Appendix H), the students proceeded to
the evaluation/editing part of their story (see subsection 3.5.6 and Appendix I) whereby they
practiced revising, adding cohesion and coherence to their story as well as refining their
narration thus transforming the 2" draft into a 3 draft. For example, the teacher prompted
them to consider using direct speech so as to liven up their text and to proofread for

punctuation elements (see Appendix N6).

The application of the digital storytelling evaluation criteria was repeated twice during the
project: (1) for the self-evaluation activity on Day 5 (see subsection 3.5.6 and Appendix I)
which resulted in completing them with scores and (i1) for the peer-feedback session on Day
6 (see subsection 3.5.7 and Appendix J) which resulted in adding comments below the e-me
post of the other groups (see Appendix J). In the first case, the students were objective when
evaluating their own stories and recognized their weeknesses both in the content and in the

process of creating their narration thus displaying metacognition elements. For example,
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Group A took into consideration their difficulties in creating a coherent plot as discussed in
the TOS (see Appendix L3 question 4) and gave a medium score to the particular categories
(see Appendix N7). In the latter case, i.e., the peer-review activity, the students’ comments
referred to structural elements of a story such as the plot, to the issue of creating an
interesting story that would attract them as readers (i.e., saying they would “buy it” if it were
“in the shops”) and formal elements such as grammar (see Appendix N8). These constitute

indications that at least some students displayed metacognitive elements.

4.3 Teacher Observation Sheet findings

The inspection of the TOS (see Appendix L3) provided useful qualitative data from the
perspective of the teacher on issues related to the research questions (see section 1.3) such
as motivation, cooperation, participation, engagement for the fulfilment of the project as
well as comments on the implementation experience such as problems and the contribution
of the online platforms. The demanding nature of the endeavour was mentioned due to the
multiplicity of the teacher’s role as both a practitioner and a researcher managing a number
of separate sessions that had to be followed in parallel for the collection of observations and
qualitative data along with other tasks that had to be performed to ensure the smooth
progression of the intervention (see Appendix L3 question 7). The satisfaction on the
completion of the task was emphasized as well. As far as the issues under investigation are
concerned (see section 1.3), most of the students displayed motivation; however, they did
not remain fully engaged in all of the sessions. There was a significant delay in the
completion of Day 4 (see Appendix H), i.e. the drafting stage, which entailed the actual
writing of the story and revealed that the students had not fully grasped the notion of drafts
or the non-finality of the written products. This was dealt with real-time and pre-text
feedback (Calfoglou, 2019b, Frankenberg-Garcia, 1999). Furthermore, the observation
showed that the low participation rate in the asynchronous activities played a crucial role in
the delayed progression of the project since considerable time was devoted for their
completion during the synchronous sessions. With regard to cooperation, some students did
not participate and caused trouble to their teammates while other groups had an excellent

cooperation (eg. Group C that finished early). The activity that sparked a fruitful discussion
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and cooperation was the peer-evaluation on Day 6 (see subsection 3.5.7 and Appendix J)
which was a pleasant surprise since the participants used crossreferencing of
documents/tasksheets in order to evaluate the other groups’ work on the basis of certain
criteria. A theme that emerged, though, was the misuse of technology by one of the students
who took advantage of the free access to the shared documents and erased other students’
work. Therefore, young learners need training so as to realise the empowering role of
technology and its constraints thus leading to the development of digital literacy. Moreover,
the teachers’ observations extended to the role of the synchronous and asynchronous
platforms and stressed their usefulness for the successful completion of the project;
especially, the contribution of Webex in the real-time cooperation of the groups as well as
the multifaceted role of the e-me platform in the organization and progression of the various
stages of the project. Through its advanced applications (eg. e-me h5p content, e-me
assignments) and the authentic, interactive environment (eg. e-me wall comments) the e-me
facilitated the written communication in the target language between the teacher and the
students or between the group members themselves (i.e., NNS of english) both for problem
solving and as an alternative to the accessibility problems of the shared Google Docs (see

Appendix L3).

4.4 Comparing pre- and post-implementation end products

The teacher’s rubric (see subsection 3.4.4 and Appendix L4), which is a more detailed
version than the students’ one, revealed the enhancement of the quality of the post-
intervention collaborative products as juxtaposed against the primary pre-intervention
individually written stories (see Appendix N10). The pre-implementation written products
were gathered through the preparatory activity A (see subsection 3.5.3 and Appendix D)
which engaged the learners in individual writing in a product-oriented way with the help of
a wordcloud and without any guidance about the genre. Few students participated but their
samples were characteristic of their weaknesses in storywriting. According to the rubric, in
example A (see Appendix N9a) the story missed the theme which was assigned to them and
should be referred to a flight incident. Despite the nice flow, the plot was not interesting

enough to attract the reader since it did not follow the five elements of Freytag’s pyramid
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(1900) and displayed limited originality. The score ranged to 25/40. Example B (see
Appendix N9b) appeared more problematic since linguistic and formal elements as well as
the lack of proofreading posed a distraction to the reader. The pacing was broken by the
repetition of phrases while there seems to be no planning before the structuring of the story,
i.e., no storyboard. A point which was evident by the imbalanced description of events since

the Freytag’s pyramid (1900) has not been applied. The story scored 27/40.

Proceeding the analysis to the post-implementation end products which were developed
collaboratively by applying recursive processes of generating ideas, focusing, drafting,
evaluating, editing and revising, significant improvements were noticed. With regard to the
rubric, the story created by group A “Dreaming on Le Fishe” (see Appendix K2, N10)
displayed great originality since the idea of the fishlike planet which was alive seems
unusual. There is a dramatic question which reaches a solution in the end while the narration
keeps a balanced pace and a focused purpose for most parts of the story. There is correct
language use and economy in the biggest part of the narration with some instances of too
many details in some pages. The story scored 34/40. The story created by group B “The
Magical Adventure” (see Appendix K2, N10) scored 36/40 and it presented a well organized
plot with a sense of purpose, a dramatic question that was resolved in the end and appropriate
language use. The pace seemed to slow down due to the lack of economy in the parts where
the alien king was described. The story of group C, “A Dreamy Adventure”, (see Appendix
K2, N10) scored 39/40 since it presented a clearly organized plot that evolved according to
the storyboard. It contained balanced amounts of narration, correct language use and a sense

of purpose. The dramatic question was resolved in the end.

4.5 Discussion of the findings

After the presentation of the results in sections 4.1 - 4.4 for each particular instrument that
was employed, the findings are discussed and triangulated in this section in order to measure
the effectiveness of the innovative teaching intervention with regard to the issues posed in
the research questions in section 1.3. The triangulation of data is preferred since it
accumulates multiple perspectives on the investigated issues thus increasing validity and

reliability (Cohen et al., 2018). The following subsections 4.5.1 - 4.5.4 correspond to the
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results of the four subquestions posed earlier in the introductory chapter (see section 1.3)
while the subsection 4.5.5 triangulates the results of these subquestions in an attempt to

answer the main research question (see section 1.3).

4.5.1 Issue of impact on knowledge, attitudes and final written products

Starting the discussion from the first sub-question (see section 1.3), the issue of the
construction of new knowledge and the change of attitudes towards storytelling and digital
storytelling were investigated through the triangulation of data in both questionnaires (see
section 4.1 and Appendix M) along with the teacher’s evaluation of the final written
products (before and after the implementation) through a rubric (see subsection 4.4 and
Appendices N9-10). The students’ perception on the notions of storytelling and digital
storytelling were compared and contrasted through the pre- and post-questionnaires thus
revealing a significant change. In the initial questionnaire, 63,6% claimed that they know
what storytelling is; yet, only 3 students produced a successful definition including words
like “story” and “narration” (see Appendix M1 questions 12-13). In the final questionnaire
this percentage was raised to 68,8% with 10 successful definitions which, besides the
expected words (i.e., narration and computer) were, also, associated to the writing process
itself “making a narration better and better” (see Appendix M2 questions 4-5). However,
the results on digital storytelling were even more encouraging as to the effectiveness of the
particular teaching intervention. The initial 36, 4% responses claiming that they know what
it is were turned into 68,8% after the implementation while the 3 correct definitions turned
into 8 with references to “narration through the computer” and “publishing” (see
Appendices M1 questions 14-15 and M2 questions 6-7) (Table 4.1). The students’
enjoyment factor of digital stories was almost doubled from 36.4% to 62.5% along with the
confidence on creating one (from 45,5% to 81,3%) (Table 4.2) which was further
documented by qualitative data through an open ended question about the contribution of
technology on writing such as the reference to multimedia elements (i.e., pictures, shared

documents, collaboration) (see Appendices M1 questions 16-19 and M2 questions 8-11).
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Ss conviction / claims of | 63,6% | 68,8% |5,2% |36,4% | 68,8% | 32,4%

knowing what it is

Number of correct definitions 3 10 7 3 8 5

Table 4.1: Storytelling and digital storytelling knowledge claims (Pre- vs post-questionnaire)

Enjoyment factor 36,4% | 62,5% |26,1%
Confidence on creating DS 455% | 81,3% | 35,8%
Expectations on the ways technology can help | 2 10 8
storywriting (number of correct responses)

Table 4.2: Digital storytelling attitude shift (Pre- vs post-questionnaire)

Moving on to the issue of the quality of the final products (see section 4.4), the employment
of the teacher’s analytical rubric in both the primary written outputs (see Appendix N9a-b)
and the final products (see Appendix N10) revealed a significant improvement. The primary
products appeared more or less problematic in the sense that the plot was not structured to
guide the reader by building up the interest as in Freytag’s pyramid. In some cases there was
no dramatic question driving the evolution of events or the story developed unevenly, thus
breaking the pacing. Furthermore, the language use was not successful since grammatical
and syntactic errors occurred (see section 4.4 and Appendix N9a-b). By contrast, the post-
implementation products revolved around a main theme that developed in the form of a
pyramid. Their quality was significantly increased since they constituted interesting stories
that would attract the reader; a point admitted by the other groups during the peer review

activity on Day 6 (see Appendix N8, 10).

Postgraduate Dissertation 52



OPEN

HELLENIC Christina Tsigani, Digital Storytelling: Developing Greek young
UNIVERSITY learners’ writing skills in an EFL blended learning environment

Consequently, the answer to the first sub-question is that there are clear indications of
knowledge construction as far as storytelling and digital storytelling are concerned along
with a shift of attitudes. The collaborative writing practices in this project proved to be
effective for the development of successful narrations and for the learners writings in general
since they have, also, improved after the implementation. This teaching intervention led to
an increase in the learners’ preference for digital stories, in building up their confidence in
writing digital stories as well as in recognizing the contribution of technology in

storywriting.

4.5.2 Issue of facilitation of techniques and strategies

The second sub-question (see section 1.3) focuses on the issue of strategy instruction which
has been quite prominent throughout the project. The data stemming from the
questionnaires, the students’ writing samples as well as the TOS and the lesson plan (see
Appendix C) provide evidence of the students’ engagement with a variety of techniques and
their impact on the students’ preferences. For example, the students applied the recursive
stages of process writing (see section 2.5), the use of a pre-writing plan in the form of a
storyboard on Day 3 (see Appendix G), brainstorming and group conferencing on Day 3
(see Appendix G), freewriting on Day 2 (see Appendix F), focusing on the readers’
perpective to create helping questions and making drafts on Days 4-5 (see Appendices H,
I), using criteria for evaluating their work and giving peer feedback on Days 5-6 (see
Appendices 1, J). The writing samples examined in section 4.2 and the TOS (see Appendix
L3) show that at first the students had difficulties with comprehending the notion of drafts
but the use of the teacher’s prompts, scaffolding and pre-text feedback helped them improve
the application of certain techniques in the ZPD (Vygotsky, 1978).

From the students’ perspective as it is reflected in the questionnaires, their attitude towards
specific techniques has shifted either increasing or decreasing acceptance. Their initial
preference towards drafting, brainstorming, and searching for information as well as the low
preference in collaborative practices such as peer evaluation, presentation to the classmates
and discussion before writing have been reshaped (see Appendix M1 questions 22, 24, 25,
27). After the implementation, the collaborative practices were increased in preference
while planning, brainstorming, modeling, searching for information and individualistic

writing dropped. Drafting remained high since they liked the fact that their texts could “be
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improved in every step of the way” (see Appendix M2 questions 14, 21). However, despite
the students’ favouring of certain strategies there was no conclusive evidence as to whether
each individual learner has mastered them. The initial claim that they do use a pre-writing
plan and helping questions was not justified in the case study question whereby they had to
mention elements of their plan to narrate an accident at school (see Appendix M1 question
26). Their responses were lacking some of the basic elements while in the final questionnaire
there was still missing information despite the increase in correct responses (see Appendix
M2 question 13). It is remarkable, though, that there were two participants who rejected this
technique because “there is no need for it” or they “just keep writing anything that comes to

mind” (see Appendix M2 question 13).

Consequently, the answer to the second sub-question is that this web-based instructional
procedure with the particular Web 2.0 tools employed, provided ample practice on various
strategies and, though short in duration, it managed to reform the students’ preferences. The
most conspicuous shift was their embracement of collaborative practices (such as peer
evaluation, presentation and discussion). However, it became evident that these particularly
complex subkills require training and repetition of such practices (Hyland, 2016) to achieve
acquisition; the implementation of such a short intervention (lasting only a month) could

not suffice for the students to master them.

4.5.3 Issue of the enhancement of collaboration, motivation and engagement

The third sub-question (see section 1.3) refers to the impact of the fully online blended
learning method, with the synchronous and asynchronous peer-evaluation processes, to the
students’ interaction and collaboration as well as to their cooperation and motivation so as
to fulfill the storytelling task. The results are drawn from the triangulation of the

questionnaires’ findings (see section 4.1) and the TOS (see Appendix L3).

As far as collaboration is concerned, the most characteristic observation made by the initial
questionnaire (see subsection 4.1.1) is the learners’ persistence in individual writing tasks
no matter what mode of instruction is followed while cooperation is preferred when in an
online mode. Nevertheless, after the implementation of this digital storytelling project the
learners’ preference to peer-feedback increased while their preference to individual writing

decreased (see subsection 4.1.2 and Appendix M2). Furthermore, Day 6, i.e., the peer
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feedback session, was voted as the most popular activity in the final questionnaire.
According to the teacher’s notes in the TOS, the use of userfriendly tools such as the shared
Goolge Docs facilitated the groups’ collaboration by providing a common workspace along
with the other online platforms (i.e., Webex, e-me). Their comments about their cooperation
were mostly positive (see subsection 4.1.2) and the majority stated that the particular

instructional procedure helped them to collaborate so as to write a story.

As far as the enhancement of motivation and engagement are concerned, the data from the
initial questionnaire showed that the learners preferred completing writing tasks
administered in the traditional combination of textbook plus paper-based answer. Their
participation rate in this fully online blended learning project was not total for all tasks and
all the learners, according to the teacher’s observations (see Appendix L3). The final
questionnaire showed that 62,5% of the learners contributed to all the activities and that
37% contributed to some (see Appendix M2 question 2). Nevertheless, only 25% devoted
time on a daily basis for the asynchronous tasks. Another 62.5% devoted a few times a week.
The TOS described a significant delay in the actual writing task on Day 4 (see subsection
4.3 and Appendix L3) which was initially attributed to the extensive processes involved in
drafting and applying new techniques; however, after the completion of the project, the
learners admitted that not all of the breakout sessions time was productive since they
enjoyed discussing about irrelevant issues. The same lapsing motivation was observed in
the asynchronous tasks by some learners. O’ Byrne and Pytash (2015) refer to the time
management challenge in asynchronous classes. Another reason that may have influenced
their engagement is the device they were using and the internet connection problems that
they reported in both questionnaires. Nevertheless, they were patient and persistent for the
completion of the task when extra Webex meetings were arranged for separate groups so as
to keep the teacher from being distracted from multiple parallel sessions. Furthermore, it
has been noticed that after the implementation the learners do not skip writing tasks as they

used to do until the initiation of the project.

Therefore, the answer to the third sub-question is that the web-based environment, along
with the particular combination of Web 2.0 tools and the collaborative processes it entailed,
not only contributed to the enhancement of cooperation but also it led to a change of stance
towards cooperation. After the implementation, the learners seemed to endorse such

practices and expressed their satisfaction for their participation by leaving comments at the
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thank note at the end of both questionnaires (see Appendix M1-2): e.g. “It was my pleasure
being part of this”, “I hope we can do another project, too”. Despite the lapses in their
participation rate (especially in asynchronous activities) which can be attributed to the
extensive processes involved in such a strenuous task, the innovative instructional procedure
kept them motivated enough and engaged them to complete their stories even when extra
lessons were arranged. Scholars highlight the fundamental role of the teacher as a task
designer and a facilitator offering support so as to engage the learners by inspiring them to

commit to the completion of online tasks (Beatty & Nunan, 2004; Jones & Ishroff 2005).

4.5.4 Issue of attitudes to the fully online blended mode in writing

The final sub-question refers to the learners’ attitudes towards the fully online blended
learning mode for the teaching of writing and it was investigated by inspecting both
questionnaires. The initial questionnaire revealed that these particular learners were
accustomed to using technology and the internet for socialization, communication and
entertainment purposes but not as a deep learning tool while they had never been involved
in its use for creative purposes. The students’ expressed an average belief about the
usefulness of technology in writing even though they could not define how this could be
realized. An important finding was that the particular learners, who reported internet
connection problems as their major difficulty and employed both Webex and e-me as their
way of addressing questions to their teacher, promoted the two contrasting modes of
instruction, i.e., the fully online blended learning (36,6%) and the fully traditional f2f with
textbook activities (27,3%) while the f2f plus online blended learning received 9,1% (see
Appendix M1). After the implementation of the project, there was a significant change of
stance on behalf of the learners about their preference towards online education practices in
the teaching of writing. They promoted the f2f plus online blended learning mode with
37,5% (arise of 28,4%) and the fully online with 31,3% (a fall of 5,1%) while the traditional
f2f plus textbook activities dropped at 12,5% (a fall of 14,8%) (see Appendix M2) (Fig.
4.10). Moreover, as it becomes evident in the chart below, the implementation of
synchronous online teaching combined with the traditional textbook writing activities was,
also, rejected by the students in both questionnaires even though it received a small rise of

3,4% in the final one.
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Preferred modes of instruction - Attitude shift

40,00% 36,60% 37,50%
35,00% 31,30%
30,00% 27,30%
25,00%
20,00%
15,00% 12,50% 12,50%
. 9,10% 9,10% 9,10% 9,10%
10,00% 6 30%
5.00% l
0,00%
Fully online Webex + f2f + online (e- Fully traditional (other) (other) I don't
blend (Webex +  traditional me) blend (f2f + textbook  Traditional + know
e-me) textbook activities) game-based
activities

M Initial questionnaire M Final questionnaire

Figure 4.10: Comparing preferred modes of instruction (pre- vs post- questionnaire)

It seems that after the implementation, the computer-based modes of instruction in writing
received a wide acceptance and Webex prevailed as a means to request help while at the
same time extra factors of difficulty were recognized by the learners such as the lack of
infrastructure and the distance from their teammates. Regardless of the additional,
technology-related hardships that the participants had to face and the adverse circumstances
of the Covid-19 pandemic that imposed the employment of distance education, the learners
did not reject the online methods. Quite contrary, they increased the acceptance of
innovative computer-based practices and consciously chose to refrain from the traditional
modes of instruction. Nonetheless, they displayed great maturity and found a compromise
between the two extremes of the fully online and the fully traditional modes that were
initially favoured; they promoted a combination of the two, i.e., the first type of blended
learning mode described by Motteram and Sharma (2009), including f2f instruction and

asynchronous activities on the e-me platform.

Consequently, the answer to this question is that the designed teaching intervention which
included synchronous sessions via Webex and the use of the asynchronous e-me platform
as a joint point of reference for the organization of the whole endeavour along with

GoogleDocs online processors, created a positive impact to the learners’ attitude towards
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the teaching of writing through the computer. The fact that the challenges of online teaching
did not inhibit them from embracing blended methods and rejecting the traditional mode of
instruction, can be further enhanced by the students’ satisfaction for the whole process and
the increase of pertinent comments acknowledging the contribution of technology in

storywriting in the final questionnaire (see Appendix M2 question 11).

4.5.5 Answering the main research question

Having replied to all the sub-questions (see subsections 4.5.1-4.5.4) the main research
question (see section 1.3) remains to be answered. The multiplicity of the data that were
triangulated and the discussion that followed demonstrated the extent to which the fully
online blended learning instructional procedure that was designed for this particular project-
based, digital storytelling intervention achieved its primary goal, i.e., developing these

young learners’ writing skills.

The results of the first two sub-questions showed that the combination of the particular tools,
processes and modes of instruction fostered the construction of new knowledge as it was
displayed in tables 1 and 2 and in the case study question in both questionnaires (see M1
question 26, M2 question 13). Additionally, they influenced the learners’ attitudes to the
main theme of the project as well as their learning preferences on the writing strategies and
subskills practiced. Specifically, they improved the learners’ attitude towards storywriting
by creating a supportive environment and had a positive impact on their self-confidence for
creating digital stories. There was, also, a significant improvement in the collaboratively
written products as discussed in sections 4.4 and 4.5.1. According to Chowdhury, Endres
and Lanis (2002), there is a positive relation between self-efficacy and individual
satisfaction which is further linked to team performance, i.e., a positive team performance
can augment individual self-efficacy and by extent satisfaction. However, despite these
positive outcomes and the opportunities provided for extensive practice of a variety of
techniques, strategies and writing subskills, there was not enough evidence to confirm that
individual learners have mastered them. This can be justified by the small scale of the
research that lasted only for a month and included a single intervention that extended in

seven steps, i.e., Days.
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The results of the third and the fourth research questions confirmed the assumption that the
combination of both synchronous and asynchronous blended learning practices in the
teaching of process writing, along with the collaborative tools and tasks, facilitated a major
attitude shift favouring cooperation and online modes of instruction (see subsections 4.5.3-
4.5.4). The particular blend of synchronous and asynchronous activities, though time-
consuming and intricate, increased student motivation and commitment for the greatest part
of the procedure thus leading to the completion of the project and the production of good
quality narratives in the ZPD (Vygotsky, 1978). Nevertheless, the innovation that triggered
the learners’ interest was not enough to sustain it steadily throughout the asynchronous tasks
as it was described in the TOS (see Appendix L3) and illustrated in the final questionnaire

(see subsection 4.1.2 and Appendix M2 questions 2-3).

Therefore, it can be said that the socio-constructivist technologically supported environment
along with the teacher’s scaffolded processes contributed to some extent to the development
of the students’ writing skills in terms of both knowledge building and influenced the learner
styles and attitudes. It has become evident that the problematic infrastructure and the
challenges of distance education did not inhibit them from embracing the blended learning
modes of instruction in writing. The particular participants appreciated the contribution of
the synchronous and asynchronous tools (i.e. Webex and e-me) as illustrated in the final
questionnaire (see Appendix M2) and were inspired by the collaborative learning. The use
of the online word processors (i.e. the Google Docs worksheets) had a positive impact on
collaborative writing as well, thus enhancing the successful production of narratives, even
though the small duration of this research has proven insufficient in leading to mastering of

the writing subskills and strategies.
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5. Conclusions

The purpose of this chapter is to revisit the research questions and present their implications.
It also aims to demonstrate the conclusions of the current research assuming a critical stance
towards the results as juxtaposed to other studies in the field (see section 5.1). Then the
imolications of the findings are outlined (see section 5.2), the limitations of the research are
described (see section 5.3) and suggestions for future research are proposed (see section

5.3). Finally, a general conclusion is reached (see section 5.4).

5.1 Relation to the results of other studies

In this section the results of the present research are compared to the findings of similar
studies on digital storytelling within a blended learning environment conducted in a variety

of settings around the world.

First of all, Tsigani and Nikolakopoulou’s study (2018), which bears a lot of similarities to
the present research, was, also, conducted to 6 grade learners in Greece but it involved the
first type of the blended learning model (i.e., f2f plus online activities) organized and
presented with the help of Blendspace (see section 2.1). Similarly to this research, it
presented improved results on the construction of new knowledge on storytelling and digital
storytelling, increased engagement and motivation, the successful completion of the task
and the learners’ satisfaction for the quality of the written products (see subsections 4.5.1,
4.5.3 research questions 1 and 3). However, there were certain areas that did not improve as
expected. In that study, the learners did not change their attitudes towards the usefulness of
the pre-writing plan and the helping questions while the students’ answers to a case study
question showed that each individual learner did not master the use of a plan for the
structuring of a complete narrative. Furthermore, the learners insisted in their preference for
individual writing tasks despite the successful narrative outcomes of their collaboration. In
the present research, the second type of blended learning (i.e., the fully online synchronous
and asynchronous mode) (see section 2.1) that was employed, managed to cause a major
attitude shift to the participants, favouring cooperative writing practices and strategy

instruction while it transformed their preferences in the techniques applied (see subsection
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4.5.2 research question 2). The particular digital storytelling project went a step further and
measured their attitude to the modes of writing instruction before and after the
implementation thus revealing that the learners eventually rejected the traditional textbook-
based writing and promoted the two types of blended learning, i.e., the f2f plus online and
the fully online (see subsection 4.5.4 research question 4). These positive results may be
attributed to the characteristics of the e-me platform which offers the necessary amount of
privacy to the learners so as to facilitate communication between the class members as
opposed to Blendspace which is open access to any member of the internet community thus
risking the exposure of the students’ personal data which is discouraging for their
communication. Nevertheless, the only component that did not improve in both studies was
the acquisition of the techniques and strategies that the learners engaged in. This can be
justified in the sense that these are complex skills and require a continuation of such

practices to become more efficient for individual learners.

Other studies in Greece have focused on the development of creative writing skills to young
learners through digital storytelling. For example, Tsioumari (2017) investigated the use of
Storybird for the development of visual literacy and creativity in writing. The results linked
this application to increased generation of ideas by sparking imagination, to the production
of better quality narrations by fostering collaborative description and elaboration of the
written outputs as well as to establishing the learners’ perseverance for the completion of
their digital stories in the light of the authentic worldwide audience that Storybird offers
access to. The present research aligns with these findings in the sense that despite the lapses
in motivation discussed in the findings of the third research question (see section 4.5.3), the
learners committed to the completion of their stories as inspired by the impact of their work
in the prospective international readers. The contribution of Storybird’s artful images to the
generation of ideas, imagination and creativity of the learners has also become evident in

this research by the creation of successful narrative end products.

The effectiveness of blended learning in writing instruction has been investigated in
different contexts mainly in secondary and tertiary education by researchers in Greece and
around the world. Asynchronous platforms such as Facebook and Edmodo have been
employed with regard to the effects on process writing and aspects related to the social
nature of the platforms. Kakandri (2020) implemented an experimental method to Junior

high school learners so to juxtapose the effectiveness of the blended learning mode with the
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traditional f2f mode. Similarly to the present findings in the first and third research questions
(see subsections 4.5.1, 4.5.3), her blended learning group presented improved results on
student performance and motivation. She also pinpoints that her findings illustrated a
positive attitude shift towards process writing, peer editing and collaboration which was also
confirmed in the first and third research research questions (see subsections 4.5.1, 4.5.3).
The role of Edmodo social networking platform in her research was designated as crucial
for the enhancement of collaboration and problem solving while the e-me platform that was
employed in the present research project subsided in the students’ preferences for problem
solving thus giving way to synchronous communication via Webex (see Appendices M1

question 28 and M2 question 15).

A study conducted by Camahalan and Ruley (2014) for two weeks in secondary education
in a small private school in USA, compared two modes of instruction in writing, i.e., blended
learning and the traditional f2f lessons at school. It revealed that the technologically
supported environment proved more effective in the construction of new knowledge and it
increased engagement while the students’ performance ameliorated whenever the teacher
acted as a facilitator during online learning. Further proof of that was found in the present
research whereby scaffolded processes and the teacher’s facilitation led to better quality end
products thus by extent increasing the learners’ sense of accomplishment (see subsection

45.5).

Shih’s study (2011) referred to tertiary education and it extended for a period of four months
in Taiwan. Facebook and peer assessment were employed to investigate the effects of the
first type of blended learning in writing, i.e., f2f plus online (see section 2.1). The results
showed that cooperative learning as well as peer assessment processes on Facebook proved
beneficial for the learners’ writing skills, the quality of their outputs as well as for their
attitudes towards online writing. The role of Facebook platform as a course content
organizer that displays useful resourses along with its social nature was emphasized. In that
case, the learners expressed their appreciation and satisfaction for the whole facebook
integrated course even though the teacher reported that it was time-consuming and somehow
distracting for them due to the fun element of the internet. The present research that was
structured on a fully online synchronous and asynchronous blended mode implemented on
young learners, further enhanced the positive results indicated by Shih’s (2011) university

students. Similarly to his research, the use of the e-me platform proved essential for the
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progression of the project as a course content organizer and as a protected online written
communication space (see TOS in Appendix L3) thus verifying that social networking
platforms are more intriguing, they encourage learner interaction and promote the
development of the students’ writing skills. However, e-me was not distracting for the young
learners participating in the project like Facebook did for the university students; quite
contrary, it constituted the cornerstone of the whole endeavour while its userfriendly and
protected nature encouraged student expression of opinion in the peer feedback session (i.e.,
Day 6) that was voted as the most popular session in the final questionnaire (see Appendix
M2 question 18). The attitude shift rejecting the traditional modes of instruction and
favouring blended modes (especially the f2f plus online type) that was reported in the final
research question’s findings (see subsection 4.5.4) can be attributed to the successful
combination of the platforms and the advantages of e-me over other social networking

platforms.

5.2 Implications

The discussion of the findings indicates their significance for the teaching of creative writing
in the digital EFL classroom during the Covid-19 pandemic school lockdown. It can further
contribute to the adoption of such practices by other practitioners and to informing education
stakeholders or curriculum developers about the effectiveness of digital storytelling on
young learners in a blended learning environment assisted by the newly imported e-me

platform which has not been researched yet.

The fully online blended learning mode in digital storytelling appeared more effective in
producing improved results on embracing collaborative practices than previous studies
which employed an f2f plus online blend such as Tsigani and Nikolakopoulou’s study
(2018). Moreover, it shifted the learners’ attitudes towards favouring online modes of
instruction. The e-me social networking platform received a prominent position in the
organization of the complex processes involved in the project and provided a joint point of
reference for all learners to navigate among task days. It substituted the Google Docs for
students with device accessibility problems since they could post their answers in the

comment box for other group members to transfer them in the online tasksheets.
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Furthermore, it facilitated the asynchronous communication for problem solving even
though Webex synchronous communication prevailed. Therefore, the multidimensional
contribution of e-me in the development of higher order thinking skills to the particular
young learners was designated and deserves further investigation with the prospect of its

integration to ELT in primary state schools in the post-Covid era.

As far as the learners are concerned, the particular instructional sequence engaged them in
a variety of writing strategies thus making them reach conscious metacognitive decisions
on their preferred learning styles. The scaffolded learning along with the online
collaborative activities facilitated the improvement of the learners’ writing skills in the ZPD
and helped them practice the 21% century skills even though they were not mastered.
Consequently, there is a need to inform current teaching through the continuation of such
practices for a longer period and in a larger scale for more generalizable conclusions. There
are strong indications that further research on this unexplored field for the primary EFL
context in Greece could lead educational stakeholders to a prospective revision of the
Unified Curriculum of Foreign Languages (Greek Pedagogical Institute, 2016) in order to
integrate distance education practices, such as blended learning and the asynchronous e-me
platform, on a more permanent basis after the Covid-19 pandemic, thus reshaping the future

of state school ELT methodology.

5.3 Limitations

The most essential limitation of the current research stemmed from the challenging nature
of online education which had to be taken into consideration in the structuring as well as the
implementation of the particular digital storytelling project. Despite the connection
problems that were frequent, there was a 15 minute reduction of each teaching session thus
delivering 30 minute lessons instead of 45minutes that the traditional f2f entailed. As a
result, the reduced duration of the synchronous sessions influenced the balancing of
synchronous/asynchronous tasks blend (Levy, 2020). Furthermore, managing three
breakout sessions at the same time was a very strenuous task and did not allow the teacher
to devote as much time as needed to monitor in detail all the groups. In addition, certain

hardware deficiencies and connection problems came up. Some students’ lack of a computer
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restricted the groups’ cooperation since some members could not write directly through their
smartphones in the collaborative documents as well as the microphone problems that
occurred unexpectedly and made communication difficult. However, other tools offered an
alternative such as the comment box on the e-me wall and the chat box in Webex. Moreover,
the limited amount of time that was devoted for such a short intervention (i.e., lasting for a
month) did not allow for the individual learners to acquire the techniques and strategies they

practiced in the ZPD.

5.4 Suggestions for further research

The present research focused on a fully online blended learning approach to the
implementation of the digital storytelling instructional procedure for the development of the
learners’ creative writing skills. The themes that emerged from the analysis and the
discussion of the findings in previous parts of this thesis (see sections 4.1 -4.5) suggest that
a replication of this research should take into consideration the above limitations in order to
implement the project for a longer period of time as an action research with cycles of
repetition so as to measure the effectiveness of the techniques more extensively and to
enhance their mastering by individual learners. Hence, a possible extra cycle could entail
individual students applying the process writing stages and redrafting their own initial pre-
intervention products that were gathered at the preparatory stage (see subsection 3.5.3).
Furthermore, there should be more than one classes involved in the project but with fewer
groups of participants in each class than the three employed in this case in order for the task
to be manageable. Additionally, since the field of online education for young learners is
relatively new and the role of the e-me platform has emerged through the Covid-19
pandemic, it is worth investigating the development of the writing skill in terms of the type
of feedback the e-me provides, how it impacts the writing subskills as well as the social
skills of the learners, especially across genres. The investigation of these tools and practices
on a larger scale and for a longer time span would provide useful insights on their integration
in ELT in state schools whereby a curriculum reform could be instigated to offer clear
guidelines for the emloyement of blended learning practices in the post-covid era thus

exploiting the teachers’ valuable hands-on experience during the pandemic.
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5.5 Concluding remarks

The present practitioner research investigated the implementation of a digital storytelling
project which was conducted within a fully online blended learning environment in the
Greek state primary school EFL context and employed a variety tools and practices for the
facilitation of the writing process. The analysis started with an overview of current
pedagogical trends in ELT in the light of the Greek educational context and the significance
of this research was defined along with the main research question and the four subquestions
to be answered. The literature review designated the multiplicity of issues, theories and
technologies that apply to this project while certain research gaps were defined. Both the
research methodology and the teaching methodology were presented revealing the carefully
designed steps of conducting this project. Several instruments were employed in order to
gather insights from multiple perspectives and to answer the research questions posed in
section 1.3. The analysis of the data produced encouraging results as to the development of
the learners’ writing skills even though further practice is needed since process writing is a
complex skill and such a short intervention cannot lead to mastering. The most important
findings were juxtaposed against other studies in the field leading to the conclusion that the
whole endeavour, though painstaking, it produced interesting results as far as the learners’
attitudes and learning preferences are concerned. The collaborative and userfriendly
characteristics of the tools employed along with the social networking e-me platform
contributed to the learners rejecting the traditional modes of instruction in the teaching of
writing, embracing the online modes such as blended learning and shifting their preferences
to favour collaborative writing. Finally, the implications were presented with regard to the
broader impact of the results on the educational research community since it was conducted
under unprecedented conditions and presented newly found data on an unexplored area

while certain suggestions were given for future studies.
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Appendix A: Primary school textbook writing task samples

4. Practice

A% A, THE FASHION SHOW: Be a model!

ﬁ% Take turns and walk like fashion models on the catwalk.

| ) ! z The other students use the words below to describe what the "model” is wearing.
4“ Make comments on his/her clothes.

M adjectives colour materal item Example:
s 1ove1y paic green cotton sweater She's wearing a cute,
beautifui Pjhk woollen skirt pink, woollen sweater.
cute dark/navy leather track suit It suits her!
smart blue denim jeans/pants/ | Heswearing smart
| ¢ stel li T dark blue, den.:m ;ea.ns_
=gk EEtE it They match his T-shirt.
short/long/ urple silk T-shirt
tight/loose/ | black and nylon/ dress

bagqgy white polyester

B. PAIR WORK - The School Bazaar

T R Your class wants to raise money

: ¥ for a charity. Collect things you
R‘F,’{j don't use any longer (clothes, books,

M toys, etc) to sell them at the school

bazaar.
il A
';“P are the custorner and you ar¢
o he things you want.
trying to buy t ik
i ike:
Ask a:e‘:‘:f:j‘ is it/ are the'f? Pl.lpi| B
I-:t is it made of? et<: You are trying to sell your things to the customer.
Wi Answer the customer's questions.
5. Writing
@ You are now a member of the “Writing Club": close your eyes and use your five senses to
% describe a favourite thing.
S—r What does it tastefsmell /feel/look/sound like? You can write a poem about:
a pair of s.nilc kers Oh' my sweet Chocolat& c3 ke! !
your favourite dessert Off the oven, it looks fresh and smells nice; 4
a new shirt 2 3
- fruit ete. ] it feels soft in my hands;
Example: it tastes delicious in my mouth.
B@ Write your poem and It sounds so tempting, | can never resist it! E
put it in your portfolio. - s e
Pupil’s Book «+ UNIT 2 - Going Shopping « Lesson 2 21
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D. OPPOSITE ADJECTIVES

friendly unfriendly
happy unhappy
huge tiny kind unkind
vicious good-hearted attractive unattractive
wicked nice "m sensitive insensitive
harrible lovely predictable unpredictable
playful serious expensive inexpensive
ugly beautiful active inactive
* Practics Exa mP|E: Cinderella is
A.FAIRY-TALE HEROES prettier than
a . Talk about characters from the fairy Tinkerbelle's.
| tales you know: choose
a character and talk about his/her Peter Pan is the Snow White's stepmother
abilities and personality. most playful of is more vicious than
Then compare the characters any other hero. Cinderella's.

with each other.

B. PAIR WORK: AMONSTER'S ID APPPPPPPREp,
Choose a monster and ask your "
friend about it. Then complete theg
ID card on the right. '

Pupil A :
Ask questions abeut your friend’s monster. Then
look at pa38 to find information about your monster

and answer his/her questions.

It's your choice: Pupil B
You can find a Look at p.135 to find information about your monster
different version  and answer your friend's questions. Then ask him/her
onpage 124 questions to complete your ID card.

xﬂ Imagine that your friend's monster is wanted by the Police.
‘-/f Write his/her description and draw his/her picture.

C. WHAT AM I LIKE? WHAT DO OTHER PEOPLE THINK OF ME?

Choose 4 adjectives that you think describe your
’éjp  personality best: talkative, (un)friendly, (in)ac tive, moody,

anxious, careful, boring, funny, cunning, smart, playful,
serious, (un) pleasant, (un)attractive...

w Then ask your friend what he/she thinks of you.
€ I

/ lma, Write both opinions and include them
g % in your portfolio.
Pupil's Book « UNIT 3 . Imaginary Creatures « Lesson 1 23
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3. Practice

history book and now you are
telling it to your friend who needs
to find information about learus
and his accident for a project at
school. Answer your friend's
questions, using Past Simple and

Continuous.

)

A, ROLE PLAY: TALKING ABOUT ICARUS

Student A ,_ Student B

You are talking to your friend
Jim. You read lcarus’ story in your

You are Jim from London. You need
to learn about lcarus and his accident
for a project at school. Ask about the
flight, the fall and how it all started.
Use question words: how, when,
what, wha, ete., with verbs in Past
Simple and Continuous.

-
is telling you the story of the Wright Brothers. He doesn't remember it well and

";“ Y B, Jim
1 makes a few mistakes. Carrect him.

a. The Wright brothers invented the first plane No, they didn't invent it in France.
Examplﬂt in France in 1903. They invented it in the USA.
b. Their father gave them a flying carpet. Mo, he didn't...
JIM e While the two brothers were growing up, No, while YOu
they were working with their father. they...
d.  When the boys were young, they made keys No, that's not correct.
and sold them to classmates. They...
e. The historic flight lasted 13 seconds. You're wrong...
AMOTHTH » '
TH
"\}ﬂ‘ C. MEDIATION Yrdpae: Gort o zeis - NH b
<y ~ Jim and Mary are VI EmKonvg v : Kazouos i

working on a school
project and want to find
information about Julius Verne

and his books.

Look at the book summary on
the cover of ane of his books you
found at the school library.

Write an e-mail to Jim and Mary
telling them about the book and

the story.
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linking words as, when, after that, then, while:

w. D. Lock at the pictures and write the story using Past Simple and Past Continuous and the
< ',/

Mr Badluck was packing his suitcase to go to the airport when
He left in 3 hurry

__/ 5 points

Finally, he changed his ticket for the next flight. My total score

is __ / 20 points

See p. 47 Workbook

NOW TICK cantalk abo
WHAT YOU CAN DO i . I;:zl:ﬂt:i nu:he past

- Types and parts of planes.
+ Flight problems
| canread
+ E-mails and attached files
( can listen to and understand
T linking - Descriptions and dialogues about flights
s and ﬁ;ntences‘ | can write
nectthe + A biography and a poem
+ My feelings about a painting/ a poem...... ..o

info

into .parag
1o

con
W

ok« UNIT 4 -The h r of the aeroplane « Ch
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D. PAIR WORK: OLD MEANS OF TRANSPORT
Your friend Joe from Britain is visiting you in Greece. He sees the photo below and wants

to know where he can find a horse carriage like this. With your partner, give him the
infarmation he needs and explain why and where it is still used.

b I

taa

. LR N .
S hiega,-

E. LETTER WRITING : LEARNING STRATEG g5 ¢
1. This is part 3 When I write o letter.., :
of a letter 3 3. decide. 4
you received : who | am writing to .:
yesterday from your pen b why | am Writing o
friend in Britain. What news . what | am goin ; .
4 ) g to writ, z
does he give you? 3 b include., A sbsor .
: a salut ation .
‘_{‘,_ - :-4‘,(‘.(‘5'"‘-!- ’) . .: :.:'l opening Paragraph r
k* . 'our name (salutation C € Main part of the | 4
Dear.. S I've grea‘t news to tell you. 3 a closing Pal'agrap: e .
" ent to the London fo..5, Jendmy letter and sign

u can have
s not real,

(=
Transpo i he simulator:
a tube train on ¢ n he's driving :
hel' part Opening paragraph

agoat operating bt the driver sees whe
but you can see what buttons. In anO_’E
trair? and there are the real le;‘g; 1’;‘;\ tracks and the signals \

of the museum you can see
interesting. b o oA days were vegm

It was real
wofrﬁe bﬁses anhj/‘t\r?idns ’t_};??; }}E“} buses pulled by horses
smart inside. The VICIOra 2. 4 nuseum.
i | horses in the m ! : .
they didn’t have rea 0": the toilets were ?]l;gﬁl:i;h‘t:g;:hey Closing paragraph

5 ice bu
The café w%z;ﬂf;m thought it was rea

k. Yuck! ! A i
?lt?:aﬂy had a great timel ;
Yours, g
/

Main part of letter

I

B
Ending Joe

J ’ |
P Opening paragraphs Closing paragraphs m

,_ 2. The opening
J and the closing LR el mta vl That's all for now. Cheers,
paragraphs of the ThaEksvfor our Iet;.er Take care and write Lave,
letter are missing. Choose rery " soon. Lots of kisses,
> It was nice to hear : ;
one from the following table f I'm looking forward to  Yours,
rom you... basrinaf B o
earing from you. est wishes,

and write itin.
H 3. Now send a letter to Joe and tell him about a school visit to a museum or place of
x 7 interest. Tell him about it, what you saw and did there, and if you liked it or not.
¥ &, Follow the layout of the letter in Task 1and choose phrases from the box above to
" begin and end your letter. Put it in your portfolio.
|

:I 57

Pupil’s Book + UMIT 5 - Travelling Through Time « Lesson 2
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Appendix B: Letter of consent (for parents)

Ayarnntol yovelg,

Oa nbela va 0a¢ EVNUEPWOW OTL OTA MAALOLA TOU HABAMOTOC TwV OyyAkwv BOa
XPNOLLOTOLN GOV UE TNV MAATOpHA e-me yLa TNV opyavwaon Tng Stbackaliog kaL tnv avaptnon
TOU €KTIALSEUTIKOU UALKOU TOU paBdnpatog. H mlatdopua mapéxetal Swpeav amno 1o Yrnoupyeio
MNatdeiag kat anoteAel éva aopaAég meptBaAlov pabnong kabwg n elcodog o€ auTn yivetal pe
TN XpNon Twv Kwdkwv tou MaveAAnviou ZxoAwoU Alktuou.

Ma T aVAYKEG TOU HaBAUaTog €xw SnUloupynoel o€ auth TNV MAaTdOpua pia KUPEAN
(6nAadn pLa nAektpovikn TAgn) Ke To ovopa «AyyAlka Xt 2 — 1° AZ IkoméAou (MemaprBelo)»
Kol oTov Toixo tN¢ KUPEANG Ba avaptw SpacTnPLOTNTEG OXETIKEC UE TOo padnua. Emiong, ota
mAaiola tou 4°° KepaAaiou tou BiBAiou ayyAltkwv T IT Ta€ng oL pabntég Ba ekmovoouy pLa
opadikn epyacia (project) yia tnv BeAtiwon twv deflottwy ypamntou Adyou. To project Ba
neptAapBavel tn ouyypadn adpnynUOTIKOU KELPMEVOU HE otoXo tn Snuwoupyia Yndlakng
Lotopliag n onoia Ba dnpooteutel oe popodn e-book otnv dtadiktuakn epappoyn Storybird.

Ma TNV ekmovnon tou project Ba cuvduaotel n olyxpovn didaokalia péow Webex pe tnv
aovyxpovn Héow online Spaoctnplotitwy nmou Ba avaptw otnv KUPEAN TG e-me. OL padnTég
Ba ouvepyalovral, Ba enikowvwvouv Kot Ba avtaAldooouv anoPelg ouyxpova He Tn BonBela
Tou YwplopoU dwpatiwv oto Webex (Webex Sessions) aAAd kal acUyxpova HECW TwV
SduvatotATwy mou Ttapéxetl N KUPEAN (SNAadn He MTPOCWTILKA PNVUUATA OTO e-me Kal LE OXOALa
KATW amod T avaptnioels otnv KUPEAn). Na tn ouyypadn ¢ Lotopiag Ba xpnoluonolnBouv
online kowoypnota éyypada Google ota onoia Ba €xouv mpoéoPfacn POVO oL HaBnTEG Tou
TUAMATOC XWPLg TN Xpron KwoLKwv.

KaBwg n epappoyn autou tou project Ba amoteAECEL AVIIKEILEVO €PEUVAG VLA TNV EKTTOVNON
NG METATITUXLOKNAG SUTAWUATIKAG Hou SlatplBrig oto mpoypappa omoudwv «ASAKTIKA TNG
AyyAlkng wg Zévng/Alebvolg Mwooag» tnNg 2xoAng AvBpwrioTikwy Xmoudwv tou EAANvViKoU
Avolxtol Mavemotnuiou, Ba xpelaotel oL paBONTEG va CUUMANPWOOUV €val  apXLKO
EPWTNUATOAOYLO SlEPELVNONG AVOYKWVY KAl €va TEAKO €PWTNUATOAOYLO afloAdynong tng
O6pdong. Ta epWTNUATOAOYLA, T TEAKA yparmtd mpoilovia Kabwg Kal To amoTeEAECUATA TNG
S6pdong Ba eivat avwvupua.

MNa toug napandavw Aodyoug Ba nBsAa va {nTHow tnv ouykatdBeon oag yla T CUUUETOXA TWV
natdlwy oto v AOyw project. Eipat otn Stabeon oac yla tnv eniAucn onolaodnmote anoplag
Kat tapoyn dleukpvrioewv! Mnv 810TACETE va EMLKOWVWVHOETE pall pou!

Me ektipnon,
H kaBnyntpla AyyAlkwyv Tou oxoAsiou
Towyavn Xplotiva

OVOUATEMWVU O HOONTA/HUABNTPLOG: «oeverereeecveeereree et eeves e v e esaenenes
HI/VIO v
YTIOYPODN YOVEQL ..ttt evtevaeveer s e e e s e s e anas
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Appendix C: Lesson Plan

Lesson Plan

Title: Digital Storytelling Project

Class: 6™ Grade of Primary school (12 years old)
Level: A1-B1
Aims: -  to develop their writing skills
- to create a short story
- to publish their work online
Anticipated problems: the open-endedness of the task, the students’ lack of digital literacy,
internet connection problems
Possible solutions: to provide systematic pre-text feedback, to choose simple Web 2.0 tools, to
train them with 3 pre-intervention activities

Time: 210 min. (7 * 30 min.)

PBL Phase 1

Project Initiation — Needs Analysis Stage

Procedure Objectives T/ Ss Roles Time
» Inform students about - To allow the emergence |- T: facilitator 60’
theme of plurality of opinions feedback- (synchr.)
» Initial questionnaire (needs | - To provoke greater provider
analysis) participation and active - Ss: group-
> Divide groups interaction work, co-
operation
PBL Phase 2
Reading integrated
Day 1
Procedure Objectives T/ Ss Roles Time
1) Pre-writing activity A - To engage in skimming 15°
Students study: and scanning (asynchr.)
» Comic of king Midas - To activate schematic
» Ss study plot elements in knowledge and to create
Google Doc tasksheet new formal schemata
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2) Webex meeting - To create expectations - T: facilitator 50°
Discussion: - To learn to cooperate feedback- (synchr.)
» Watch Youtube video on and negotiate their ideas provider

how to write a short story - To integrate reading, - Ss: whole-
» Whole class discussion to speaking and note-taking class,

fill in chart in tasksheet speaking
» Notice in Google Doc task

sheet the five stages of king

Mida’s plot by the cartoon-

like figure in Freytag’s

Pyramid

Freewriting/quickwriting
Day 2
Procedure Objectives T/ Ss Roles Time
3) Pre-writing activity B - To generate ideas - T: tutor, 10°
Webex meeting: - To practice writing model, (synchr.)
» T explains the technique |- To focus on content and facilitator
(purpose/features) not form - Ss:

» T displays tools (e-me individual
slideshow/pdf) work,

» T explains the model orally discussion

4) Homework - T: encourage 5’
» Ss choose 1 picture and - Ss: write (asynchr.)

write anything that comes individually
to mind for 5 minutes
» Submit it:
1) in the comment box
1) privately (e-me
assignment)
Storyboarding/reading plot
Day 3
Procedure Objectives T/ Ss Roles Time
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5) Pre-writing activity C - To practice speaking - T: facilitator, 15’
Students: - To develop digital monitor, (asynchr.)
» Study the slideshow and literacy tutor
choose 1 picture - To cooperate - Ss:
» (Individually) use tasksheet individually,
for brainstorming on this synthesizing,
picture so as to write: decision
1) name making
i) title
iii) notes
6) Webex meeting - T: facilitator, 30°
Students: monitor, (synchr.)
» (In groups) read the tutor
notes/discuss/finish - Ss: groups,
brainstorming collaborate,
» Write the plot in the right synthesizing,
boxes of Freytag’s pyramid decision
figure making
Scaffolding/drafting
Day 4
Procedure Objectives T/ Ss Roles Time
7) Webex meeting - To provide an - T: facilitator, 60’
Activity A: instructional scaffolding monitor, (synchr.)
» T scaffolding (model/way of |- To exemplify the tutor
thinking) procedure - Ss: pairs,
» Ss study digital card - To  practice  online collaborate,
» Notice visual aid in order to collaborative writing synthesizing,
question/think like readers |- To  practice  writing decision
and answer to written text. strategies making

Activity B:
» (In pairs) write questions on

visual aid and think like
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readers
(structuring/drafting)

» Answer questions so as to
create 1% draft and listen to

T comments

wrote) so as to check
cohesion/coherence

» copy text on draft 3
column, make changes and
proceed to editing

Activity D:

» Ss study rubric (read aloud
and score their story)

» T explains categories to

help

thinking and higher order
thinking skills

- To cooperate

8) Homework - T: facilitator, 20°
> Write 2™ draft. monitor (asynchr.)
- Ss: groups,
collaborate,
writing,
decision
making
Evaluating/Editing drafts
Day 5
Procedure Objectives T/ Ss Roles Time
9) Webex meeting - To develop digital |- T: facilitator, 60’
Activity C: literacy monitor (synchr.)
> Ss transfer the text of 2™ - To create a well-|- Ss:groups,
draft on a new Google doc organized presentation of collaborate,
» the group reads aloud the their work decision
whole text (that the pairs - To develop critical making
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» Ss review story and decide

changes based on the rubric

ready-made e-books

» Teacher has access by

account

criteria
PBL Phase 3
Peer-feedback
Day 6
Procedure Objectives T/ Ss Roles Time
10) Webex meeting - To develop critical |- T: facilitator,
Activity A: literacy monitor
» Students transfer text from | - To develop 21% century [- Ss: groups,
draft 3 to Final draft skills collaborate,
(Google slides) - To evaluate their peers’ evaluate,
» Final editing so as to fit work decision
margins just like Storybird’s |- To write comments making
appearance
» Separate post for each group
» Ss in groups study rubric
again and discuss other
group’s work
» Write comments
Publishing
Day 7
Procedure Objectives T/ Ss Roles Time
11) Webex meeting To activate prior |- T: facilitator, 40°
Activity B: schematic  knowledge monitor (synchr.)
» Read peer-feedback and and create new schemata |-  Ss: groups,
decide if follow suggestions To develop critical collaborate,
Activity C: literacy decision
» Look at Storybird gallery for To publish their work making
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» (Whole-class discussion):

1. Notice cover/ layout/

length of the text on
page,
back cover/ how to turn
page
2. Find similarities and
differences between
digital books and print
books
Activity D:
» Publishing dashboard:
notice interface
Buttons: 1) Preview
i1) Save exit
ii1) Public settings
iv) Submit for
review by
the
moderators

Announcement:

» All stories published

PBL Phase 4
Procedure Objectives T/ Ss Roles Time
» Final questionnaire: Ss To reflect on T: monitor, 20°
evaluate the intervention participation, evaluator (synchr.)
» T fills in TOS cooperation, interaction Ss: reflect

To assess benefits and

difficulties

and evaluate
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Appendix D: Preparatory stage materials

1. Pre-intervention Activity A

a) e-me post

XPILTINA TEITANH oig

WANG ON TICHT
EVERYONE ! we've
JusT HIT AN
AR POCKET!

ARRRCH/ why
ARE WE
DROPPING 7/

Hello, everyone!

Here is an update of this post with more activities for you to practice the new vocabulary as well as your reading and

writing skills.

1. Study these words 6th Grade - Unit 4/Lesson 2 (vocabulary) (/ have added a speaker icon for you to listen to
the pronunciation). If the flashcards don't work on your device, you can read the words here at aeroplane vocabulary. pdf
- @) Asite ™ A£En, maToTe To NYEio yio va akoloeTe TV Tpogopd kol Tatote "Topoe” yia va Seite 1 onpaivel B)
Ipawre Tig 12 AfEeig kau Tn_onpadia Toug 2 gopig oo Terpadio avniypagrs. y) Madete nig Aéfzig yio opBoypagia
padi pe v sAANVIKN Toug onpagia.

aAu:r! - = ioti hep

d K ALY O 0 CHEeCK VO S [1SWE

. Now let's play a writing game!! Look at the Aeroplane Wordcloud (Zdvvego Affzwv o= oyfjpa aspomAdvou) and
choose as many words as possible. Then use them to write a short story at the comment box below here.
{OAHIEY EKTEAEFHE: (a) KhkdpeTe Tov TTapamavew oovBeopo yia va Geite To ouvvepoheto. () Khkdpete mdvw os
Giagpopeg MEEIg yia vo peyahwoouy pra-pa ko va mig deite kohdtepa. (y) Inpewote nig Aéfeig Tou eviomicats oTo

TeTpadid oag kar (@) Xpnowomorore doeg TEpIoOOTEpE; pTTopEiTe (padl pe omoeg dAAer BéAere extdc madd) yia va
gnafers pa pikpr wtopia yia éva Flight Incident (pkpn_ iotopia = dnA. mepimou 100 Asfaig). (g) NAnkTpohoyrjoTe
v 1oTopia oag oto medio "ExdMho” 5w amd kdmw }

Inpeiwon: Av éxete dyvworeg hifeig, pmopeite va ypnopomoroeTe éva online Ae£Iko ) wio epopuoyr] peTdagpaonc.

Good Luck!!!

Your English teacher, Primary written products

Miss Christina
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b) Wordcloud

‘W’(/RD’\R 1’ GALLERY PRICING COMMUNITY ~ SIGNUP pRelell)
[y A

Word Art

By cts 3 months ago

® 32 views

4} -y

% by M 3 al Kirsl )
£ \ R Y A
2 Wigrhg o A mnW‘lngS S iy
iy 5 Lake ol flight -
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2. Pre-intervention Activity B

6th Grade: Unit 4 - Lesson 2: An
Airpocket

Listening Quiz
Matnote Tov mapakatw cuveeopo yid va aKoUoeTe To S1AA0Y0 Kal anavInoTe OTo KoUiZ.
hitps:/www.dropbox.com/s/uyb46d1gxk50nm3/airpocket.mp3?dI=0

* ATIAULTELTAL

What's your name? *

H anavtnon oag

1. The dialogue is about... *

(O aflight incident
(O aflight accident

(O abusiness trip

2. When did it take place? *

EmtLhoyn v

3. TheE s was serving coffee to the passengers. *

H amavtnon oag
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4. What happened to the plane when it “fell on an airpocket*? *

P\RRRGH’ WHY
DR()PPIHG ?f .

WANG ON TIGHT
EVERYONE! we've
JusT HIT AN

AR POCKET!

Searcha36533201

It crashed.
People had to fasten their seatbelts.
It took a dive and fell into the ocean.

It took a dive.

00000

It was shaking and the passengers were screaming.

5. According to the father, how safe are aeroplanes? Do you agree? Which means
of transport do you usually take? Look at the survey below. Are they as safe as
you expected? Use the results to support your opinion. *

It's really safe to take the train.

Passenger deaths per 1 billion passenger miles, 2000 to 2009

A0

Car 7.28

Ferry 3.17

Train I 0.43

Subway | 0.24

oue D014 Pre-intervention
Plane | 0.07 ac.rlvrry B

H amavtnon oac

S

.

YroBoAn S ZcAiba 1 and 1

Mnv UMoBAAETE MOTE KWbIKODE MpooRaoNC PEow Twy Goppwy Google.

Postgraduate Dissertation 97



Christina Tsigani, Digital Storytelling: Developing Greek young

HELLENIC
m SEE\TERSWY learners’ writing skills in an EFL blended learning environment
3. Pre-intervention Activity C

a) Textbook screenshot

%. 1 B.IGOR SIKORSKY: :w I! l
2 !I!-I-ll-"‘r.-!ll!ir-illll-'l‘-

EI'M [_ B The father of the
Your teacher has asked you

; e a== —=  helicopter
B NP i i
- "..r i to write the biography

of another inventor:
lgor Sikorsky. Here are some
notes about him. Read

the notes and write his biography using
linking words to join the sentences.

Then present it in class.

Born in Kiev, Ukraine
Az a schoolbay, he {(build) several model aircraft and helicopters

188
{study) in Russia and Paris, France
(build) the wearld's first multi-engine aircraft

After Russian revolution (emigrate) te USA
his roney (run out), (teach) Russian immigrants mathematics. astronomy and aviation

{work) as an aircraft designer
(start) his own aeronautical company, the Sikorsky Aere Engineering Carporation

(ereate) a series of increasingly successful aireraft, including the first helicopter

{cie) in USA
P, he f
ED'PI-E C&" 'gﬂ's'kﬂlsky ‘the E’Ifhel' o

Yo tart eli opter’
an: ;:Ill:.: IE:LE this: s L r-. He was born, i
NS The Sikorsk
—-9 ¥ Alrcraft C .
to Orporation contj

Fut his bi i}
vl leading hl
*’ SRS SR mandfactures

i i

e

45

Pupil's Boak - UMIT 4 - The history of the asroplare - Lessan 2

98
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b) E-me post

XPIETINATEITANH o7ic 25 Mos 2020, 14:43

Hello!!

Work in groups to write the biegraphy of Igor Sikorski (student's book page 45, exercise B).
Start with : People call Igor Sikorsky 'the father of helicopter’. He was born....

Einish with : ....

The Sikorsky Aircraft Corporation continues to the present day as one of the world’s lea

helicopter manufactures

Click the link below and find your group:
hitps://docs.google.com/document/di1gg9Mlg_om8VHwFnhch-omZL kcbAeGWRahGMyLFAFjGo/edit?usp=sharing

Good Luck!!!
Your English teacher,

Miss Christina

¢) Google Tasksheet-Sikorski
a Igor Sikorski -5T2 # B & =l 2 Ko Xprien
Apyeio Emefepyacia MpoBohn Ewaywyny Mopgrn Epyaheia MpocBeTta Bondewa | —
e o~ A P 100% v Kavoviko K. v | Arial - - 1B + B I UA 7~
2 1 v 1 2 3 4 S & 7 a 9 10 11 12 13 14 15 "] 17 18
N
This is the biography of lgor Sikorski (ST2 class)
GROUP A: Eftichia, Eleonora, Maria, Erisa
. GROUP B: Basili, Xristos, Gabriel, Fabio,
a GROUP C: Mikelido, Stathis, Irene, Alex
- GROUP D: Magda, Rea, Agapi
The names in yellow are the secretaries. You have to type the answers
~ that your group gives in the right box.
GROUP A: Eftichia, Eleonora, People call lgor Sikorsky 'the
@ Maria, Erisa father of helicopter’. He was born
in 1889 in Keiv Ukraine. As a
2 schoolboy, he built several model

Postgraduate Dissertation

99

)



12

13

14

15

16

18

19

21

22

23

24

n

10

14

15

18

HELLENIC
OPEN
UNIVERSITY

Christina Tsigani, Digital Storytelling: Developing Greek young
learners’ writing skills in an EFL blended learning environment

aircraft and helicopters. [EEIES
studied in Russia and Paris.After the
russian revolution in 1919
he emigrated to the USA.His money ran|
out so he teached immigratients,|
mathematics, astronomy and aviation. He
orked as an aircraft designer. After that]
in 1923 he started his own aeronauticall
-ompany, the Sikorsky Aero Engineering
Corporation. He also created a series of]
increasingly successful aireraft, including
he first helicopter ever in 1925-1940. He
died in 1972 in the U.S.A.

GROUP B:
Basilis People call Igor Sikorsky "the
Xristos father of helicopter'. He was
born...in Kiev, Ukraine, in 1889. As
) a schoolboy, he built several
Fabio model aircraft and helicopters. He
studied in Russia and Paris,
France. He built the world’s first
multi-engine aircraft. In 1919, after
the Russian revolution he
emigrated to the USA. When his
money run out, he taught Russian n >

Gabriel

| immigrants mathematics,

1 2 3 4 E) & 7 3 9 10 1" 12 13 14 15 I l16 17 18

astronomy and aviation. He
worked as an aircraft designer. In
1923, he started his own
aeronautical company, the (/)
Sikorsky Aero Engineering
Corporation.During 1925 to 1940,
he created a series of increasingly
successful aircraft, including the
first helicopter. He died in 1972 in +
the USA]

The Sikorsky Aircraft Corporation
continues to the present day as
one of the world’s leading
helicopter manufacturers.

GROUP C: Mikelido, Stathis, Irene, | People call Igor Sikorsky 'the

Alex father of helicopter'. He was
born... As a schoolboy , he
several model aircraft and
helicopters study in Russia and
Paris , France.In 1923 his own
aeronautical

GROUP D: Magda, Rea, Agapi, People call Igor Sikorsky "the

Erisa father of helicopter’. He was born /]
in 1889 in Kiev,Ukraine.At a very
early age,as a schoolboy,he built
several model aircraft
helicopters.He studied in Russia +
and Paris, France and he built the
world’s first multi- engine
aircraft.ln 1919, after the Russian
revolution, he emigrated to the
USA.
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Appendix E: Day 1 materials (e-me post, links, tasksheets,
comments)

1. Pre-writing Activity A

a) E-me post
ﬁ XPIZTINA TZITANH
AN Digital Storytelling - Day 1
ST2 Class

Hello, children!!
Let's find out the basic elements of a short story!!

Pre-writing activity A:

+ What is a short story? What does it include? Look at the Comic of King Midas and read the following chart:
https://docs.google.com/document/d/1b8pQzDGaQraBualPNVI7JMviTOTWeUShTJZPzdT5L10/edit?usp=sharing

We will fill it in tomorrow during our Webex session.

Your English teacher,

Miss Christina

Postgraduate Dissertation 101



HELLENIC Christina Tsigani, Digital Storytelling: Developing Greek young

OPEN

UNIVERSITY learners’ writing skills in an EFL blended learning environment

b) Tasksheet

The Story of King Midas in the... Past Simple/Past Continuous

Story Grid - ST2 Skopelos

H akoiovbn @oppa meprraufavel ta otoneia mov ¥paradetal va AapPavete vmown
otav dopeitan pa wropia. Avafacte To comic pe v wtopia tov Baovuda Miba km
KPATNOTE ONUEIMTEIC OTOUC KEvoue ¥mpove Hefid. TpdnpTe Kal To OVOUd oag O

mapévBeon Himia amo My amdvnoT oac.

Aopn Tng 10Topiag

O onpsioeic oac

To Bpa - AOTE yia TRV KOpia 15£a 0TV OTToia
Pooiferal n 1oTopia.

KaveTe KMK yia va ypaweTs

To mhaioio : 1. MoU cupBaivel n 10TOpI;
(eCWTEPIKO 1] ECWTEPIKO PEPOC, QVTIKEIpEV,

£ITTAQ, avayvwpicida anysia | Totrio, fxol, 2)
KATT)
2. MNé1e guppaiverl n igTopia; (Wpa, eoxy, £10C,
KAT)
O kUplog XapakThpag - WIAMOTE yia TO 1)
TpAowTTo, TO £Wwo, 1 To TTAGop/ TTpdyHa TTou
TTPWTAYWVITTEl OTNV 10TOPIa. )
1. MNuwc¢ ovopdderar; 3)
2. Mo gival n ggedvian Tou;
3. Moia eival n nAikia Tou: 4)
4. MNw¢ pAG/oKEQTETAINQIOOAVETAN EVEPYET, 5)
5. Exel kdmolo 181aitepo ywwpiapa;
AMOI YapakTAPES - PIANOTE yia OAa Ta MG 1)
TpdowTd, {wa [ TAdouaTa/Trpdyuarta Tou
gppavidovtal aTnv 1IoTopi. 4
1. NMwc¢ ovopddovTal; 3)
2. MNoia gival n gpedvian Toug;
3. MNoia givar n nAdkia Toug; 4)
4. MNuwg wholvi oképrovial cugBavovTal 5)
eveEpyoUV;
5. MNwg guvdEovTal Ye Tov KUPID 8)
XApaKTAPY; 7

6. Eivai qihol Tou 1y £xBpoi Tou;

7. MNoiog cival o poAog TOUG GTHV I0TORIA;
Anuoupyoly 1o TTpOBANUG N
guppdliouy oTnv emiAuar] Tou;
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SEE\TERSWY learners’ writing skills in an EFL blended learning environment
H TrAOKR : OKE@TEITE TO yEYOVOT TTOU A. ApXIKN KaTtdoTaon
Biadpaparidovtal gTnV ITTORIA KOl TIPOAYQUY TNV
Kipia 1580, 1)
A. ApXIKN KaTdoTaon 2
1. Ty oupBaive Tipwra;
2. Mo yeyovoTa gupBaivouy PETA Kal 3)

aAAGCoUY TNV QpPXIKI] KATaoTaon;

3. Towo/moia eival To KOpIo
TPOPANUA/EpUTNUA/TEPITTETEIEUYT TOU
Npwa mou ETNAEYETN ETTITUYXAVETOI OTO 1)
TéENOC TNC 1oTopiag; YToloyioTe GAEC TIC
AETITOPEPEIEC.. 2)

B. Aufovoa Spdon — KNpdkwon

1. TivpioTatautro@EpEel 0 REWAC yIa va
emAIOEl TO TTPGRANUG Tou; C. EmiAvon Tou TrpopAfuaTog

2. lNMoiog gival o poAog Twv Ahhwv
¥ApakTripwy (ouppaxol i avTimahol) oty D)

B. Aufouca dpdon — KNpdkworn

TTPOOTTABEIA TOU; 2)
C. EmiAuon Tou rpoBARpaToC ; 0 TPOTTOC PE
TOV OTIOIO TO TIPORANUO/EpUTNUT 3)
emAUETON/ aTTavTdTal.

1. TMwc¢ emAdeTar;

2. T oiol YapakTripeg BonBouv;

3. Tikdvouv;

4. Toleg AMAec Aemrmopépeleg disukohlvouy
NV eTTiAUCT TOU TTPORARUATOC;

&/~
EXPOSITION DENOQUEMENT
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ory of King Midas ir Simple Past/Past Continuous

J

King Midas was very a very rich man. One day, he was counting gold coins when The next day when the King woke
a strange locking man appeared te him. up, he teuched the bed. Then he touched his
clothes. Everything turned into gold.

I would like
everything I touch to turn to goid.

He decided to have breakfast. As soon as He locked cut of the window. His daughter His er came running in, he gave her a
he touched the fruit and the glass of water, was playing in the garden. hug and she turned into a goid statue.
they twned to gold.

§

The man reversed the spell. The King got
his daughter back. He had learned a lesson
he would mever forget For the rest of his
liFe.

i will give wp all my
geld ¥ you give me
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Appendix F: Day 2 materials (e-me post, links, tasksheets,
comments)

1. E-me post

ﬁ XPIETINA TEITANH o1ic 2 Aek 2020, 1
o i

Hello, children!!

Digital Storytelling - Day 2,

ST2 Class

Let's do a little warm-up activity before you start writing your own plot!

Pre-writing activity B:

- Let's do some !l Look at the following pictures @ Story Pictures (free writing) Choose
only 1 picture, use your imagination and start writing anything that comes to your mind for 5 minutes!! Don't
worry about mistakes!!! Then type your answer at the comment box below. (If the you can't see the pictures in your

AuTi ) dpaocTnpIdTNTa oag £XEl avaTeBEl KOl ATOPIKA w¢ assignment kal 6a Tn BPEiTe Ye HOPPK EIBOTIOINGNG OTO KAPTIAVAKI
TTavw BegId.

Omolog BéAel PITopei va UTTORAAEI THY ATTAVTNOT_Tou: £0W oTo TTEdio "axdAIR" 6TIou Ba pmiopolv va T BIaBEcouv Kal ol

OUPPABNTEG Tou N)_evaAAaKTIKG va TNy UTroBdAel IBIWTIKG oav amiavinon oTnv e150TToinon oTo KauTiavakl 6Trou Jovo eyw Ba
HTopw va Tn diapaow.

Have fun!!!
Your English teacher,

Miss Christina

b) Picture slideshow link (freewriting activity)

https://content.e-me.edu.gr/wp-admin/admin-ajax.php?action=h5p embed&id=597441
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¢) Story Pictures (freewriting activity) pdf

Pre-writing Activity B

Free writing practice

Let's do some quick writing practicell Look at the following five pictures. Choose
only 1 picture and start writing anything that comes to your mind for 5
minutes!! Don't werry about mistakeslll Then type your answer in the comment
box below my post at the e-me wall.

Picture 3
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Pre-writing Activity B
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d) e-me assignment

Kuyehn: AyyAika IT' 2 - 1o AX Ikomnélou (MenapnBeio)

£ EmwoTpowi) oTIC Epyacice mov éxw avadEoel

Free writing practice

Hello, children!!
Let's do this activity in private!

Zag EavaoTéAvw TV epyacia mou eixa avaptrost otov Toixo Tng kuwehng otig 2/12/2020 (Digital storytelling-Day 2)
yla va gov TNV umofAleTe aTOPIKA anavTwvTag o kaBévac og autod To pvupa. Me auTo Tov Tpomo Hev Ba BAENETE TIg
anavTRoels Twy cuppabnTuwy cag o0TE Kat ekeivol Tig dikég oag.

Auto cupBaivel enetdn eida 611 bev pov Exel anavtioel Kaveic PéxpL TWPA... TOOEC PEPEC PETA... KAL QVapwTIEPAL av
PpTaiel To OTL LOWG VIPEMETTE va avapToETE TIG ANAVINOELG 0ag 0TOV Toixo omou Ba Tig BAémouv kat ot ouppabnTég
oag.

Zac divw howmov pa evarhaktikn!! Oneloc BENeL va avapTAaeL TNV andvnor Tou 0ToV ToiXo UMOpEl va To KAvel Kat
OMoloc VIpENMETAL Pmopei va umtoBdlel Tnv andvtnaor tou edw omou povo eyw éxw nipoafaan. H emthoyn 61k oag...
ahha bev BEAw bikatohoyieg... MEpIPEVW anavTrnoelg and 6Aoug e OTOLo TpATo anod Toug Huo oag Bohevst!!

H SpacTnproTnTa anarrei povo 5 Aentd ano Tov Xpovo oag Kat Ppavtaciall

Pre-writing_activity A:

Let's do some quick writing practice!! Look at the following pictures: "Pictures free writing”. {

If you can't see the pictures in your device, you can also find them atStory pictures (free writing).pdf)

Choose only 1 picture, use your imagination and start writing anything that comes to your mind for 5 minutes!!
Don't worry about mistakes!!! Then type your answer here. Don't forget to tell me the number of the picture!

Inpeiworn 2:
Av £xeTe amopieg, pmopeite va pou ypayeTe oTov Toixo TNg KuyéANg oTo nebio "oxoAi0” KATW amod T CUYKEKPLUEVD
epyacia.

Good Luck™

Your Fnanlish teacher
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Appendix G: Day 3 materials (e-me post, links, tasksheets,
comments)

1. a) E-me post

XPIZTINA TZITANH o1ig 7 Ask 2020, 18

Liah Digital Storytelling - Day 3

ST2 Class

Today you will organise your thoughts and then you will write your own plot!

Pre-writing activity C:

STORYBOARD --> Brainstorming - Creating a plot : E Plot pictures Work in groups. Look at the storyboard of your

group and keep notes in the chart. Then look at the pyramid and write an interesting plot.
+ Group A - storyboard (Eftichia, Eleonora, Mary, Erisa, Chris)
+ Group B - storyboard (Mikelido, Stathis, Irene, Gabriel, Fabio)
- Group C - storyboard (Agapi, Alex, Rea, Bill, Magda)

Here is how you should work!! Follow these steps (1-4 at home, 5-6 in class):

1. Find the storyboard of your group (Look at the names on top).

2. There are 8 pages in the story. Picture 1 and picture 8 are mine!!

3. Look at my example for the 1st picture of the story.

4. Then choose one picture and write : (a) your name at the "student” box, (b) a "title" for the picture (Aedavia) and ()
some words about that picture at the "notes" box

5. In class, the groups will read their notes and discuss the plot.

6. In class, the groups will write the plot under the pyramid.

Me dAAa Adyid.....

1. Bpeite ot TTolo opdda AvAKETE (UTTAPXOUV OVOUATA OTNV KOpUQr| Tou KaBe eyypdagou)--> TrepiTiou 6 dTopa o€ KABE
opadda.

. AEITE TIC EIKGVEG TNG 10TOPIG TOg (N TPWTN Kal 1 TEAEUTaid eival SIKEG pou).

. O1 elkéveg 2-7 eivan BikEG oag (Bnh. 6 eIkOveS BIKEG Tag).

. Kdfe pabnriic emA£yel pia Eikéva Kai CUPTTANPLWVE! atrd KaTw: (a) To dvopd Tou (Tedio "student"), (B) évav TiTho/
Aedavra yia v eikdva (Tedio "title") kan (y) onpeiwvel KaTroleg AEEEIC OXETIKA PE TNV gikOva (TTedio "notes”) ---> AegiTe
70 5IKG Hou TrapdBelypa oTnV E1IKOVa 1.

5. MeAetioTe TNV TeAsuTaia oeAida Tou eyypd@ou Pe TNV TUpapida Tng TAOKNGg--> oTnv Tdfn Ba xwpioTouv ol

opddeg o€ EexwploTd dwpdTia kal Ba ypdyouv pia/Suo TpoTdoelg ot Kabe koutdkl (Aufovoa dpdon, KAipdkwan,
EmiAuon) yia va oXnHATioouv TV TTAOKIK TOUg

W N

™M

NUEelwan 1: Av EXETE aTTOPIES, YPAWTE TIS £B ATTO KATW OTO TEdIo "ZXOMO".
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Enpeiwan _3: O1 pobnTég TTou Adyw KivnToU Bev PTTOpoUV Vo ypdwouv PECT OTO EyypaQo, ag YPAWaouv TIG CTTavTROEIS TOUG

edw oT1o Tredio "ZOAI0" Kal N opada Toug Ba PHETAPEPE! TNV ATIAVTNON HECT OTO EYYPapO.

b) Picture slideshow link

https://content.e-me.edu.gr/wp-admin/admin-ajax.php?action=h5p embed&i1d=624284
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Appendix H: Day 4 materials (e-me post, links, tasksheets,
comments)

1. E-me post

ﬁ XPISTINA TEIFANH o11¢ 8 Ak 2020, 1723

Ll Digital Storytelling - Day 4
ST2 Class
Hello, children!!
Now let's practice ! Follow these steps!!
While-writing activities:

A) TEACHER'S SCAFFOLDING --> This is the Digital Card with the first page of the story Digital card.pdf .

» Look at the picture and the questions | had when | looked at it!!
- Then read the answers that | gave!!
- Notice how the answers to my questions became the first page of the story!!!
B) DRAFTING --> Follow my example and do the same with the rest of the pictures. Work in pairs!!

1. Write questions and then answer them to make your FIEdseir.
2. Read again your text and add more information to make your SEaanG o le.

« Draft - Group A (Eftichia, Eleonora, Mary, Erisa, Chris)
- Draft - Group B (Mikelido, Stathis, Irene, Gabriel, Fabio)
- Draft - Group € (Agapi, Alex, Rea, Bill, Magda)

Enpeian 1: Av £xeTe aTTOPIES, YPAWTE TIC £BU ATTO KATW 0T TTEdio "IXOMO".

Enueiwon_3: O1 pabnrég Tou Adyw KiviToU Bev pTmopolv va ypdyouv péod oTo Eyypago, dg Ypayouv TI aTTavIfOElg Toug

€0 gTo TTEDIO "ZXOMO" Kail 1) OpAGA ToUg Ba PETAPEPE TNV ATIGVTNGTT HETT OTO £YYPAQO.

Your English teacher,

Miss Christina
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2. Digital card

:Once upon a time
Johnny and his little
‘brother, Phillip, lived in '
:a small cottage near the
forest. One night while
ithe bovs were sleeping,
‘they heard a strange :
‘noise coming from their
‘window, '
“What was that?” said
:Johnny.

‘“Look at the window!”
:cried Phillip.

‘A wonderful light filled
ithe room and made them'
‘jump right out of their
‘beds!
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3. Tasksheet

Drafting (6roup A)
BHIHBIES . -t ea d s e e e

L To T 11| o R R BB SR Sy B

Work in pairs and write questions for each picture. Then answer them and write drafts of your
story. Use Past Simple, Past continuous and linking words (when, while, etc ).

Students: ...............

Picture 2

A) Look at the picture and think of questions. If you were a reader, what would you like
to know about this picture?

B) Answer the questions to
write the First Draft!

C) Think of extra information
to make vyour story betterl
Write your Second Draftl
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Students: ...

A) Look at the picture and think of questions. If you were a reader, what would you like
to know about this picture?

B) Answer the questions to
write the First Draft!

C) Think of extra information
to make your story betterl
White your Second Draftl
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Students: coccosanes

Picture 4
A

A) Look at the picture and think of questions. If you were a reader, what would you like
to know about this picture?

B) Answer the questions to
write the First Draft!

C) Think of extra information
to make your story better!
White your Second Draftl
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Students: .................

S | ——— \
)

Picture 5\

A) Look at the picture and think of questions. If you were a reader, what would you like
to know about this picture?

1. Who...
2

B) Answer the questions to
write the First Draft!

C) Think of extra information
to make your story betterl
White your Second Draftl
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A) Look at the picture and think of questions. If you were a reader, what would you like to

know about this picture?

B) Answer the questions to
write the First Draft!

C) Think of extra information
to make your story betterl
Write your Second Draftl
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Picture 7

A) Look at the picture and think of questions. If you were a reader, what would you like to

know about this picture?

B) Answer the questions to
write the First Draft!

C) Think of extra information
to make vyour story betterl
Write your Second Draftl
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Appendix I: Day 5 materials (e-me post, links, tasksheets,
comments)

1. E-me post

XPIZTINA TZITANH o759 Aek 2020, 15:00

fal Digital Storytelling - Day 5
ST2 Class
Hello, children!!
Now let's practice AN ENG LI R ey Follow these steps!!
While-writing activities:
C) EVALUATING / EDITING DRAFTS --> This is next step to making your story better and more complete, before you present

your final draft.
- Evaluation / Editing - Group A
+ Evaluation / Editing - Group B
+ Evaluation / Editing_- Group C

Read the whole story in the 2nd draft column and decide if you need to make any changes. Copy the text in the 3rd draft
column and start making all the necessary changes to finish your story.

D) Here is a list of criteria to evaluate your Third Draft!! Is your story ready to be published? Read the following rubric and
put scares for each category. Then do the sum and give the total score. You can go back to the Third Draft and make some

changes to fit the criteria before you present your final draft to the other groups.

+ Rubric - Group A
+ Rubric - Group B
- Rubric - Group €

Enpeiwon 1: Av £XETE QTTOPIES, YPAWTE TIG £BW OTTO KATW OTO TTEGIO "ZXOMO".

Eneiwon 2: Av £xeTe ayvwoTeg AEEEIC, PTTOPEITE va XpnoipoTioinaeTe éva online Ae€IKS 1 pia Epappoyn HETAQPUONG.

Enpeiwon_3: O1 pabnrég Tou Adyw KivrToU Bev pTTOpouv va ypayouv péoa aTo éyypago, ag ypayouv TIG aTaviioElg Toug

edw oTo Tredio "ZxoM0" Kal n opdda Toug Ba PETAaPEPEN TNV ATIAVINOT HETT OTO £yYPago.

Your English teacher,

Miss Christina
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2. Tasksheet

Evaluating Drafts / Editing (Group A)

SIS : st sk e st

Story title:

RE5d the Second draft for all the pictures. Does it look like a coherent story? 1) Decide what changes you need to make and fe=Wirite the
story in the Third Draft. 2) Then check your new draft for grammar and spelling.

Picture 1

¥ | Once upon a fime, Johnny and his little brother, Phillip, lived in a small cottage near the

forest. One night, while the boys were sleeping, they heard a strange noise coming from
their window.

“What was that?" said Johnny.

, | "Look at the windowl” cried Phillip.

A wonderful light filled the room and made them jump right out of their beds!

P o gms

Picture 2 w f

Second Draft Third Draft

Picture 3

4 M

e~
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[The end
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Appendix J: Day 6 materials (e-me post, links, tasksheets,
comments)

1. E-me post

abh Digital Storytelling - Day 6
ST2 Class - Group A

+344: COOPERATION

Hello, childrent!

Thisis a session!! Let's help the other groups improve their story!

Post-writing activities:

A) Group A has finished the story "Dreaming on Le Fishe"!! Read their Final Draft - Group A and post a comment below
here to express your opinion.

What do you like or don't like in this story? Use some of the criteria in the rubric to make your suggestions.

Your English teacher and the students of Group A,

Miss Christina, Eftichia, Eleonora, Mary, Erisa and Chris.

YETETINA TR ANH 07iC 20 Aex 2020, 2113
o

abh Digital Storytelling - Day 6
ST2 Class - Group B

Hello, children!!

This is a session!! Let's help the other groups improve their story!

Post-writing activities:

A) Group B has finished the story "The Magical Adventure"!! Read their Final Draft - Group B and post a comment below
here to express your opinion.

What do you like or don't like in this story? Use some of the criteria in the rubric to make your suggestions.

Your English teacher and the students of Group B,

Miss Christina, Stathis, Irene, Mikelido, Gabriel and Fabio.
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al Digital Storytelling - Day 6
ST2 Class - Group C

COOPERATION

Hello, children!!

Thisisa session!! Let's help the other groups improve their story!

Post-writing activities:

A) Group C has finished the story "A Dreamy Adventure"!! Read their Final Draft - Group C and post a comment below here
to express your opinion.

What do you like or don't like in this story? Use some of the criteria in the rubric to make your suggestions.

Your English teacher and the students of Group C,

Miss Christina, Agapi, Alex, Rea, Bill and Magda.

2. Comments

a) Group A
N‘E’ GRS o7 1 Ack 2020, 19:22 0
b
—— (2 _@)ay
{? SRR ;i 21 Ack 2020, 20:39 0
“% Guys you did an amazing job!!!
Your ideas were special !l
We all wrote something different and interesting !!
{ WP o721 Ack 2020, 2 0
1\\?

Well guys you made an amazing effort !1!
I would definitely this story !

m e ;1. 22 fex 2020,17:06 0

Very intersting
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ﬁ ] 0
It is very good
@ _ 0

guys was very nice and interesting

3 — ﬂ

Now, | know I'm not supposed to say my opinion, BUT. | will, even if it is the story our team
wrote. The plot and the flow were quite unique, however | highly enjoyed reading it. Really nice
touch at the end! Leaves the reader curious and gives the writers (us) the oppurtinity to create a

sequel! Well Done!

b) Group B
!‘ [ E— 0
! | really enjoyed your story, it was very interesting and | loved your ideas
r
£5 !
iL‘q
d
I would say that our story beautiful. The classmates I worked with
they also had interesting ideas helped me a lot. The only thing I would ch
ange story would be the paragraphs, that is, they would look like
one story like many.
w.iEikoviGio EmainBeurnKe Qo v KoIvoTnTa
Sl
& !
§
4 \Q

Maria, thank

you very much your kind

words!!

We collaborated with other we could

I believe
we made an
interesting
story !llwe

w.Ekovidio EmaAnBelmke amé mv KovernTa

Postgraduate Dissertation 126



ggléﬁmc Christina Tsigani, Digital Storytelling: Developing Greek young

UNIVERSITY learners’ writing skills in an EFL blended learning environment
Y e 0
t S~
-——
- [ S 0
7

C) Group C

I really like your fairy
tale I
would buy it

it was
the shops!!!4

Congratulations I

| would definitely read it if it existed in shopsll
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S ;- o 14 s 40

s
T
"
]
=
&
(=]
=
S
£
=]
he

14 urpeg o

-~y
£

\

Firstly, | noticed a phrase in which the tense didn't really seem to be the right one to use.
Grammar wise, that's it. Really clever, unexpected, and "plot changing” idea to use the net as a

ladder to return back home. Overall, if | was supposed to rate it | would give it a 9/10. Great Job!

pv amd 13 wpsg 40

W 22 =< 2020, 1754 {4 ensgepydom

I really liked the ideas but it had some grammar mistakes After all the story was really

&

interesting,good job!

_ 22 Aex 2020, 18:18 (¢ emsEepydoTnxs mpwv and 13 wpeg 40

I really liked this story, but how did the kids know that the planet they arrived it was the moon? It

&

would be better to say a stange planet. Oh and it had some grammar mistekes.
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Appendix K: Day 7 materials (e-me post, links, tasksheets,
comments)

1. E-me post
a XPIZTINA TIITANH orig 4
al Digital Storytelling - Day 7
ST2 Class

This is a Publishing session!! Today you will publish your stories on Storybird application!! Are you ready to create your
ebook?

Post-writing activities:

B) Read your classmates' comments on EEVAE and decide if you want to make any final changes to your story!!

C) Then visit Storybird's Gallery of Picture books and choose one of the published books. Notice the cover, the layout of
the pages, the length of the text on each page, the ending and especially, the arrows on the left/right that are used for

turning the pages.
« Are these digital books similar to printed books that you have read?
« Can you find any differences?
D) Now look at the online editor of your story! You can still make some changes if you want!
« Click Preview to see how your ebook will look like when it is finished.
« Click Save & Exit when you have finished.

» Choose Publicly to move on to the publishing settings.
- Click Submit for Review when you are done editing and wait for the moderators' review.

Congratulations, everyone!!! Your stories were ap ed by the moderators on December 23rd!! Your ebc
= public gallery and you can visit them by clicking the links below!!! Feel free to share the links to

your family and friends!!

- Dreaming_on Le Fishe by Group A
- The Magical Adventure by Group B
« A Dreamy Adventure by Group C

Your English Teacher,

Miss Christina

2. Links (Final Products)

https://storybird.com/picture-book/dreaming-on-le-fishe/nwe8kp (Group A)

https://storybird.com/picture-book/the-magical-adventure-9/y7rdj9 (Group B)

https://storybird.com/picture-book/a-dreamy-adventure/cc8m27v (Group C)
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Appendix L: Instruments (Questionnaires - TOS - DS Rubric)

1. Initial, needs analysis questionnaire

a) E-me post

XPIETINA TEITANH onig 1 Aex 2020, 15:45

Good afternoon, students of 5T2 class!!
We are about to start a Storytelling Project!! Here is a questionnaire for you to answer before we do the project:

https://docs.google.com/forms/d/e/1FAIpQL SeacDYuXFpvGXjCeebHJgdyz_4creWNDxO5SykixPUMHwPXeg/viewform

It's anonymous so DON'T write your name!l

It's in Greek and it will only take about 15 minutes to answerll

Your English teacher,

Miss Christina
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b) Initial questionnaire - Google form

Project Skopelos ST2 class - Apxiko
EpwTnuaToAdyio

Ayanntoi paénTeg,

AUTO TO epWINPATOAOYLD OXeBLAOTNKE 0TA MAQLCLA TNC YETATITUHLAKNG POU Epyaciag mou
£XEL 0aV BEPA TNV EQAPPOYN TNG WNPLAKAS Qprynaong KaL Tne Teyvoeioyiag yua tnv
QVAaTITUEN TWY YPATTWY SeEI0TATWY TWY HasnTwy.

Eival ANONYMO kal £)gl wW¢ OTOX0 VA KATAYPAYSEL TIG 1OEEC, TIC ATOWELG KAl TIG OVAYKES
oOC OYETIKA Pg T Xpron TG TEXVOAOYIAG KAl TN WNPLAKAC agnynong.

Agv gival TeoT kaL bev ulapyouv owoTeg N AdBog anavtnosig!! Na eiote elAlkpveig, va
anavtnoeTe OASC TIC EpWTNOLIC KAl va ekppacTeite eheldepa! MHN ypdyete ovopalll
ZT0 TeA0C MHN ZEXAZETE va natnoste YMOBOAH!

ZAag eUXapLoTW oAU yila T cuppeTo)n oag!!

H kaBnyntpia Ayyilkwy,

Miss Christina

* Amalteital

A) Factual Information

o thuterstock rom - 2S4BT

1. @OAO *

O Ayopt
QO Kopitor
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2. Noia eival n UnTpIkA oow yAwood; *

H anavtnon oag

3. NapakohouBeic paBnuaTa ayyhKWy TIERA ATIO TO OXOAEIO; *

(EmiAege pla andvrnon.)

O Nat
QO on

4, MNoca xpovia JaBdivelg ayyAlka ouvohikd; *
(Mpdywe apluo.)

H anavtnon oag

B) Attitudes

5. Zou apégEel va paBdaivelic Ayyhikdg; *

(EmiAefe pio anavrnon.)

O N
QO ox

o Aev eilpal oiyoupoc/n
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6. Na Tolo AGyo Jaaivelg Ayyhikd; *
(EmikeEe pexpL 5 Aoyouc.)

D Mava TaEL6eWeLs OT0 EEWTEPIKD

O

Mava blafaddelg kelpeva Tou gival oTa Ayyhikad
Ma va BAEMELC TAWVIES

MNa va katahafaivels Ta Ayyhika Tpayoubia

Ma va eTKowwveic pe dtopa mou bev yvwpiZouv eAhnvikd
rava cepeapelc oTo internet

a va mapselc MoToMoWNTIKO yAwooopadslag

Mo va Bpelc SoUAELd OTaV PEYTALOELS

Emerbn cou To eimav oL yoveic oou

Enetdn padaivouy kal ol gpikol gou

Emerbn cou apeoel

Eneldbn elval umoypewTIKO pabnua oTo mpoypaypa
Aev Egpelg yati

Ahho:

OO0000000000
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7. T yvipn XeIC yIa TO OXOAMKO Biphio; *

(Emike€e pla anavnon yua kabe oelpd.)

. . OUTE val, . .
Kagohou Alyo L ApKETA Mok
oUTE O)L
Eov apéos O ® O O O
‘Exel
evblagpepoy;

Eival bugkoho;

Eival papeTo;

‘Exel ypnolpec
TANPOPOpIES;

o O O O
O O O O
O O O O
O O O O
O O O O

Ze pondava
Ypapelg
KahuTepeg
EKBEOELC;

O
O
O
O
O

Ze ponéava

padaivele veeg O O O O O

hegelg;

¥e BonBava

PLAGES pe dveon O O O O O

oTa AyyMKd

Te BonBava

Katahapaivelg

otav dlapazeic O O O O O
AyyAka

Keipeva,

Te BonBava
Katahapaivelg

4Tav aKouc O O O O O

dhhouc va
pLAdve ayyhikd;
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C) Wants and learning needs

8. Méoo ouxvd XpnoILOTIOIEIS TNV TEXVO_OYia aTov eAelBEpPS Cou Xpovo; *

(Emikege pla amavinon.)

Emhoyn

Iyebov kdbe pepa

Meplkéc popec TN Bbopdda
moioyioTh/internet yia:

MepLKEC (POPEC TOV UnRva

) Meplie
Tavia PLKEC

Iyebov notTe (popEC Zuyva Ndvta

TTAT AT RTA s
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Q. Nogo cuxvd xpnoigoTioleic Tov uTtohoyioTh/internet yia: *

(EmikeEs plo andvinon yia KAaBe oelpd.)

MEPLKEC

Mote Inavia )
PopEC

Tuyva Navta

Mawyvidla otov

UTTOAOYLGTA 1 O O O O O

o010 tablet;

Emkowwvia os
Meoa

KowwvIkng

ALKTOWANG (TLY. O O O O O
Facebook,

Instagram, KATT);

‘Epsuva oto

internet yia

eTiAuan O O O O O
anopLwy;

MeA&1n oe

online
gYKUKAOTIOLBLES O O O O O

Kal ASEWKG;

Tukhoyn

TIANPOPOPLAIY O O O O O

yla project;

Eniokewn os
SVNUEPWTLKA
site kat O O O O O
cpnpepideg;

Opabdwn epyacia

pagi pe O O O O O

CUUPQBNTES,

Anpoupyia
PnpLakou

UMLKOU (TLY.

ﬂi\r[gg[ O O o O O
TQpoUGLATELC,

KATL);
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10. Exeig Eavaxpnoidotioingcel enline egpapuovég (Web 2.0) og kamoio pdénua
OTO OXOAEIO; ZNUEILICE OE TIOIO ATIO TA TIAPAKATW: *

(EmikeEs pio anavrnon yia kGBe oelpd.)

Nat oyt
AyyAlkad O O
FaAAKG/TEppavIKG O O
rAwooa O O
MANpo@opIK] O O
YToAoLMA pasnpata O O

11. Av val, TLEpIEY PAWE UE TIOID TPOTIO EXEIC XPNOIUOTICINGE] TNV TEXVOAOYIQ OTQ
HOBnuaTa TOL GXOAEIOU.

Auos mapassiypara.

H amavtnor oag
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12. Tvwpizeig T eival agpriynon; *

(Emikets pla anavinon.)

O nNa
O on

13. Tpdwe pe pia AEEN/pPAacn TI GNUAIVE! apriynon yia ceva: *

H andvtnon ooc

14. Tvwpizelg TI eival wnpiakn agpiynon; *

(EmikeEe plo anavtnon.)

O Na
O on

15. Tpdwe pe Aiya hoyia TI onuaivel wngpiakn agpriynon yia céva: *

H andvtnon oag

16. 20U apECOUVY Ol WNPIAKES Qpnynaeig; *

(EmikeEe pra anavrnon.)

Emhoyn

IYPEWTLKD

MNat

j —

Oy
1a YPAWEeIC apnynoeig; *

Asv gxw beL moTs
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17. @ewpeic 6T yTtopeic va ypdweic apnynoeic; *

(EmiAefe pio andvinon.)

O Na
QO ox

18. Mooo TuoTeVEIG OTI UTIOPE! va O PONSATEI N XEAOTN TNG TEXVOAOYIAG OTO
HABnUa Twy AyyAIKLV yia vd JABEIC va YPAgEIC apnynadEeIc; *

EmiAeEe Evav BaBuo ano to 1(kaBolou) pexpl To 5 (Mdpa MOAL).

KaBohou O O O O O MNapa moko

19. Me TIo10 TROTIO TUSTEVEIC OTI N XEACH TNC TEXVOAQYIac 8a UTIopolOE va Ot
Bongnoel oTo va pyabeig va ypagelg apnynoeig; *

H amavtnon oag

D) Constraints, Learning styles and Preferences

20. Me 11 ouoKkeLr CLUVDEEDT! OTA NAEKTRPOVIKG WaSAHaTa AyyAlkwy; *
(Emikets ooa B2hEIC)

(J ™e unoroyioti

(] Mexwnro

(] M= tablet
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21. Moio £idog DIGAoKANAES TIPOTIMAS YIA VA EXEI TIEPICTOTERC EVDIQPMEPOV TO
HEBNUa Twy AyyAikuow; *

O Me Tov Mapadociakd TPOTIO OTNY TAEN Kal UE TIAPAdOCIOKES SpadTnpLOTNTES OTO
BLBAio/TeTpabLD

Me Tov mapadociakd Tpomo oTnv TAfn arha pe online SpactnploTnTEC TNV KUWEAN
E€ amooTacswe peow Webex Kal pe online SpacTnploTnTes TNV KUWEAN

E€ amooTacswe peow Webex ahld pe mapadociakes dpactnplotnTeg oTo BLpAio/
TeTpAdLO

AlAo:

o O OO

22. Néo0o oLXVa OADKANPUIVEIC TIC YRATITEC EpyACieg TTow: *

Meplkee

Moté Imavia .
(popEg

Tuyva Navta

UTIAPYOUV PEoa
OTO OYOAIKO

BIBAiD K

anartoly ypartn O O O O O
anavinon oto

TeTpadio;

avaKoLvwvovTal
OTOV TOiY0 TNg

KUWPEANG e-me
KOl anarony O O O O O
anavinon oto
nebio oxoALq;

anartoov

cuvepyacia pe

CUPpaBnTEG oou O O O O O
peoa oTnv TA&n;

anarrooy

Cuvepyacia ps

CUPPaBNTES oou

££ anooTAcews

(LY. P& XWpLOpO O O O O O
opdbwy aTo

Webex kat online

£PApHOYEC);
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anatrtoov
cuvbuaopo
ouvepyaciag
oTnv TAgn Kat
avaptnon Tng

anavtnong oe O O O O O

online epappoyn
(.. oTov Toiyo
NG KUWPEANC e-
me, anline
£YYpaPO, KATL);

anartoov

aToIKR epyacia O O O O O

oTnv Tagn;

amartoov

QTOIKI epyacia O O O O O

g€ anooTACEWC

anarreny
aTOMLKN epyacia

og oUVBUOOopG O O O O O

TAENG kaw g€
anocTaoswe

23. Molol amo Toug TMApakaTw Adyouc ot DUOKOAELOLY OTA HADAUATA ayyAKWY
€€ amooTagewc; *

(Emikege TOUC 3 TILO ONUAVTLKOUS.)

D H ypron cuokeuwy (LY. UTCAOYLOTNAC, KIvNTO, tablet)
D H kakn cuvbeon oto internet

D H amootaoon and Toug cuppadnTes cou

D H ypron Tng KUWEANS TNV e-me

D 0L online pappoyec

D H ouvepyacia pe Toug CUpPpPaBnTEg oou

(] Amro:
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24, XprnolpoToleic TTAGVo yIa va ypaypeis ekBéoeic: *

(EmiksEs pla anavinon yia KaBe gelpd.)

Nat [0}
oTa EARNVIKG, O O
OTa AYYALKA, O O

oTa FaAMKA/ TEpUavIKE; O O

25, XpnolyoTtoleic PonBnTIKEC EpWTNOEIC VIO va ypayelc ekBeoeIc: *
(Emikegs pla amdvTnon yia KA8e oelpd.)

Nat (o)

oTa EAANVIKG; O O
oTa AYYAIKG; O O

oTa MahAKG/ TeppavIKd; O O

26. MpokeITal va ypAWEeIg JId ITTORIA YIa £éva GUPPaBNTH gou TIou eTTabe éva
aATUXNUAa oTo SIGAEIUPa OTo oxoAcio. T Ba TepihapBavel To TTAGvo Tou 8a
PTIAEEIC, TIPIV OPXITEIG VA TN YPAPEIC: ZNUEIWTE KATIOIA BACIKG OTOIXKEID, *

H anavtnon oag
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27. OTav ypapelg ekDECEIC, TIROTIMGG: *

MepLKEC

Mote Imavia .
popeg

Tuyva MNavta

va PTIAYVELS

TIAGVO TIPLY T1| O O O O O

ouyypapen;

va

¥pnolgomnoleic

ponénTikeg O O O O O
EPWINCELS;

va dlapagelg

napadeiypata O O O O O

skBe0EWY;

va Kavelg

KOTALyLOPo O O O O O

Lbewv

va

avTaAAAOOETE

amoyeLg aTnv O O o O O
TAEN yla va

TapeLc 16€eg;

va
¥pnolonoleic

£IKOVEC O O O O O

O¥ETIKEG Pe TO
Bepa;

v Payvelg
mAnpowpopieg

OXETIKA pPE TO O O O O O

Bepa Tpuv
ypapeig;

va BeATiwvelg
ouveyela To

Yparnto aou

PEXPL va TIApEL O O O O O
TNV TEALKN TOU

Hoppr;

va ZNTac n

Yyvuwpn Tou

daokahou/

oUPpaBNTWY O O O O O
ooU yla To

TEALKO Kelpevo

oou;
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va pn bdeiyvelg

0€ Kavevav To O O O O O

ypartd cou;

va
TApoUCLAZELS

TO YpamTo cou

oToug O O O O O
CUPPQBNTEC

cou,

28. Me TToI0 TROTIO ETIKOIVWVEIC HE TOV BACKAAS/TOULC CUUUGBNTEC gou OTav
BEAeIC va pwTNCEIC KATI Ttow dev KaTahaBeg; *

Nal [8)

Me Tpocwmika pnvopaTta
aTnv e-me

Me oyohla kATw ano TNy
avaptnon Tou homework

OTOV TOLYO TrC KUWEANC

Me epwTnosic oTo Webex

Me Tnhspuvo

O O O O O
O O O O O

Me mail

Tag ELXARIOTLW TIOAD yia Tr CLUUHETOXN cac!ll

H amdavtnon oag

YmoPoAn
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2. Post-implementation Questionnaire
a) E-me post

XPIITINATEIITANH onig 23 Aex 2020

Good afternoon, students of ST2 class!!
We have now finished the Digital Storytelling project!! Here is the final questionnaire for you to evaluate the procedure and

to  express your  opinion: https:/idocs.google.com/forms/d/e/1FAIpQL SO4HzJA_U_W7ewlM7v-_N8vb1gAxHid5T--

alwiF eszAQ2gQ/viewform

It's anonymous so DON'T write your name!ll

It's in Greek and it will only take about 15 minutes to answerl!

Your English Teacher,

Miss Christina

Postgraduate Dissertation 145



HELLENIC Christina Tsigani, Digital Storytelling: Developing Greek young

OPEN , o o . .
UNIVERSITY learners’ writing skills in an EFL blended learning environment

b) Final questionnaire - Google form

Project Skopelos ST2 - TeAikd
EpwTtnuaTtoAoyio

AyamnTol paéntec,

AUTO TO EpWTNUATOAOYLO OXEOLA0TNKE OTA TAQLOLA TNG PETAMTUYLAKAC HoU Spyaciag mow
eXel oav BEpa TNV SQApPoYR TNS WNELaKAS a@nynons KaL Tne Teyvoloylag yia tny
QVAanTeEn Twy ypantwy SeE10TNTWY TWY HaBnTwy.

Eivar ANONYMO kat €Y1 W OTOX0 VA KATaypawsl TIg LOEEC, TIC ATIOWELS KL TIC
EVTUTWGELS 0a¢ PeTa Tn AEn Tou project Snuioupyiac covTopng wn@Laknc wotopiag Kal
tnuoaisuonc tnc os ebook pe Tnv pappoyn Storybird.

Agv gival TeoT kal bev undpyouv cwaTec 1) AdBoc anavtiosic!! Na sioTe slAlkpveic, va
anmavTAosTs OREC TIC SPWTAOELC KAl VO eKPpaoTEiTE shelBepal MHN ypdysTs dvopall!
ITo Tehog MHN ZEXAZETE va natnosts YNOBOAH!

Zac euyapLoTw ToAl yid T cuppeToxn oag!t

H kadnynTpea Ayyhlkwy,
Miss Christina

* Amalteital

1. ®OANO *

O Ayopt
O kKopitat

2. Ie Moogec SpaaTneIOTATES TOL project CUUMETEIXES; *

(O zeoneg
O zepspkég

(O zexapia
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3. Mooo amod Tov eAeBERS TOL XPOVO AMIEPWOEC VIO VA OMOKANPWOEIC TIC
aguyxpoveC BpaaTNEIGTATEC Tow project (BpaocTnpIGTATES Yia To aTtiT); *

(O zxedov kabe pépa
O Meplkec popec Tn Bhopada

O MepLKEC opEC TOV PivVa

(O zxebov adoAou

4. 'vwpizelc T eival agprynon; *

O Na
O on

5. TiTuoTeleig T eival n agrynan; (Fpdye pe pia AéEn/ppdon): *

H andavtnor oag

6. Ivwpizeic TI ival wngpiakn agpryynaon;

O Na
O on
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7. TiuoTevelc oTi eival n Wnpiakn Agrynon: (Tpdwe pe Aiya Adyia) *

H andavtnor oag

8. Zou apécouv Ol WNPITKES APnyNoEIS;

O Na
O on

(O Asveyw betmote

2. MeTd Tic SpaaTnpIOTNTES TOL project oTo Pagnua Twy Ayyhiklv, BEwpEeic oTI
HTIOPEIC va ypaweIg apnynaoeic;

O Na
O on

10. Noco TuoTeveIC 4TI o8 BonBnas N xprian TNG TEXVOAOYIAC aTO HABNUa Twv
AyyNKWY yIa va JABEeIC va ypAagEeIC apnynoeic; *

KaBdhou O O O O O MNapa moAu
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11. Mg Ttolo TpoTIo TUOTEVEIC GTI N XENJN TNS TEXvohoyiag fonenoe ato va
YPAYEIG pia apnynon; *

H amavTnon oag

12. Moo eioc diBaokahiac TIPOTIPAC YIa VA £XEI TIERICOOTERO EVEIQMPEPOV TO
HABNUa TWv AyyAlKwy; *

O Me Tov Tapadoolakd TPOTIo OTNY TAEN Kal Pe Tapadodiakes Spactnplotnieg oto
BiBAio/TeTpablo

Me Tov Tapadoolakd TpOTo GTNY TAEN aAkd pe online &pacTnplOTNTES OTNY KUWEAN
E€ anooTacewc peaw Webex kal pe online 5pactnploTnTEC TNV KUWEADR

E€ anooTacewd peow Webex aihd pe napadooiakes dpactnpiotntec oTo PLpAlo/
TeTpablo

AMAO:

O O OO

13. MpoKeITal va yRAWEIC WIa 1I0ToRIO YIa £va ouPPaenTr oL TIou ETade éva
ATUXNUG OTO SIAAEIUPG OTo oxoheio. T Ba TiepihapBavel To TThavo Tow Ba
PTIAEEIC, TIPIV APXICEIS va TN Ypdgpelg; (ZNPeiwoe kaTola Bagikd oTolxeia.) *

H amdavTnaon oac
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14. OTav ypageic ekBECEIC, TIPOTIHAC: *

MepLKES

Mote Imavia .
Popeq

Tuyva MNavta

va pTidyvelc

TIACIVO TPV T O O O O O

ouyypapr;

va
¥pnowdonoleic

BonBnTIKES O O O O O
SPWTNOELS;

va dlapaelg

napadeiypata O O O O O

£KBECEWY;

va Kavelg
KATALYLOPO
. O O O O O

(brainstorming)

va
avTaAAdooETE

QMOYELS OTNV O O O O O

TAEN yia va
mapeic 1beec;

va
¥pnolponoleic

E1KOVEG O O O O O

OYETIKEC PE TO
6epaq;

Va PAaYVeLC
TAnpogopieq

OXETIKA JE TO O O O O O

B6&pa mpLy
YpayeLg;
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va BEATLWVELC
GUVEYELD TO

ypamto oouw

HEXPL VA TIApeL O O O O O
TNV TEALKI TOU

Hopepn (drafting);

va ZnTac T
yVwpn Tou
Sookaiou/

GUpPaBNTWY O O O O O

GoU yLa TO
TEALKO KEipevo
aou (feedback);

va pn deiyvelc

Og Kaveévav To O O O O O

Ypamtd cou;

Va TIAPOUCLAZELS
TO YpATTO TOU

otoug O O O O O

GUPPABNTES
aou;

15. Molo TROTIO TIROTIUNOES YIA vd ETUKOIVWVRACEIC JE Tov DAokalo/Toug
CUUPABNTEG OOL OTav NBEAEC va pWTNCEIG KATI Ttow Dev kaTaraBeg; *

Mat [0)'(!

Me TpoowiKa pnvopata
oTnv e-me

Me oxdhla kATw ano Tnv
avaptnon Tov homework
OTOV TOLXO TNC KUWEANC

Me epwTnoslc oTo Webex

Me TnApuvo

o O O O O
O O O O O

Me mail
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16. Molol aTto Toug TIAPAKATW AGYouc ot BUCKOAEPaV OTNV CAOKANPWGN TOU
project €€ amtooTacewg; *

|:| H ypron cuokeuwy (TLY. UTOAOYLOTAC, KIvNTo, tablet)
|:| H kawr) ouvbeon ato internet

D H andotacn ano Ta yein tne opadag

|:| H ¥pron Tng KUyeing otnv e-me

|:| Ta kowoypnota eyypaga (Google Docs)

D H guvepyacia pe Toug GuppasnTEg cou

[ 2mor

17. Molol aTio Toug TIapaKATU) AOYOUG O KIVNTOTIOINCOV YIA VO GUULIETEXEIC GTO
project; *

|:| H ypron cuckeuwy (TLY. UTIOAOYLOTAC, KIvNTO, tablet)

[J Hxpnon internet

D H guvepyacia o opdabec

D H ¥prion online guvepyaTiKWy s@ApPoyWY (TL). KOWOYPNoTa yypapa)
|:| 0 cuvbLacpog CUYYXPOVNG KaL aclyypovne TnAsktaideuong

[J To 82patou project

[ aAmo

18. Mola SpacTnpIoTATa oo APECE TIEPICOOTEPS Kal yiaTi; (Avdpepe To Day Kal
T &pacTnpiéTnTa) *

H amdvtnan oag

19. Mola BpacTnpI&TATA O BUOKOAEWE TIEPICCOTEPO KAl yIaTi; (Avdpepe To Day
Kal TN dpacTtnpioTnTa)

H amndvTtnon oag

20, Mwce ATav N CUVERYAGCIA YE TOLS CUHHAENTES GO Kal VIaTi; *

H amndvTtnon oag
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21. O1 BpaaTnpIOTNTES OTIC OTIOIEC CUUPETEIXEC KaTA TN SiIdpKeEIa Tow project, gs
Bongnoav: *

Kagohou Alyo MeTpLO ApkeTd Mapa moAo

va KaTahdpelc
W vl

PTLAYVELS MAAVO
LW Ty O O O O O

ouyypaQr g
LoTopiac;

va KQTaAdpeLc

moLa eival Ta

bopkad otowysia O O O O O
puag otopiac;

va bnuloupyeic
BonenTiKEG

£PWTACELC TIpLY O O O O O
YPawsIC pia
LoTopia;

va ypapele

SlapopeTikd

drafts mpv

KatahnEelc oto O O O O O
TEAKO Kelpevo

Tn¢ LoTopiac;

va aflohoyeic
(evaluating) pia

LU.TDpiU. pe paon O O O O O
kdmnola

KpLTNpLa;

va

guvepyaZecal

yla va ypaweig O O o O O

pua wtopia;
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va YpageLC
SlapopeTika

drafts mpuv

KOTOANEELS OTO O O O O O
TehKO Keipevo

Tnc .oTopiag;

va aglohoyeic
(evaluating) pia

loTopia pe Bdon O O O O O

KamoLa

KPLTHpLL;

va

guvepyaieoal

ylava ypayeLg O O O O O
pua woTopic;

va YpageLs Ue

HeyahUTEPO

evblapepov pia O O O O O
wotopia

va
OAOKANPWOELS

HE guyapioTnan

1o project O O O O O
PnpLaxng

agRynang;

rag euxapiaTw!!

H amavtnon oag

YmopoAn

Mnv UOBAAETE MOTE KWEIKOUE TPOGRAoNC PEOW TwWV Coppwy Google.

Opol Napoync YNNRecLwY - MOATIKA aNoppRTow
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3. Teacher observation sheet

Class: 6 Grade of Primary school (12 years old)
Level: A1-B1

Teacher: Christina Tsigani

Emerging issues coding: a) lack of digital literacy skills/wrong use of technology

b) metacognition/ strategy use
¢) ﬁ

d) teacher’s role

e)

1) What were the students’ reactions?

PBL Phase 1 They were excited and they wanted to know more about the

project.

PBL Phase 2 They liked the fact that they were familiar with the story of King
Midas on Day 1 but the completion of the tasksheet took longer
than expected because they couldn’t type fast enough. One of the
students messed up the shared document and erased some answers
after the Webex session was over just for fun, leaving a note that
he was almighty! His team suggested that he shouldn’t have any
access to the shared documents. He had already done something
similar in the pre-intervention activity C (Sikorski’s biography) so
this time he had to face the consequences, i.e., he was expelled
from the hive for as long as there was free access to the Google
docs. He had to participate only synchronously and write his

answers at the chat box of Webex.

The students kept patient for the extensive writing processes.

PBL Phase 3 They were enthusiastic about posting their stories for peer review

and reading the comments the other teams gave them.

They were anxiously waiting for the approval of the Storybird

moderators. They didn’t want their names to be published on their
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ebook because they were worried about possible comments by the

site users.

PBL Phase 4

The liked evaluating the whole process and that the final

questionnaire was shorter than the initial one.

2) Did they participate in the synchronous and asynchronous activities?

PBL Phase 1

5 students did not complete the initial questionnaire (2 absent, 3

submission problem)

PBL Phase 2

Few students participated in the free-writing activity on Day 2
even though they were given the alternative of submitting privately

through e-me assignments application.

The participation rate in the asynchronous activities was really low
and it caused a delay in the completion of the tasks, especially on
Day 4. There was a need for extra Webex sessions with each group

separately but some students still refrained.

When divided in Breakout Sessions some of the students -

They all expressed their opinion in the self-evaluation rubric

activity.

PBL Phase 3

All of the students participated in the peer-review activity. They

even cross-referenced the final products with the storyboard, the
drafts and the rubric criteria! (It was a pleasant surprise for me!!)
Interesting ideas were exchanged but when they typed their
comments they were restricted to their personal opinion and did
not mention the views that they commonly arrived at during the

session.

PBL Phase 4

All the students completed the final questionnaire.

3) Were they motivated?
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PBL Phase 1

Yes, they were and they started asking a lot of questions to
understand more. They lost motivation when they saw that the

initial questionnaire was too long.

PBL Phase 2

They weren’t enough motivated to submit the free-writing activity
on Day 2. The extensive drafting and editing processes (Days 4-5)
showed that there were lapses in motivation both in synchronous
and asynchronous tasks. However, they patiently worked and
persisted until the completion the project even throughout the extra

Webex sessions.

In the end they admitted that the delay on Day 4 activities was

because they enjoyed being divided in separate sessions without

PBL Phase 3

They were really motivated on Day 6 peer-review. Group C
finished without delays nad they had free time for fun in their

session.

PBL Phase 4

Nothing special. They just completed the questionnaire.

4) Did they practice the writing subskills and other strategies?

PBL Phase 1

They practiced multiple literacies throughout the project.

PBL Phase 2

Reading was integrated for engaging in top-down processing and
it was successful in the sense that it was a simple comic with a

familiar story.

They engaged in the extensive stages of process writing. They

evolved recursively.

They employed online dictionaries uploaded on the e-me wall in

order to facilitate the creation of the story.

They had difficulty in structring helping questions and they usually
employed present tenses. Their questions did not always match the

picture or they missed important elements in the story.
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Initially they perceived the 1% draft and the 2™ draft as one text

broken in two pieces.

Group A wrote parts of irrelevant stories within their drafts and it
was really difficult for me to guide them through so as to omit the

misleading information that could confuse the reader.

I had to deal with these issues by providing real-time feedback and
comments next to their drafts. I also devoted time to explain into
the whole-class arrangement before dividing the groups in separate

rooms.

On Day 5 they practiced metacognitive skills by the self-

evaluation activity.

There were some students who missed some step and did not

practice enough.

PBL Phase 3 They practiced communication skills and digital literacy skills.

PBL Phase 4 They practiced reflecting on their work and metacognitive skills.
5) What were the other colleagues reactions/attitudes to the project?

PBL Phase 1

PBL Phase 2 They were very supportive and notified the parents for the extra

Webex lessons.
PBL Phase 3
PBL Phase 4

the project?

6) What was the contribution of the online learning platforms to the completion of
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Both Webex and the e-me platform that were engaged for synchronous and asynchronous
communication were necessary for the successful completion of the project along with

the online word processors.

The Webex provided an online classroom for real-time communication and facilitated the
cooperation of the groups. The student who was temporarily expelled from the e-me could

only communicate through the applications of Webex, eg. Chat, Breakout sessions.

The e-me platform served as a common noticeboard for the posting of materials and links
of the project while its advanced tools such as the e-me contents and the e-me assignments
provided an interactive environment. It was a place of reference for the students to follow
their progress in terms of Days and a place to post comments when they had a problem or
to contribute their answers when their mobile phones could not access the shared

documents (GoogleDocs).

7) General comments and problems.

All in all it was a positive experience despite the connection problems, the electricity
blackouts during the Webex meetings and the extra sessions to cover the lost ground.
Nevertheless, it was exhausting to manage 3 parallel meetings. It was difficult to monitor
their progress and there were complaints that my help came with a small delay especially
when 2 of the groups pressed the help button at the same time.The duality of my role as
a practitioner and a researcher was demanding. During the Webex meetings, I had to
watch and compare different documents (due to the recursiveness) so as to provide real
time feedback to the learners, to follow the comments on e-me, to admit students who
were frequently disconnected, to join the separate sessions when asked and at the same
time to act as a reflective practitioner who monitors the progression of the intervention

by assuming a critical stance so as to collect observations and qualitative data.
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Appendix M: Questionnaires’ findings

1. Initial Questionnaire findings

1. ®OANO

11 anavtnoelg

@ Ayopi
@ Kopital
2. Moia ival n unTpIKA COL YAWOOQ;
11 anavtnoelg
3
3(27,3%)
2
2(18,2%) 2(18,2%)
1(9,1%) 1(9,1%) 1(9,1%) 1(9,1%)
0
EMNvIKG Anhadn n pwTn Mwooa Tou... EAANVIKA. eAANVIKA
AABavika EAAnvika eAANVIKG / oAofdkika
3. MNopakoAoLOEIG HABNPATA ayYAIKWY TIEPA ATIO TO GXOAEIO;
11 anavtnoelg
@ Nai
® Ox
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4. MNooca xpovia padaivelg ayyAIKA GUVONKG;

11 anavtioelg

1 3 4 415 4 ¥povia 5 6 6 xpovia

5. Zov apéoel va padaivelg AyyAIKa;
11 anavtnosig

@ Nai
® Oy
@ Aev eipar oiyoupog/n

6. Na Toio Adyo Habaivelg AyyAiKd;

11 anavtnoelg

MNa va TagIdEYelg aTo

0,
£EWTEPIKO 6 (54,5%)

7 (63,6%)

Ma va BAETTEIC Talvieg 1(9,1%)

MNa va ETTIKOIVWVEIG UE AaTOUd 1 (100%)

TIOU OV yV... 3 (27,3%)
Ma va TTAPEIS TTIOTOTTOINTIKO ' 4 (36,4%)
YAWOOOUGE!. .. ' 9 (81,8%)
Emeidr) cou To girav ol yoveig ’
gou

Emeidn oou apéoel

1(9,1%)
Aev E€peig yiaTi—0 (0%)
1(9,1%)

0,0 2,5 5,0 7,5 10,0 12,5
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7T yveipar £XE15 via T oxokike RifAio

3
W Konchou NN Ao W Gevonotre B Apwerd I Mok

PR TE F R

ouapiee; (=R — EE Eivan Paperes; Ex P va ypays e o v Epnﬂm 1o vise, Le Bordi ve pihds ps aveor,  Ze Pordi e Ex BonBa wa ka
ﬂnnwnml: valitzpes ebtani e A o EuB Greev akal b
g oy

8. MoT0 ouXVA XPNGIUOTIOIEIG TNV TEXVOAQYIQ OTOV EAEVBEPS TOL XPOVO;
11 anavtnoelg

@ x50V kdaBe pépa

18,2% @ Mepikég @opég T Bdoudda
@ MepIkéC QOpEC TOV PRV
@ xedov moté

2. M500 TUXVE XPNOILOTIOIETG TOV LTIOAOYIOTH/iNternet yia:

B rote MM zmavia DO Mepikeg popéc MM Zuxva I Navia
[

z b o e il b

MenviBic aToy UTToAGYITH Emikoruvia o Moo ‘Epsuva aro internet yic Meddm ae anline Zuhhoyh ThnpoeopiGl via - ETTIoKeyn 08 svnbEpWIKE  OUadIKA spyadia pall pe Aneupylc prglakotk
1 aro tablet; Konvuwwiki Akriwong {1y emikuan amopiv; eyxukAoTIaiGiEs Kan Aegwck; project: site kol epnpepiBeg; ouppaBnie; whikoi (1r.x. Bivieo,
Facebaok, Instagram, KATT; TAPGUGIAGEIG, KATL )

10. Exeiq EavaxpnoipoTioirjosl online epappoyeg (Web 2.0) oe katolo pa®nua oTo oXoAeio;
Inueiwaoe og Tola aTd TA TTApaAKATW:

I Nai I Oy

AyyAika FaAMKka/Teppavika Fwoaoa MAnpogopikn YTohora padruara

11. Av vai, mepleypaye L€ TOLO TPOTO EXELG XPNOLUOTIOLOEL TNV TEXVOAOYia
oTa paénuata Tov oXoA€iov. 10 anavtiosig
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Me tov (610 TpOmo mov kavouv OAot

Ztnv lreppavia vai

Exw xpnotpomnotnost Tnv texvoAoyia yia va dw ta paénuata
UE TO e-class kat To e-me

yta va BAenw T avePdlet n kupia ota ayyAikd

21a ayyAikd Tou oxoAgiov paZi oac ta koutd

e TnAekmaibevon

Me 7o e-class kat T0 e-me

2ta AyyAikd kdvape €va online quiz.

ota AyyAlkd gxovue kdvet éva quiz kat otnv NMAnpo@opLKn To XPNOLUOMOLOUKE yLa
epyaociec Kai test.

12. Tvwpizelg T1 eival agriynon;

11 anavtnoelg

@ Nal
® Oy
13. Tpawe pe pia AeEn/ppdon TI onUaivel agriynon yia oéva:
11 anavtnoelg
2
2
(18,2%) 2 (18,2%)
1
1 1 1 1 1 1 1
(9,1%) (9,1%) (9,1%) (9,1%) (9,1%) (9,1%) (9,1%)
0
. Agrynon eival pia pikp...  Na diaBddw o€ Kamolo...  val vopidw otav Aew Karl AT Aéw KATI
O évag dvbpwtrog co... Agv E€pw ZTNHEVN KEIMEVO ATTO T...  OTAV DINYOUHE £VA KEIW. ..
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14. Tvwpizelg TI eival Yn@iakni agnynon;

11 anavtnoelg

@ Nal
® Oy

15. M'paye pe Alya Adyta Tt onualvel wneLakn aenynon ylda 6eva: 11 anavriceic

ZnUEeveL apnynon ypauuevn oto (vtepver.

Aev E€pw

Jou Aéve Keipevo pgoa amo Tov UMoAoyLOTH

6ev E€pw TN eivat

Aev EEpw

otav avefdieic €va BiBAio yia va To bouv Kat ot dAAOL OTO (VTEPVET

Apnynon givat pia pikpn totopia mov apnyroe HOvo mov YPAPETE OTO (VTEPVET.
bev Eepw

Aev EEpw

16. ZoL APETOLV O1 PNPITKES APNYAOEIG;

11 anavtnoelg

® Na
® Ox

@ Aev Exw Bl TIOTE
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17. Qewpeic OTI UTIOPEIG VA YPAWEIG AYnYACEICS;

11 anavtnoelg

@ Nal
® Oy

18. MNooo TucTeLEIG OTI UTIOPET VA o€ BonBroel N XPrion TG TEXVOAQYIAG GTO HABNUA TwV AyyAIKWY
VIO va PABEIC va YRAPEIC APnyNOEIC;

11 anavtnoelg

4 4 (36,4%)

3(27,3%)

2(18,2%) 2 (18,2%)

0 (0%)
0 ‘

1 2 3 4 5

19. Mg moto Tpomo mioTevELG OTL N Xprion TNG TEXVoAoyiac 6a umopouoe va oe

Bon6rioet oto va UdbeLg va ypdpeLS apnynoeLs; 11 anavtiosic
lat n texvoAoyia couv divet Ta mavta Xoptg texvoAoyia Oa nébeva
Aev EEpw

Aev EEpw

pe Ti¢ online epnueptdec kat sight

bev Eépw

bev Eepw

ano TI¢ ELKOVEC Kat and T pavraoia

Aev EEpw

Oa épaxva oto (VTEPVET yla va pdbw mio wpaieg PAceLs Kat TANPoPopieg.
rnapa rmoAv KaAa vout{w

Moteiw nwe Ba pe Bonbouoe apkeTd.
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20. Me 11 ouokevr cuvdEeoal oTa NAEKTEOVIKA HaBnpata AyyAIKwy;
11 anavtnoelg

Me utrohoyioTi - 10 (90,9%)
Me kivnté —4 (36,4%)
Me tablet —1(9,1%)
0 2 4 6 8 10

21. Moio eidog SI1IBACKANAG TIPOTIPAG YIA VA EXEI TIEQICCOTEPO EVOIAPEPOV TO HABNUA TWV

AyyAIKWV;
11 anavtioelg
@ Mz Tov TTapadoaiakd TpOTIO aTnV TAEN
Kal e TTapadoaiakég SpaaTnPIOTNTEGS. . .
@ Mz Tov Tapadooiakd TRATIO oTNV TAEN
AaAAG pe online dpaaTNPIGTNTES OTNV K...
36,4% @ E£ amooTdoewg péow Webex kal pe

online dpacTnPIOTNTEG OTNV KUWEAN
@ E¢ amooTdoswg péow Webex aAd pe
Trapadoaiakég dpaaTnpIoTnTEG aTO BIR. ..
@ Aev Eipw
@ udenpa Kai TauTéXpova TIaIXVIS! yia V...

22. Téoo oLXVA CAOKANPUIVEIS TIG YPATITEG EPYATIES TTOW:

o W ot W Evova W Mepicisgopis MM Iuga N Mivia

4 IIII
2
0

U gl
o qo\‘“\!

o e o ™ e e
o e oo o o 0%
oot o o & o E ot o

ol
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23. Molol amo Toug TTAPAKATW AOYOLG 0 DLUOKOAELOLY OTA HABNUATA AyYAIKWY £€ ATIOOTACEWG;

11 anavtnoelg

H xprion cuokeuwv (TT.X.
UTTOAOYIOTHG, KIV...

H kakni ouvdeon oTo internet - 10 (90,9%)

H améoTaon amd Toug
guppaenTég aou

H xpnon Tng KuwéAng otnv e-me—0 (0%)

—3(27,3%)

—1(9,1%)

01 online epappoyég —3(27,3%)
H ouvepyaaia pe Toug 2 (18,2%)
ouppaBnTég oou ’
—1(9,1%)
Ag duokoheUopal Ye Ta poBApaTa

- 0,
AYYAIKWV. .. 18,1%)

0 2 4 6 8 10

24, XpNOILOTIOIEIG TIAGVO YIA VA YRAWEIG EKOETEIC:

I Noi N Oy

7,5
5,0

2,5

0,0
ota EAANVIKG; oTa AyyAIKd; oTta MaAAIKA/T epuavika;

25. XpnolpoTttolgic BonOnTIKEG EPWTAOEIG YIA VA YPAYEIG EKOECEIG:

I Noi M Oy

oTa EAANVIKG; oTa AyyAIKE; oTa FaAIKA/T eEpuavika;
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26. lNpokelTal va ypdyelg yta totopia yta eva cuupgabntr oov mouv enabe va
atuxnua oto StdAeupa oto axoAegio. Tt 6a meptAauBdvet To mAdvo mou 6a
pTLagelg, mplv apxioelc va tn ypdeelg; Znueiwoe Kamola Bacikd otolxeia. 11

anavtroesig

Oa gixat mbi€el amo 3 okaAta kat Oa gLyat XTUTIOEL TA yovaTa Pe Q.

Aev E€pw

Aev EEpw

nOTE Eylve, TL EMABE,EMPENE va PUYE( ano 1o aYoAeL0?

Mw¢ XTUMNOE, TL €éKAVE KalL XTUMNoe Kat av eivat kaid

Z¢e noto SidAlppa eyive,molog enade To atuxia Kat av nTav oopapo .

mov givat Tnv mMAOKI) av umdpxouv Kat dAAa dtopa Kat Tt €ytve TeAIKd

Mote gyive, TL éMabe kat TL €ylve PETA

Nat 6a €ypaga pia totopia. Timota, 6 6a xpetalououvv va énutoupyrnow mMAAvo yia Tov
OUYKEKPLUEVO TUMO €KBeONG/LOTOPIAG.

fa nw Ta yeyovota Ue TN OELPA KAl TL EYLVE OTO TEAOG.

0a €xw aiyoupa ypauueveq LEEEC OV MPoeToipaoa nptv Kat oiyovpa a kdvw pia
{wypaptd yta va {wvtavépw tnv Lotopia.

27 OTow ypirpe G skOETES, TIROTINGE!

I e Vepigpones M o N llovo

4 I I I
R o d v Bephles Mupadduuas v R <Toopd Bed TGk v g s ek
P o o - < e pr 1o B ¥
I

28. Me TT010 TPOTIO ETUKOIVWVEIG YE TOV BATKAAO/TOUG CLPPAONTEG OOL OTAV OEALIG VO PWTNTEIG
KATI TtoL Oev KATAAABEC;

I Nai N Oy

S &

1“‘@& .

o
J\QO ok

W we W W
2ac euxaplotw moAU yta tn cuupeToxn oag!!!!7 anavrioceic

Aev ta n€epa oAa aAAa n npoonabia petTpast.Kvpia n mpwtn gpotion evat Aabog ayopt
BcAw oxt KopLTOaL.

Kat eyw eniong
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<3

Tinota

MapakaAw

It was my pleasure being a part of this.
Yela oag Kupia.

Postgraduate Dissertation 171



HELLENIC Christina Tsigani, Digital Storytelling: Developing Greek young

SEE\TERS”Y learners’ writing skills in an EFL blended learning environment
2. Final Questionnaire
1. DUANO

16 anavtnoelg

® Ayop
@ Kopital
2. Ze IOOEG BPACTNPIOTNTEG TOL project GUUHPETEIXEG;
16 ANAVTAOELS
@ Zc Oheg
@ I:pepikic
@ Ze kapia

&

3. Mooco atod Tov eAeVOEPO COL XPOVO APIEPWTEG YIA VO OAOKANPWGEIG TIG ACUYXPOVEG
BpacTneIOdTATEC TOL project (BPACTNPIOTNTES YIA TO OTTITI);
16 anavinoelg

@ x50V KaBe Pépa

@ Mepikég popég T BSoudda
@ Mepikég QOpEC TOV PRva
@ Ixe56v kabBbdhou
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4. [vwpizelg T eival apriynon;

16 anavtnoelg

@ Nal
® Oy

5. Tu mioteleg 0Tt givat n apriynon; (MFpaye ue uta Ae€n/ppdon): 16 anavrriosic
H apnynon givat 6tav kdmotog gov e€nynow pta totopia
Ainyovpaote pia totopia

bev Biuaue

Otav Aec pia totopia mov €ite €ypayec €aU €iTe KAMOLOG AAAOG
Apnynon givat pyia npdén emikotvwviag

Motevw nwce eivat pua totopia mov tnv dtaBdiec .

bev Eepw

Mia pwpn wotopia.

den xerw

Na pabeveig

H aprynon givat otav évac dvBpwmog pag A€et pyia totopia

H apnynon eivat dtav éinyouvrtat €va mapapvo!!

Na ypdepeic pia totopia kat va tnv kAvelg KAAUTEPN Kat KAAUTEPN.
oTav Aew TNV L0TOPLA OV

H aprynon givat otav mapouvotdelc KAtt ypantd n mpopopLKd.

H apnynon eivat otav kamiog dtyunte pia totopta.

6. I'vwpizeig 11 gival pnelakn agryynon;

16 anavtnoelg

@ Nal
® Ox
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7. Tu mioteeg ot eivat n Ynetakn Aenynon; (Mpdye pe Alya Adyta) 16

anavtroesig

bev Eépw

Aev E€pw

Eivat pia totopia mouv tnv otéAvoupe oto Stadiktuo yia va tnv dtaBdoouv Kt dAAot
Otav n 1otopia givat y€co vnoAoytotn

H wneakn apriynon cuvéudlet Tnv mapadootakr mpo@opLKn apnRynon ue epyarsia
NAEnIKolvwyiag

Motevw nwe eivat pia yneakn totopia kat tnv dtapdieiq.

bev Eepw

Mia pikpn, ynetakn, totopia.

Meow e€anootaoesog

Aev EEpw

Eivat oTav éinyouvuat éva mapau vl and To UMTOAOYLOTH).

Eivat pia totopia mov tnv €xeLg BAAEL OTO (VTEPVET.

oxt

Eivat otav mapouatdleic €va gypdeo online.

[MoTevw oTL €lvatl oTav KAmLog A€l Jia LoTopld JECO ULAG GUCKEUNG

8. 2oL APECOLV Ol YPNWPIAKES APNYNOEIS;

16 anavtnoelg

@ Nal
® Oy

Agv Exw Oel TTOTE
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9. MeTa TIGg SpacTNPIGTNTEG TOL project oTo HABNUa Twv AyyAIKWY, OEWPEIG OTI PTIOPEIG va
YPAYEIG APnynoEis;

16 anavtAoelg

® Nai
® Ox

10. Nooco TUCTELEIG OTI O BONONTE N XPHoN TG TEXVOAOYIAG 6TO HAONUa Twy AyyAIKWY yia va
HOBEIg va ypapEeIg apnynoEIg;

16 anavinoelg

6 6 (37,5%) 6 (37,5%)

3 (18,8%)

0 (0%) 1 (6,3%)
0 \
;

11. Me molo TpAomo mioTeVELS OTL N XPron Tng TeEXVoAoyiac BorBnoe oto va

YpdyeLg pia apnynon; 16 anavrioestg

bev Eepw

H texvoAoyia pag Bonbrioe oe moAAd mpdyuara ag mov va KAvoupe va KAvouue
étabiktTuakd paénuata

larti peoa and pia eikéva Pmopeic va ypdwe!g yia totopia

370 va Bpiokw onuacieg AéEewv

levika bev pe Boribnoe n xprion tn¢ texvoAoyiag, o6ev givat kATt To 61aPopeTIKO and TOTE
oV Kdvaue pabnuarta oto cxoAgio!

Moteiw nwe pe Borbnoav ot eikéve¢ ato va kataAdpfw to Béua.
Xpnowornowwvtag To e-me, Ta KOLvOXpnota apxeia...

bev Eépw

To ivtepvet

H ouvepyaaoia pe Toug ocuupabnTES Hov

Postgraduate Dissertation 175



OPEN

HELLENIC Christina Tsigani, Digital Storytelling: Developing Greek young
UNIVERSITY learners’ writing skills in an EFL blended learning environment

Mndpeoa va cuvepyaoTw pe TOUG CUPHABNTEG LOU.

Motevw nwe Ba pe BonbBouvoav ta Aséikd ayyAikwv kat To google yia mAnpo@opieg yia
TIG apnynoe(c.

OTL €Lval TLO YpNyopn

Bpiokovtac nAnpopopeic oe sight

H texvoAoyta pyg Bonénoe yiatt art’' In T TEXVOAOYLA e BonBoUTE N KupLa.

12. MNoio €idog BIBATKAAIAG TIPOTIUAG YIA VA EXEI TIEPICCOTEPO EVOIAMPEPOV TO HABNUA TWV
AyyAiKwv;

16 anavtioslg

@ Mz Tov TTapadooiakd TROTIO aThV TAEN
Kal Je TTapadoaiakés dpaaTnpIOTNTEC. ..

@ Me Tov TTapadoaiakd TpdTo aTny TAgn
ahhd pe online dpaaTnpIOTNTEG OTNV K...
E€ amooTdoewe pécw Webex kal Je
online dpaaTnpIOTNTEG OTAV KUWEAN

@ Ec amooTdoewe péow Webex ahrd pe
TIapadooIakéG dpacTNEIOTATEG aTo PIP...

@ = Tov TTapadoaiakd TPOTIo ahAd
TAUTOXPOVA Va eival Kal Eva TraiXvidl

13. MpokeLtal va ypdyelg yia totoplia yta €va ocuupuabntr) oov mouv enabe gva
atuxnua oto StdAsippa oto axoAegio. Tt 6a mepiAauPBdvel To mAdvo mou 6a
pTLaEelg, mptv apxiostg va t ypdeelg; (Enueiwoe kdnota faoctkd otolxeia.)16

anavtoeLg

Eneoe kdTw

To Bua, av cuppeteixav KL dAAa dropa,mou €ytve, TNV MAOKI Kat T ouveépn

TLEYIVE

Moéte gyive To atixnua, motol Tav KovTd oToV CUMHABNTH PO Kal Tl ékavav Kat TL éywve
UETA TO aTuXNua

Tnv attia autoU Tou aTtuXAUATog Kal Tov TPOMO e Tov omoio gytve!

Mua {wypapid mouv Ba neptypdpet To BEpa NG LoTopiag.

Otav xtumioe To koudouvi yia StaAipa kataAabog o PIAOG LHoU ue ECTIPOEE KAl IOV EPLYE
N MeTOA UE gua.

Nat 6a ypaga pia totopia yia €va cuuuabntr pouv mov Enabe €va atuynua oto StdAelppa
oTo oxoAgio. Aev ouvnOilw va kdvw mAdvo aAAd gadv xpetaldtav Oa cvumeptAdupave, 1.
MNwg¢ érabe to atuxnua; 2. MNwg éviwode; 3. Tt Eylve PeTA;

TL émabe Kal nwg €ytve

MNMwc¢ ouvePet

Mwc¢ €ytve To atuynua kat TL £yLve YETA

Mov éyive to atuxnua; ,l'a moto Adyo €ytve; , Tov BoriBnoeg otav Enece;

OAeg T1¢ mAnpopopieg mov Ba éypapa otnv totopia pov 6a ritav y€oa ato MAAvo pov.
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6ev Ba okevTO Ba ypdepw Kat av gou €pBet KATL KAAO To BAlw
Mote €yiwve , Htav coBapo, nw¢ kardAnée
Me tov tporno tn¢ nupautéag

12, DTGV YRQEIC ERGEOEIS, TEPOTIAS:

a8
ot W ingoa B Mepiicgozec NN b N llovo

.
, JII -Illu ‘II- IIIII IIII i I. [ |I| IIJ II'- II-- -|III
e L e e o e e

15. MMo10 TPOTIO TIPOTIKPNGCEG YIA VA ETUKOIVWVACEIG HE TOV DACKAAO/TOLG CLUUABNTEG oOL OTAV
NOEAEC va PWTACEIC KATI TIOL dev KATAAAREC;

15 Ml No [ Ox

@

o
o

<9
W

16. MNolol attd Toug TIAPAKATW AOYOLG 0 DLUCKOAEWAV OTNV OAOKANPWON Tou project €
ATIOOTACEWG;
16 anavinoelg

H xprion cuokeuwy (TT.X.
UTTOAOYIOTAG, KIV...

H kakf ouvdeon oTo internet

H améoTaon amé ta péAn g
opadag

H xpAon NS KUWEANG oTnv e-me
Ta kovoxpnoTa éyypaga (Google
Docs)

10 (62,5%)

3 (18,8%)

3 (18,8%)
Agv UTTAPXE KATI TO OTTOIO VO UE

0,
BUTKOAEY. .. 1(6.3%)
Agv pe duoKoAgWe TITTOTA 1(6,3%)
0 2 4 6 8 10

Postgraduate Dissertation 177



OPEN

HELLENIC Christina Tsigani, Digital Storytelling: Developing Greek young
UNIVERSITY learners’ writing skills in an EFL blended learning environment

17. Molol atto ToLg TIAPAKATW AGYOULG OE KIVNTOTIOINCAV VIO VA OUHKETEXEIG OTO project;

16 AnavtnoeLg

H xprion cuokeuwy (1T.X.

; 3(18,8%)
UTTOAOYITTAS, KIV. ..

H xprion internet 4 (25%)

H ouvepyacia oe opddeg 12 (75%)

H xprion online ocuvepyarikwy

i 1(6,3%)
EQUAPHOYWV (...

4 (25%)
To B¢pa Tou project 11 (68,8%)
Na mépw KaAd Babpo. 1(6,3%)

0,0 2,5 5,0 7.5 10,0 12,5

18. INota 6paoctnpLoTNTA OOL dPETE MEPLOCOTEPO Kat yiati; (Avdpepe To Day

Kat ™ épactnploTNTA)16 anavricetg

Euéva pou dpeoe otav dnutovpyovoape SIKEG Uag LOTopieg

H day 5 yiati pe kabe Bripa ynopw va BeATIWOowW pia Lotopia

day 6 eixa mio oAU ouvepyaota

Day 4 Drafting ntav evxdptoto

Mou dpeoe to Day 3 kat n 6paastnpioétnta "Brainstorming - Creating a plot”

To "Day 2 quick practice writing" eme16n pou ap€oet va pavtrddopat LoTopieg.

6ev kataAaBa

Mou dpeoe neptoodtepo n dpactnpiétnta ¢ nuépag 6, (peer-feedback), 616tt pou
pdvnke wpaia kat é§vntvn 16€a 1o va a§loAoyiow TI¢ Epyacie¢ Twv dAAwv cuppadntwy
pac kat to dtackédaoa moAu.

TO day 6 pov dpeoe Lo MOAU ylati CUUUETEIXA TTLO TTOAD

H day 2

Day 7 pou dpeoe n dnuocievon

Mou dpece n Day 6 mou €npene va oxoAldow Tnv Lotopia pov !

To Day 2 // quick writing practice, emeldn pouv apgoet va ypdpw Lotopieg pe 61KO Hov
0cua

10 day 4 yiati BAEnape TL ypdpaye pe TOVG ouuuabnTES pag kat Ta dtopbwvape

To day 4 to drafting yiati ntav evxdptoto

To day 6 yiatt pyropouvoape va 5taBacovpe TIG LOTOPLEG IOV Eypayav ot aAAot

19. lNota 6paotnpiotTnTa o SUCKOAEWE MEPLGCOTEPO Kat yiati; (Avdpepe 1o

Day kat tn 6paoctnptoTnTa)1é anavriosic
Me 6uokoAepe noAU totopieg ato Day for
Kapia

Kapia

Kavéva

Postgraduate Dissertation 178



OPEN

HELLENIC Christina Tsigani, Digital Storytelling: Developing Greek young
B N UNIVERSITY learners’ writing skills in an EFL blended learning environment

To Day 5 kat n 6paotnpiétnta C) EVALUATING / EDITING DRAFTS --> This is next step to
making your story better and more complete, before you present your final draft.

To " Day 3 Brainstorming-Creating a plot" pe 65uokoAeywe Aiyo n mAokij.

6ev kataAaBa

Agev uniipxe Spaotnplotnta mov va pe SuokoAeye tdlaitepa.

Kapia

H day 4. yiat. enpniene va ypayel; 10TOPLEC

Day 6 otav énpene va BdAouvue oxdAta kat koupaoTikd Aiyo va ta taBdow

Me SuokoAeye to Day 5 mouv €npemne va §topbwow tnv totopial!

Me buokbAewe o moAv to Day 4 // writing the story, emelbn nripe moAv xpdvo kat
Koupdotnka Aiyo.

To storyboard yiati énpene va ylAdw Pe TOUG CUPPABNTEG LOU TOU KOAAoUoav AOyw Tou
lvtepvet

Kavéva, ntav 6Aa svxdptota

6ev pe bLokoAepe Timota

20. MNwc¢ ntav n cuvepyaoia e ToUg CLUUKABNTEG OOV Kal ylati; 16 anavriosic
H ouvepyacia pe Toug oupuabnTéc pouv Sev ATav EKATO OTNG EKATO KAAN

Htav ndpa moAV kaAn yiati 0Aot falaue OAot 16€eg

MOAU KaAa

H ouvepyaaoia pe Toug cuupadnTEG pou NTav KaAn ylati NUAocTav cuvepydotuol

Hrav pétpia yiati n ouvepyaoia pag dev ntav kat 1000 KaAn

6ev kataAaBa

Ot ouvepyaoia pe TOUG CUPPABNTEG HOU HOV PAVNKE EVXAPLOTN APOU NTav MoAU
ouvvepydowpol kat eiyav €€unvec Kat wpaieg L6Eeq.

KaAd

KaAn ntav yiatt eixaue ovvepyaota to (vtepveT 6ev KOAOUOE KAl yevnKa piAayaue
kabapa

Hrtav téAeta yiati nuaotav 6tackedactikr) opdda kat mapdAAnAa kdvape kat tnv tortopia
pag

H ouvepyaoia pag ritav ymepbdevtikn!

Mepikol arno toug ouppadntég pov ev NTav moAL cuvepydaotuol.

KaAn dAAa Adyw tou ivtepveT kKOAAayav

Htav kaAn yiati ymopovoaue va cuvepyacTouue

nrav napa noAv wpata ylatt cuvepyalopaorav
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21. O1 BpacTnpIdTNTES OTIC OTIOIEG CUPPETEIXEC KaTA T Didpkeia Tow project, e BorBnoav:

8
I Kogohoy I MNivo Werpio I Apkera I Mapa ToAo
8
4
o p " "
Vo KaTOAGREIC W v v ke ToAGREIG oK elval Ta va Snioupyeis fonBnTikeg v ypépelg SIapopeTkd va nfichoyels (evaluating) Vo CUVEpYAZETT yia Ve Vo YPUgEIS e peYaALTEDD v ChOKANPGITEIS [1E
omyvEg TGV TPV T Bopika oToIKET piog epwriiaeig piv ypdyeig i drafls Tpi katahdgas 010 o ioTopia pe Béon kamoia YpaueIg o 10T0pia; pépav pia iaTopia; 10 project
TUYVPURH NS IaTopiac: laropiag: 1oTORId; TeMKS Kellieve TS IoTeplag; KRITRRIE WNEIGKAS apriynong:

2ac suxaplotw!!s anavrioeic

KAI ErQ TEIA ZAX

=]

6ev ta kataAaBa oAa

It was my pleasure.

Kat eyw

EAniZw va Eavakdvoupe gva project!!
Hello <3

XX
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Appendix N: Writing Samples

1. Difficulty grasping the role

of different drafts

to know about this picture?

1. What the monster was doing there?
2. WhattheWhat does the monster wantedwant to do with the childrens?

A) Look at the picture and think of questions. If you were a reader, what would you like

write the First Draft! eathelp the kids:

B) Answer the questions to | The monster was the king of the moon.The monster wanted to

C) Think of extra information | The kids weren't afraid of the big fat monster.

Before the teacher’s
comments

to make your story betterl
Write your Second Draft!

After the teacher’s
comments

APILTINA TLITANH
@ 8:53 mp. 19 Ask v

Did they talk to him? What about their

B) Answer the questions to | The monster was the king of the moon.The monster wanted to
write the First Draft! help the kids.

feelings?

C) Think of extra information | The two brothers landed on the moon with their magical powers
to make your story betterl [ and there they met a scary monster. The monster was the king of
Write your Second Draft! the moon and he was so huge that they were scared.(The kids

. They hid somewhere on the planet for a
few days but then they were tired and asked for his help.

To second draft Ba mpéme va gival n mo TARpnS éxdoan Tou first
draft... Gy éva keipevo omaopéve o duo koppdmal

XPIETINA TZIFANH Vs
9:09 .y 20 Ask

Where did they land?
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2. Questions that fit other pictures and text irrelevant to the questions

What did he do there

PNO O RN

He was bored over there

Where do children go with the net?

. Where did they find the net?

. How did the king feel when they took his net 7

A) Look at the picture and think of questions. If you were a reader, what would you like
to know about this picture?

. How the king went to the moon?

B) Answer the guestions to
write the First Draft!

They stole the net.(The king's trap caught the children and
children scared). The children travelled with this network
because they wanted to get home.

ZE TIOIEC £PWTTTEIC AVTITTOIKE! GUTO TO KEIPEVO];

C) Think of extra information
to make your story better!
Write your Second Draft!

Postgraduate Dissertation

The children stole his net and used itto travel back
home.(The children were thrown to the ground by the king).He
felt very angry While they were leaving, the king was
shouting:"Come backlGive me back my netl”

Z10 storyboard avagepeTe kAT Yo King's trap”... afloTiooTe TV
1Béal

XPIZTINA TEITANH N
7:28 p.p. 15 Ask
AUTEG Ol EpWTNOEL TAPLAIOUV OTNV
Tiponyoupevn elKoval

XPIZTINA TZITANH v
11:29 wp. 13 Aek

I'm not sure what you mean.
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3. Recursiveness in writing

s - KavoviKo K.. Comic San hd

-

E 1 2 E 4

w

6 7 a 9

A) Look at the picture and think of questions. If you were a reader, what would you like
to know about this picture?

. What did they do?

.. — Where did they go?

. Why did they go there?

(something) YWhat happened along the way?
— What were their feelings?

s

B) Answer the questions to
write the First Draft!

They flew high and they went away into space
The children woke up in the morming terrified because they had
a very scary dream.The children flew high and went to space.

ATIOVTHOTE TIg TIUROTIAVW ERWTTOEIS. ..
AiotraijoTe 10 Storyboard

C) Think of extra information
to make your story betterl
Write your Second Draft!

They flew high and they went away into space.The children
were feeling excited

The children woke up in the morming terrified because they had
a very scary dream.They saw a man in space

The children started flying to go find this man but there they
found some magic dust one king.

AuTo To Keipevo Gev agnysital TV SIkova Kol Ba TTRETTE! v
SlopBweell

4. Product oriented influences

Drafts - ST2 (Group A) ¥ B &

Christina Tsigani, Digital Storytelling: Developing Greek young
learners’ writing skills in an EFL blended learning environment

= v &= EER A
XPIZTINA TEITANH e
1:23 p.p. 9 Ak
Where?
XPIZTINA TEITANH e
119 pp. 9 Ask

AuToO TalpLagel va elmwisi o AAAn
gikova. Asv eivan andvrnon ota
SPWTAPATA TIOU £BE0EG.

XPILTINA TEITANH

1.21 p.p. 9 Ak v

What man??
ACGYOANCOU PE QUTA TNV £lKOVAl Mnyv
pag Asg TL 6a yivel mapakatw!

H TeAcuTaia Tpomonoingn mpayyatonou8nke atig 11 defpou

Apyeio Enefepyacia Mpofokn Ewaywyr Mopen Epyaisia MpooBeTta Bondela
~ & A P 100% v Kavovikék. v ComicSan. v = 14 + B I U A & o - =
2 1 - 1 2 3 4 5 & 7 a 2 10 1 12 12 14 15 16 179

A) Look at the picture and think of questions. If you were a reader, what would you like
to know about this picture?

Where were they going?

. Why were they going somewhere ?

What time was it ?

What did they see up there ?— Ti éBAeTialv ot exel WnAd;;;

= R

. — Mwg cioBdvovTav;;

B) Answer the questions to
write the First Draft!

It was a cold might, and as they were flying higher and higher
they were heading to a small planet. They were flying, because
they were in a dream that couldn't control.

C) Think of extra information
to make your story betterl
Write your Second Draft!

The loud noise that they heard was a knock on their window.
There was a beautiful duck cutside that made them fly above
the clouds. It was winter but they didn’t feel cold. As they were

flying higher and higher, they saw a destroyed lookin:

KaAdTepa va gnv aTmokaAUWEIg oTTd Twpd Tnv ETTHAUGT) Tou
puaTnpioulll Autég Tic epdoeig kaAlTEPO Va TIG JETCUPEPEIG OTNV
eIKova 7.

Postgraduate Dissertation
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5. Teacher’s prompts about the content of the story

know about this picture?

- What time was it ?
. Where were they?

L0 R

Ko aTo plot Kémw oo

A) Look at the picture and think of questions. If you were a reader, what would you like to

. What was that object near the window?
- Was it a real adventure or was it a dream?

Hrew ahnBiv n TTepnTETEId 1] GVEIDO;; TTOU ETTNREGCTNKAY aTio To PIBAC TTou Eheyeg otnv
apyn;; Autd Ba TTPETTEl va TO ONUEILITEIG Kal oTo storyboard otnv avTioToryn eikéva akhd

v pyramid

B) Answer the guestions to
write the First Draft!

By the time they were back home it had gotten really at night.
That weird locking object near the window was a fake wooden
duck. This amazing adventure they had was a dream or at least
that's what they thought

C) Think of extra information
to make your story betterl
Write your Second Draft!

By the time they were back home it had gotten really late at
night. That weird looking object near the window was a fake
wooden duck that their mom had given them. This amazing
adventure they had was a dream or at least that’s what they
thought...

@ XPIZTINA TZITANH o
10:55 mp. 11 Ask

NaTi To avagpEpels; Apa KAToU aTnv
apyn (my etk 2) to duck fwvtdveys,
auTo £PEPS TO QWG KAl Toug Tpapnis
wnAd; Qpaia 162a!! ZupTAnpwoe TV
KOl TIapanave...

TR

. Why was the king

o0 ds LR =

A) Look at the picture and think of questions. If you were a reader, what would you like
to know about this picture?

. Who was this strange man ?
. Why were they there ?

all alone ?

. Why did the king look huge ?

write the First Draft!

B) Answer the questions to | (The dream) had led them to the other strange planet and there

was a huge man there. That strange man was the king of this
really small planet named Bzomi. Also the king was really huge
because he was a Titan_

Write your Second Draft!

C) Think cf extra information | Their curiosity had led them to this strange planet, but when
to make your story better! | they landed they realized it was actually a huge fish. They met

Bzomi the king of the planet who was a Titan and his friend Le
Fishe. The boys helped Bzomi weave his net and they became
friends.

Ti &xavav To TTaidia exel;; Tou pidnaay,;; Av val, T Tou giTray; Av
&1, T okégTnray;; Mwe odnyolpaoTe oTnv ETTOPEVN EIKOVC,
AxohoufiioTs To storyboard!!

XPIETINA TZITANH Va
6:11p.p. 8 Aek
What was he doing? Was it a net? What
kind of net? why?

XPIETINA TZITANH v
531 p.p. 19 Aek
KaAUTEpa va pnv avagépeTe Tn Alan
amno Tuwpa. ZKeQTelTe MY va Toug
0BMYNoE TO apYIKO Pwe.

6. Revising the 2" draft and creating the 3" draft (direct speech and punctuation)

The children returned home All those things
that happened were only a big dream that
the kids saw while they were sleeping.
Finally the children woke up feeling
confused.

How were they feeling after that dreamy
adventure? What did they say to each other?

The children returned home. All those things
that happened in space were only a big
dream that the kids saw while they were
sleeping.

Finally, the-ehitdren-y woke up feeling
confused.

‘Johnny, | had a strange dream!-" said Phillip.
‘Me too.” answered Johnny.
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7. Student Self-evaluation DS Rubric (Metacognition elements)

Story Evaluation Rubric - Group A
Students: Eftichia, Eleonora, Mary, Erisa, Chris
Lk . T Dreaming on Le Fishe...............

Now evaluate your story by following these criterial Read the descriptions and give a score for each line. Then add the scores to find the

total score of your story. Are there any final changes you need to make before you present your final draft to the other groups?

Excellent (5§ points) Very Good (3 points) Not so good (1 point) Scores
{ @ © pltd
(= (=] LV, 4] A
1. Theme: The theme is very interesting. | Some parts are interesting | It is rather boring. | don't | §
Is it an interesting story? It is fun reading from the | and some are boring. want to read what happens
beginning to the end. next
2. Plot: There is a clear beginning, | Some parts follow the | It is a flat story. It doesn't | 3
Does it follow the pyramid? rising action, a climax, falling | pyramid. follow the pyramid.
action and a solution in the
end.
3. Storyboard: There is a carefully organized | There is a plan in the | The storyboard is|3
Does it follow a carefully plan and the story follows it storyboard but the story | incomplete or the story
organized plan? doesn't always follow it. doesn't follow the
storyboard.
4. Content: There is a clear message and | The message is sometimes | The message is not clear | §
_Is the narration related to the | it is linked to the theme. The | linked to the theme but some | for most parts of the story.
theme and the picturas? narration is relevant to the | pictures may not match the | The narration doesn't match
JIs there a clear point of view? | pictures. The writer has a | namation. The writer may not | the pictures. The writer's
~ | clear perspective throughout | have a clear perspective in | perspective is not clear.
the story. some parts of the story.
5. Economy: There is as much information | Some parts are balanced but | There are too many or too | 3
Does it include a balanced as needed in all the pictures. | others include a lot of | few details.
amount of information? information.
e There is a steady pace in the | Some parts are quick and | The pace is too slow or too | §
Is there a slow or a quick narration It keeps the | some others are slow but the | quick. The reader can't
progress in the story? reader’s attention. reader can follow the story. follow the narration.
Total Score: | 24
8. Students’ comments about story evaluation
n el . o 0
Very intersting
_ npuy ars 14 ]

-reflective comments on characteristics

of the story

-metacognitive elements
-reader/writer liaison

MNow, | know I'm not supposed to say my opinion, BUT. [ will, even if it is the story our team

wrote. The plot and the flow were quite unique, however | highly enjoyed reading it. Really nice

touch at the end! Leaves the reader curious and gives the writers (us) the oppurtinity to create a

sequel! Well Done!
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Your story was very interesting. There was not a second when | was bored. The plot was smart

and | noticed a really nice flow too. | also believe it didn't include neither unnecessary

information nor less than the required amount. Everything was balanced, it was perfect! Well

Donel comments on the theme, the plot,
pacing and economy

I really like your fairy

tale I

would buy it
it was

the shops!!! e

- - D s
P-..I Y ) assuming the reader's perspective

Congratulations Il

| would definitely read it if it existed in shopsl!
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Firstly, | noticed a phrase in which the tense didn't really seem to be the right one to use.
Grammar wise, that's it. Really clever, unexpected, and "plot changing” idea to use the net as a

ladder to return back home. Overall, if | was supposed to rate it | would give it a 9/10. Great Job!

$0

E
L
I
]
i
P
1
o
|
=
|
)
5
T

I really liked the ideas but it had some grammar mistakes After all the story was really

interesting,good job!
comments on grammar

" 22 Aex 2020, 1818 enefEpyaoTnXE mp1v and 13 wpeg 40

&

I really liked this story, but how did the kids know that the planet they arrived it was the moon? It

would be better to say a stange planet. Oh and it had some grammar mistekes.

9. Preparatory activity A: pre-intervention written products and Teacher’s evaluation
rubric for each example

a) Example A

_ 2 Noe 2020, 16:46 EMEEEPYATTNXE NPV amd 7 Wpeg) 40

&

It was a calm afternoon when my mom surprised me with two aeroplane tickets for Paris!! | was

really excited for our trip,

| packed my suitcase because the aeroplane took off early in the morning so | had to be quick.

The next morning we drove to the place where the aeroplane was, its wings and tail locked so

big. The airhostess was really kind to us and she offered us a free drink when got in to the

aeroplane. There were a lot of passengers but we found a free seat. The pilot told us through a

microphone to fasten our seatbelts because we were about to take off. | was tired, so | slept for

a few hours. When | woke up my mom told me that we were landing right now so | was really

excited about that. When we finally landed after 4 hours we stopped a taxi and asked him to

take us to a hotel. After about 15 minutes we were there and the view from the window was

amazing, we could see the Eiffel Tower I -no flight incident
Maria @ -flat plot/no pyramid
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Digital Storytelling Evaluation Rubric
Story Title: Pre-intervention activity A (Mary)
£ N i Evaluati
Katnyopia Excellent=4 Very good=3 Satisfactory=2 Needs improvement=1 MaaTon
Establishe and E || Some evidence of 2
Point of View- 2 talm s la p;rpos:e S— :m 2 ﬂll:lulpasc: communicating with  an Limited  awareness  of]
Purpose AIALE 3 CleaL S0CIE; Elrang communicates wi M audience  for a specific audience and/or purpose.
awareness of audience. audience. . =
purpose; some lapse in focus.
Strong awareness of audience Some awareness of audience in|Some awareness of audience 1
5 : in the desi Students can the design. Students canflin the design. Students find it _ -
Point of vView - | g B 5 £ v
::;rene;:"awi clearly explain why they felt partially explain why they felt|difficult to explain how the L%smdm;wiﬁmes: O]i. x
Audi the woczbulary, audio and the vocabulary, audio and|vocabulary, audio :freet audieﬂceems b
URence praphics chosen fit the target graphics chosen fit the target|graphics chosen fit the target & sl
andience. audience audience.
2
Detailed planning throughout Indications of a plan for most|Some planning, including
Storyboard the storyboard, including of the storyboard including|pictures and the order of Litile or no planning at all.
tory ) Ty g P P g
pictures, the order of events.  pictures and the order of events. |events.
Th tent is clearly related to The content 1s somehow related|The content 15 a little related The content 15 absolutely not 2
Content and h ¢ ccvu_ an:istch:arﬂf el hil to the story and the theme while[to the story and the theme related to the story and the
Theme ¢ story 5 emr WIS the main message 15 partly|while the main message 1s not theme while there is no main
the main message 15 obvious.
blurred. clear. message.
There is a dramatic question There is 2 dramatic gquestion|There is a dramatic question TE::EM lsthatm::a tit:;m&; 2
Dramatic Question that captures the audience from that intrigues the audience early|that catches the audience’s a o k
the very beginning of the story. in the story. attention early in the story i:légfm?eu g?fhn; st;rh; ais
The pace (thythm and voice Occasionally speaks too fast or|Tries to use pacing (thythm 4
Pacin punctuation) fits the story line too slowly for the story line.|and voice punctuation), but 1t g.?tha Smpt !chﬁ::at:.: &:;’;ﬁ:
2 and helps the audience really The pacing (rthythm and voicefis often noticeable that the 1 thr}m:d 2 *
"get into" the story. punctuation) 1s  relatively|pacing does not fit the story 1ne or the audience
engaging for the audience. line. The audience is not
consistently engaged.
There is a clear solution. The As the narration concludes|The narration concludes with Th Jusi & i 3
Solution of the concluding details help the certain details provide thefthe solution to the dramatic © cond uj:on ;:S r;_)
3 . |audience infer the message of answer to the audience. The|question. The audience is answ:r Th e . amd:;ec
Dramatic Question| . . ation and feel satisfied message of the narration sounds|satisfied but the message quﬁs cn,l i nlzn' o n
with the content. satisfactory. sounds like preaching. aoLsem oEeL
The story is told with exactly The story composition 15 ) B 3
the right amoumt of detail typically good, though it seems Therstcry seemsth ged _more The story needs extensive
editing. Tt it bly
Economy throughout. Tt does not seem to drag somewhat or need i : ffton sl;oﬁtoi:f:mzng editing. It 15 too long or too
too short nor does it seem too slightly more detail in one or o short to be interesting.
2 one section.
long. two sections.
e The narration is original in its There is an important degree of|The narration is original There is  little or no 1
o] i
FROELE synthesis and presentation originality in the narration. enough. originality at all.
Appropriate  grammar  and Proper use of grammar and : 4
Grammar and  |spelling for the genre They spelling for most of the|There are some mistakes that Re;;;:ted gramuma:;::tl .
Language Use [2dd to the clarity and style of narration that contribute to the|distract the audience. pe leg' l'agro:: Al are
the narration. style of the narration. completely distracting.
- S— There 13 no educational value 2
The digital story has a There are a lot of indications — . ; 2
Educational Value [significant educational value for the educational value for the "ljhe{e is, Wls_teductionaliwhitsaevey and eeds ot ol
value for the students. improvement in order to
for the students. students. e P
25
Total score
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b) Example B

one day my uncle told me a story about an accident. it all started When a man found three plane
tickets. when he found these tickets he decided to go travel his family. the trip was in 2 days.
arrived that day they got on the plane with great joy everyone put on their seat belts. after a few

hours a flight attendant came to ask if they wanted something. then the pilot realized that the

Christina Tsigani, Digital Storytelling: Developing Greek young
learners’ writing skills in an EFL blended learning environment

engine had a problem, when he realized it he immediately called the flight attendants to warn —repetition of

the Passengers. Well , Where the engine problem was not too serious and the plane landed Phr'ases

safely at its destination

-needs

improvemment

Digital Storytelling Evaluation Rubric

Story Title: Preparation activity 1 (Rea)

-no proofreading/editing

Kortnyopia Excellent=4 Very good=3 Satisfactory=2 Needs improvement=1 XS
Establishe and T | Some evidence of 3
Point of View- T purpos_e ocuses;  gme A | SImpose; communicating  with  an Limited  awareness  of]
5 mainitains a clear focus; strong communicates with an| dience for a specific audience andor se
Hpeee awareness of audience. audience N P i purpose.
purpose; some lapse in focus.
Strong awareness of audience Some awareness of audience in|Some awareness of audience 3
f i [[in the design Students can the design. Students canllin the design. Students find it _ . . 3
p:‘:::r:‘:;?:f clearly explain why they felt partially explain why they felt|difficult to explain how the Lm:;stedm;w;mm: Off x
s the wvocabulary, audio and the vocabulary, audio and|vocabulary, audio ::;eet audteﬂceeres Ralh
LReTIOE graphics chosen fit the target graphics chosen fit the target|graphics chosen fit the target & )
audience. audience. audience.
2
Detailed planning throughout Indications of a plan for most|Some planning, including
Storyboard the storyboard, including of the storyboard including|pictures and the order of Little or no planning at all.
pictures, the order of events.  pictures and the order of events. |events.
Th tent is clearly related to The content is somehow related| The content is a little related The content is absolutely not 3
Content and ¢ c.onr e ... to the story and the theme while[to the story and the theme related to the story and the
the story and the theme while E e 5 B 142 s i
Theme ihe mazin mossage is obvious, e main message is parily|while the main message is not theme while there is no main
g "~ blurred. clear. message.
There is a dramatic question There is a dramatic question|There is a dramatic question Thartel 1stha-tno tli‘mtzs 2
Dramatic Question that captures the audience from that intrigues the audience early|that catches the audience’s q$€' o e Capm o e
the very beginning of the story. in the story. attention early in the story dfrence: o :e Y
beginning of the story.
The pace (thythm and voice Occasionally speaks too fast or|Tries to use pacing (thythm 3
Pacin punctuation) fits the story line too slowly for the story line and voice punctuation). but it z{f‘?tha Smpl ‘ilﬁmg l‘::;:;:
e and helps the andience really The pacing (rhythm and voice(is often noticeable that the line of thﬁch efoe #
"get into” the story. punctuation) 1s  relatively|pacing does not fit the story
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engaging for the audience.

line. The audience is not
consistently engaged.

TeAwko anotéAsopa o Babpoig

There is a clear solution. The As the mnarration concludes|The narration concludes with The conclusion does ot 3
Solution of the concluding details help the cetain details provide thefthe solution to the dramatic h Gzt
D L . |audience infer the message of answer to the audience. The|question The audience is ansvu:r Th 5 . amd:;ec
ramatic Question|y . 2rrarion and feel satisfied message of the narration sounds||satisfied but the message qufs un.l e I;m Hn Boes
with the content. satisfactory. sounds like preaching. LSS OERAL
The story is told with exactly The story composition is N . 3
the right amount of detall typically good, though it seems :;Etcryhsegma t;)nef::: fn‘me The story needs extensive
Economy throughout. It does not seem to drag somewhat or need i i cgr-tou sl;;toi:f:mé thgg editing. It 1s too long or too
too short nor does it seem too slightly more detail in one or oL, short to be interesting
long. two sections. PRCEeChon.
Originali The narration is original in its There is an important degree of|The narration 1s original There is litle or no 2
pEinatity synthesis and presentation. originality in the narration. enough. originality at all.
Appropriate  grammar  and Proper use of grammar and . 1
Grammarand (spelling for the genre. They spellng for most of the|There are some mistakes that Re;;lej;ted gramumal‘i:aatl anf
Language Use [add to the clarity and style of narration that contribute to the|distract the audience. e leg| lra;TD:: " i
the narration. style of the narration. completely distractmg.
The digital story has a There are a lot of indications Th o R S Tl;]zft: 15{30 :-:;cau;nal ;,‘a;lllt;
Educational Value [significant educational value for the educational value for the| oo ' 1€ O SOCYS ANCHonce 8 b
o e i e value for the students improvement in order to
. - entertain the audience.
27
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10. Final written products and Teacher’s evaluation rubric
Dreaming on Le Fishe by Group A
Digital Storytelling Evaluation Rubric
Story Title: Dreaming on LeFishe
Katnyopia Excellent=4 Very good=3 Satisfactory=2 Needs improvement=1 EREll=ton
Establishe and F | Some evidence of 3
Point of View- g ia purposfe Ocuses: pne a | SHmpose; commuicating  with  an Limited awareness of]
= maintains a clear focus; strong communicates with an|  ence for a specific audience andor <o
tappsc awareness of audience. audience. N P i purpose.
purpose; some lapse in focus.
Strong awareness of audience Some awareness of audience in|Some awareness of audience 3
o <o [[in the design Students can the design. Students canfin the design. Students find it . . 3
T‘::r::::\z‘ clearly explain why they felt partially explain why they felt|difficult to explain how the Luﬁstedm;wi;r‘mesi Off‘. ﬁ
Ak the wocabulary, audio and the vocabulary, audio and|vocabulary, audio :freg Lo udlenceeres R
LACRETIES oraphics chosen fit the target graphics chosen fit the tarzet|graphics chosen fit the target = = i
audience. audience. audience.
3
Detailed planning throughout Indications of a plan for most|Some planning, including
Storyboard the storyboard, including of the storyboard mcluding|pictures and the order of Little or no planning at all.
pictures, the order of events.  pictures and the order of events. |events.
Th tent is clearly related to The content is somehow related| The content 1s a little related The content is absolutely not 3
Content and h ¢ m, an:isfh;mtg rela hil to the story and the theme while[to the story and the theme related to the story and the
Theme @ Story theme WILIE e main message is partly | while the main message is not theme while there is no main
the main message is obvious. &
blurred. clear. message.
There 15 a dramatic question There 15 a dramatic question|There is a dramatic question II}:;ZM Isthatmc]:a t:tl::mt:l]z 4
Dramatic Question|/that captures the audience from that intrigues the audience early(that catches the audience’s qud' e pth e
the very beginning of the story. in the story. attention early in the story S B :e ety
beginmng of the story.
The pace (thythm and voice Occasionally speaks too fast or|Tries to use pacing ([hyﬂu‘p No pt to match the pace 3
Pacin punctuation) fits the story line too slowly for the story line [and voice punctuation), but it SFthe stoeiellas 16 the !
e and helps the audience really The pacing (thythm and voice(is often noticeable that the lineo[th?:sdmfce =
"get into" the story. punctuation) 1s  relatively|pacing does not fit the story
engaging for the audience. line. The audience is not
consistently engaged.
There is a clear solution. The As the narration concludes|The narration concludes with The conclusion does mof 4
s of the concluding details help the certam details provide the|the solution to the dramatic he deamati
5 . < i  infer the of answer to the audience. The|question. The audience is answ:r Th g e md;ec
ramatic Question .y, 1\ ration and feel satisfied message of the narration sounds| satisfied but the message quntas m'l . nlzrr 1o o
with the content. satisfactory. sounds like preaching. DO S ORI,
The story is told with exactly The story composition is N . 3
the right amount of detail typically good. though it seems :tl]'lz_;tory]tseem> t;)neala;l] :’n:re The story needs extensive
Economy throughout. It does not seem to drag somewhat or need 1 g 51"1:00 ;;;toi;cifmg thgfl editing. It is too long or too|
too short nor does it seem too slightly more detail in one or] OnE anl short to be interesting.
long two sections ome sachion;
Originali The narration 1s origmal in 1ts There 1s an important degree of|The narration 15 ongmal There 1 little or no 4
GEInwty synthesis and presentation originality in the narration. enough. originality at all.
Appropriate  grammar  and Proper use of grammar and 4
Grammar and  |spelling for the genre. They spelling for most of the|There are some mistakes that Re[;;;bed graxn:ma:i;:a;:l and
Language Use |add to the clarity and style of narration that contribute to the|distract the audience. pe 151 1:?05 i
the narration. style of the narration. completely distracting.
. - S— There is no educational value 4
y e digitl Hary Had 4 efs i & lot ofrmdmamms There is little educational whatsoever and needs a lot of|
Educational Value |significant educational value for the educational value for the| 2 c
o this stidadts i value for the students improvement in order to
S . students. entertain the audience.
34
Total score
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The Magical Adventure by Group B
Digital Storytelling Evaluation Rubric
Story Title: The magical adventure
Kortnyopia Excellent=4 Very good=3 Satisfactory=2 Needs improvement=1 XS
Establishe and F | Some evidence of 3
Point of View- s, pmposja ucuses: gms A | SEmpose, communicating  with  an Limited  awareness  of]
it maintains a clear_ focus; strong communicates with | dience for a specific audience and/or ce
P awareness of audience. audience N . purpose.
purpose; some lapse in focus.
Strong awareness of audience Some awareness of audience in|Some awareness of audience 3
i i [in the design Students can the design Students canflin the design. Students find it _ . . :
T:::r::‘:;:";‘ clearly explain why they felt partially explain why they felt|difficult to explain how the L%mdm;wzmes: Ot;. m
s the wvocabulary, audio and the vocabulary, awdio and|vocabulary,  audio :;eet audieﬂc:ms e
TS graphics chosen fit the target graphics chosen fit the target|graphics chosen fit the target & ot
audience. andience audience.
1
Detailed planning throughout Indications of a plan for most|Some planning, including
Storyboard the storyboard, including of the storyboard mcluding|pictures and the order of Little or no planning at all.
pictures, the order of events.  pictures and the order of events. |events.
Th tent is clearly related o The content 1s somehow related| The content 1s a little related The content is absolutely not 4
Content and h ¢ c.on_ aniistch:arﬂ? rela hil to the story and the theme while[to the story and the theme related to the story and the
Theme the story 3 mr WIS the main message is partly|while the main message is not theme while there is no main
e main message is obvious.
blurred. clear. message.
There is a dramatic question There is a dramatic question|There is a dramatic question 'I'herz 1sth tno tj:amai; 4
Dramatic Question|that captures the audience from that inirigues the audience early(that catches the audience’s iestion. 8l P ;
the very beginning of the story. in the story. attention early in the story m@"?e from the very
- 4 ) beginning of the story.
The pace (rhythm and voice Occasionally speaks too fast or|Tries to use pacing (thythm 3
Pacin punctuation) fits the story line too slowly for the story line.|and voice punctuation), but 1t z?m Pt !iﬁmfﬁ t‘::i::
s and helps the andience really The pacing (thythm and voicefis often noticeable that the line of thﬁch ;‘m 7
"get into” the story. punctuation) 1s  relatively|pacing does not fit the story
engaging for the audience. line. The audience is not
consistently engaged.
There is a clear solution. The As the mnarration concludes|The narration concludes with Th lusi & t 4
Solution of the concluding details help the cerfain  details provide thefthe solution to the dramatic e cone u;:m od:s I:;
) —  |avdience infer the message of answer to the audience. The|question. The audience is answ:r Th 7 st amd:; £
Dramatic Question| . ... otion and feel satisfied message of the narration sounds||satisfied but the message qmtas un,l e ulzm' ]
with the content. satisfactory. sounds like preaching. ROt S0 ORICE
The story is told with exactly The story composition 15 ) B 3
the night amount of detail typically good, though it seems :gli_lsltcryhse_ema ?Me;ll fn‘ore e story needs extensive
Economy throughout. Tt does not seem to drag somewhat or need i ! iton sl;l;toi:;?mgdlgg editing. It 1s too long or too
too short nor does it seem too slightly more detail in one or ore short to be interesting.
long. T one section.
Originali The narration is original in its There is an important degree of|The narration is original There is little or no i
DEININtY synthesis and presentation originality in the narration. enough. originality at all.
Appropriate  grammar  and Proper use of grammar and 2 4
Grammar and |spelling for the genre. They spelling for most of the|There are some mistakes that Re];;:ted gramuma:;::tl .
Language Use [add to the clanity and style of narration that contribute to the|distract the audience. Spe 151 lre;ro:: G are
the narration. style of the narration. completely distractmg.
- = S— There 15 no educational value 4
- The- digtal Stary bt adligs a3 _lot cfrmdacatmns There 1s litile educational whatsoever and needs a lot of]
Educational Value |significant educational value for the educational value for the||
PregnReRy AT value for the students. improvement in order to
. - entertain the audience.
36
Total score
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A Dreamy Adventure by Group C

Digital Storytelling Evaluation Rubric

Story Title: Ad

reamy adventure

Kortnyopia

Point of View-
Purpose

Excellent=4 Very good=3

Establishes a purpose and
mainitains a clear focus: strong
awareness of audience.

Focuses on a  purpose:
communicates with an audience.

Satisfactory=2 Needs improvement=1
evidence of

communicating  with  an Limited  awareness  of]
audience for a specific audience and/or purpose.
purpose; some lapse in focus.

Some

Evaluation

Storyboard

Content and
Theme

Dramatic Question

Detailed planning throughout Indications of a plan for most of|
the storyboard, including the storyboard  mcluding|
pictures, the order of events.  pictures and the order of events.

The content is clearly related The content is somehow related
to the story and the theme to the story and the theme while
while the main message is the main message is partly
obvious. blurred.

There 15 a dramatic question
that captures the audience
from the very beginning of the
story.

There is a dramatic question that|
intrigues the audience early in
the story.

Some planning, including
pictures and the order of Little or no planning at all.
events.

The content 15 a little related The content is absolutely not
to the story and the theme related to the story and the
while the main message is not theme while there is no main
clear. message.

There 1= no  dramatic
question that captures the
audience from the wvery
beginming of the story.

There is a dramatic question
that catches the audience’s
attention early in the story

Pacing

Solution of the

The pace (chythm and voice Occasionally speaks too fast or|

-~ too slowly for the story line.
punctuation) fits tha story ].me The pacing (thy it
and helps the audience really mne = i
o i punctuation) is  relatively

get into" the story.
= 4 engaging for the audience.

There s a clear solution. The As the narration concludes
cuncludi.ng details help the certam details provide the|

Dramatic Q)

dience infer the message of answer to the audience. The
the narration and feel satisfied message of the narration sounds

Tries to use pacing (rhythm
and voice punctuation), but it
is often noticeable that the
pacing does not fit the story
line. The audience 13 not
consistently engaged.

No attempt to match the pace
of the storytelling to the story
line or the audience

The narration concludes with The conclusion does not
the solution to the dramatic answer the dramatic
question. The audience is questton. The narration does
satisfied but the message not seem logical.

Economy

with the content. satisfactory.

The story is told with exactly The story composition 15
the right amount of detail typically good, though it seems
throughout. It does not seem to drag somewhat or need
too short nor does it seem too slightly more detail in one or
long. two sections.

sounds like preaching

The story seems to need more
editing. It 1s noticeably too
long or too short in more than
one section.

The story needs extensive
editing. It 1z too long or too
short to be interesting

Originality

Grammar and
Language Use

The narration is original in its There is an important degree of|
synthesis and presentation onginality in the narration.

Appropriate  grammar and Proper use of grammar and
spelling for the genre. They spelling for most of the
add to the clarity and style of narration that contribute to the
the narration. style of the narration.

The narration is
enough.

original There is little
originality at all.

orf no

Repeated grammatical and
spelling errors  that are
completely distracting.

There are some mistakes that
dustract the audience.

Educational Value

The digital story has a There are a lot of indications for
significant educational value the educational value for the
for the students. students.

There is no educational value
There 15 little educational whatsoever and needs a lot of]
value for the students. improvement in order to

entertain the audience.

Total score
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Storyboard answers (all groups)
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learners’ writing skills in an EFL blended learning environment

Storyboard - ST2 (Group A) % B &

Apyeio

| AP 70% + Kavovikok. ~  ComicSan. ~ - 14 + B I U
v

F‘mr'yboard 5T2 (Group A)
Brainstorming - Creating a plot
Students: Eftichia, Eleonora, Mary, Erisa, Chris

Ene€epyacia MMpoBohr Ewoaywyrn Mopwn EpyaAsia MpooBeTa Bonfewa b

A »

Look at the pictures in your story and decide the plot!! What was going on in this story? Give a title to 2ach picture, work in pairs and choosa 2

pictures o keep notes of the plot.

Picture 1 Picture 2 Picture 3

Picture 4

Title: A sudden wake-up Title: Flying through the stars Title: the destroyad planst

Title: Going to another planet

Teacher’s notes: Johnny and little | Student: Mary Student: Eftichia

Student: Mary

brother Phillip. cottage near the
forest, night, sleeping, noise, wake
up, strange light

Notes: they flew higher and higher,
saw 3 weird looking planet...

Notes: landed on a destroyed
planet, explored . saw another
planet, went fo take a look...

Motes: they landed on a huge fish
that looked like a planet (Le Fishe),
they saw his friend (Bzomi)...

Picture 5

Picture & Picture 7 Picture &

Title: Le Fisha and Bzom Title: The magic carpet Title: Sweet dreams Title: The end

Student: Chris-Mary Student: Eriza Student: Mary

Notes: Phillip felt sad. Bzomi Motes: The children in the dark MNotes: After this crazy adventure

Storyboard - ST2 (Group A) ¢ B &
Apyeio Enefepyacia [MpoBohn  Ewaywyn

=]

Mopwprn Epyoheia MNpooBeta Bongewa b

[N [ ]

ol

A, B 70% <+ Kavovikbk.. -~ ComicSan. -~ - 14 + B I U A s
Z

=

v

helpad them, miss home, flew back
home

flying happily on the carpet after

their adventura. continued their dream...

they flew back home, they ‘

EXPOSITION

DENOUEMENT

Write the plot of your stery (one or fwo sentences for each box)

C. Emitwon tou wpofArfparog © o tpémog
pE Tov omoio To TRABANpalspwTIpG
smAlETalaTavTaTal.

Mg emAdBnes;

Ti | Toio yapakmpeg BofSncav:

T £xavav;

Moizg dhAzg hemrropipasg BizukdAuvay
TNV emiAucn Tou Tpofhfparog;

A, Apyikn kardoTaon B. Avfouoa Spdon — Khpdkwon
1. T ouvERn mpuTa; 1. TiumEcTr/uTrEGEpE O ApWAS YIa va
emAdGE To TPARANpG Tou;
Moog firav o pdheg Twv ahhwy 1.
¥opaxripuwy (olppayol i avTiTakor) 2.
otV TpooTadad Tou; 3.
4.

2. Moia yeyovdra guvERngav peTa kol
akhatav TV apxix) katdoTacn; 2.

3. Moo frav To xipio
TpAEANuaiEpw AT EpITETZINEWYT TOU
Apwa Tou ETMAGETAVETITUY XavETa OT0
TEROG TS IGTopiaC; YTohoyioTs Gheg Tig
AemTopipeisg..

Johnny and his little brother, Phillip, were ...
sleeping and suddenly they saw a bright light
and heard a loud noise.

They flew to different planets and met a king
with a friend who was a fish. They stayed there
for @ really long time, so they missed their
home.

The king helped the two brothers to fly back
home with a mag rpet.When they woke up
realized it was all 2 dream.

~Mary -Mary

-Mary
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e

o AP TR -
-
v

Storyboard - ST2 (Group B)
Apyeio Ensfepyocia MpopoAhn Ewaywyn Mopgrn Epyoheia MpooBeta Bonbswa b

Storyboard - ST2 (Group B)
Apyeio Ensfepyacia MpoBohn Ewaywyn Mopgn Epyakeia NpooBsta Bonbswa L

A, R T0% -
v

Kavovike K.

Students: Mikelido, 5tathis, Irene, Gabriel, Fabio

w B e

ComicSan.. - —=- 14 +

b

toryboard 5T2 (Group B)

Brainstorming - Creating a plot

BIQA"'"

Look at the picturas in your story and decide the plot!! What was going on in this story? Give a title o each picture and keep notes of the plot.

Picture 1 Picture 2

Picture 3

Picture 4

Title: & sudden wake-up

Title: The children who fly

Title: The time of fun

Title: The meating with the scary
maonsier

Teacher’'s notes: Johnny and little

Student: Stathis

Student: Irene

Student: Fabio and Gabrial

brother Phillip, cottage near the
forest, night, sleeping, noise, wake
up, strange light

Notes: The two brothers learn how
to fly and so use their powers to
axplore different and magical

Notes: Then they amived in a place
different from their place and there
they had time to have fun 11!

Notes: The two brothers landed
with their magical powers on the
maon and there they met a scary

places. monster HThey were tired
Picture § Picture & Picture 7 Picture 2
Title: Leaving spacel!l Title: The magical city Title: Bedtime Title: The end
Student: Stathiz Student: Mikelido Student: Irene

KavoviKo K.. =

wE o

ComicSan.. » =—= 14 +

=]

B I U A &

Notes: John and his younger
brother Philip left spacalllThe
maonster helped them!!!

Notes: The children left the moon
and returned home.

Notes: In the evening.Johnny and
ittle brother Phillip.sleeping and
they wait for the next day!l!

DENOUEMENT

Write the plot of your stery {one or fwo senfences for sach box)

A. ApyIKn KaTdoTOOT

1. TiouviBn TpTa;

2. Mg yeyovdta cuviBnoav PeTd xa
aAkafav Tnv apyikn kaTagTacn;

3. Mocimoa Arav 1o mdpe
TpaRAnpalspuTnpaiTEpITETEIG UK TOU
fpwa Tou smdysTasmTuy aveTal oTo
TEAOG TG ioTepiag; YTTohoyiaTz BAEC TIC
Asmropipaisg..

B. AU
1

2.

fovoa Spdon — Kapdrwon
Ti urréoTniuTrEpeps o Apwag yia va
emAdos To TROBAnpa Tou;
Moo Arav o pdhog Twy ahhuww
yaparTipwy {elppagor § avrimaka)
otV TpocTTaSad Tou;

C. Ewihuon Tou mpoBAnpaTog - o Tpémog
pE Tov oTTeio To TRGRANUalspETING
emideravomavTaran.

2. T A moe yepasTipsc Rodnaay;

3. Tiéravay;

4. NMoizg ahhzg hemrropépaizg Sizukdhuvay
v emiAugn Tou TpoRAfpaTog;

Johnny and his litfle brother, Phillip, were
&t home sleeping. There was a noise and a light
gave them magical powers!!!

They could fly and explore magical places
they went to a place in space . They played

and th

monster but they were tired and asked for help.

en they visited the moon! They meta

After a faw days they returned fo the place
where he lived!IThe scary monster was the king
of the moon helped them get back home safelll
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Storyboard - ST2 (GroupC) #r B &
Apyeio EmneEepyacia [MMpoBoAn Ewaywyrn Mopwgn Epyaheia TMpocBeta Bondewa b

o~ oo A P 70% v Kawvovikok.. v ComicSan. v - 14+ B I U A & .. 2~ A

—
v -

Btoryboard ST2 (Eroup €)
Brainstorming - Creating a plot
Students: Agapi, Alex, Rea, Bill, Magda
Look st the pictures in your story and decide the plot!! What was going on in this story? Give = fitle to esch picture, work in pairs and choosze 2
pictures o keep notes of the plot. o

Picture 4

Picture 1 Picture 2 Picture 3

Title: A sudden wake-up Title: The children flew high Title: Childran's dream'’s Title: The king's trap

Teacher's notes: Johnny and little | Student: Bill
brother Phillip, cottage near the
forest, night, sleeping, noise, wake

up, strange light

Student: Agapi Student: Rea

Motes: They flew high and they
went away into  space

Notes: Sirange planet, golden
dust,play

MNotesThe children arrived on the
moon but the king of the moon was
sad and lonely.Trap, net .scared

Picture § Picture & Picture 7 Picture 2
Title: Escaps Title: The trip home Title: The return home Title: The end

Student:Magda Student: Bill Student: Agapi

MNotes: They stole the net escape, | Motes: They fell on a tree. Safe at

Storyboard - ST2 (GroupC) ¥ = &
Apyeio Enegepyacia [MpoBoAn Eloaywyrn Mopg@n Epyaheia TMpooBeta Bongewa b

Notes: The children returned

e~ oo AP T0% » KavoviKO K. ComicSan. ~ - 14 + B I U A #

angry king home

v -

| home.Sleeping ,dreaming | |

EXPOSITION

DENOUEMENT

Write the plot of your stery {one or fwo senfences for sach box)

A, ApyiKni koTdoTaon

1. TiouvEpn mpuTa;

2. Mo yeyovota cuveRnoav perd Kol
AAMaEaY TV apyikn KaTdoTaon;

3. Mowofmeia qrav 1o kipio
TRORANpa/EpuTNUaiTEpITETEIfEUY
kTou rfipuwa mou
STAUETAVETITUY X AVETal OTO TEADC TNG
iFTopiag; YrohoyioTs GAES TIC
heTTOpEpEIEG..

B. Adfouoa Gpdon — Khpdewon
1. TiumEoT/UTERERE O NPWAG VIO VOl
emAdoE To TpoBANUG Tou;
2. TMolog fTov o pohog Twv GAAwY
HOAPOKTApWY (FOppaxol fj avTimahor)
oTnV TpooTaBaid Tou;

C. EmiAuon Tou wpoRAfpaTog ; o TpoTrog
WE Tov oTreie To TpoRAnual/eprompa
smIAETaVaTTavTaTal.
1. Mg smAUSNKE;
. Tif molon apakTrhpes Bofgnoay;
. T ékavay;
. Moleg GAAEC AETTOUEPEIES
BlzukdAuvav TNV ETIAUCT TOU
TpoBAfpatog;

B

Johnny and his litte brother, Phillip,suddenly
woke up .There was a light.

They fiew into space and they played on a
strange planst.Then the king of the moon
trapped them.

The children used the king's net to escape and
retumed home. The next day they woke up and
realized it was a dream.
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2. Day 6 Peer-evaluation — Final drafts
» Final Draft - ST2 (Group A) & B & Bl @ Napovsicon ~ || & KewnXenen @

Apyeio EmneEepyocia MpoBohl Ewaywyn Moppn Alagpdvela

+ v A @~ K L~ Q1 N\ ~ €A - ®ovio  Amafn~ | O@fpa | Metdfaon A

Apyeio Emegepyacia MpoBoAr] Ewoaywyr Mopgn Alagavewa

The Magical Adventure!!!

- ST Greup
Sudane B

(&)

The Magical Adventure!!!

— ST2-Group B —
Students: Stathis, Irene, Mikelido, Gabriel, Fabio

Kévte khik yict va TipooBEgeTe onPEItOTEIg OpIANTT

E
1
Dleamin.g on Le Fishe

i [/
Dreaming on Le Fishe .

3 N ST2-Group A —

Students: Eftichia, Eleonora, Mary, Erisa, Chris
KévTe kMK yia va TTpocBEgeTe ONUEIITEIC OLIANTH

= m ?
» Final Draft -ST2(GroupB) ¥ B & Bl O nopousicon ~ | @ Kewn Xpnen @

+ v A @~ Kk EQ N\ ~ €A - ®ovio  Adtafn~ | Gépa | MetdBaon A
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% Final Draft -ST2 (GroupC) # = &

E [ Nopousicon ~ = Koivi Xprion @
Apyelo Emefepyooia MpoBohn Ewaywyn Moppn Alwpdvela

+ v B @~ Kk B~ QO N\ - EA - ®ovio | fMdwEne  ©épa | Metdpaon ~ C

A Dreamy Adventure

— T2 Grasp ©
udan Az o,

: L/}
A Dreamy Adventure N
: — ST2-Group C —
Students: Agapi, Alex, Bill, Magda, Rea
4
KévTe KNK yia va TIpOoBETETE ONUEILITEIC ORIANTT
= >
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