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Abstract

The present diplomatic research reveals the difficulties that teachers face when
they have to deal with children that have immigrant or refugee background.
More specifically shows the unpreparedness of the educational system to
accept and mainly to adapt to their special educational needs. The research
consists of two parts. In the first, the theoretical part refers to terms
multiculturalism and interculturalism and how these terms are intertwined
with the Greek school. There are also theories related to the role of the teacher,
and the need for existence of specific skills in order for him/her to be able to
respond to the modern multicultural school environment. Finally, modern
theoretical approaches are presented related to the attitude and means that
teachers should use in our time and in our country if they wish to be effectively
involved in the education of immigrants and refugees. The second part
presents the research carried out this year on secondary school teachers who
teach philology courses and who have had children with an immigrant or
refugee background in their classes. The attitude is analyzed, but also the
practices or the occasional help they had from the Ministry of Education
regarding the organization and staffing of the philology courses, which by
common confession pose the greatest obstacles to these students.

Keywords: multiculturalism, interculturalism, Greek school, philology
teachers, language courses



Introduction

Contemporary Greek society has many special characteristics. One of the most
important is the fact that in recent years it has mainly been a place of influx of
a large volume of immigrants and refugees. According to detailed data issued
by the corresponding Ministry of Immigration and Asylum, approximately
750,000 people reside permanently in our country until February 2023. (in.gr,
2023) This fact has affected our society in terms of attitudes, ideology and
stereotypes towards different.

One of the institutions that seems to have been affected by this change is the
school. The Greek school reflects the dominant ideology in society but can also
shape the dominant ideology in society. Therefore it is particularly important
when its main exponents, the teachers, have further training and also skills that
accept the different. These knowledge and skills are related both to their
education or their reeducation, and to the perceptions attitudes and mentality
towards diversity. (Michalakopoulos, 2000)

More specifically the school environment and the diversity with which the
teachers in our country come face to face requires a different consideration of
educational policy both at the level of planning and implementation of the
educational process as well as at the level of teacher preparation. Especially the
latter must simultaneously contribute to both the socialization of the child and
his/her integration into the educational community, with the aim of being an
active member of the group. This process when it is carried out without
previous experience or appropriate preparation both at the academic level and
later on the work field - in the form of special seminars or even guidelines from
education consultants specialized in teaching issues of immigrants and
refugees - creates huge obstacles for the educator both at the practical level of
teaching process but also in psychological terms, since this situation often is
stressful. All the above references/findings may sound very theoretical, but
they mostly reflect the contemporary Greek reality, which is completely
different from the plans and theoretical approaches of the Ministry of
Education. Having made a small introduction about the facts that apply in
Greece regarding the operation and the attitude towards immigrants and
refugees which is adopted from school officials, the present research will then
analyze the basic terminologies used in its context.



Cross-cultural training framework

Starting the delimitation of the research, it is required to mention that it is
addressed to professors of philology. The particularity of these professors
compared to other specialties is attributed to the fact that the content of their
courses is very specific and is limited exclusively to Greek culture, history and
language. (DEPPS and APS, 2002) Consequently, when they are asked to teach
the Greek language as a second language to foreign students, whether
immigrants or refugees, they have no common element that could be exploited
with the possible previous knowledge of these students. Besides the objective
difficulties faced by the teachers when teaching these students they must use
in their teaching any mistakes that these children make as they learn the
language, and use them as a basis to promote knowledge to all, without
exception, the students of the class. In other words, among the mistakes of
children who have an immigrant or refugee background, specific knowledge
should be promoted. (Iliopoulou, 2007). This, of course, does not help these
students to manage any weaknesses they may have, nor did the teachers
themselves to methodize knowledge in such a way as to help these children to
master the Greek language and even more so to experience school success,
which the age them and in the school environment in which they grow up is an
introspective but essential goal.

It is also worth at this point to make the necessary remarks for the students to
whom the research object indirectly concern. It is about children who have an
immigrant or refugee background. More specifically, the main difference
between the terms refugee and immigrant concerns the reason and method of
moving these people from their country of origin. According to Edwards (2016)
there is a significant difference between the concepts of refugee and immigrant.
The first case includes all people who were forcibly expelled from their place
of birth due to war conflicts and persecution. Consequently their lives are in
danger and for this reason their lives are protected by international law. At the
same time, they are provided with asylum and assistance from all states and
International Organizations, such as the United Nations High Commissioner
for Refugees. On the other hand, an immigrant is considered any person who
chooses to leave their permanent place of residence for reasons of improving
their living conditions, to get an education, to realize their professional dreams
or to reunite with their relatives. These are the most important but not the only
reasons for a person to immigrate. What is worth highlighting as a key
differentiating element between the two terms is the fact that the immigrant
can, whenever he chooses, return to his place of origin, without problems. On
the contrary, the refugee is unable to carry out such a thing, no matter how
much he wishes to return to his homeland. This is justified by the fact that such



an act could lead to his death (Edwards, 2016). This background plays a very
important role in both children's desire to acquire knowledge and their ability
to do so. Explaining the above position, many times the refugee children have
never been to school, which creates objective difficulties for the teachers who,
in addition to imparting knowledge, are tasked with teaching the children basic
skills as to sit in their place at the desk, to hold the pencil, to take notes, to
understand what they have to learn and how they have to learn it, and other
basic features that concern their general behavior in the school.

Having analyzed the main contributors of our research, it is worth highlighting
here the context in which they work, which is largely determined by the
Ministry of Education. In other words, it is the so-called Intercultural
Education. Therefore, based on Article 20, Intercultural is defined as the
educational process that respects the different characteristics of its foreign
students and cultivates traits such as tolerance, inclusion, mutual
understanding and acceptance in all of the student youth. Consequently, as
defined in the above article, the necessary changes that must be made for this
concept to work will be made with the ultimate goal of cultivating a climate of
acceptance and integration of these people into Greek society. (Article 20, 2016)
According to article 15, for the education of foreign students, Greek or foreign
teachers are hired, who have the corresponding qualifications, corresponding
to the relevant specialties required by the needs of these students. This
procedure is carried out after a similar announcement in each country. A
similar table is then drawn up that serves the needs of Greek language
education. Of course, this does not mean that all the teachers who are hired are
properly qualified to teach, as we studied in our case, the Greek language to
non-native students. In order to fill this gap, the ministry stipulates in
paragraph 3 of the same article (Article 15,2016) that teachers are trained either
before taking up their duties or during them, even through distance teaching.
Finally, through Article 24 support measures for intercultural education are

presented. These are initially related to the creation of a platform-repository
where all educational material related to the teaching of foreign language
students is gathered and is accessible to all teachers. On the other hand, it is
related to benefits related to the social integration of these individuals and their
families, such as counseling structures and more general measures related to
the support of the student and his/her family. (Article 24, 2016). Consequently,
having read the legal framework and the organizational chart that intercultural
education schools are required to adhere to, it is easy to see that it refers to
general rules and there are no special markings that could serve the needs of
teachers and, respectively, their students.

At this point, a remark should be made, the intercultural schools that exist in
our country are twenty-six in number and are divided into thirteen elementary
schools and thirteen middle and high schools. These are based in big cities
(Athens, Thessaloniki) or in cities where there is a strong immigrant, refugee
background such as Alexandroupolis, Chania, loannina.( Educational Scale)



Of course, these schools follow practices and organizational charts that
exclusively concern foreign students.

But what happens to the rest of the immigrant and refugee children who live
in other parts of Greece? In the case of children with an immigrant or refugee
background who live in different parts of the country, far from the big urban

centers, integration classes known as DYEP or ZEP operate in schools (primary
and high school).

So what are the DYEP and ZEP classes? When the term DYEP is used it refers
to Refugee Reception and Education Buildings. While the term ZEP refers to
Educational Priority Zones. In fact, the creation of the latter is based on a law
from 2010 (L.3879/2010). According to this law, it is determined to operate in
the context of schools (primary and secondary education) in areas with a high
poverty index and high school dropout, classes that will carry out supportive
actions to help all students to join Greek education equally. Obviously, these
departments do not clearly refer to students with an immigrant background,
but they have the possibility to include them in their staff. The courses are
related to the learning of the Greek language where it is found that knowledge
is insufficient, but also to the support of the students in the various school
courses that are directly or indirectly related to the language. The goal is to
have, thanks to this support, equal access for students to the Greek school and
a reduction in dropping out of school due to students' inability to respond to
the various school subjects. In the case of the DYEP, more specifically the
structures for the reception and education of refugees, they operate one in each
school unit, in the regional offices of primary and secondary education. Their
schedule is in the afternoon, from two to six and they teach language, English,
mathematics, gymnastics, informatics and art. In the case of DYEP, the
operation is justified based on article 21 of law 4251/2014. In particular, based
on this article, minor citizens of third countries who moved to our country are
obliged to attend the Greek school like the nationals. Apart from the Greek
legal framework that determines the existence of these structures to serve
immigrants and refugees, this attitude of the Greek government is in line with
2013/33/EU of the European Parliament as well as with the decisions of the
Council of June 26, 2013.

It is important before continuing the analysis of our topic to highlight any
weaknesses that have been identified in the operation of the DYEP and ZEP
departments. Initially, these classes are not directly staffed with the
corresponding professors' specialties. When this happens, because these
teachers are substitutes, they often change, a fact that does not help the students
of these classes to "bond" with their teachers, to open up and thus to make it
easier to transmit knowledge and socialize them. In the case of ZEP classes,
usually the substitute teachers have a reduced schedule of fifteen hours per
week. This fact does not help them to fully respond to the needs of their
students, when in fact there are many of them or they belong to different
departments/classes and consequently have different educational needs.



All the above references, as it was said at the beginning of the section, are
related to the operating framework of our research. That is, it concerns the
subjects of the research, the philology professors, the objects of the research -
immigrants and refugees and the operating framework that is the intercultural
schools and the DYEP and ZEP classes.

At this point and having presented the two main operating frameworks of
intercultural education, more specifically intercultural schools and the DYEP
and ZEP classes, it is worth mentioning at this point also about the minority
schools of Thrace that also operate under the prism of intercultural education.
So what do we define as minority schools?

Minority schools are a special category of educational institutions that operate
exclusively in Thrace. They were created after the Treaty of Lausanne to meet
the special educational needs of the Muslims of Thrace who were exempted
from population exchanges. Therefore, according to this treaty, the contracting
parties must ensure, in a spirit of equality, the same education for the members
of the Muslim community that Turkish citizens have in Turkey. Initially, these
schools were endowment schools. That is, their operating costs were covered
by the communities also known as wagqfs. However, later on, their operating
costs were taken over by the Greek state, as was the case for the rest of the
country's educational institutions. Their program is divided into two parts in
Greek where the students are taught Greek Language, history, geography,
environmental studies and social and political education. In the Turkish-
speaking program, religion is taught, specifically the Quran, the Turkish
language, mathematics, physical and aesthetic education. (Dimou,2017)

Next, it is worth highlighting the theoretical framework on which our research
was based. More specifically, the philosophical-pedagogical theories that
reflect the value of intercultural education will be analyzed.

Bibliographic references - theoretical framework
Multicultural and Intercultural society

As has been analyzed several times above, Greek society has been a
multicultural society for at least twenty years. This fact is not an accidental
observation. It has been recorded and highlighted by many scholars (Banks,
2009). This fact deserves to be underlined and emphasized in an attempt to
change the Greek school and the functioning of the Greek classroom which still
applies the assimilative model of education that echoes in much older times.
At this point it is worth to interpret the way in which the terms multicultural
and intercultural are used in the field of education to avoid any
misunderstandings.

Multicultural is considered a society which internally consists of many
different cultures. It is a quantitative report that is not related to any conflicts-
interactions of cultures. At the level of education, it contributes to the self-



awareness of the individual, to the awareness of his/her diversity, without this
meaning that he/she is indifferent to the presence of other cultures. In the case
of education, the term multicultural means the recognition of identity, the
acquisition, more specifically, of self-awareness by the individual, but with
respect and understanding of the otherness of other cultures. In the case of
interculturalism, the term refers to the process of contact and interaction
between cultures. This concept of interaction ensures cooperation between
these heterogeneous groups. The ultimate goal of intercultural education is the
effort to preserve the special characteristics of each culture. And not only that,
but also maintaining a climate of equality, acceptance of otherness, respect for
the different. (Zografou, 2003). In general, intercultural education comes to
correct the gap that existed in Greece in terms of student education in matters
of parity. That is, against the assimilative model of education that dominated
in Greece until 1975 - and in some cases is even adopted today by teachers who
have not developed concepts related to intercultural education or who cannot
even today realize both the existence of immigrants and refugees in Greece as
well as the need to accept and respect otherness, not as a choice but as an
inalienable right protected by the Greek democratic state. All that was
presented above are, of course not, arbitrary observations as it was mentioned
several times before, but are consistent with the basic principle of intercultural
education. According to this, an immigrant or refugee develops an
intermediate culture, which is based both on the experiences he she has from
his country of origin and from the life he/she develops in the country he/she
has now moved to, in the host country. This intermediate culture must be
respected by both the culture of the country of origin and the culture of the host
country. (Damanakis, 2002). Of course, this process did not take place
immediately, on the contrary, it took time for the opinion of the educators to
spread that the knowledge of foreign students was not an aggravating,
negative element, but as a different knowledge that could gradually be utilized
in the educational process of these students. At this point, it is shown once
again that the attitude, beliefs and perceptions of teachers - as mentioned in
the introduction- can transform the positive or negative climate, regardless of
the beliefs or educational policy designs followed by a state.

At this point it is worth pointing out how the terms culture and education are
connected, which in several cases above were corelated and formed the basis
of our reasoning. More specifically, when the term culture is used, it is not
limited, according to common understanding, to the maintenance of morals,
customs or religious beliefs that reflect specific practices of the past or are
linked to specific national historical circumstances. Culture above all is
connected with language, the communication of the individual with his
relatives and with the society in which he/she develops. In this case,
intercultural education defines not the imposition and use of a single language,
the dominant one in the host country, as has been the case for so many years.
On the contrary, it imposes the use and acceptance of two different languages,
both that of the host country, the dominant language and the native language
of the people that connects them to their traditions and identity.



Everything that has been presented above constitutes the theoretical
framework that pushed the Greek government, in our case, but also the world
in general to take measures regarding equal opportunities in education for all
foreign-speaking students. A key exponent of this pedagogical theory is Ofelia
Garcdia and Li Wei in their work on “translanguiging”. But what do we mean
by this term? This term refers to the methodology followed in many countries
abroad and in Greece in recent years, where speakers of two or more languages
are not stigmatized when they use a different language for a communicative
occasion in a society that operates strictly monolingually. Applying this tactic
in the area of education creates the perception that these people, immigrants,
migrants and refugees, must have an educational program that will combine
not only the teaching of the dominant language, Greek in our case, but also the
languages that they talk at home and through them they bond with their
particular culture. (Garéia & Wei, 2018).

The example of minority schools as an indicative example of intercultural education in
Greek society

The above reference to the teaching of two or more languages has not been
carried out in Greek society with the sole exception of the minority schools of
Xanthi and the teaching of the Pomaks there. The Treaty of Lausanne ensured
the preservation of the particular characteristics of this population group.
Consequently, the special regime that applies there allows students to be taught
both the Greek and Turkish languages, by Greek and Turkish-speaking Muslim
teachers. The lessons are the same as those of the Greek public school. Half of
them are taught in Greek while the rest in Turkish. In this case, the theory of
interculturality in Greek society and specifically in the Greek school is
confirmed in practice. (Papadopoulou, 2015). A special feature of the minority
schools is, in addition to the religious education related to the teaching of the
Koran, the importation of books of the Turkish language program from Turkey.
Although there had been an attempt to write Turkish-language books in
Greece, this practice was rejected by the Pomak minority. All these reforms
that were implemented in the area of Xanthi and in particular in the minority
schools started from the 1990 two-year period and in particular with the reform
of 1997. The aim of this reform effort was the learning of Greek on the one hand
but also the achievement of school success in children who belonged to a
minority, without this meaning that they had to lose their special cultural
characteristics. This program included not only the writing of books but also
the training of teachers. The last activity was necessary, since until then the
prevailing belief was that there should not be differentiated teaching of Greek
to minority groups. On the contrary, the language education of Greek had to
follow the practices applied in Greece, where Greek was also the mother
tongue. Contrary to this common belief, the new school textbooks printed for
the needs of the minority school recognized Greek as a second language. They
even promoted its teaching with respect to the particular cultural identities of
the Muslim community. As can be seen from the above, there were several
attempts, early on, to recognize and apply differentiated education to students




with different cultural backgrounds. In such a special educational
environment, the position of the teacher is also special. Teaching in minority
schools, as the teacher Lena Papadopoulos (2015) admits, is a demanding
process. The will fascinate the teacher to the extent that he/she does not wish
to be distracted from them or will lead him/her to ask for a transfer in an
immediate time. There are many reasons for imposing this orderly logic on
teachers. Initially, such a school requires teaching speed and continuous effort.
The teacher must know the general social and cultural context in which he/she
teaches his/her students. From the above it is understood that the minority
school is an educational space where interculturality is a basic principle.
Therefore the teacher who belongs to such a school must have developed the
virtues of including empathy. His/ her goal is to provide educational goods to
all his/her students without exception, goods that will make him/her truly
happy. As for the language learning program, it is modular and the language
material offered covers different levels of language proficiency. Consequently,
the teacher has much more comfort in organizing his/her lesson. He/she can
thus adapt his/her teaching to the needs and dynamics of each class, making
use of many different subjects for teaching the language. Finally, it is worth
noting that the minority school should not be considered an "educational
paradise". It involves problems, like other school ideals, most of which are
multifactorial. Beyond that, it is also a demanding school, both at the level of
operation and at the level of educational goals on the part of the teacher
himself/herself. However, it is an educational institution in which knowledge
is recognized and still valued by students. (Papadopoulou, 2015)

The attitudes and beliefs of teachers and their role in the educational process

Intercultural education and its basic characteristics form the basis of the issue
we are about to study. The other, as we mentioned at the beginning, is related
to the professors, specifically the philologists, but also the special
characteristics they possess, their attitudes and beliefs.

It is worth pointing out at this stage that the teacher is called by his/her very
nature to accept the different within the context of his/her class and to manage
it smoothly even if his/her beliefs are in complete opposition to it. (Govaris,
2011). Especially when it comes to teaching foreign language students, the
beliefs he/she may have about them and their particular origin may affect
his/her attitude towards them, the warmth with which he/she will approach
them or guide them in the educational process. More specifically, a philologist,
which is the case we are studying, in order to achieve his educational goal and
to teach his non-speaking students the Greek language, must be particularly
supportive and explanatory in the educational process. To be able to achieve
this, the teacher must recognize the value of his/her teaching and not consider
it a "necessary evil". That is, an obligation that was given to him/her by the
state or that he/she "succeeded" in the school program or in the school or class
he/she was assigned to. All the previous cases or reports indicate the
diametrically opposite situation from what most educational science theorists
and researchers on pedagogical issues propose. Almost everyone mentions



"what the teacher should do" when dealing with foreign language learners, not
"what he does".A consequence of the above explanation is that no scientific
source can be attributed to the above findings or perhaps too many cases can
be attributed to the contrary.

Thus, I could refer to the opinion of Baker (2001) who supports that the teacher
who teaches foreign language students must have high expectations from them
and trust them. But also Griva and Stamou (2014) in their study argue that
when the educator puts obstacles in the acceptance of the students regarding
their particular culture and other characteristics, the educational process
followed cannot be considered successful. And to complete our reasoning
based on what was generally presented above, this inability to accept the
different reflects the attitudes and beliefs with which we humans grow up and
shape the world around us. Consequently, when a teacher adopts similar
attitudes, he excludes from the educational process those who do not agree
with his beliefs, those who are different.

This issue has been the subject of studies in many researches in our country in
the last twenty years when the presence of immigrants and refugees is much
more intense in Greece. Below will be presented specific examples of such
research that highlight the differences between the "logic" and the "emotion" of
teachers. Explaining the above sentence, while logic dictates respect for the
diversity of others and justifies the preservation of the mother tongue in
everyone's perception, the emotion indicates the assimilative way of thinking
that prevailed for decades in our country

An indicative reference is the studies by Gkainartzi, Kiliari & Tsokalidou
(2015) who found the contradictory attitude of teachers towards foreign
language students. More specifically, while most educators consider the
preservation of the mother tongue of non-native students as a pious goal of a
modern school with democratic principles, they nevertheless believe that that
the preservation of the mother tongue, in the case of immigrants, does not serve
the learning of the Greek language. On the other hand, they believe that the
preservation of the mother tongue should be an object of concern for the
immigrant community and should not concern the teaching hours or the
lessons of the school.

Similar is the next research example by Skourtou (2008), who studied the
attitude of teachers towards foreign language students in schools of Kos during
the year 2003-2004. The choice of this particular place was made because there
is a Muslim community living on the island, while at the same time there is a
large number of economic immigrants and refugees. This research concluded
that the mother tongue of foreign language students was characterized as an
obstacle for teachers, as it made it difficult for them to teach Greek. They even
considered it preferable to use and know Greek as a basis both for school
success and for the easier integration of students into society.

Despite the fact that there are such views in another study, this time by Baira
(2015) which concerns the beliefs of secondary education teachers and



specifically philologists in the matter of linguistic diversity and the way they
manage these students in the school classroom when teaching philology
courses. In this case, the philology teachers seemed to be more aware of the
problems faced by their foreign language students. And even though they
admitted that they did not have similar education or training, their teaching
approaches were nevertheless innovative and had overall positive results.

Textbooks and guidelines provided by the education administration, more specifically
the Ministry of Education for Intercultural Education.

The school textbook is a means of knowledge, culture and pedagogy for young
people. (Kapsalis, Charalambous, 1995). More specifically, it is the means that
promotes specific, identical knowledge to all of the students whom it
addresses. Of course, this does not necessarily mean that all students receive
the same knowledge as the way it is received depends on the particular
characteristics of each one of them, the level of perception, prior knowledge
and understanding and these characteristics are of course different for
everyone. The school textbook has by common confession specific functions,
primary and secondary, overt and hidden. Its main and obvious functions
reflect the logic and institutional role of the school, the acquisition of specific
knowledge and skills by students. The secondary and hidden functions, on the
other hand, come to complement the goals that the teachers themselves set and
these does not seem to be common to all, since they depend on the character of
the students and their particular experiences. (Koutselini- loannidou, 1996). In
addition, a good-looking and well-organized book can motivate the student to
claim knowledge and achieve school success, which is one of the auspicious
desires of both the school system of our country and the society in which these
children grow up. It's worth noting yet that a well-edited book gives the
teacher the opportunity for differentiated knowledge and for adapting his
teaching to the special educational needs of his/her students, which may go
beyond the strict learning stages and also concern the perceptions, beliefs and
also the their behaviors. (Kapsalis, Charalambous, 1995).

In the case of intercultural education in our country, however, the landscape is
unclear. Following on from the above statement, there are no specific language
textbooks that are provided to the students who make up the classes of the
intercultural schools or the ZEP and DYEP classes according to the region. The
main factor that justifies this "lack" is due to the different linguistic and
"cultural" environment of foreign language students in our country. There are
certainly books on teaching Greek as a second language, most of which have
been updated recently. However, they are not able to meet the special
educational needs of students and are usually used as a supplementary element
in the educational process. At the same time, the Ministry of Education has
created an online repository where teachers whose subject is intercultural
education can submit exercises, lesson plans and any other valuable teaching
material they have created in their classrooms. In this way, intercultural
education is renewed from within and constantly evolves.



At this point, it is worth making a special mention of minority schools. As
mentioned in a previous section, in these schools the Greek language is taught
as a second language. In each grade of primary school there are three to five
issues for the teaching of the Greek language. The aim of the minority schools
in the first three grades is to familiarize the students with the basic vocabulary
and the way of formulating and using the Greek language. For this purpose
these books have child heroes from different cultural groups who tell their
stories. When they are now in the third grade, the students are taught the
declension of nouns and verbs, thus the inclusion of the students in the syntax
gradually emerges. Also, in the last three classes, the students come into contact
with thematic units related to the high school and the units that will be dealt
with there. In fact, special emphasis is given in this phase to the production of
written language. (Moschidis, N. Minority school of Thamna,
https:/ /users.sch.gr/nikmos/index.html )

Having clarified the landscape regarding textbooks and how they are used by
intercultural education classrooms, it is worth at this point to make a thorough
reference to the guidelines provided by school administrations about
intercultural education and how can these instructions operate on these
classes.

As we have mentioned several times above, the main problem of children who
are included in the framework of intercultural education is the issue of
language and language proficiency. However, these students are not a single
group with common characteristics. We must therefore deal with them
according to their particular acquaintances. This means that a key parameter
in the current phase is the smooth socialization of these children in the Greek
school. There is certainly a proposal for the creation of parallel classes in which
these students could join, but such a logic of separation would complicate
things more since it would justify any discrimination against them from the rest
of the students and the teachers considering that the educational expectations
of their students were reduced. (Markou, 1999).

Initially, in order to strengthen the student, intensive language teaching is
required, in a form of reinforcement, which will initially last three to six
months. The weekly structure of this remedial teaching will be twelve to fifteen
hours and it should take place during school during language and philology
lessons. (Cummins, 1999). In the case of this remedial teaching, the following
goals are pursued: initially, beyond the cognitive part, the student learns the
rules of the school and to interact with his/her fellow students. This fact could
help him/her to understand the general rules of our society.

At the same time, the pursuit of intercultural education is not to completely
interrupt the learning process that had its beginnings - possibly - in the
student's country of origin. For this purpose, bilingual teachers should be used
and when there are none, members of the community could be included in the
training who could take the position of "teacher" in terms of learning the
students' mother tongue. The pursuit of the mother tongue is justified in two



ways. First of all, within the framework of the modern democratic Greek
society, we must allow every citizen who has a different cultural background
to maintain his special national characteristics, such as language or religion.
Secondarily in the case of the educational process, second language acquisition
becomes easier when the student knows his mother tongue to a sufficient
degree.

Finally, this reinforcing educational process should initially help the student
by speaking or writing to fulfill daily communication situations, necessary for
his smooth socialization. The example of educating students on how to meet
their nutritional needs is typical. More specifically, how they can buy the
products they need from the supermarket. This process will serve him not only
in his daily life but will strengthen his participation within the framework of
his regular class. (Markou, 1999)

Once this period of intensive teaching of the Greek language is completed,
which, as previously mentioned, lasts three to six months, the student is
included in the context of their regular class. However, he/she still does not
know the Greek language to a sufficient degree to participate equally in the
philology courses. For this reason, he/she continues to be supported in these
courses for another two to three years. Mitakidou & Tressou, 2002). Of course,
all of the above references require readjustment of the educational process in
such a way that it is also accessible to the foreign language student. More
specifically, the professor must present the teaching material in more detail and
explain to everyone what the objectives of each individual unit are being
taught. He/she should also make connections between the knowledge already
taught and make the students understand that there is a connection between
them. He/she should also check the exercises offered and provide additional
ones that will help his weaker students - among them and foreign language
students - to understand the respective linguistic phenomenon being studied.

In addition to the above references, it is still recommended to the teacher to use
as often as possible the supervisory teaching tools that contribute more easily
to the acquisition of knowledge and the assignment of group tasks that allow
foreign students to collaborate with their native classmates. In the latter case,
in addition to the positive cognitive effect (that is, the easier prevention of
knowledge through the oral explanation of it by another person of the student's
age) the easier socialization of the person and his inclusion in mass subsets
related to his interlocutors and thus promoting the use of the Greek language
is achieved. (Markou, 1999).

All the above reports, although they are the guidelines adopted by the Ministry
of Education for the attitude that teachers should have both in intercultural
schools and in cases where foreign students join their classes, are still
suggestions. With the above position, it is understood that the Greek school still
basically functions assimilating. As mentioned and before the above positions
are suggestions, clarifications and guidance made above to the attitudes of each
teacher towards refugees and immigrants is explained. Analyzing the above



position, it is understood that in the case that a teacher has stereotypes and
prejudices towards the different, it may be more difficult to practically apply
all the above theoretical propositions, which essentially contradict the beliefs.
Let's not forget that education is a dynamic process that presupposes
cooperation between many different people.

Based on the analysis carried out at a theoretical level regarding intercultural
education and its mode of operation-application in the contemporary Greek
school, the topic of the research carried out will be raised below.




B. Research part
Methodology
Purpose of the research

As briefly mentioned before, the purpose of this research study is to highlight
the readiness of secondary education teachers, and especially of philologists, to
cope with the demands of their modern multicultural and cross-cultural
classrooms. The main factor that motivated me to deal with this topic in my
research is the following: In particular, the increase in immigration and refugee
flows both in Europe and in our country resulted in differentiate the way
society and some of its institutions operate. In particular, education is an
institutional sector that is mainly affected by these changes in population
dynamics. Besides, this institution bears the greatest burden for the smooth
integration of these individuals into our society. Therefore it is essential that
teachers have the necessary knowledge and skills to adapt their teaching to this
new reality. These knowledge and skills are related both to their education or
their reeducation, and to the perceptions attitudes and mentality towards
diversity.

Wishing to illustrate my point of view the multicultural community with
which the teachers are confronted requires from them a completely different
consideration of the education, both at the level of educational organization
and the implementation of a new teaching framework, adapted to the
specialized needs of the students, as well as in the appropriate preparation of
the teachers themselves, a preparation that requires more than knowledge,
change of beliefs and ideology towards the different. In particular,
contemporary educators are required to be equipped with empathy, a quality
that is a combination of experiential knowledge and emotional intelligence.
Otherwise, when the teachers do not have these traits, they face great obstacles
both in managing the class and these children, as well as emotionally since this
process is very stressful. The topic of the present research is related to this
generalized situation and studies the issue of readiness of the philologists of
the Greek educational community to teach properly immigrants and refugees
who have attended the Greek school.

Necessity of research

As mentioned in the preface of the thesis, it is necessary once again at this point
to explain why the specific category of educators was chosen, more specifically
why the philologists, and the thesis was not addressed to all teachers. As
mentioned many times before there are the teachers that teach Greek language,
history and literature. The peculiarity of their case lies in the fact that between
them and the immigrant-refugee students there is no common code of
communication. In other words, while in the other subjects taught at school
there is a common code of communication based on the symbols of each
science, such as numbers in mathematics or notes in music, the same is not true
in the case of language and other related subjects of philology. The difficulty is



magnified when the teacher-philologist is called upon in a classroom to do two
completely different things at the same time. On the one hand to teach history
or literature to students with a Greek background and on the other hand to
introduce his/her immigrant-refugee students to Greek history and literature.

Obviously this process, although it should be avoided, is unfortunately the
reality faced by many teachers in the schools of our country. There are many
reasons for this. Either initially the settlement of immigrants/refugees in areas
where there are no intercultural schools. On the other hand, their number is not
proportional to create ZEP or DYEP classes. Either, at last bureaucratic
procedures delay the staffing of these departments with responsible
substitutes, most of the time, professors.All this dystopia in carrying out the
educational process is filled with anxiety and frustration on both sides. Both
the teachers experience a feeling of inadequacy and inability to respond to their
profession and the students feel unable to join the school and experience school
success, an element necessary for strengthening their self-esteem and the sense
of fulfillment and inclusion within the school community. Based on the above
remarks, our research is of particular importance and can be an important
source of information both for the Ministry of Education, in order to realize the
problem and take measures that will go beyond the level of proposals and will
now concern institutional reports/laws. But also all those connected with the
problem since their presence and awareness of the issue will form the basis for
its resolution.

On the other hand, the highlighting of the above positions plays a particularly
important role in the redirection of education, the goal of which will be not only
the equal participation of these children in the school process, but above all,
their equal participation in social life, the satisfaction of the indecency of
belonging to a world that does not put obstacles in the education of the student
based on outdated racial or ethnic prejudices.

Research Questions

The research questions that arose and structured our research are the
following;:

Do they (the educators) have the education /re education or training to adapt
their lesson in an intercultural environment?

Do they have the appropriate knowledge and skills to handle culturally and
linguistically diverse students?

Do they have the necessary means to achieve the goals set by the Ministry of
Education for all of their students without exception?



Methodological research framework
Methodological approach

The preparation of this work initially required to evaluate the attitudes,
interests and also the opinions of the persons to whom this research is
addressed. Consequently, the qualitative research methodology is chosen and
more specifically the semi-structured interview. It is a means of data collection
that belong to the qualitative research approach. In this case the object of the
research is “why happens” what is being researched. More specifically, the goal
of this form of qualitative research is to present the opinions of the researched
population. In particular the “viewpoint from which they experience and feel
the events” (Bird&al, 1999). The choice of the specific method of approach gives
the possibility for a deeper analysis and interpretation of the qualitative
elements, since it does not have to deal exclusively with numbers but with
reasoned opinions that often reveal the bio theory, the attitude and the general
perception of the respondents (Creswell, 2011). In particular, the semi-
structured interview allows the researcher to direct the discussion herself. In
this way, she has the opportunity to extract as much data as possible from each
interviewee. This way of conducting the research gave her much more freedom
than a questionnaire of closed and open questions, since if the answers were
appropriate she had the possibility to deepen and understand better and more
the positions of the interviewees. (Robson, 2010)

Overall, but also in order to fully justify this way of choosing to conduct the
research, it is worth mentioning that the semi-structured interview gives the
researcher the opportunity to ask the questions in a different order depending
on the communication situation, omitting in some cases questions when they
are considered unnecessary or there is a feeling that they somehow offend or
disturb the interviewee. (losifidis, 2008)

This method of collecting information and data requires the researcher to have
interpersonal skills and social flexibility, these two are prerequisites in order to
structure between the two (interviewer and interviewee) an open, meaningful
and in-depth discussion

Of course, no research method can be considered complete or perfect.
Consequently, one of the disadvantages that could be taken into account in the
choice of this particular methodology is the fact that a part of the information
that can be obtained from the interviewees may not be used in the final analysis
of the data as the items listed may be subjectively seen. In particular, it must
be taken into account that the author of the research evaluates every time that
element he considers most important in order to include it in his final finding.
This fact can affect the research and especially its reliability in terms of its
generalizability.

The research sample

The research sample consisted of ten philologists working in public schools in
the Prefecture of Kastoria. It is about nine women and one man. This numerical



superiority of women is justified by the fact that women outnumber in the field
of philology. These teachers work, as previously mentioned, in public schools
of the Prefecture of Kastoria, mostly high schools. In order to complete their
hours, two of the interviewees work in two schools, one high school and one
lyceum.

Remarkable is that in the four high schools of the prefecture of Kastoria where
the researcher sought and approached the teachers of the research field and
found the appropriate sample, the number of male philologists was quite
limited and more specifically there was only one who also was willing to
participate in the research. Finally, it is worth pointing out, in order to justify
the exact number of schools addressed by the researcher, the prefecture of
Kastoria is a relatively small prefecture in terms of number of residents.
According to the 2021 census, its population numbered 46,048 residents.
Consequently, the city of Kastoria has four high schools, three general lyceums
and one professional lyceum. Consequently, the gathering of this number of
participants gives a clear picture of the situation that applies in the Prefecture
of Kastoria in terms of intercultural education and the attitude and readiness
of teachers towards it.

The selection of the research sample was made with the main purpose of
having a homogeneous sampling. This practically means that the researcher
chose a set of people who have some similar feature or characteristic (Creswell,
2011). In this particular one case the first criterion was the specialty, more
specifically the sample belongs to the branch of philologists, since the research
was about the philology courses. The second and last criterion was to serve or
have teaching experience in schools with mixed classes, more specifically in
schools where the school classes are made up of a number of foreign language
students, as the cultural different students form the basis of the research.

At this point, it is worth pointing out that the location of the research was
chosen based on this very criterion, that is, the fact that it is located in the
northwestern end of Greece, where one would expect the population to be
purely Greek. The truth, however, comes to refute the above report. In
particular, the region of Western Macedonia has received a large number of
economic migrants mainly from the Balkans, Albania in particular since the
1990s. Consequently, both the population and teachers in schools have come
into contact with people who have an immigrant background. In this way, the
presence of immigrants and asylum seekers in the classes of the teachers to
whom I asked the question is not strange. In addition,  must mention that some
of the teachers have worked in the intercultural schools of Western Macedonia
that were operating until recently in the Pentalofos area of Kozani. The above
data allowed me to deal with this set of teachers/philologists who had the
opportunity to teach in the past to students with an immigrant background.

In order to ensure the anonymity of the research participants and to protect
their personal data, specific codes were given. In particular, they were named
S1,S2, S3, $4, S5, S6, S7, S8, S9 and S10. In order to separate their gender, it is



defined that the man is the last interviewee. These teachers have different ages
and different years of service, a fact that allows the generalization of the data.
More specifically, there are teachers with thirty years of service but also
teachers with only four years of working experience in the public school.

As some were not willing to reveal their age for personal reasons and to ensure
homogeneity in the responses given, the table below indicates only their years
of service and whether they have received any form of intercultural training in
the past. Before giving the table it is worth pointing out that the first
interviewee differs from the rest of the professors, as she is the only one who
does not have a permanent position, that is, she is a seconded professor who
has worked in the recent past in different regions of Greece. This fact has value
since it has a more general perception of the practices that could be applied in
different regions of our country which do not have the same number of
immigrants and refugees in their student population.

Participants | S1 52 S3 54 S5 S6 S7 S8 59 510

Gender FEM | FEMAL | FEMAL | FEMAL | FEMAL | FEMAL | FEMAL | FEMAL | FEMAL | MAL
ALE | E E E E E E E E E

Years of | 4 28 30 8 16 17 7 33 3 23

service
Training in | YES | NO NO YES NO NO YES NO YES NO
intercultural
education

In an attempt at a first interpretation of the table above, it is worth pointing out
that it was not considered a prerequisite for the interviewees to have training
in issues related to intercultural education. This can be explained in two ways.
On the one hand, it allows the analyst to ascertain with greater clarity the
attitudes and values that these people espouse towards the different. In
addition, teachers are allowed to present any experiences they had in classes
with foreign-language students without prior preparation since it is commonly
accepted that while a recommendation of the Ministry of Education is, as
previously presented in the theoretical framework, the training of teachers in
intercultural educational systems while they already have them in their
classroom, this procedure is not imposed in every case where it is established
that a foreign language student attends a class. In addition to the above, it
should be emphasized that training seminars on intercultural education and its
practical application in mixed classes are not often held.

Data collection process

According to the methodological approach of the semi-structured interview
which is - as we mentioned above - the method of data collection, it is worth
presenting at this point the procedure that was followed.

First of all, after ensuring the desire of the participants to take part in the
research, the location of the interview was determined. Most of the
interviewees preferred the interview to take place in the morning at their
workplace, more specifically at the school and during their free time. Its



duration was also determined at twenty to thirty minutes, depending on the
desire of each interviewee to participate and analyze his/her rationale. Many
justified this choice on the grounds that it is their natural workplace where the
research should be carried out. In particular, this opinion was expressed by
interviewees S1, S3, 54 and S10. Although this question did not form the main
body of the questions, it was carried out in an attempt to create a feeling of
greater familiarity and comfort between the two interlocutors, essential
elements to successfully conduct an interview.

Before the interview began, participants were assured of their anonymity and
confidentiality. The recording mechanism of the interview was also checked.

The conduct of the interview included open and closed type questions in which
the interviewee was given a reasonable amount of time to manage them and
answer as he wished. When the interviewer considered that the information
provided by the interviewee was partial or insufficient, he carried out clarifying
questions in order to be able to draw a clearer conclusion in every question
(Robson, 2010). The completion of the interviews was carried out by converting
them into digital files. This was followed by the transcription of the answers,
which was done with the traditional transcription of the answers of the
interviewees.

Data collection tool

As has been mentioned several times previously, the semi-structured interview
was the main tool for collecting the research data. After initially some personal
questions were asked which of course for reasons of protecting the anonymity
of the participants are not recorded (but also because some were unwilling to
answer personal questions concerning their age, as has already been presented
above) a preliminary report was made related to the research object, the reasons
that motivated the interviewer to deal with this issue and the possibility to use
the data of the specific research as a means for the easier management of the
specific problem by the Ministry of Education and its responsible bodies.

In particular, it was pointed out by the interviewer that due to the presence all
these years of children with immigrant or refugee background in the area
(Regional Unit of Kastoria) and knowing the need of the teachers for easier
management of this dynamic part of the student population, the present
research aims to highlight the educational reality with which the philologists
come face to face. In addition to the above, the purpose of this research
program is to provide support, guidelines and appropriate educational tools
from the school community so that teachers can carry out their teaching work
in the best possible way.

As previously pointed out the interview started with some demographic
information. These related to the age of the interviewees, years of experience in
public education and there was initially a question about intercultural
education. More specifically, the participants were asked if during their years
of work in the public school they had come into contact with children who had



an immigrant or refugee background. The last question was considered of
major importance in order not to consider the current situation as a given and
not to extort some conclusions that are not completely consistent with the
Greek school reality.

After the personal questions there was the main body of questions related to
the positions/opinions of the interviewees initially regarding the
usefulness/necessity of intercultural education as a necessary knowledge
background from the university. This question was asked with the aim of
facilitating the work of teachers from the beginning of their professional career
in terms of management but especially the promotion of knowledge in foreign
language students.

Clarifications were then requested regarding the training of teachers. Initially,
they had to state whether they had some form of training in intercultural
education issues, but at the same time they had to clarify from which
organization they received this training. The participants were also asked to
present the school counselor's position on this issue. More specifically, there
was a need for clarification if there was the presence of a school counselor in
their educational path as teachers in mixed classes and if there was any such
contribution, which direction the counselor suggested them to follow. This
question had a long analysis since some teachers also mentioned the number
of visits they received from the school council, but overall its contribution or
not to the educational process of their students was also commented on.

Leaving the narrow local contexts, the participants were then asked if there was
similar help from the Ministry of Education both in general to cover emergency
educational situations and more specifically regarding the management of the
material of the specific school subjects. The aim of these clarifying questions
was, as mentioned many times previously, to show the readiness or not of the
Greek educational system in preparation but mainly in supporting teachers in
a difficult task, that of managing student heterogeneity and at the same time
achieving specific educational goals.

Along with the above questions, it was then necessary to clarify the educational
material that was used. In particular, the participants were asked if they used
the existing textbooks for intercultural education in their mixed classes or in
the ZEP or DYEP departments or not. In the case that the teachers provided
other material, there was a need to clarify whether they created it themselves,
whether they searched for it on the internet or from other agencies. There was
also a need to emphasize whether or not this material had to be approved by
someone superior to them. Special mention was made in language books in
intercultural education. Explaining the above position, the teachers were asked
to refer to the textbook given to the students, if it was generally used in the
classroom and if they could make observations on it.

Finally, there were questions concerning the socialization of their foreign
language students. In order to be more clear, the participants were asked
whether it was easy to manage foreign language students in their classes,



whether they were heterogeneous, for example mixed classes, or whether they
were homogeneous, for example they consisted only of foreign language
students. This question in some cases led the teachers to narrate personal
experiences, both positive and negative. In both cases, however, it was
emphasized that the difficult socialization of these children was related to the
social environment and mainly to the attitude of the local population towards
the families of immigrants and refugees.

At the end of the interview, the teachers themselves were asked to state what
they considered to be an absolutely successful change that should be
implemented in the contemporary teaching of philological subjects so that the
process of integrating students into them, especially those of foreign languages,
is truly successful. In this case the teachers had real freedom to express from
their previous experience what they considered useful in order to change both
the attitude of the students (non-native speakers and non-native speakers)
towards it as an institution and the better activity of themselves within it.

Reliability and validity

Initially, the research can be characterized as reliable, since, as several times
previously pointed out, the anonymity of the participants was ensured. This
fact is proven by the fact that the participants are not named but given
pseudonyms-codes to them. (Creswell, 2011). At the same time, before the
interview started, they were given all the necessary information about the type
of research, it was mentioned more specifically that it is a research study. The
agency through which this research is conducted was also highlighted. In
particular, the specific postgraduate program, the LPM, as well as the general
objectives of the program were mentioned. In particular, the main parameter
of the master's program was mentioned, which is language training for
immigrants and refugees. These references created a sense of security in the
research participants and eliminated any misgivings that may have existed on
their part regarding any misrepresentation or deception through the conduct
of this investigation.

Subsequently, as mentioned in the preface of the specific chapter, the
interviewees themselves were given the opportunity to choose the place and
time of the interview. Almost everyone chose to do it at their place of work, at
school according to the schedule when there would be some gap in order to
have the necessary time and comfortably answer the questions. Only one of
the participants asked for the interview to be conducted by phone, as during
the period the research was being carried out, while she initially agreed to
participate, a serious health problem arose and she had to be absent from
school. Despite the fact, as mentioned above, the professor was willing to
participate in the research. In her case, the interview was conducted over the
phone one morning of her choice. Finally, in order to consider the cooperation
with them constructive and complete, a promise was given by the researcher
that after the research study, the results of the research will be sent to the



participants as a form of reward for their participation in such an important
piece of data collection.

Overall, it is worth pointing out, as another element of the validity of the
research, the fact that the questions were also given to the participants in
writing and they had the opportunity to complete them, not in detail but in the
form of notes. The interview, therefore, included in addition to the recorded
discussion and the handwritten notes of the participants. Again, it is worth
mentioning that the teacher who conducted the interview over the phone, she
was able to have the questions in written form, after they were sent by email,
and she could print them out and have them in front of her throughout the
interview. The paper of these notes, however, was not given to the researcher.

Concluding this section, it should be pointed out that the researcher asked the
questions to the research participants in a direct and objective manner, without
directing their answers, leaving them the freedom to plan their position. This
fact once again ensures the validity of the research process that followed.

Data analysis method

In this section, the analysis of the research data is carried out, which is based
on the thematic analysis of the content. In other words, the aim of the
researcher, through the questions she posed to the participants, was to initially
obtain the data offered by the Ministry of Education and other institutional
bodies as a basis for the successful outcome of the teaching of foreign language
students. Personal involvement in cross-cultural education was also sought in
the responses of the participants by providing or not providing educational
materials to their immigrant/refugee students. Finally, it was established
whether there were any tensions in the relationships between their students in
their mixed classes. Even if the interviewees themselves encountered problems
in social interaction with these children. Finally it was proposed to teachers to
make proposals for the improvement of the educational work and the
successful inclusion of these children with immigrant and refugee backgrounds
in school.

After a preliminary analysis of the data was carried out as generally mentioned
above, the resulting data were coded. This coding of the data gave a specific
title to each segment that emerged. This inductive process allows to categorize
in the best possible way the information obtained through the interviews. The
titles that emerged from the coding, as we mentioned above, were formed
either because these references were often repeated by the participants. Or on
the other hand they were presented as isolated cases that again need to be
highlighted. In the presentation of the results, all the individual titles were
presented, which in one way or another served the needs of the research study.
Special emphasis was placed on avoiding any repetitions. (Creswell, 2011)

Presentation of the results

In this section, the results of the research will be presented in detail as they
emerged from the transcribed interviews but also from the notes of the



participants that the researcher had in her hands. These results could be
structured into three different subcategories. The first category concerns the
background that the teachers had in order to be ready (professionally-
educationally) to face the challenges inherent in the education of foreign
language students. The title in this case, as derived from the above context, is
“The educational (professional) readiness of philologists to respond to the
challenges of intercultural education”. The second sub-category concerns the
educational material provided to the teachers and its usefulness or not in the
successful implementation of the educational act. The title in this case is
“Educational material and its usefulness in intercultural education”. The third
subcategory concerns the social interconnectedness of class. In other words, the
teachers were asked to articulate any problems they may have faced during
social interaction with their foreign students. The degree of ease of social
integration by these students was also highlighted. The title of this unit could
be “Social management of foreign language students in mixed classes.
Problems and Thoughts around this issue”. Finally, the fourth sub-category
allowed the philologists to freely point out what they themselves would
suggest to change or be included in modern intercultural education so that the
integration of students with an immigrant or refugee background is as
complete as possible. In this case, the appropriate subtitle that could be given
is "Suggestions of educators regarding changes in philology courses in
intercultural education".

Before starting the citation of the results of the research, it is worth pointing out
at this stage that one of the questions that was asked at the beginning to the
philologists, along with the years of experience, is whether they have worked
in their classes with children who had an immigrant or refugee background.
The answers, as much as this may surprise readers of the survey, were varied.
Thus, almost half of the respondents had teaching experience in the public
school for more than twenty years. (52, S3, S8 and S10). In all these cases the
educators had taught in mixed classes, without necessarily being ZEP or DYEP
classes. There was, however, one case, the S10 teacher, who has not yet come
into contact with children who had an immigrant or refugee background.

Below is the analysis of the diplomatic research data.

The educational (professional) readiness of philologists to respond to the
challenges of intercultural education.

The first part of the interview, as has been pointed out several times so far,
includes questions related to the academic background of the participants and
acknowledges the existence and especially the necessity of training in the issue
of intercultural education. What is initially worth pointing out is that all ten
respondents answered negatively regarding the possibility of obtaining the
necessary knowledge background from the University.

At this point, it must be underlined that this fact highlights a timeless issue
since the interviewed teachers did not all graduate from the University at the
same time, nor in the same city, nor do they ultimately have the same degree.



There are teachers who, as we pointed out above, the older of them has 33 years
of previous service and a total of four out of ten have over twenty years in
public education. On the other hand, there are teachers with a total of just three
and four years of service as substitutes (cases S9 and S1 respectively). In fact,
as characteristically points out the interviewee S1: "No, especially from the basic
degree. The knowledge I got about the aforementioned issues was through my master's
degree. Again, the approaches and methodology concerned an ideal class with ideal
conditions, ignoring what prevails in the Greek public school".

She also added: "There is no training and the only help we receive is from colleagues
who have worked again in a ZEP class or in organizations outside the school and they
are willing to share their experience. Let's not forget that these programs are staffed by
SUBSTITUTES"

While participant S9 states: "There was never any training, that I remembered from
reports made at the University and from searches on the internet".

But also the interviewee S7 with seven years of work in the public school and
with previous experience in schools with intercultural education after having
worked with unaccompanied refugees aged 15-17 in a ZEP program points out:
"I had little knowledge from the University. The Western Macedonian Refugee
Education Consultant helped the program more with advice and material as well as the
teaching4integration program (400 hours)”.

She also mentioned that: "The organization that undertook the training was Unicef
in conjunction with Greek Universities per Region. It just started late, around
December and ended with the end of the season. As a result, useful material was not
available from the beginning. There was no school counselor at the end of the school for
directions, only the Education counselor."

Even the participant in the research S3 with thirty years of teaching experience
in the public school and in contact with immigrant-refugee children
characteristically mentions "No, except for a two-hour online seminar".

Finally, the interviewee S4 with eight years in the public school and with
contact with children who had an immigrant or refugee background states that
there was some form of training. "Yes, I had training with a seminar from the
University of the Aegean but also with my participation in the program of the AUTH
"Diapolis".”

Finally, the participants in the research X5 and Z6 with sixteen and seventeen
years of experience in the school respectively and with work the first at the
Intercultural Gymnasium-Lyceum Pentalofou and the second at the Evening
Gymnasium of Xanthi point out: S5: "There was no training. The consultant in
charge gave us some guidelines, but they were not enough."

But S6 also states: "There was no training. The responsible consultant gave us some
instructions, but they were not enough.”



“Educational material and its usefulness in intercultural education”.

In the case of the educational material used to teach students with immigrant
or refugee content there is a dichotomy of opinions. In particular, there were
teachers who used them, some exclusively and others who, together with the
books, also provided supporting material. On the other hand, there have been
cases that rejected the educational material provided for the implementation of
intercultural education, characterizing it in general as "outdated".

In the first case, the reports of the interviewee S4 are characteristic, who said:
"The relevant books were used, as well as supplementary material". More specifically
she states: "I used my own material adapted to the students' level and this was used
in addition." And participant S5 also claims: " Yes, these were used. No other material
was given." She also added that: “Observations and modifications were being made
to the existing books".

In the second case, however, it is pointed out by participant S1: "No, I didn't use
them, because they are badly written and old. Most of us give other material. We also
use the interactive board a lot." She also added that: "The material was drawn mainly
from online sources that contain material for Greek studies". Indeed, she considered
that there was no question of approval by any official body. “There is no question
of approval. The lesson takes place mainly using the interactive whiteboard and with
material that I bring.”

In addition to the above reports, participant S7 also asserts: " The textbooks were
used little. Mainly other material was given. The material given was taken from the
Unicef seminars, the internet and from the counselor. The children worked
differentiated and circularly with different material/personalized on a daily basis. For
the material that I took to the classroom there was approval from the Counselor.”

But also the research participant S2 typically states that: "There are books, but I
never used them! As for the material I used, it was from various sources, mainly on the
internet"

Finally, research participant S3 typically states that: "I used the textbooks for
intercultural education. But at the same time, my students were also given
supplementary material by an official body". Without, however, further explaining
her position.

“Social management of foreign language students in mixed classes. Problems
and Thoughts around this issue.

Then and having completed the part concerning the educational process with
the above questions, the researcher considered it important to examine the
attitude of the teachers towards the socialization process followed by the
students with immigrant-refugee background in their mixed classes. The need
to refer the present research to the way of socialization of teenagers is related
to the fact that education is a dynamo genic situation that does not consist
exclusively and is not completed by the normative transmission of knowledge.
It is first and foremost about human relationships. (Dragona et all, 2001).



In the case of this series of questions, most of the participants answered
positively. In particular, the majority of teachers admitted that they did not face
significant problems in the management of students and even more so in their
inclusion in the classroom. Most of them identified as many problems as they
could, mainly in the learning part.

Making an epigrammatic reference to the answers given it is worth noting the
sequences. Initially, the interviewee S7 asserted that: "Managing the students was
easy. There was a good atmosphere between them and with me, that is, but they were
not interested in integrating into the school community. There was the thought that
they would soon leave the country. The effort on my part to group them was done in
language games and in practical speech applications such as visiting the canteen and
role playing”. The answer of interviewee S1 was similar: "I don't face any
difficulties. The children are friends with each other". Interviewee S3 also admits the
same: "It was easy. However, the contact was ineffective for their academic progress.
Most of them had a communication problem even when they joined extracurricular
groups."

However, there were also different opinions. In particular, the interviewee 54
admits that: "It was not easy at all. There were problems mainly of behavior and
adaptation to the school environment. For example, the observance of the school's
rules."

Participant S5 also moved in the middle, who says: "I didn't have any serious
problems. But some children had behavioral problems."

From the above reports it appears that the teachers in general did not face
significant problems of socialization in their foreign students, nor
corresponding issues of racist behavior on the part of the native student
population. They even identify the problems that arose with their students in
two main areas. The first concerned the learning problems mentioned by two
participants in the research (teachers S3, S6, S8). On the other hand, some of the
respondents identified problems mainly in the behavior of foreign students.
Interviewees S3, S4 and S5 mainly mentioned this issue. The same rationale
was expressed by participant S6, however, she attributed the behavior
problems that arose in students with immigrant or refugee backgrounds to
their reluctance to integrate into the school environment. In fact, he stated that
most believed that they would soon leave the country, so they considered that
any attempt to adapt to a temporary environment would have no
value/importance in their lives.

Suggestions of educators regarding changes in philology courses in
intercultural education

Now moving towards the end of the interviews, the teachers were asked to
make suggestions regarding their experiences regarding the changes and
additions that could be made to the synchronous education of the philological
subjects so that the process of integrating the students into them can be
described as successful. The answers in this case varied and highlighted the



need for continuous revisions of educational practice, often taking the opinions
of those who experience education better and more than anyone else, the
teachers themselves. The importance and variety of their responses prompts
the researcher to include as many as possible in this present report.

Initially, the first participant S1 reported many different changes, both in the
educational material and in the access of students and classes in general to new
technological achievements. In particular, her remarks were as follows: "I
propose the reformulation of textbooks and a better definition of the teaching content.
Many terms are difficult to understand even for children whose mother tongue is Greek.
Even R.C. (Reception Classes) should employ appropriately certified teachers.
Especially in high school, it is not possible for immigrant/refugee students to have
requirements for literature courses when some students may not even speak Greek.
Finally, the ZEP program is not remedial teaching.

The second participant S2 articulates first and foremost the need for continuous
training. She characteristically emphasizes: " There must be training and then there
must be proposals".

In turn, the third interviewee S3 makes the following suggestions: "Change in
the analytical program. Interconnection of courses and utilization of new technology".
The fourth interviewee 54 gave similar answers: "The material should be updated.
We still have to organize actions of a cross-cultural nature, while the ZEP teachers
could exchange opinions and techniques with each other".

Moving on, the fifth participant in the research S5 mentions as her proposal:
"Mainly simplifying and reducing the material for philological courses". The next
interviewee S6 suggests on her part: "There should be special schools, which
function like integration classes, in which essential work will be done. The material
should be adapted to the abilities and immediate needs of these students. Finally, I
consider it necessary to train the teachers who will teach in these schools.”

The seventh participant S7 in the research suggests only this: "There must be
training on differentiated training". In fact, she does not attribute this opinion
exclusively to foreign language and foreign students, but considers that there
should be a more general change in the promotion of the educational process.

The eighth participant S8 mentions that there should be general changes in
education, but what she considers more important to highlight in our case is
the following: "An effort should be made to integrate cultural elements into education
from the countries of origin of the students."

The ninth participant S9 mentions that there should be structural changes in
education if we wish to see substantial results in the future. In the case of
intercultural education, she emphasizes the following: "Proper guidance is
required from the Ministry of Education and the responsible bodies, not to act as
auditors but as advisers and supporters of teachers in the difficult work they undertake
that is, to integrate young immigrants and refugees into Greek society. It is also
proposed to combat stereotypes and prejudices around diversity by effectively
empowering these people, not only by organizing workshops.



The last participant S10 states that in general a reformation of the educational
system and the analytical program is proposed, "not only to include the different
in our school and society but also to make it easier for all of us to adapt to the new
educational circumstances and the continuous social changes”.

If a more general comment were to be made on the answers given by the
interviewees, the following parameters should be highlighted. Initially, all
those who participated in the research suggested the need for changes,
considering that the existing system for meeting the needs of intercultural
education does not have substantial educational results. The proposals
certainly vary, others concern school materials and contact with new
technologies. Others are more interested in the social interconnection of
individuals, for this they refer to cultural exchanges and the introduction of
cultural elements of students with an immigrant or refugee background in the
school. However, they all have a common denominator, the recognition and
awareness by all participants that education needs reformation and its main
shapers, the teachers, need continuous training in order to be able to cope with
their function. Especially philologists who shoulder a large load of courses and
material, need the training of the subject to adapt their teaching subject in
different contexts and circumstances.

Discussion - Conclusions

The aim of the present diplomatic research is to examine the readiness of the
teachers of philology subjects working in public schools in the Regional Unit of
Kastoria, in the management, teaching and organization of classes with a
multicultural background. For this reason, the researcher conducted
interviews with ten philologists from the Regional Unit of Kastoria who have
worked with mixed classes. When the term mixed classes is used, it means
classes in which native students coexist with children who have an immigrant
or refugee background. It is worth pointing out at this point that these teachers
did not all teach in ZEP or DYEP classes. In other words, there were some who
worked with immigrants/refugees in intercultural schools, but there is no such
structure in the area, while in the entire Prefecture of Kastoria there is only one
ZEP department in one of the city's high schools. However, as mentioned in the
interviews, all of them had at some point in their class a student or students
with an immigrant or refugee background whom they had to include in the
class and succeed in imparting some form of knowledge to him/her. It is also
worth mentioning that their teaching experience also varies. Among the
participants in the research there are people with thirty-three, thirty and
twenty-eight years of service as well as teaching assistants with three and four
years of service.

According to the researcher, this variety in terms of work experience was an
important parameter to determine if there are different opinions on issues
related to teacher training and the support they received from the Ministry of
Education and other institutional bodies.



However, this difference does not seem to have played any role as will be seen
below from what has been presented in the questionnaires and their respective
analysis.

First Conclusion

Although intercultural education is an object of research and application in the
Greek school in the last decade more intensively, however, there has been no
training of any kind nor an analogous theoretical approach to this important
issue either by the University or by the Ministry of Education. Furthermore,
despite the fact that the Greek state has enacted a set of laws and has
incorporated into its institutional framework many of the European Union
conventions for the acceptance of diversity, this is not consistent with what is
happening in Greek schools, a fact that has recently been stated in the
Karanikola- Balia research in 2015.(Karanikola &Balias,2015)

Initially it was established that the knowledge given at the University had
nothing to do with it. Thus, the students and later teachers either did not know
the situation in Greek schools or believed that the model that should be
followed in every case is the assimilative model that leaves little room for
differentiated intervention and strengthening of the special characteristics of
the students. In fact, in the case of one interviewee, it was said without being
able to record in the proceedings that he/she believed that it would happen to
the immigrants that it also happened to the Albanian immigrants and refugees
who are no longer considered a differentiated group within the school
community and have fully assimilated into society. So this parameter is also
worth pointing out here even though it was not mentioned in the context of the
interviews.

Therefore, it is pointed out by all the respondents that there was no support, in
the form of training from the Ministry of Education. A view that on this point
agrees with Baira's (2015) research. In the cases of interviewees who did some
form of training, factors that played a role were the personal choice of the
teachers themselves who either attended online seminars or completed post-
graduate studies. Indeed, in the case of the school counselor, opinions differ.
Some admitted that they received help in the form of instructions which,
however, were not sufficient to carry out their course successfully. In other
cases, the counselors accompanied the teachers and guided them throughout
their teaching work in intercultural education.

However, what should be underlined is the teachers' belief that the Ministry of
Education and other institutional bodies such as the Education Advisor are
absent during the educational process and in the case of managing foreign
language students in mixed classes. (Damanakis, 2004)

Second conclusion

The second parameter examined in the present research study concerns the
material given to the teachers and concerns the students who belong to the so-
called intercultural education. In this case there were two different categories



of responses. The first concerned older teachers that used the educational
material, in the absence of other material as they jokingly mentioned. In the
case of the younger teachers, the educational material was described as largely
"outdated" as one of the participants characteristically pointed out. In most
cases the junior teachers used either their own material or material taken from
the Internet from various sources related to intercultural education.

The above conclusion leads to the broader position adopted by many teachers
of intercultural education, but not only for the need for continuous updating of
textbooks. Moreover, this is a permanent request made for all the textbooks that
students are taught in high school and lyceum.

More specifically, there is the general perception that if the books contained
more recent texts, closer to the youth and their activities, then they would
possibly arouse the students' interest more and make them take more seriously
the education and the acquisition of knowledge.

Third Conclusion

The third and last reference/conclusion that can be derived from the present
research study concerns the proposals that could be made to improve the
current educational system, especially in the field of intercultural education.
The proposals made by the teachers were many in number and with great
diversity among them. In particular, the common denominator of all proposals
was the need for teacher training. (Damanakis, 2003) Directly but also indirectly
through the interviews emerged the feeling of abandonment and indifference
experienced by the teachers in the relationship that existed between them and
the Ministry of Education. This feeling of the absence of the Greek school as an
institution that is capable of solving the problems of those involved in it is a
conclusion that also emerges from the work of Tsolakidou (2008) and refers to
the "absence" of the Greek school. Beyond the above, as the research of
Panagiotopoulos, Christodoulou and Karanikola (2022) highlights, teachers are
not ready and able to integrate the concept of multiculturalism into their
lessons and the school curriculum, despite the fact that they accept diversity
and seem to create a warm and familiar environment for their students who
come from different backgrounds. In addition to training, several teachers
mentioned the issue of the exchange of cultural elements between students, in
the context of mixed classes. Finally, it is worth noting that, based on the
research of Palaiologou and Karanikola (2023), teachers must, in addition to
developing at the cognitive level, an element offered by the Hellenic
University, also cultivate skills at the social level. These will help them develop
the virtue of empathy, a value essential in the modern multicultural globalized
society.This belief is related to the need for teachers to disengage from racist
perceptions and to consider the cultural diversity of the classroom as an
enriching element for both teachers and students. This view is shared by Sakka
in her research (2010). In it she argues that the cultural and linguistic diversity
of our classroom strengthens both teachers and students.



General footnote

At this point, it is worth emphasizing one more conclusion that emerged from
the present research study, which is not directly consistent with the specific
topic, but is a remarkable example that is worth mentioning. In particular, it is
pointed out that the teachers in their interviews indirectly tried to indicate that
there is no discrimination of any kind towards their students with immigrant
or refugee background. This attitude of theirs is not highlighted by the
positions they formulated during the interviews, but by the repetition of
specific opinions after the interviews, which underlined the fact that these
children do not have high demands. This view, however, when adopted by a
large portion of the teaching community, also proves the findings of Magos &
Simopoulos (2009). They argued in their research that the teachers, through
their beliefs about the inability of these children to respond to the needs of the
contemporary Greek school, confirm the principle of the "self-fulfilling
prophecy" which reinforces the school failure of culturally different students.
This remark is made at this point because the researcher decided although this
issue was not an official question of her research, in order to give official
answers to it, but because in the context of the discussion before and after the
interview some opinions were expressed about the culturally different students
and their relationship with the school, it deserves to be highlighted at this point
and outside of the research conclusions. This topic has been successful, but it
could be the subject of new research on the subject of the teacher and his
aspirations/beliefs from his students.

Research Limitations

As pointed out several times above, the qualitative approach used to draw the
conclusions led the researcher to a deeper investigation and understanding of
the issue under discussion. However, it is important to emphasize the fact that
some interviews did not have the expected duration mainly due to the
reluctance of the interviewees to freely express their opinions. For this reason,
the researcher proposes the further analysis of the topic and the enrichment of
the questions with topics that possibly concern the responsibility of the teachers
themselves. Even the present research could be carried out with a combination
of quantitative and qualitative methods and demonstrate even safer results.

Finally, because this study was carried out in Western Macedonia in a
comparatively small area where there is not such a large population
differentiation inside and outside of school, it is proposed to establish whether
the opinions of teachers in large urban centers, where there are more
opportunities for training and exchange of information, share the same
opinions or experience similar problems in their classes with students who
have an immigrant or refugee background.
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Appendix

Table with demographic data of the interviewees

Participa | S1 S2 S3 S4 S5 S6 S7 S8 S9 S10
nts

Gender FEMAL | FEMALE | FEMALE | FEMALE | FEMALE | FEMALE | FEMALE | FEMALE | FEMALE | MALE

E

Years of | 4 28 30 8 16 17 7 33 3 23
service

Training | YES NO NO YES NO NO YES NO YES NO
in

intercultu

ral

education




The questionnaire as given to the teachers together with a preface and the
responsible statement

EAAHNIKO
ANOIKTO

B, N MANETIETHMIO

Au\eopatiky) Epeova pe 0¢pa tnv etotpotnta tov kadnyntov @uloloyike®v
pabnpatev moo epyalovtat og Onpoota oxoAeio otnv Ieprpeperaxi)
Evotnta tng Kaotopuag, oty dwayeipion, 61daokalia xat opyavmon tagemv
€ moAovmoAtTiopiko vroPabpo.

IIpoAoyog

Me ag@oppr) TV Iapovoia OAa avtd Ta YpOvVida IAdl®V e HETAVACTEDTIKO
1 Ipoo@uyKo vnoPabpo otnv neproxn pag ([eprpeperaxrn Evornta
Kaotopilag) kat pe yvopova v avayki Tov Kabnyntov ywa eoxepeotepn)
Owayeipion aotoo Tov dvvapoyovoo Tppatog too padntikod mAnboopoo n
MAPOVOA £PEDVA £XEL MG OTOXO VA AVAOEILEL TNV EKMATOEDTIKI)
MPAYRATIKOTITA PE TNV OMOLd £PXOVTAL AVIIHETOIIOL 01 PINONoYOl KabBwg
Kat 1 otpiln, Tig Katevfovrnpleg ypappig Kat ta eknmatdevtika dedopeva
IOV £X00V amo T 0X0AIKI) Kowvotnta Kat ta onoia Oa prmopodoav va
MPAYHATOIOU|00VV JE TOV KAADTEPO OVATO TPOIIO TO H10AKTIKO TOVG £PYO.

IIpoowmxka Xtoixeia

1. Ilooa xpovia epyaleote ot Onpoowa exknaidevon; Katda ta xpovia
¢ epyaoiag oag giyate £plet o€ emagn pe matdd moo giyav
HPETAVACTEDTIKO 1] IPOOPVYIKO vrIoPabpo;



. Ozmpeite OTL £XETE TO ANAPALTTO YV@OTIKO vrioPabpo amo 1o
IIAVEILOTI A0 000V a@opd Tr) draxeipton al\d Kopiwg tnv
npowdnon g yvwong oe aAN\oyAwoooog padntég;

. Ymnp&e xamoa EmMpoOp@®Oo1 KAt av vat aro moov @popea; YInpye
ovnevBovog oxoAikog odpfooAog- piN\oAoyog Tov oag katnvbove
nave oto Bspa aoto;

. Ymnpxe avaloyn Pondeia ano to Ynovpyeio [Tawdeiag avapopika pe
1) Olayeipion) g VAN TV ODYKEKPIPEVOV OXOMK®V padnpatev;

. Ta vnapyovta oxolkda BipAia yia tn dramoAtiopikn eknaidevon)
xpnowponoumbnkav amnd tovg pabnreg kata tn dtdapkea g
O0waokaliag 1 600nke aAAo vAko;

. Ano oo avtAnfnke 1o vAko oo 600nke; Eykpidnke anmo xamoov
avetePo 1 oxy; Xprnoyponofnke apkeTeg PopEg H1APOPETIKO DAKO
1] yivovtav napatnpnostg oto PipAio moo eiye 600ei oe OAoVG TODG
pabnreg;

. 'Hrav edoxolo va drayeiproteite toug pabdnteg kat va toog evrasdete
otV Kowvotntd g tadng; Ymnpyav npoPAnpata; Xe motoog Topeig
0a ta opadonorovoars;



8. Ti0smpeite OTL IpEmeL va DIIAPXEL 0TV OVYXPOVI] EKIIALOEDOT TOV
@\oAoyiKeV padnpatev wote 1 Swadikaoia éviadng twv pabnrov
O€ aUTA VA €lval EMTOXNHREV);

Zag e0XAPLOT® IMOAD y1d TO XpOVO oag

Me extipnon Zdpala Kovotavtiva

‘Evtono Xovaiveong

O/H xatw0t vnmoyeypappévog-
| [ « L))o ARV 161 T TN e RV Te d 8 1)\

XP1O1) TOV AIIAVTNOEWV POV OTO n)\cnmo mg 61n)\(oparu<1]g £pELVAG IOV
npaypartomnotei n Xépala Kovotavriva oto perantoxiako tpnpa LRM too
EAIL

YIIOTPA®H



Transcribed Interviews
ZovevtevSralopevog 10

1.ITooa xpovia epyaleote otn dnpooa exnaidevon; Katda ta ypovia g
gpyaociag oag giyate ¢pbetl o€ ema@r) pe NAdLAa MOV €iyaAV HETAVACTEVTIKO 1)
NnPoo@LYKo vnoPabpo;

Eivat n tetaptn) xpovia oo epyalopat. GEtog etvat n Ipwtr) XPOovid oL
aocyoAoLHAl PE Aatdd Pe PETAVAOTEDTIKO/ TIPOOPLYIKO vIIoBabdpo.

2.0e@pPEiTE OTL EXETE TO ATAPALTNTO YVOOTIKO vriofabpo amo to
IIAVENOTI 0 000V agopd T1) drayeipton al\d Kopiwg Tnv npowdnon g
YVaong og aAAoyAwoooug padntég;

Oy, eldka ano 1o Paocko mroyio. Ot yvmoelg moov mrpd yope aro ta
npoavagepfevta {NTrpata HTav peo® TOL HETAIITLXAKOD pov. Kat, malt ot
rpooeyytoetg kat 1] peBodoloyia agopovoav pia deatr) TAln pe W0aAvViKeg
ovvOnkeg ayvomvTag 00d eMKPATOOV 0TO EAANVIKO ONpO010 OXOAElLO.

3YnnpSe Kamola ENpOPP®OI) KAl av Vdl aio mowov @opd; YInpye
orievBovog oxoAkog oOpPoovlog- @iN\oAoyog oo oag katnvbove nave oto
O¢pa aoto;

Aev vrIdapyetl eMpoOPP@OT) Kt 1 pov) PorOeta mov AapPavoope eivat amo
ovvadel@ovg mov dovAeyav Savd oe tadn ZEIT 1) oe popeig ektog oyoAeiov
oo £xovv 1) Ouwabeorn va potpactoovy v epretpia toug. Ag pnv Sexvape nog
Ta npoypappata avtda otedexovovtat ano ANATTAHPQTEZ.

4.Yrnpye avaloyn Porfeia ano to Ynovpyeio Iawdeiag avagopikda pe
Otayeipion g BANG TV OVYKEKPIPEVOV OXOMK®OV pabnpatwv;



Ao 1o Ynoopyeio divovtat moAv yevikeg oOnyieg 0t OIoieg elvat IPOPaAvmg
AVENAPKELG PLag KAt Ot TASELg DITOdOXTG elvatl 1OIOPOPPES.

5.Ta onapyovta oyohikd PipAia yia tr dramoMTiopik) eknaideoon
xpnoponomdnkav amno tovg padnreg katrd tn drdpkera tng drdaokaliag 1)
000nke aAo vAko;

Oy, ywatt etvat kakoypappéva kat nalakd. Ot meptoootepot arro epdg
divoope aAAO LAKO. Xp1O110IIO00E TOAD KAl TO O1adPaoTIKO MIVaKd.

6.A1n10 oo aviAnfnke to vA1ko mov d00nke; Eykpibnke ano xamowov
aveTtePo 1 oxy; Xproyponotfnke apKeTEg PopEg SLaPOPETIKO DAKO 1)
yivovtav napatnproeig oto PiPAio mov eiye dobei oe 6Aovg Tovg pabnreg;

Kopimng ano Stadiktoaxég mnyEg oo eprepleyovV VAIKO yida TV
eNAnvopdbela. Aev tifetan Oepa éykplong. To pabnpa yiverat kopieng
adlomolwVTag To d1a dPAOTIKO MIVAKA KAl PE DAIKO IOV PEPV® EY®.

7. Htav evkoAo va drayeiproteite Toog padnteg Kat va toog evtagete otnv
Kowotnta g tadng; Yunpyav npoPAnpata; Xe moovg topeig 0a ta
opadomolovoats;

Aev avtipetorilom kamnota wWwaitepn dvokoAia. Ta matdua etvat gilot petadd
TOULCG.

8.T1 Bewpeite OTL mPETIEL VA DIIAPYEL OTHV OVYXPOVI] EKIALOEDOT] TOV
@\oloyikoV pabdnpatev wote 1 dradikaocia evradng towv pabnrov oe avta
va eivatl ENTOXNHEVT);

Avadlapopemon TV OXoAMK®dV PPAev KAt KANOTEPOG OPLOROg  TOL
riepleyopévoou ddaokaiiag. IToAot opot etvatr dvovontol akopa kat yua ta
nada pe pnrpwkn myv eAnvikn). Ot TY. (Tageg Ymodoxrg) Oa mpénet va
arraoxoAovv  KATAMnAa motonoupévoong  exmnatdevtikovs. Ewdwa oto
yopvdoto, dev etvatr Sovatov va DIAPYOLV AIIALTHOES yid TAd GUOAOYIKA
pabnpata ,t otypr) Hov Kdmowot pabntég evoéxetat va pnv pAdave Kav
eNnvika. To mpoypappa ZEIT dev eivat evioyvtikr) Sidaokalia.



ZovevtevSlalopevog 20¢

1. IIooa xpovia epyaleote ot dnpoota exnaidevon; Katda ta ypovia
¢ epyaoiag oag giyate £plet o€ emagn pe matdd moo giyav
HPETAVACTEVTIKO 1] IPOOPVYIKO vrIoPabpo;

Eixoot oyt xpovia. Ta tedevtaia ypovia eiya ¢pbet oe emagr) pe mawdia -
IIPOOPLYEG.
2. Octwpeite OTL £XETE TO ANAPALTNTO YVOOTIKO vriofabpo amo 1o

IIAVEMOTIA0 000V agopd t1) dtaxeipton aA\d Kopiwg Tnv
npowBnon g yvwong oe aANoyA\woooog padnteég;

Oy, dev éxm to anapaitnto yvootiko vroBadpo.

3. Ymnp&e xamoia empop@®or Kat av vdl aro moov @opea; YInpxe
ovnevBovog oxoAikog odpfoolog- piN\oAoyog Tov oag katnvbove
nave oto Bspa aoto;

Agv vrnpyxe EMPOPPROT).

4. Ymnpye avaloyn Porfeia ano 1o Ynovpyeio Iawdeiag avagpopika pe
1) Sraxeipion g VAN TWV CVYKEKPIPEVHOV OXOAKGOV pabnpatwov;

ITote!!!

5. Ta omapyovrta oxohikd PiAia yia tn dramoMtiopik) eknaidsoon
xpnowponombnkav amno tovg pabnreg katda tn dtapkea g
O0waokaliag 1] 600nke aA\Ao vAko;

Yrdpyoov, 1o yvopilo ald eym dev ta xprnotponoinoa note. [Ipoonabdovoa
va dnpLovPY10® DAIKO POVI] POV, HE OIKEG POV ONHEIWOELS.

6. Amno nmov aviAfnke to vAko moo d00nke; Eykpibnke ano kamorov
avetePo 1 oxy; Xprnoyponojdnke apKeTeg PopEg HLAPOPETIKO DAKO
1] yivovtav napatnpnostg oto PipAio moo eiye 600ei oe OAoVG TODG
pabnég;



I'a ta PpAia dev Eepw, TAVTHG TO OIKO POL DAKO Oev 1OV TO EVEKPLVE KAVELS.

7. 'Hrav evkolo va drayeiproteite toug pabnreg kat va toog eviasete
otV KOwoTtnta ¢ Tasng; Yunpyav npoPAnpatra; Xe motoog Topeig
0a ta opadomorovoars;

Aev vrmpyav Wwaitepa npoPAnpata.

8. TiBeswpeite OTL mPEMIEL VA DIIAPYEL OTNV OVYXPOVI) EKIALOEVOT) TV
@oloyikoV pabnpatev wote n Stadikaocia éviadng tov pabnreov
0€ aUTA Vd €lval EMTOXNpévr;

ITpémet va vndapdet Ip®TA EMPOPPOOT) KAl EMELTA VA KAVOLHE ODYKEKPIHEVEG
IIPOTAOELG. ALAPOPETIKA OEV KATAPEPVOLHE KATL.

ZovevtevSralopevog 30

1. IIooa xpovia epyaleote ot dnpoota exnaidevon; Katda ta ypovia
¢ epyaoiag oag giyate £plet o€ emagn pe matdd moo giyav
HPETAVACTEDTIKO 1] IPOOPVYIKO vrIOPabpo;

Epyalopat tpiavta xpovia ot dnpooia exnaidevon. Exm epbet oe emagn pe
ad1d PETAVAOTEG,

2. Octwpeite OTL £XETE TO ANAPALTNTO YVOOTIKO vriofabpo amo 1o
IIAVEMOTI A0 000V agopd t1 dtaxeipton aA\d Kopiwg Tnv
npowBnon g yvwong oe aANoyA\woooog padnteég;

Oy

3. Ynnp&e xamoia empop@®or Kat av vdal aro moov @opea; YInpxe
onevBovog oxoAikog odpfooAog- piN\oAoyog Tov oag katnvbove
nave oto Bspa aoto;

Oy, extog ano eva dimpo dradiktoakd oeptvapto.

4. Ymnpye avaloyn Porfeia ano 1o Ynovpyeio Ilawdeiag avagopika pe
1) Olayeipion) g VAN TV ODYKEKPIPEVOV OXOMK®V padnpatwv;

Oxt.

5. Ta omapyovrta oyohikd PifAia yia tn dramoMtiopik) eknaidsoon
xpnowponombnkav amno tovg pabnreg katda tn dtapkea g
O0waoxaliag 1 600nke aAAo vAko;

Nat povaya aotd. 0tO00 vIPyXaV IEPUITMOELG ITIOL YXprjotpomno)dnke Kat
MO EKITAOELTIKO DAIKO.

6. Amno nmov aviAfnke to vAko moo d00nke; Eykpibnke ano kamorov
avetePo 1 oxy; Xprnoyonodnke apKeTeg PopEg OLAPOPETIKO DAIKO
1] yivovtav napatnpnostg oto PipAio moo eiye 600ei oe OAovG TODG
pabnég;



Amo emionpo @opea.

7. 'Hrav evkolo va drayeiproteite toug pabnreg kat va toog eviasete
otV KOwoTtnta ¢ Tasng; Yunpyav npoPAnpatra; Xe motoog Topeig
0a ta opadomorovoars;

Hrtav evbkolo. AvaroteAeopatiko opag yia 1) padnotaxr) tovg nopeia. Ot
IIEPLO0OTEPOL ELYAV IIPOPANHATA EMKOVOVIAG KAl € TV €VTASH) TOVG O
opadeg extog padrjpatog npoonabodoape va Ta avIPETOIIIOOVHE.

8. TiBewpeite OTL mPEMIEL VA DIIAPYEL OTNV OVYXPOVI) EKNALOEVOT) TV
@oloyikoV pabnpatev wote n Swadikaocia éviadng tov pabnreov
0€ aUTA Vd €lval EMTOXNpévr;

Mepkég emonpavoetg mov Ha priopovoa va xkave etvat ot e€ng: ANayn
OTO AVAALTIKO IPOYPAppa, va pnv eivat dniadr) toco meotiko. Na pnv
elval avtooKomog Pag 1) VAr Kdt 1] OAOKAL PO TG AKOpn draovvdeon
TOV pabnpatov kat adlomnoinon g veag texvoloyiag.



ZovevtevSlalopevog 405

1. IIooa xpovia epyaleote ot dnpoota exnaidevon; Katda ta ypovia
¢ epyaoiag oag giyate £plet o€ emagn pe matdd moo giyav
HPETAVACTEVTIKO 1] IPOOPVYIKO vrIoPabpo;

Exw oxte xpovia epyaotag oto dnpooto. Exm épbet oe emagr) pe naidid oo
eV HETAVAOTELTIKO 1) IIPOOPLYLKO vLIIOPabpo.

2. Octwpeite OTL £XETE TO ANAPALTNTO YVOOTIKO vriofabpo amo 1o
IIAVEMOTIA0 000V agopd t1) dtaxeipton aA\d Kopiwg Tnv
npowBnon g yvwong oe aANoyA\woooog padnteég;

Oy, dev vmplav avtiotoya pabnpata.
3. Ymnp&e xamoia empop@®or Kat av vdl aro moov @opea; YInpxe

ovnevBovog oxoAikog odpfoolog- piN\oAoyog Tov oag katnvbove
nave oto Bspa aoto;

YrrpSe empoppwon), éva oepivapto aro to Iavemot)ptio tov Atyaioo xat
ovppetetya oe eva npoypappa too AIIO to «<AIATIOAIZ».

4. Ymnpye avaloyn Porfeia ano 1o Ynovpyeio Iawdeiag avagopika pe
1) draxeipion g VAN TWV OVYKEKPIPEVHOV OXOAKGOV pabnpatwov;

Aev vrinpde.

5. Ta omapyovta oyohikd PiAia yia tn dramoMtiopik) eknaidsoon
xpnowponombnkav ano tovg pabnreg katda tn dtapkea g
O0waokaliag 1] 600nke aAAo vAko;

Xpnowporou)Onkav ta oxetkd PAia ald Kat COPIANPOPATIKO DAIKO.

6. Amno nmov aviAfnke to vAko moo d00nke; Eykpibnke ano kamorov
avetePo 1 oxy; Xprnoyponojdnke apKeTeg PopEg HLAPOPETIKO DAKO
1] yivovtav napatnpnostg oto PipAio moo eiye 600ei oe OAoVG TODG
pabnég;



Xpnotporoinod OO 1oL DAKO IIPOCAPPOCHEVO OTO €MMIENO TOV padntov
KAt Yp1notponor)fnke OOPIANP®UATIKAL.

7. 'Hrav edkolo va drayeiproteite toug pabnreg kat va toog eviasete
otV KOwoTtnTa ¢ Tasng; Yunpyav npoPAnpatra; Xe moloog Topeig
0a ta opadomnorovoars;

Aev ftav ebKoAo, vrr)pSav IPoPANpATA KOPLWG CLPIIEPLPOPAS KA
IIPOCAPHOY)G OTO OYOAKO HePPANNOV OGS yid IAPAOELYpd I TP 0T TV
KAvVOV®@V TOL OXOAelov KAt AAAdL.

8. Ti0smpeite OTL IPEMEL VA DIIAPYEL 0TV OVYXPOVI] EKIIALOEDOT TOV
@\oAoy KoV padnpatev wote 1 Swadikaoia évradng tov pabnrov
O€ aUTA Va €lvAl EMTOXNHREVT);

Oa npotelva IOANd IpAaypata ekeiva opwg oo ep onpavtikotepa etvat ta
eCNG: APXIKA EMKAIPOIOUPEVO DAKO. AKOpn Opdoelg OlAmOATIOPIKOD
XApaxkThpa Kdat TENOg aviaAlayl] dIope®dVv KAt TEXVIK®OV HETASL TV
EKITAOELTIKAOV IOV OTeAeymvouv Ta tprjpata ZEI



ZovevtevSralopevog 50¢

1. IIooa xpovia epyaleote ot dnpoota exnaidevon; Katda ta ypovia
¢ epyaoiag oag giyate £plet o€ emagn pe matdd moo giyav
HPETAVACTEVTIKO 1] IPOOPVYIKO vrIoPabpo;

Epyalopat dexaedt xpovia. Exe ¢pbet oe enagn pe tétota nadia. Kat éxm
epyaotet ywa dvo xpovia oto Atarnottiopiko ['opvaoto ~Avketo [Tevtalogoo.

2. Octwpeite OTL £XETE TO ANAPALTNTO YVOOTIKO vriofabpo amo 1o
IIAVEMOTIA0 000V agopd t1) dtaxeipton aA\d Kopiwg Tnv
npowBnon g yvwong oe aANoyA\woooog padnteég;

Ano to Ilavemotpio, oxt.

3. Ymnp&e xamoia empop@®or Kat av vdl aro moov @opea; YInpxe
ovnevBovog oxoAikog odpfoolog- piN\oAoyog Tov oag katnvbove
nave oto Bspa aoto;

Aev v pSe empop@aor). O vrrevdovog oOPPOLAOG pag £dwoe KATIOlES
Kkatevovtrpleg ypappés , 0pmg dev ernapkovoav.

4. Ymnpye avaloyn Porfeia ano 1o Ynovpyeio Iawdeiag avagopika pe
1) draxeipion g VAN TWV OVYKEKPIPEVHOV OXOAKGOV pabnpatwov;

Oyt 6ev vrmpye. H 0An ntav eviata yta oAa ta natoid.

5. Ta omapyovta oyohikd PiAia yia tn dramoMtiopik) eknaidsoon
xpnowponombnkav ano tovg pabnreg katda tn dtapkea g
O0waokaliag 1] 600nke aAAo vAko;

Nat, xpnowponouOnkav. Aev 000nke aAAo DAKO.

6. Amno nmov aviAfnke to vAko moo d00nke; Eykpibnke ano kamorov
avetePo 1 oxy; Xprnoyponojdnke apKeTeg PopEg HLAPOPETIKO DAKO
1] yivovtav napatnpnostg oto PipAio moo eiye 600ei oe OAoVG TODG
pabnég;



I'tvovtav motoo0 KATIoleg TPOIIOIOW)0e1g KAl IIAPAT|P1)0ELg OTA DIIAPXOVTA

BPAta.

7. 'Hrav edkolo va drayeiproteite toug pabnreg kat va toog eviasete
otV KOwoTtnTa ¢ Tasng; Yunpyav npoPAnpatra; Xe moloog Topeig
0a ta opadomnorovoars;

Aev vmimpyav coPapd npoPAnpata. Kamowa nadia etyav PePata mpoPAnparta
OLPITEPLPOPUS, EMPETIKIG KOPIDG.

8. TiBewpeite OTL mPEMIEL VA DIIAPYEL OTNV OVYXPOVI) EKIALOEVOT] TOV
@\oAoyiKeV padnpatev wote 1 Swadikaoia éviadng twv pabnrov
O€ aUTA VA €lval EMTOXNHREV);

Kupiwg 0a {nrovoa amlomoinon kat pelowon Ttng OVANG ota PUOAOYIKA
pabnpata yia aovtd ta nadud. Zt0xX0g Tovg IPEreL va etvatl va pabaivoov
YAwooa ot va BydaAoov v DAn ,0I®G Kat OAA Td HAtdld AAADOTE.



Zovevtendtafopevog 69

1. Ilooa xpovia epyaleote ot Onpoowa eknaidevon; Kata ta xpovia
¢ epyaoiag oag eiyate ¢pbet o€ emagr) pe matdwda mov giyav
HRETAVAOTELTIKO 1] MPOCPLYIKO viIoPadpo;

Epyalopat dexaegpta ypovia. Exm epbet oe emagr) pe poocovApavoog éva
xpovo oto Eoniepivo I'opvaoto Edavng.

2. Octwpeite OTL £XETE TO ANAPALTNTO YVOOTIKO vriofabpo amo 1o
IIAVEMOTIA0 000V agopd t1 dtaxeipton aA\d Kopiwg Tnv
npowBnon g yvwong oe aANoyA\woooog padnteég;

Oy

3. Ymnp&e xamoia empop@®or Kat av vdl aro moov @opea; YInpxe
vnevBovog oxoAikog odpfoorog- piA\oAoyog mov oag katnvbove
nave oto Bspa aoto;

Aev vrnpde empop@mor). O appodiog ovpPovlog pag eédwoe Karoteg 0dnyleg
Ol OIoleg OP®G OV ITAV APKETES.

4. Yunpye avaloyy Porfsia ano to Ynoopyeio IMawdeiag avagpopika pe
1) Olayeipion) g VAN TV ODYKEKPIPEV®V OXOMK®V padnpatwv;

Oyt

5. Ta vnapyovta oxohika BipAia yra tn SranmoMtiopiks) eknaideoon
xpnoyonoumnkav amnd tovg pabnreg katda tn drdapkea g
O0waoxaliag 1 660nke aAAo vAko;

Oy, dev xprnoponou)dnkav avtd ta BrpAia arla ovte Kat aAAO LAKO,
dovAevdape pe T0 DAKO TOL PELOVOTIKOD OXOAELOL.

6. Ano nmoo avtAnfnke to vAko oo d00nke; Eykpibnke ano xamowov
avetepo 1) oxy, Xpnoponou)fnke apketég popig 01apopeTIKO DAIKO
1] yivovtav napatnpnostg oto BipAio moo gixe 600ei og 0Aovg TOOG
pabnreg;



Aev vrrpSe xapia avaloyr) evepyela yid va 0dg AIlavTtow.

7. 'Hrav evkolo va drayeiproteite toug pabnreg kat va toog eviasete
otV KOwoTtnta ¢ Tasng; Yunpyav npoPAnpatra; Xe motoog Topeig
0a ta opadomorovoars;

Aev vmmpyav npoPAnpata. To facwotepo oo Ba pnopovoav va oag
EMONUAV® (Tav to padnolaxo.

8. TiBewpeite OTL mPEMIEL VA DIIAPYEL OTNV OVYXPOVI) EKIALOEVOT] TOV
@oloyikoV pabnpatev wote n Swadikaocia éviadng tov pabnreov
O€ aDTA Va €lval EMTOXNPEVY);

Avto nov Oa poteva eym etvat elOKA OXOAEld ,0IIOG T TR PATA EVTASHG OTa
onoia Oa yivetar ovowwdng dovAewa. H OAn axopn Oa mpémet va eivai
IIPOOAPPOOPEVT] 0TI OVVATOTNTEG KAl TIG APEOEG AVAYKEG AVTOV TOV IIALOIRDV.
Axopn epeilg wg kabnyntég Oa mpemet va éxovpe TV KATAANNAL EMpoppmon
WOTE VA PIIOPOVHE VA O10AOKOLHE O aLTA TA OXOAeia.



Zovevtendtafopevog 70

1. ITooa xpovia epyaleote ot dnpoota exnaidevon; Katda ta ypovia
¢ epyaoiag oag eiyate ¢pbet o€ emagr) pe matdwda mov giyav
HRETAVAOTELTIKO 1] MPOCPLYIKO viIoPadpo;

Exw epyaotet epta xpovia. Kat £xe epyaotet pe Ipoo@uyeg, aoovodentong
nAwiag dexameévie wg dekaerrtd etwv oe npoypappa ZEIT.

2. Octwpeite OTL £XETE TO ANAPALTNTO YVOOTIKO vriofabpo amo 1o
IIAVEMOTIA0 000V agopd t1 dtaxeipton aA\d Kopiwg Tnv
npowBnon g yvwong oe aANoyA\woooog padnteég;

To navemotpo poo napeixe pikpo yvootiko vropabpo. [leproodtepo
Pornbnoe ot deaywyr| Tov npoypapparog o ZopPovAlog Exnaidevong
[Tpoopoymv Avtikrig Makedoviag pe oopooleg kat bAKO kabwg Kat to
npoypappa teach4integration, moo frav éva eKnatdevTKO OEPIVAPLO
TETPAKOOIOV @PDV.

3. Ynnp&e xamoia empop@®or Kat av vdl aro moov @opea; YInpxe
orievfovog oxoAkog oOpPoovlog- @iN\oAoyog mov oag katnvbove
nave oto Bepa aoto;

O gopeag mov avélaPe v empopewon ntav 1 Unicef oe oovovaopo pe
eNnvika [avemotpua ava Iepipepeta. And Sexivnoe apyd ,tov Aeképfptlo
Kat oAoxAnpmOnke pe ) A1 g OXOAKI|G XPOVIAG. 26 ATIOTEAEOPA XPIIOLHO
VAWKO va pnv etvatl dabéopo € apyr|g. Aev vrrjpye 0to oxoAeto OxoAKOg
oOpPovAog yia xkatevbovoelg. Movo o ZoppovAlog Exnnaidevong,.

4. Ymnpye avaloyn Porfsia ano 1o Ymoopyeio Iawdeiag avagopika pe
1) Sraxeipion g VAN TWV CVYKEKPIPEVHOV OXOAKGOV pabnpatwov;

Ot 0dnyleg Oev eiyav oLOYETION pe TIG IPaypatikég avaykeg . O ooppfooviog
Bornbnoe Orimg prropovoe pe DAKO eKTOG DANG ToL Yovpyetov. Aev vrrpyav
dabeopa AeSika yia T PAoiki) eMKOVOVIA (OG YEPLPA CLVEVVONOIG).

5. Ta vnapyovta oxohika fipAia yra tn SranmoMtiopiks) eknaideoon
xpnowponoumbnkav amno tovg pabnreg kata tn dtdapkea g
O0waokaliag 1] 600nke aAAo vAko;



Xpnowonou)Onkav ekdayota. Kopimg 660nke aANo DAKO.

6. Ano nmoo avtAnnke to vAko oo d00nke; Eykpibnke ano kamowov
avetepo 1) oxy, Xpnoponou)fnke apketég popig 1apopeTIKO DAIKO
1] yivovtav napatnpnostg oto BipAio moo gixe 600ei og 0Aovg TOOG
pabnreg;

To VAo mov 000nke avtAnOnke amno ta oepvapia Unicef, to dtadiktvo kat
aro tov ZopPoolo. Ta natdia dovAevav O1a@oPOIOUPEVA KAt KOKAIKA pe
drapopomnompévo vAKO /poomnonopevog oe kabnpepwv Paor). Yrpxe
£yKplon amo tov cOPPOLAO yla avTtd TO LAKO.

7. 'Hrav evkolo va drayeiproteite toug pabnreg kat va toog eviasete
otV KowoTtnta ¢ Tasng; Yunpyav npoPAnpata; Xe motoog Topeig
0a ta opadomnorovoars;

H Swayeipion tov pabntov rfjtav e0koArn). Yrrjpxe Kalo kKAipd petady toovg
ala dev evdlagépovtav va evoopatobody oty kowvotnta. YIrpye 1) okéyn)
g ovvtopda Ba govyovv amo ) xopa. H opadonoinon eywve oe matyvidia
YA@OOWKA KAt O€ MPAKTIKEG EPAPHOYEG AOYOL OI®G Yia IMAPAdeLyRd 1)
ermokeyn oto KLAKelo 1) matyvidia poAav.

8. TiBewpeite OTL mPEMIEL VA DIIAPYEL OTNV OVYXPOVI) EKNALOEVOT) TV
@oloyikoV pabnpatev wote n Swadikaocia éviadng tov pabnreov
0€ aUTA Vd €lval EMTOXNpévr);

[a péva Tto onpavtikotepo elvat va OIAPYel ekmaidevon MAvVe Ot
dragpoporompevr) exnaidevor).



ZovevtevSlalopevog 805

1. ITooa xpovia epyaleote ot dnpoota exnaidevon; Katda ta ypovia
¢ epyaoiag oag siyate £plet o€ emagn pe matdd moo giyav
HPETAVACTEDTIKO 1] IPOOPVYIKO vrIoPabpo;

Epyalopat tpuavta tpia xpovia ot dnpoota exnaidevor). Kat oe 0OAa avta ta
Xpovia éxm epbet o emagr) pe IAtdld IOV £XOLV PETAVAOTEDTIKO KAl
IIPOO@PLYKO vIOPabpo.

2. Octwpeite OTL £XETE TO ANAPALTNTO YVOOTIKO vriofabpo amo 1o
IIAVEMOTI A0 000V agopd t1 dtaxeipton aA\d Kopiwg Tnv
npowBnon g yvwong oe aAloyA\woooog padnteég;

Oyt 8ev pov napeiye Kapia yvmorn Iave oto OLDYKEKPPEVO (rTnpd.

3. Ymnpe xamota EmMpoOPpP®O1 KAt av vat aio moov gopea; YInpye
orievfovog oxoAkog oOpPoovlog- @iN\oAoyog mov oag katnvbove
nave oto Bspa aoto;

Oy, dev vrpe mote Kapia empopP@O) yia TOV TPOIIO XEPLOHOD TOV
NAOIOV PETAVACT®V KAl IPOOPOYDV.

4. Ymnpye avaloyn Porfsia ano 1o Ynovpyeio Iawdeiag avagopika pe
1) Sraxeipion g VAN TWV CVYKEKPIPEVHOV OXOAKGOV pabnpatwov;

Nat ,ormpdav xaroteg 0d1yieg aAAA Og YeEVIKEG YPAREG OLATOIOPEVEG.

5. Ta omapyovta oxohikd PiAia yia tn dramoMtiopik) eknaidsoon
xpnowponombnkav ano tovg pabnreg kata tn dtapkea g
O0waoxaliag 1] 600nke aAAo vAko;

2TV IEPLITOON oL Td XP1otpoIoinod. ANA £dmoa Kat OUKEG PO AOKI)OELGS.

6. Amno nmov aviAfnke to vAko moo d00nke; Eykpibnke ano kamorov
avetePo 1 oxy; Xprnoyponodnke apKeTeg PopEg HLAPOPETIKO DAIKO
1] yivovtav napatnpnostg oto BipAio moo gixe 600ei og 0Aovg TOLG
pabnreg;

ATIO IPOOMITIKEG HOL ONPELROELS, Oev YpeldotnKe va eykptbel arro xdamolov
alo.



7. Hrav edkolo va drayeiproteite toog pabnreg kat va toog evradete
otV Kowvotntd g tadng; Ymnpyav npoPAnpata; Xe motoog Topeig
0a ta opadonorovoars;

Aev vrmpyav Wdwaitepa npoPAnpata. AvTtd oL eVTOIOd eym (TAV KOPL®G
YA®OOWKA, OO0V a@opd TV KATAvOror) Toug.

8. TiBewpeite OTL mPEMIEL VA DIIAPYEL OTNV OVYXPOVI) EKIALOEVOT) TOV
@oloyikoV pabnpatev wote n Swadikaocia éviadng tov pabnreov
0€ aUTA Vd €lval EMTOXNpPévT);

Avto nov fewp® onpavikotepo va yivet eival va evoopatobodv otoryeia
IIOATTIOPIKA arIo TI§ Y®pe mpogAevong tov padntov avtev. Etor Ba toog
arodeytodpe ONOL pe peyalvtepn aveon kxat Oa  evioyvooope TNV
aovtonenoibnon Kat avToeKTipnorn Tovg.



Zovevtendlalopevog 9

1. ITooa xpovia epyaleote ot dnpoota exnaidevon; Katda ta ypovia
¢ epyaoiag oag siyate £plet o€ emagn pe matdd moo giyav
HPETAVACTEDTIKO 1] IPOOPVYIKO vrIoPabpo;

Epyalopat tpia xpovia kat éxm epbet oe emagr) pe natdid moo eiyav
HPETAVAOTELTIKO KAl IIPOOPLYIKO vrIoPabpo xkabwg exm dovAeyet oe TAlelg
ZEI

2. Octwpeite OTL £XETE TO ANAPALTNTO YVOOTIKO vriofabpo amo 1o
IIAVEMOTI A0 000V agopd t1 dtaxeipton aA\d Kopiwg Tnv
npowBnon g yvwong oe aAloyA\woooog padnteég;

Oyt poowd, ot yvwoelg mov mpa aro to [avemotpio frav anolvta
YEVIKEG.

3. Ymnpe xamota EmMpoOpP®O1 KAt av vat aio moov gopea; YInpye
ovnevBovog oxoAikog odpfooAog- piN\oAoyog mov oag katnvbove
nave oto Bspa aoto;

Zoppeteiya oe KATola dH1adKTOAKA OEPVAPLA IOV IPAYHATOIIOIN0E 1)
ZbvpPoovlog Exntaidevong IIpoogpoymyv.

4. Ymnpye avaloyn Porfeia ano 1o Ynovpyeio Iawdeiag avagpopika pe
1) Sraxeipion g VAN TWV CVYKEKPIPEVHOV OXOAKGOV pabnpatwov;

Aev vrrpSe xapta Porfeta amod to Yrovpyeto. Ot avagopég mov Kavet yid tov
TPO1Io S1OAOKANAG T®V IIPOOPLY®V etvat ITOAD yevikég kat dev Ponbovv va
KataldaPoope mg mpéret va dlaxelplotodpe TV LA Kat Tovg pabnteg pag.

5. Ta vnapyovta oxohika fipAia yia tn SranmoMtiopiks) eknaideoon
xpnowyonoumnkav amnd tovg pabnreg kata tn drdapkea g
o0waoxaliag 1 660nke aAo vAko;

Yrrpyav ta BipAia alAd Oev ypnowpomnotodvtayv oootnpatikda. Mmopet va
KAVAPE EMAEKTIKA KATIOEG YPAPHATIKEG AOKIOELG PEOA ATIO AUTAL

6. Ano nmoo avtAnfnke to vAko oo d00nke; Eykpibnke anod xamowov
avetepo 1) oxy,; Xpnoponou)fnke apketég popig 01apopeTIKO DAIKO



1] yivovtav napatnpnostg oto PipAio moo eiye 600ei oe OAoVG TODG
pabnég;

To VA6 oL Ypnotponotovoa To Enalpvd arod To HadikTvo KLPIG Ao
nnyég oo oxetiCovtat pe v eAnvopabdeta.

7. Hrav edkolo va drayeproteite toog pabnreg kat va toog evradete
otV Kowvotntd g tadng; Ymnpyav npoPAnpata; Xe motoog Topeig
0a ta opadonorovoars;

Aev aQVTIPETOITION ONPAVTIKA IPOPANpATa. Ze KATIOlEG IEPUITMOELS
VI PXAV eVTIAOELG HeTaly TV pabntmv ot oroieg opeiovtav oe
MIPOOMIIKA (nTrjpata petady tov padntmv kat Oxt oe {ntpatd mov
a@opoLYV TNV Arrod0XT) TOL dLAPOPETIKOD.

8. Ti0smpeite OTL IpEmEL va DIIAPXEL 0TV OOYXPOVI] EKIIALOEDOT TOV
@Oy KoV padnpatev wote 1 Stadikaoia éviadng twv pabnrov
O€ aOTA Va €lval EMTOXNPEVT);

Oeopm® OTL 0 eKHadevLTIKOG ypewaletat peyalvtepn otPn KAtd TV
exrtatdevTikn) Sadikaoia. Oa mpérnet va Tov Iapexetat DAKO aAAd kat o 101og
va etvat npobopog va avadnrtrost mAnpogopieg. Télog motevm 0TL Oa mpémet
va avadtapop@abei n VAN Kat va Segoyet To 1010 10 oxoAelo g Beopodg amo Tig
eCetdoelg .



ZovevrtenSradopevog 1005

1. ITooa xpovia epyaleote ot dnpoota exnaidevon; Katda ta ypovia
¢ epyaoiag oag eiyate ¢pbet o€ emagr) pe matdwda mov giyav
HRETAVAOTELTIKO 1] MPOCPLYIKO viIoPadpo;

AovAedw otr) Onpoola eKIIaidevor) Ta TeAevTaila elkoot Tpia xpovia. Qotooo
dev éxm £pbet oe emagr) pe matdd MOv £XOVV PETAVAOTEDTIKO /IIPOCPLYLKO
vrioPabpo.

2. Ocwpeite OTL £XETE TO ANAPALTNTO YVOOTIKO vriofabpo amo 1o
IIAVEMOTI A0 000V agopd t1 dtaxeipton aA\d Kopiwg Tnv
npowdnon g yvwong oe aAN\oyAwoooog padntég;

To Ilavemotpio dev pov IpooePepe KApPiA yVoOr) IAV® OTO AVTIKELPEVO TG
SarmoMTIopKng eKITaidevOong 0VTE MG AVAPOPU.

3. Ynnp&e xamoia empop@®or Kat av vdl aro moov @opea; YInpxe
ovnevBovog oxoAikog odpfoorog- piA\oAoyog mov oag katnvbove
nave oto Bspa aoto;

Oy, enetdr) 1omg Oev £Tvxe va exm oTig TAdelg pov pabdnteg moAMTIopKa
dragpoporompevoug, Oev eiya xarowa avdaloyn katevbovor).

4. Yunpye avaloyy Porfsia amo to Ynoovpyeio Iawdeiag avagpopika pe
1) Orayeipion) g VAN TV ODYKEKPIPEVOV OXOMK®V pabnpatwv;

To Ynovpyeto ITatdeiag amod 600 yvopifm divel yevikég 0dnyleg Kat agrvet oe
ERAG VA TIG IIPOOAPHOCOVHE OTIG AVAYKES TG TASHG pA.
5. Ta vnapyovta oxohika fipAia yra tn SranmoMtiopiks) eknaideoon

xpnoyonoumnkav amnd tovg pabnreg katda tn drdapkea g
O0waoxaliag 1 660nke aAAo vAko;

Aev yvaopilon ta BipAia avtd, onodte Oev Prop® vd e av eivat KaAd 1) oxt.

6. Ano nmoo avtAnfnke to vAko oo d00nke; Eykpibnke anod kamowov
avetepo 1) oxy, Xpnoponou)fnke apketég popig 01apopeTIKO DAIKO
1] yivovtav napatnpnostg oto BipAio moo eixe 600ei og 0Aovg TOLG
pabnreg;



Aev gxet TOXEL TOTE VA OMO® OlAPOPOIIOUPEVO DAIKO ATIO TOLG PabnTég pov.
AN\d a6 oo(noetg covadEAP@V vopidm 0Tt 0To O1adikTvo LIIAPYEL KAAO
DAKO, Kat ANt Oev PIIOP® VA ATIAVTIO® HE Olyovupld yiati Oev 1o £Xm
XP1OOIIOU)OEL TIOTE.

7. 'Hrav evkolo va drayeiproteite toug pabnreg kat va toog eviasete
otV KOwoTtnta ¢ Tasng; Yunpyav npoPAnpata; Xe motoog Topeig
0a ta opadomorovoars;

Ozwpm Neg ta nadwd avta dev dnpiovpyovy peyalvtepa DpoPArpata amo
avtd rmov dnpovpyovy ot vrroAourot pabnteg. Kat naAt to vnootnpim avto
arto oo tr)oelg COVAGENP®V.

8. TiBewpeite OTL mPEMIEL VA DIIAPYEL OTNV OVYXPOVI) EKIALOEVOT) TV
@oloyikeV pabnpatev wote n Swadikaocia éviadng tov pabnreov
0€ aUTA Vd €lval EMTOXNpévr);

Nopiw o1t 0Aot ypewalopaote empop@mon. Asv Sepo T Oa oovaviowm
apyotepa. Aev {Epw av Ba ypelaotel va kave pabnpa oe madia amod dAleg
xopes. Kat mait to fempa onpavtiko va SEpouvjie oG va AVTIPETOIIIOOVE TO
dapopeTko.



