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Abstract

In order for learners to learn how to speak, they should be exposed to authentic
materials and combine the learning process with the outside world. Videos belong to
the category of authentic materials and students are quite acquainted with them as
they watch a variety of videos in their spare time. Technology has been developed
throughout the years and it is used in the classroom to motivate students and

participate in speaking tasks.

Consequently, the aim of the research was to examine the role of authentic videos in
students’ communicative performance and determine if they are beneficial or function
as a deterrent factor for their learning process. For this reason, the action research was
conducted. The tools utilized were the pre- and post-research speaking test and a
needs analysis questionnaire. Due to the fact that the lessons were recorded, the
observation form was completed after each lesson ended, and finally, students filled in
a diary entry. The research was conducted in a private language school in the area of
Zografou, Athens. The five lessons were took place online due to the covid-19
pandemic and the research lasted about five weeks. The results of the study confirmed
that authentic videos are really helpful for students and have a positive impact on their
speaking performance regarding fluency, vocabulary and interaction. Therefore, such
videos should be incorporated into the teaching process as students can combine fun
and learning at the same time. Ultimately, the conclusions drawn in the present study
are compared and juxtaposed against other similar studies illustrating the vital role of

videos in educational settings.

Keywords: authentic videos, communicative competence, fluency, vocabulary,

interaction

Postgraduate Dissertation v



HELLENIC classroom: An action research on the effect of real-life videos on EFL

Snf\?‘ERSlw students regarding speaking in a BI class”

r. Aggeliki Malisiova “The use of authentic videos in an EFL
|

H yxpnon tov avBeviikov Bivieo oe o taén xovrog ta AyyAtkd mg
E&vn YAdooo: M €pgvva Opacng Yo TNV €XiOpOcT TOV 0LOEVTIK®OV
Bivteo o pabnTéc oyxeTIKA e TOV TPOPOPIKO AOYO0 o€ o Taén Bl.

Ayyehkn MoiictoPa

Iepiinyn

[Ma va pdBovv o1 pabntég g va ikdve, mpémet vo ekteBovv o avbevtikd VA Kot
vo GuVdLAGoLV 1 dladikacio pdnong pe tov €€ koopo. Ta Pivieo avikovv otnv
Katnyopia T@v avheviikdv VAIKOV Kot ot pantég elvar apketd e£otkeltopéva pe oot
KaOdG TapakorlovBovv ToAAd Pivteo otov ehevBepd Tovg Ypdvo. H teyvoroyia €xet
eEelyBel pe 1o mépacua twv ypdvav Kot to Bivteo ypnoiponoleitonl 6Ty TAEN OCTE

o1 LoONTEC va £xovV KIVIITPO KOl VOL GUUUETEYOVV GTIG TPOPOPIKES AOKNGELS.

YVVENMG, 0 GKOTMOG OVTNG TNG £PELVAG NTAV VO EEETACEL TOV POAO TOV AVOEVTIKMOV
Bivteo otV TPo@opiKt| amdO0CT TOV HoONTOV Kol Vo TPOGIOPIGEL v elvat w@EMLO
N AE1TovPYoHV MG OTMOTPENTTIKOS TOPAyovTag Yo T ddackaiio padnong tovg. 't avtd
10 AdY0, 01e&yOn wa épevva dpdons. Ta epyaieio mov ypnoipwomomOnkay Nrav Eva
TPW KOl UETA TNV EPELVA TPOPOPIKO TECT KO EVOL EPOTNUATOAOYIO aVAALGONG
avaykov. Emiong, emedn 1o pobnuoto kataypaenkav, 1 AloTo TOPATHPNONG
CLUTANPOONKE peTd TO TEAOG KGO pobfpatog Kot téAog, ol pobntég Eypoyov pio
oeMoa nmueporoyiov. H épevva mpoaypotomom|nke oce éva @povtiotiplo EEvmv
YAOGO®MV oTnV TEPoyn Tov Zoypdeov otnv ABnva. Ta pobiuota deénydnoov
niektpovikd e&outiog g mavonuiog Covid-19 kow m €épevva dupknoe méVie
gfooudoes. Ta amoteAéopata e perétng emPePaiocav ot tar avbevtikd Pivteo
elval mpaypoatt Pondntikd yioo toug pantéc kot €govv Oetikd aviiktvmo OTNV
TPOPOPIKT] TOVG €MOOCT OGOV aPOpd TNV guEPAdeln, To AeSAdyl0 Kol TNV
aAnAenidpaon. Emopéveg, tétown Pivieo Oo mpémer va evoopatwbovv oty
OWakTiKY Oladikacio. Kabdg ot padntég ocvvovalovv OlaokEdaon Kot pabnom
tavtoypova. TELoc, Ta cvumepdopoto amd TV Topovoa UEAETN cuyKpivovTol Kot
avtmapotifevronl pe dAlec mapdpoleg Epgvves ansikoviCovtag tov (wTikd poAO TV

Bivteo og eKTAOELTIKOVS YDPOLG,.
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1. Introduction

Speaking is considered to be a challenging skill and Ur (1996) stresses that people are
only considered to be speakers of it if they know a particular language, emphasizing
its demanding nature. Thus, one of the teacher’s aims should be for the students to
learn how to speak. For this reason, Ur (ibid) supports that videos are an excellent
teaching source and can improve speaking skills. In addition, technology has been
extremely developed over the years and has become an essential part of the teaching
and learning environment. Teachers have various tools at their disposal and try to use
them so as to keep up to date with the advancement of technology and at the same
time enhance learners’ interest. One technological tool that is being commonly used is
the video, and to be more precise, authentic videos as they seem to be helpful in
learning a language and students appear to have a positive attitude towards them as

they are extensively acquainted with their use.

Hughes (2002) claims that the materials teachers implement to develop students’
communicative skills should expose learners to real speech, as in to real life instances
and not be estranged from the outside reality. Tomlinson (2012) is in favor of this
view and supports the use of authentic speech. Otherwise, he explains that learners are
not prepared for the reality of language use and, therefore, they are not able to achieve

fluency.

Students in this B1 class are not familiarized with the use of authentic videos in the
classroom, since the teachers are asked to follow the syllabus of the specific textbook,
named Way Up 4 by Grivas Publications. The specific class displays some
weaknesses in the oral skill and for this reason, the teacher decided to implement
some authentic video speaking lessons so as to find out if they really can affect their
performance in speaking. In order to solve this issue, some related aspects should be
explored. More specifically, the researcher’s intention is to find out if authentic videos
can improve and develop fluency, vocabulary and interaction in speaking. After
dealing with the results the researcher would be in a position to give a clear answer to

the significance of authentic videos in the classroom.
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Regarding students’ weaknesses in speaking, Rarastesa (2004) argues that students’
apathy during speaking activities is a problem that teachers often have to deal with.
As Nation and Newton (2009) explain, this may be due to students’ low vocabulary
knowledge, inadequacy of ideas, or even problems in remembering and applying the
grammar and syntactical rules. Moreover, the elements of shyness, enthusiasm and
lack of fluency affect their performance and participation. The researcher selected to
conduct the present study so as to find a solution to the students’ problems in
communicative competence. For example, they cannot elaborate on their ideas and
keep repeating the same words and phrases. This could be worrying as they are going
to sit for the B2 exams in the following year and they have to improve their oral
speech. Hence, by conducting the current study the researcher aims at finding a way
to improve their speaking skill by using authentic videos to develop their

communicative competence of the English language.

Many previous studies have shown ambiguous results about the effect of authentic
materials in general. For instance, Gilmore (2007) explains that some researchers
claim that videos and the element of authenticity have a positive impact on learners,
whereas, there are others who believe that authentic materials may be quite difficult,
and challenging for students to comprehend and especially the younger ones (Chavez,
1998). However, as Denning (1992) explains, studies on authentic videos in
educational content have concluded that they have a major and positive impact on
pupils’ learning. This is exactly what the researcher intends to find out. In other
words, it will be examined whether this positive effect applies to the specific group of
students aiming to contribute to this type of research.

Finally, the results of the current study will shed light on the utilization of authentic
videos in a particular group of learners and future researchers will be able to take their
studies one step further and reach accurate conclusions about authentic videos. The
current study is going to describe and analyze the results, giving emphasis not only on
the positive aspects but also on the possible negative points of the videos that may
arise. Due to the covid-19 pandemic and the lockdown, the lessons were conducted

online throughout the duration of the research.
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In general, this first chapter introduces the concept of speaking and authenticity and
analyses the aims of the present research. The second chapter focuses on the literature
review and more specifically, the theories behind the speaking skill, its main
characteristics and the criteria used for designing speaking tasks. The communicative
techniques and strategies are also mentioned and emphasis is also given on the

concept of assessment in general and its relation to communicative competence.

In addition, it presents the advancement of technology in classroom settings and then
discusses the concept of authentic materials in education. Also, the use of authentic
videos in educational settings is analyzed. Some of the results from the studies that
have been carried out throughout the years are presented regarding the types of videos
and the viewing techniques used. The focus is given on the criteria in order to select
appropriate videos for EFL purposes. The third chapter justifies the approach, the
method and the strategy used in the research. Moreover, it presents the setting and
context of the research, followed by the description of the tools used to collect the
data.

In the fourth chapter, the data and results of the research are presented and analyzed
and then, a discussion takes place over their relation to the research questions. Finally,
the three sub questions are answered first, and then, the main question is discussed in
general. The final chapter of the dissertation concludes with the implications of the
research and compares the results from other similar studies with the ones from this
dissertation. Finally, further suggestions for future research are demonstrated as well

as the limitations of the research are taken into account.
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2. Literature Review

This chapter consists of a presentation of theoretical assumptions around speaking
with regard to foreign language learning and also describes the role and use of videos
specifically in the EFL classroom.

2.1 Defining speaking

Lewelt (1998) considers speaking to be one of the most complicated skills as only
humans acquire this ability. He continues explaining that children start to acquire it in
infancy and it is developed throughout childhood and that speaking is a skill that
requires extensive interaction. Chomsky (1965) in order to determine oral speech used
the terms competence and performance. He defines the term competence as the native
speakers’ language knowledge, the system of rules they have mastered and their
ability to understand and produce a range of new sentences. It is about the linguistic
data that stays inactive until it is displayed in the speech form and then resulting to the
term of performance. The term performance is defined by Chomsky (ibid) as the study
of the rules that the system contains. It is the study of the actual language use in real-
life situations. Canale and Swain (1980) went one step further and discussed that
grammatical competence which focuses on the grammar, syntax and semantics
components, discourse competence such as cohesion and coherence, sociocultural and

strategic competence are the elements that the speaking skill consists of.

Skehan (1996) points out that oral performance is affected by the fluency, accuracy
and complexity factors. Fluency means that interlocutors are able to communicate and
receive the messages without any particular difficulties and problems. Ur (1996)
explains that fluency can be achieved only if speaking activities focus on the learners
and how they pronounce the sentences correctly so as to be understood by other
speakers. Accuracy concerns students who produce speech that is based on rules.
Benzehaf (2016) supports that accuracy deals with the degree of allegiance to
different norms. In other words, it means that the use of grammatically correct

linguistic forms or the ability to produce error-free speech. However, complexity
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means that the learners are more flexible. Benzehaf (2016) believes that complexity
has got various meanings and he addresses, for example, Ellis’ (2003) view where
complexity refers to the use of more elaborate and varied language. He continues by
describing how complexity changes over the years. For instance, at the beginner level,
the structures of the sentences are quite simple, whereas at the intermediate level
complexity is developing and dependent clauses are apparent. Finally, at the advanced
level, it is increased even more, as the language production becomes richer and the

sentence structures appear to have various non-finite and dependent clauses.

Moreover, Schmitt and Carter (2000) stress that vocabulary is an integral part of
learning a foreign language and many researchers admit that real communication is
achieved through appropriate and adequate vocabulary. When someone has
insufficient vocabulary knowledge and thus they cannot communicate properly or
express their ideas, learners are prevented from learning a language (Macis and
Schmitt, 2017). Mackey (2007) argues that lack of interaction has a negative impact
on learners too. For this reason, they should be engaged in interactions that take place
in the classroom so as to be fluent in the spoken language. This way, classroom
interaction is considered to be profitable in improving oral skills. A lot of research has
been conducted focusing on second language acquisition. Long (1981) suggests that
interaction makes comprehension easier and enhances the speaking skill. Therefore,
learners should try to practise the language they learn through interaction. Otherwise,

they will not be able to become fluent speakers.

The features of communication and control also play a significant role as West (2000)
explains. Control refers to the learners’ restriction regarding language production and
communication is related to the transmission of new information. Thus, if the aim is
to communicate the message, then, no focus is given to correctness. However, if

control is the aim, then, the emphasis is put on accuracy and not on fluency.

West (2000) divides the speaking practice into two categories. The first one is
speaking to learn. In other words, students are engaged in activities where they speak
so as to learn the specific components of the language that they have been taught
through manipulative, form-focused exercises in order to be able to produce
grammatical accurate sentences. This way, Hughes (2002) explains that learners are
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asked to produce and practise specific phrases, without comprehending why their
choice of language is appropriate for the specific situation. Hence, speaking is only
used as a means of language practice. Speaking to learn activities are based on the
audio-lingual approach. Larsen-Freeman and Anderson (2000) claim that this
approach trains learners to the use of grammatical sentence patterns as it was believed
that the way to acquire the sentence patterns of the foreign language was through
assisting students to respond in a correct way to stimuli through shaping and
reinforcement. Thus, the focus is based on memorization and repetition and as a

consequence, errors in speaking should be avoided.

The other category is learning to speak. This category is related to activities in which
learners take part in spoken interaction so as to achieve fluency in the spoken
language. This means that speaking is considered to be the ‘end’. Harmer (2007)
claims that students should be in a position to pronounce phonemes correctly and use
appropriate stress and intonation if they wish to achieve fluency. The importance of
speaking skills has been stressed not only by the curriculum designers and the
teachers but also by the students themselves. (Shumin, 1997). Bygate (1987) explains
that students tend to compare and judge their linguistic competence based on their
engagement with coherent interactions. However, Abbot (1981) disagrees as speaking
is often in the periphery inside the classroom and teachers are usually the ones who
have the dominant role using highly-controlled activities. This way, it can be

considered as a speech-training rather than communication.

Consequently, in order to learn how to speak, the selected activities should demand
the use of real speech based on the purpose of communication. Simultaneously, they
should provide real-life conditions that can help them enhance their speaking skills
and be able to communicate and understand their interlocutors without straining. As a
result, the researcher decided to create the speaking tasks of the current study taking

into account the above views.

2.2 Principles that speaking activities should embody

Hill (2004) provides a list that teachers should take into account when designing
speaking tasks. First of all, learners should speak for a purpose. In other words, they

should know why they are engaged in the activity and what the purpose behind it is.
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The communication should also involve the transmission of the message, which
provides the speaker with information that the listener ignores but needs it. The task
environment should also be known to students so as to be aware of how to use the
language in specific contexts. Learners need to use their background knowledge and
schemata when communicating as well. Being engaged in real communication, under
real circumstances, helps them produce language the way the native speakers do.
Finally, they should be given the opportunity for self-correction which means that
they activate their strategic competence at the same time and are able to enhance the

awareness in relation to their mistakes and finally correct them.

Johnson (1982) describes a list of five principles that a speaking activity should
manifest. To begin with, in the information gap principle, a pupil retains some
information that the other one desires but is not at their disposal. Another similar
criterion is the information transfer where both interlocutors exchange information by
asking and answering questions interchangeably. Furthermore, in the jigsaw principle,
speakers should cooperate and exchange information to complete a task. Task
dependency requires learners to use the information gained in the lesson to complete
the activity and this assists them to promote responsibility for the way language is
used. In the correction for content principle, students’ language production is judged

based on their speaking competence in relation to the task.

Nation (1989) provides a list with criteria as well regarding the construction of
speaking tasks. This way, by implementing real-life situation tasks, the activities
would be motivating for students and the success of the language used would be
achieved. First of all, a task should contain the feature of a role that helps speakers
simulate real-life. Another criterion is the split information, where one speaker has got
information the other ignores. The element of procedure is also very significant where
the task has a sequence and is divided into steps and students take turns to answer the
questions. Teachers should bear in mind that speaking activities should necessarily
have an outcome. To put it in other words, if a task does not have a purpose, learners
are not interested in completing the task since they have no idea why they are engaged
in such tasks and no motivation is established. Finally, the challenge element should
be taken into consideration. Students face many challenges as they are hesitant and

reluctant to talk for various reasons such as boredom, lack of interest, or lack of
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background knowledge. For this reason, McDonough and Shaw (2003) suggest that
language teachers should utilize meaningful activities that push the learners to speak
in a supportive environment. This means that students should be engaged in activities

where they can think about possible solutions using the hidden evidence provided.

Both Johnson (1982) and Nation (1989) argue about the importance of the
information gap principle. This principle is considered to be motivational but apart
from that, Johnson (1982) stresses that the most significant part is that it incorporates
a message focus and, therefore, simulates the crucial process of changing messages
into forms. In addition, it creates a condition of unexpectedness and allows a genuine
information flow inside the classroom. The researcher is going to follow some of
these principles in the teaching lessons. For instance, the task dependency criterion
and the jigsaw principle were taken into account when designing the lessons. Other
principles that the teacher decided to implement in the speaking tasks are the

information transfer and the element of procedure the task should embody.

2.3 Categorization of communicative speaking activities

Taking into account West’s theory (2000), the communicative techniques often used
during speaking are the reality and non-reality techniques. Hill (2004) expresses the
view that techniques belonging to the first category are quite identical to the
communicative settings outside the class environment and, therefore, learners have to
focus on the functional and the social essence that language contains. Simulation and
role play fall in this category of reality techniques. In a simulation, the roles are
imaginary and give the freedom to students to be themselves using their own
knowledge and thus, contributing to the result of the task. Moreover, it provides the
learners with a safe environment, as their errors do not appear in the real world but
only in simulation which is imaginary. In role plays, speakers are allocated with
particular roles and they must take into account the information given so as to
communicate the message. Thus, in this type of task, the information, the choices or
the solutions are predetermined and the task procedure and its outcome depend on

how well the students adjust to their roles.

Hedge (2000) explains that role plays encourage pupils’ participation and practise

interpersonal and transactional communication. He continues by mentioning that it is
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easier for reluctant students to speak and elaborate on their ideas without being afraid
of having nothing to say. Ur (1981) argues that another advantage of the role plays is
that teachers function as a guide and not as a controller and instructor that only help

them when necessary.

However, this type of task seems to be controlled and fixed and thus, learners do not
deal with real-life speech as in course books, it is preferred to include prestigious
forms (Hughes, 2002). In other words, in their daily lives, people are not provided
with a list of possible answers and expressions but they communicate based on their
own needs, leading to genuine and authentic speech. This means that people can use
different communicative strategies in order for communication to be successful and
achieve comprehension. For example, in the real world speakers tend to use a lot of
hesitations and fillers if they have not understood the message and do not know how

to express themselves.

Therefore, strategic competence is crucial. Canale and Swain (1980) define it as how
to handle authentic communication situations and how to keep the conversation
channel open. This means that second language speakers can overcome problems
appearing in conversation using communication strategies. Hedge (2000) suggests
that some strategies may be paraphrasing or appealing for help. Another strategy may
be turn-taking, where according to Hughes (2002), turn-taking is an aspect of
speakers’ ability to claim turns of talk, to maintain them or to indicate that they allow
the speaker to continue with their turn. This is quite significant, since the participants
of the current study face some problems in interaction, as they sometimes stop talking
because they have not understood the statement of a peer or do not know what

strategies to employ in order to keep the communication going.

2.4 The role of assessment in speaking

According to Harmer (2007), assessment is used to comprehend and measure
learners’ abilities and has a pivotal role in language learning and teaching. Brown
(2004) clarifies that assessment can be divided into two categories: the formal and the
informal assessment. The first deals with procedures created to exploit a repository of
knowledge and skills. Hence, they are standardized and planned techniques in order to

give the teachers and students an evaluation of student achievement.
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Informal assessment concerns the incidental or unplanned comments to give feedback
to students. Brown (2004) explains that this type of assessment contains different
types of feedback and it is totally merged with the teaching process as teachers
constantly give feedback to students. As a result, the focus is on giving feedback

rather than the students’ performance.

Carter and Nunan (2001) address the different types of assessment. First of all, the
proficiency assessment is about assessing language abilities acquired by the student
independent of the course of study. This type of assessment is conducted through
standardized proficiency tests. The evaluation of achievement aims to establish what
the pupil has learnt from the curriculum and it is usually conducted by the teacher.
The summative assessment usually takes place at the end of the year in order for
teachers to comprehend the knowledge students have gained throughout the year.
Therefore, it demonstrates the objectives that have been accomplished and no
feedback is given. For example, proficiency exams or final exams are types of this
assessment. The last type of assessment is the formative one. This is performed by the
teachers during the teaching process and is based on their aims and objectives so as to

make modifications or changes to develop their instructions.

As far as the speaking assessment is concerned, it is believed that it is usually a
challenging one. Ur (1996) divides assessment into two categories: the self-
assessment and the teacher assessment, whereas Harmer (2007) also analyses the
progressive assessment. To begin with, Ur (ibid) supports that self-assessment has to
do with how people assess themselves and they believe that their speech can affect
their behavior and appearance. She continues by addressing a negative aspect of
teacher assessment since teachers may compare one student with another resulting in
non-objective evaluations. In other words, the teacher may not think about their

different levels or the improvement they have shown.

Finally, she explains that teachers may not be able to assess students in a correct way,
since assessing speaking needs specific criteria and differs from the other skills.
Therefore, teachers should be appropriately furnished with the information and insight
on how a speaking assessment is conducted. Regarding progressive assessment,

Harmer (2007) explains that in a progressive assessment, the teacher tests the students
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every now and then to comprehend and evaluate their performance and if they have
made any progress. Progressive assessment will be implemented before and after the
use of authentic videos, in order for the teacher-researcher to examine if pupils have
made any progress, thus, collecting data on the use and significance of authentic

videos.

2.5 Significance of authenticity in speaking

Researchers have defined the term authenticity in various ways. For example, Grellet
(1981) considers authenticity as an original document which has not been modified at
all. Nevertheless, Kilickaya (2004) argues that what all the definitions have in
common is that they aim at the exposure of real language and its effect on an

environment besides classroom.

Gilmore (2007) considers that many linguists admit that authentic materials are more
intriguing as they aim to convey the message rather than focusing on the target
language. However, he also states that other researchers consider authentic materials
to be difficult and thus, they may lead to a deterrent outcome for the students. This is
not only claimed by Kienbaum, Russell and Welty (1986) but also by Gonzalez
(1990) who could not prove in their research whether the authenticity itself or the
materials were motivating for the learners. Martinez (2002) and Chavez (1998) also
claim that the age factor is quite important when dealing with authentic materials. The
former, argues that older students like working with such materials, while the latter
claims that they can be demanding especially for the lower levels. Nevertheless,
Bernhardt and Berkemeyer (1988) discovered in their study that all students were able
to use authentic materials in an effective way, regardless of their age. Therefore, the

present study will examine if their view is applied to the particular group of students.

2.6 The role of technology in educational settings

Nowadays, technology has become an essential and integral part of our lives and it is
incorporated into education as well (Almekhlafi and Almeqdadi, 2010). According to

Ellington, Percival and Race (1993), educational technology is the advancement and
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evaluation of systems as well as the techniques to boost the process of human
learning. Therefore, technology plays a vital role in education, especially during these
difficult times of the pandemic. The majority of teachers are trying to use
technological tools and, according to Thorne (2005), technology can lead to the
development of authentic teaching environments. Slaouti and Kanellopoulou (2005)
also report that educational technology can offer flexibility regarding students’
learning styles. This means that pupils can use their own style of learning and work at

their own pace.

Iiter (2009) believes that technology may be one of these factors that have a positive
effect on learners’ attitudes. Various technological tools are being used and
implemented during the lessons such as wikis, videos or blogs, but Yang, Huang,
Tsai, Chung and Wu (2009) state that videos seem to be the most preferred option.
The rapid increase of e-learning sessions due to the pandemic that has affected the
whole world in all domains is evident. Schools were closed and thus, e-learning was
implemented in the lessons. E-learning concerns teaching but with the help of
electronic devices and sources. It includes the use of the Internet and other essential
technologies to construct learning materials, teach pupils and organize courses as well
(Fry, 2001).

2.6.1 The role of video in education

Videos can be quite supportive in the teaching and learning of a foreign language.
Throughout the years, videos have been developed and the capacity to record and
replay moving images, which is the principle of a video, remains a significant tool in
the educational environment. Harmer (2001) explains that videos will add an
additional element to the teaching and learning process, whereas Krashen (1982)
believes that videos are indeed helpful, as learners are exposed to authentic language
which is a fundamental necessity for language acquisition. Allan (1985) also admits
that videos can boost students to talk and as a result, their participation during the
lesson is increased. Furthermore, they present realistic slices of life in the classroom,
providing visual support to the message and offering entertainment and variety as

well.
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Rammal (2006) carried out a study where he found out that the use of video is very
significant as it reflects real interaction and it can combine pedagogic instruction with
fun. Denning (1992) discusses the fact that many researchers have admitted that
videos play a pivotal role in education while Devlin, Feldhaus and Bentrem (2013)
argue that videos are essential in our everyday routine. For this reason, Prensky
(2001) calls the learners digital natives, whereas the teachers are characterized as
digital immigrants. In other words, people, especially the younger ones, are quite
acquainted with technology and they often watch videos online and this can lead to
the assumption that they are quite familiar with the use of videos outside, and at the
same time, inside the classroom. Thus, they are considered to have a positive attitude
towards them when they are used during the lessons in the classroom.

Furthermore, Hooper and Rieber (1995) claim that videos benefit the learner-centered
approach but they should take into account that videos ought to be proper for learners’
age, needs, interests and previous knowledge. Lee (2008) explains that students learn
to collaborate and cooperate with each other by sharing the gained knowledge, which
can create a comfortable and relaxing classroom environment. Hence, the level of
boredom and anxiety is reduced (Ghasemi, Hashemi and Bardine 2011). The use of
videos can enhance pupils’ background knowledge and schemata as well, which is an

essential prerequisite for effective learning (Mekheimer, 2011).

Specifically, many researchers point out the significance of using authentic videos
inside the classroom. First of all, Bajrami and Ismaili (2016) support this fact since
they expose the learners to a realistic and genuine learning environment. Thus,
according to Mousavi and Iravani (2012), real-life videos can contribute to students’
preparation for the real language outside the classroom, as they are acquainted with
the target language and its communicative use (Abedi, Keshmirshekan and
Namaziandost, 2019). Nguyet and Mai (2012) explain that the realistic content the
videos entail gives the students the chance to relate to them and develop their
background knowledge and hence, the conversation may be longer. Yu (2010) argues
that authentic videos assist learners to enhance their communicative competence
inside and outside the classroom since they become exposed to communication

among native speakers and are aware of the dynamic of interaction (Coniam, 2001).

Postgraduate Dissertation 13



HELLENIC classroom: An action research on the effect of real-life videos on EFL

OPEN

Aggeliki Malisiova “The use of authentic videos in an EFL
r. UNIVERSITY students regarding speaking in a BI class”

Wagner (2007) claims that such videos can enhance their memorization and
comprehension. Albahlal (2019) expresses the view that learners can improve fluency
and their speaking skill, as these materials provide a balance between fluency and
accuracy. Few studies have proven that authentic videos enhance pupils’ autonomy
(Recard, Sembel and Hasibuan, 2019; Widodo and Rozak, 2016). Thanasoulas (2000)
defines learners’ autonomy as their eagerness and capability to oversee or control
their own learning. The above studies took place in different parts of the world and
participants were of different age groups. According to these results, pupils admitted
feeling more courageous to enhance their learning autonomy when authentic videos

were implemented.
2.6.2 Videos and motivation

Videos also promote students’ motivation which Dornyei (2001) thinks is essential in
learning a second language. Baron (1996) gives a definition of motivation which is
the internal process which activates guides and maintains over behavior. Wade and
Tavris (1998) explain that motivation is an inferred process within a person, which
causes the individual to move toward a goal. Gardner (1985) believes that in order for
the students to feel motivated, they need to have something to look forward to, that is
a purpose related to the goal. Dornyei (2003) argues that motivation is a hybrid

concept, namely an internal aspect that results from an external source.

Dornyei (1998) also supports that motivation can be characterized as intrinsic or
extrinsic. Intrinsic motivation concerns the motivation of engaging students in an
enjoyable task, whereas extrinsic motivation refers to the actions that are performed to
realise some instrumental aims like taking a reward or avoiding a punishment.
Gardner and Lambert (1972) explain that fascinating activities increase motivation
and boost learners to put more effort into the learning process. The combination of
entertainment, variety and interest motivates pupils and as Lonergan (1985) states, it
creates a climate for successful learning. Cazden (1988) and Bandura (1997) believe
that non-interesting activities may be boring and stressful for the students who may
feel anxious as well. Finally, Peacock (1997) discovered through his research that
motivation was increased when authentic materials were used, but they were not as

impressive to learners as the artificial materials.

Postgraduate Dissertation 14



HELLENIC classroom: An action research on the effect of real-life videos on EFL

SI':JEGLRS”Y students regarding speaking in a BI class”

r. Aggeliki Malisiova “The use of authentic videos in an EFL
|

2.6.3 Types of video materials

Many authors usually classify the types of video materials in different ways.
However, they all distinguish them into two basic categories. Thus, videos fall into
scripted materials and off-air materials. First of all, scripted materials, as Piwowar,
Barth, Ophardt and Thiel (2018) explain, are ELT videos that have been created to
help non-native English speakers so as to expose learners to a language level, whereas
off-air materials have been created for native-speakers rather than EFL learners (Polat
and Eristi, 2019). They also contain natural and non-simplified language. This means
that no modifications or alternations are made to fit a purpose, as the scripted

materials.

Scripted materials are usually utilized based on the syllabus of a textbook that aims to
help the students speak to learn. Piwowar, Barth, Ophardt and Thiel (2018) consider
scripted videos as inappropriate since they lack authenticity. As Abbas (2018)
explains, students learn better in a naturalistic environment rather than in an unnatural
environment. Consequently, students should be exposed to authentic and genuine

input so as to achieve fluency.

TV series, documentaries, music videos or commercials can be characterized as off-
air materials according to Stempleski and Tomalin (1990). This means that watchers
are exposed to real speech as if the intended audience is native speakers. Hence, the
language used is natural and its speed production is normal with a genuine accent.
However, we should bear in mind that not all non-ELT videos are authentic. For
example, in a documentary, the commentary is usually scripted and thus, not
spontaneous. Based on this, Allan (1985) claims that these off-air materials despite of
their authenticity, provide the learners with a genuine and rewarding experience as
they place the learners in the same position as the native speakers and demand the

same exercise of language skill.

These materials are appropriate mainly for skills enhancement. In other words, they
can be used to enhance speaking skills or stimulate discussions. Tomalin (1986)
stresses the importance of visual and audio clues to meaning. To put it in other words,
learners do not simply hear the language but comprehend its context. Finally, off-air
materials are destined for a real audience and they provide an authentic look at
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cultures. By using authentic videos inside the classroom, they can evaluate everything
they use in their daily life. This helps them to develop practical skills in order to

create a critical opinion on what they read or hear. (Stempleski, 1992).
2.6.4 Educational techniques on using videos

Tomalin (1990) presents some viewing techniques to assist the teachers to exploit the
videos effectively. First of all, in silent viewing, the video is being watched without a
sound for students to absorb the content. The teachers can also freeze the picture to
make pupils look more carefully at the screen. Another technique is role play when
students act out what they have watched so as to transfer the language used to meet
their purposes. They can also study the characters’ behavior to comprehend how they
behave in other cultures or they may not watch the whole video but conclusively have

to predict what is going to happen next in order to promote discussion.

Another way to watch a video is to focus on the characters’ feelings or to listen only
to the audio and then, they can later describe orally what they have heard. In addition,
some students can be the watchers, and the others the listeners so as to practise
observation and accurate reporting. Finally, they can watch the end of the video and

try to guess what happened previously or make comparisons among cultures.

2.7 The video as a teaching tool in the EFL classroom

In this section, the use of video as a teaching tool is discussed and then various
teaching strategies that can be implemented during the lessons are suggested.
Ultimately, it describes the criteria on how to select appropriate teaching materials.

2.7.1 Incorporating the video in the EFL classroom

Allan (1985) has expressed some ideas in order to integrate video materials inside the
classroom. At first, the teacher could use materials focusing on language. This way,
the video is used for elicitation or even reinforcement of their schemata. Another idea
is to employ video to practise the language by using video prompts for role plays or
video drills for comprehension tasks. Moreover, some materials can be used to present

various topics and learners can gain information and knowledge by discussing a topic
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or commenting on it. Finally, video materials can function as examples of
communication, where students are able to comprehend how videos communicate the

message.
2.7.2 Video-based teaching strategies

According to Hill (1999), language teachers should take into account the
implementation of strategies that can function as an interface with the learners. In
other words, before selecting the video, the teacher should bear in mind the following
principles. To begin with, they should state the aims of the lesson clearly and decide
on the appropriate video they will use. After that, they have to select the activities
based on the video and then decide the way students are going to watch the video.
Finally, teachers should find a way to link authentic videos with their syllabus. Allan
(1985) suggests that the link through language is a straightforward choice or another

option is linking the videos with the topic of the syllabus.

Many scholars, such as Yelakov (2014), argue that in order to teach videos
successfully in the classroom, the educator should follow the pre-, while- and post-
viewing stages explaining that the time allocation of the activities depends on the
specific videos, students’ needs, their ages and their instructional objectives. He
explains that teachers in the pre-viewing stage should engage learners’ interest and
prepare for the following activities. He insists that the purpose of this stage is to
prepare the learners for what is coming next since comprehension is determined in a
way by their background knowledge. In the while-stage, the teacher gives emphasis
on students’ reactions and comprehends what parts they have not understood, what
motivates them and what bothers them. The aim of this main stage is to facilitate the
actual viewing of the video and through the activities, students are engaged in various
issues and emphasis is given on plot development. Such activities may be information
gathering or film interruption. In the last stage, the teacher clarifies students’
confusable parts, encourages discussion and assigns the next activities. At this stage,
learners can use the information gathered in the speaking practice. Some activities in

the post-viewing may be discussions, film summaries or comparisons.
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2.7.3 Criteria for video material selection

Authentic videos are indeed beneficial for teaching speaking but teachers should be
able to critically select the types of videos utilized so as to have the impact they
desire. For this reason, Arcario (1992) presents two sets of criteria for an appropriate
video selection depending on whether the videos are used to elicit language or present
it. On one hand, when the aim of the video is to present the language, the teacher
should consider the brightness of picture and sound, the degree of visual support and
the density of language. In addition, the delivery of speech, the language essence and
level should be taken into account as well. On the other hand, if the aim of videos is to
elicit language, the focus should be on students’ interests, appropriateness of content
and length of the sequence. Finally, the autonomy of sequence and the availability of

similar materials are crucial too.

Regarding the criteria for the first category, visual support is essential, since it can
help the students to decode the verbal message effectively. A clear sound is required
as students have to listen to it clearly in order to understand the language that is
presented. The density of the language is characterized by Arcario (1992) as the
amount of spoken language in a specific scene. Thus, learners are able to comprehend
the dense language. The speech delivery criterion, that is how clearly the speakers
talk, should be taken into consideration to comprehend what they are watching. For

this reason, the videos should be appropriate for their age and their language level.

The language content criterion affects comprehensibility. Hence, the teacher should
search for the grammatical structures or language functions that are presented in the
video. The teacher should also monitor the difficulty level since too demanding
videos will lead to incomprehension and this may be a deterrent factor for their

participation in the following tasks.

Regarding the criteria set to elicit the language, videos should be interesting for
pupils. In other words, they should be related to topics that students enjoy talking
about. Arcario (ibid) believes that students can be affected not only by the video
sequence but also the pre-, while- and post-viewing tasks. Therefore, all tasks should

be structured around topics that are close to students’ interests and background
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knowledge and the teacher should be confident about the availability of exercises that

are based on videos.

The content of the video should be appropriate as well, which means that taboo topics
such as religion or biased opinions should be avoided. Finally, Tomalin (1986)
stresses that since the length of the videos plays a major role in understanding, videos
should be about five minutes long, in order for students not to lose their interest. The
theoretical assumptions in Chapter 2 constitute the theoretical framework of the
present study, as they were considered in the design of the activities and the analysis

of the results.

2.8 Research questions

The questions of the research were based on other studies and were derived from
other researchers’ suggestions. In other words, some researchers claimed that a study
assessing the enhancement of different areas of speaking should be carried out. For
example, Yukselir and Komur (2017), who investigated the use of online videos to
improve speaking of EFL students, explain that more research is necessary to
investigate other factors that influence the speaking skills in the context of EFL
lessons. Another issue for investigation concerns the significance of vocabulary
development and the interconnection with the development of the speaking skill.
Alharthi (2020) admits that research has pinpointed the significance of vocabulary
learning which can assist learners to deal with the linguistic requirements of basic
skills such as listening and reading. Nevertheless, he explains that few empirical
studies have investigated the relation between vocabulary knowledge to speaking

skill. As a result, the main question is demonstrated below.

What is the effect of authentic real-life videos on EFL students regarding speaking in

a B1 class?

In order to answer this question, three related aspects are examined in the present

study:

a) To what extent do authentic videos develop students’ fluency?
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b) How do authentic videos influence learners’ interaction?
b) What is the role of authentic videos in developing students’ vocabulary?

As a consequence, the research tries to fill in the gaps and provide answers to
suggestions made by other researchers who carried out similar studies. The answers to
these questions can be seen in section 4.3 after the implementation of four speaking

lessons in a B1 class which consists of seven participants.
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3. Research Methodology

This chapter deals with the research strategy and the method that was followed in the
research. The cycles of the lessons are also illustrated and the participants of the
research and the research setting are described. Finally, some ethical considerations

are taken into account.

3.1 Research strategy

In this research, the qualitative approach was followed due to the fact that there was a
small group of participants and the researcher aimed to understand and explore pupils’
attitudes as well as their behaviors. Dornyei (2007) argues that in this method, which
does not concern numbers, open-ended data are collected and are interpreted by non-
statistical methods. In addition, Denzin and Lincoln (2008) believe that the qualitative
approach is included in different philosophical paradigms which focus on various
aspects of the real world. The constructivism paradigm seems to fit this research.
Honebein (1996) considers constructivism as an approach where people establish their
knowledge and understanding of the words by being exposed to things and then
reflecting upon them. Kalender and Dogru (2007) explain that learning is only
accomplished when it is learner-centered and students have a major role in the

teaching and learning practice.

As a result, in the current research students will be the ones who have the dominant
role during the lessons and not the teacher. They will be actively engaged in the
learning process in which they participate and express their feelings and thoughts
focusing on the learner-centered approach. This way, there are able to use a variety of
their own strategies and methods to complete the task by themselves. Since it is a
qualitative study, quantification of qualitative data will be implemented in order for
the researcher to interpret the collected data and end up with the analysis of the

findings.
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3.2 Research method

In the research, the action research method was implemented. The teacher-researcher
identified the problem with students’ poor performance in speaking activities and
decided to take some action to develop their communicative competence by
implementing authentic videos in the lessons in order to collect data and figure out
their effectiveness. In action research, some fixed stages should be followed by the
researcher. Kemmis, McTaggart and Nixon (2014) pinpoint that the researcher has to
identify the problem and take some action to face it. Afterwards, they should collect
and analyze the data. In the end, they have to reflect on their findings so as to reach a
thorough and valid conclusion. Kemmis, McTaggart and Nixon (ibid) also describe
these cycles and identify the spiral self-reflective cycles of planning, acting, observing
and then reflecting on the results. Then, the same procedure takes place. The
researcher followed each stage of the cycles. For instance, after the design of the plan,
the researcher implemented, then observed it and ultimately reflected on the plan and

made the appropriate modifications for the next cycle.
3.2.1 Overview of the research cycles

Koshy, Koshy and Waterman (2011) explain that the cycles in action research are
linked and as a result, they influence each other. Based on the graphs by Elliott (1991)
and O’Leary (2017), it seems that at least three cycles are needed for this method.
Some other studies, including Willis and Edwards (2014), have confirmed this
conclusion as well. Figure 3.1, depicts the research cycles of the study and was
adapted by Mertler and Charles (2008).

™. Stage 2
Acting O
-

Stage 1 Stage 3
Cycle 1 Planning Developing

Stage 4 _
Reflgeting

" Stage 2
Acting

Stage 1 Stage 3
|
Cycle 2 Planning Developing

Stage 4 _
F?efle'(:ting !

Cyclical process of action research continues . . .

Figure 3.1: Research cycles adapted from Mertler and Charles (2008)
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The current study consists of five cycles in total. In the first cycle, the needs analysis
questionnaire, the pre-test and the pilot lesson are conducted. Then, the four cycles
which concern the four teaching lessons take place, and the research concluded with
the diary entry and the post-test. In Figure 3.1, an overview of the research process
that was followed in these five cycles is depicted and displays analytically the

procedure the researcher followed in each stage of the cycles.

Table 3.1: Overview of the research process

CYCLE STAGE DESCRIPTION
1-Pilot Planning C1.1. Design of the study
lesson C1.2. Speaking pre-test

C1.3. Needs analysis questionnaire

C1.3. Pilot lesson planning.

Implementation C1.4. Pilot lesson delivery of one video lesson.

Observation C1.5. Observation checklist completion one day

after the lesson.

C1.6. Data analysis when C1.5 is completed

Reflection C1.7. Conclusions and modifications of the process

of the data collection tools.

2-4 three Planning C2-4.1. Speaking lessons planning taking into
speaking account the reflection of the previous lesson and the
lessons needs analysis questionnaire.
Implementation C2-4.2. Speaking session delivery.

Observation C2-4.3. Observation form completion one day after
the lesson in C2.5.2
C2-4.4. Data analysis based on students’
performance in observation checklist after the
completion of the observation form.

Reflection C2-4.5. Conclusions and modifications for the

following speaking lesson planning the same day.

5- Final Planning C5.1. Speaking session planning based on the
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speaking conclusions of the previous cycle and the needs
lesson, analysis questionnaire.
diary entry
completion
and post-
test

assessment

Implementation C5.2. Speaking lesson delivery.
C5.3. Diary entry completion.
C5.4. Post-test evaluation.

Observation C5.5. Observation form completion one day after
the lesson.
Reflection C5.6. Data analysis of observation form, diary entry

and the test results the same day as C6.5.

3.2.2 Cycle 1: Pilot lesson

First of all, in the pilot stage, the same group of students as the research group
participated in the study. At this stage, learners had to be engaged in a pre-test
speaking assessment so as to evaluate their level before the implementation of the
lessons with the authentic videos. Secondly, they had to fill in the needs analysis
questionnaire so as to comprehend their attitudes towards the English language, their
speaking skills and their familiarization with videos. Depending on their favorite
topics, the teacher would select and design the upcoming lessons. Then, the lesson
about the environment would take place. In this stage, it should be mentioned that the
data collected would not be used and analyzed in the research, but would be valuable
for the researcher’s purposes, S0 as to have a general view of what should be changed

on the lesson and the tools in order to fit students’ needs.
3.2.3 Cycles 2-5: Outline of the speaking lessons

Regarding cycles 2-5, during these four weeks, one speaking lesson, which lasts about
forty-five to fifty minutes, should take place per week. This schedule was designed in
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such a way so that the researcher would be able to analyze the data collected and plan
the next cycle based on the conclusions and the reflections of the previous lesson. In
other words, after the end of each cycle, data analysis will be conducted before the
design of the next cycle so as to check the conclusions that were drawn in the
previous cycle. For instance, if the tasks are manageable for the students to handle,

then the same or similar types of tasks will be implemented for the next cycle.

However, if the tasks are considered to be quite challenging and demanding for them
to understand or the task did not meet the teacher’s expectations, then for the next
cycle, the teacher should try to make adaptations, use alternative tasks or provide
additional help to learners. This whole procedure will be followed in all cycles
conducted in order for the teacher to realize the strengths and weaknesses of the
lessons so as to improve them. Finally, the links to the videos and other

supplementary materials can be seen in Appendix I.

The teacher during the lessons should aim to function as a guide and facilitator, who
monitors the lessons and intervenes in order to ask pupils questions, provide more
ideas and give turns to students when they want to talk. Therefore, the role of the
researcher would stay in the periphery and thus emphasizing the learner-centered
approach, as the researcher decided that learners should have the major role using the
scaffolding strategy. Maybin, Mercer and Stierer (1992) believe that scaffolding does
not only happen when the teacher assists a student with a task, but it intends to make
the learners more competent, which will lead them to eventually complete a task on
their own. Harmer (2007) also considers teachers as a guide and, with regard to the
particular research, the teacher would only intervene in the lesson when it is
necessary, and emphasis will be given on how students can complete the tasks using

their own strategies and relying mainly on themselves.

In general, the pre-viewing stage was designed to contain mainly vocabulary and
speaking exercises, so that the learners develop their background knowledge and
schemata about the topic of the lesson. The viewing-stage aimed to contain some
exercises related to the visual aid, such as stopping the video, guessing or taking notes
and filling the table in. The role of the post-viewing stage was for students to answer
questions related to the video or discuss topics close related to what they had watched.
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In this final stage, the teacher would have the same role as in previous stages. In other
words, the teacher would be a guide who makes the questions or tries to assist the
students when they are met with obstacles.

The following day, based on the recording of the post-viewing stage of the lesson, the
teacher-researcher should complete the observation checklist. Afterwards, based on
the needs analysis questionnaire, the data of the observation checklist and the
conclusions made by the reflection of the whole lesson, the teacher should start
designing the next cycle. After finishing the video lesson in cycle five, students
should write their diary entries in which they are tasked with answering three
questions in reliance on the lessons. Then, the post-test evaluation would take place in
which the teacher will be able to see if there was an improvement in relation to the
pre-test and to what extent. By completing this task, cycle 5 of the research would

come to an end.

3.3 The participants of the study

The participants of the research, whose level is B1, attend a private language school in
Zografou, a district of Athens. The class consists of nine students, seven of whom
participated in the study. The sampling method employed was purposive sampling.
This means that the sample was picked out by the researcher so as to fit the aims of
the research, as Patton (1990) explains that purposive sampling satisfies the

researchers’ aims and needs for their study.

The research group consists of two boys and five girls aged between twelve to fifteen
years old. They also come from various backgrounds, as some of them come from
other countries. The teacher-researcher has been teaching the specific class for three
years, and as a result, they are familiar with each other. Hence, the researcher has the
advantage to really know learners’ strengths, weaknesses and needs. For example,
regarding the English language, two of them have an excellent overall performance.
Nevertheless, it is worth mentioning that the other students try their best as well and
none of them is indifferent. The majority of students, though, face difficulties,
especially in spoken language, as they portray their ignorance by not presenting any
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justifications in their replies. Regarding the other skills, they seem to have a quite
good and stable performance.

The research setting should be mentioned, as the lessons did not take place in the
students’ learning environment in the private language school, but were conducted
online via the Facebook messenger application. Due to the country’s lockdown,
schools and private language schools were closed for over six months. During the
research, the teacher shared the screen in order for the students to see the task sheets
the teacher had prepared or the pictures they had to discuss in the pre-stage. The notes
that students had to take were written in their notebooks and then presented. All
students had their cameras on, so as to be seen by everyone and the teacher could
watch their behavior and reactions during the lessons.

3.4 Data collection tools

Patton (1990), as cited in Goodwin and Goodwin (1996), explains that various tools
can be used in the research depending on what the researcher aims to find out and
how they want to interpret the data collected. Below Table 3.2 demonstrates the data
sources of the study from the part of the researcher and the students as well.

Table 3.2: Data sources of the study

Cycle

Student-driven data

Researcher- driven data

1. Pilot study

+  Pre-tests answers
» Needs analysis
questionnaire answers
Pilot lesson feedback
+ Observation form
feedback from the
post-viewing stage via
recording one day
after the lesson

» Pre-test questions
« Needs analysis
questionnaire questions
 Pilot lesson design and

delivery
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2-4. three speaking « Lesson feedback « Speaking lesson
lessons «  Observation form planning and delivery
feedback from tasks in the « Completion of the
post-viewing stage via observation form
recording one day after the watching the recorded
lesson. lesson the next day.
5. Final lesson-end + Observation form « Speaking lesson
of research feedback from tasks in planning and delivery
the post-viewing stage + Post-research diary
via recording one day entry questions
after the lesson. + Post-research test
+ Post-research diary questions
entry answers « Completion of the
+ Post research test observation form one
answers. day later.

3.4.1 Pre-and post-test

A pre-test was administrated by the researcher before the actual implementation of the
lessons. The role of the test was diagnostic in order to have a clear image of students’
level beforehand. A post-test was also distributed at the end of the research, after the
video interference, so as to examine whether there was progress in learners’
performance and to what extent. As in other studies such as Benetsi’s (2020), the
same test was implemented before and after the video lessons. Plonsky (2013)
suggests that both pre-and post-tests are of vital importance and the exclusion of the

one part has a major impact on the reliability and validity of the research.

The test was developed based on Basic Communication Certificate in English (BCCE
EXAMS) which are about the B1 level and are sponsored by the Hellenic American
Union. Students were assessed in fluency, interaction, vocabulary and grammar and
the criteria for this assessment appear in Appendix E. The rating scale in each

category began from 0 to 5, 0 meaning that no communication was achieved and 5

Postgraduate Dissertation 28




HELLENIC classroom: An action research on the effect of real-life videos on EFL

SI':JEGLRS”Y students regarding speaking in a BI class”

r. Aggeliki Malisiova “The use of authentic videos in an EFL
|

was a high pass, considering the speaker as effective. It consisted of one role-play task
between the students which took about twelve minutes, so the researcher could see
how they interact with each other and after that, each student had to answer one of the

teacher’s questions which lasted about twenty minutes (Appendix D).
3.4.2 Needs analysis questionnaire

A needs analysis questionnaire was distributed to the learners to comprehend their
general view towards the English language, their thoughts on the speaking skill and
their attitudes towards videos in general. Needs analysis plays a significant role in
education, as there are different views, not only from the teacher but also the students
regarding the learning and teaching process. Richards and Lockhart (1994) argue that
these contrasting perceptions imply the importance to clarify the teachers’ objectives
to students and teachers on their part should be able to modify and adapt their lessons
to meet pupils’ needs. Anderson and Arsenault (2005) believe that questionnaires
have become one of the most used, and at the same time, misused tools for collecting
information due to the fact that that they provide valid and reliable data and are time-

saving.

Before completing the questionnaire, the teacher-researcher clarified to them that
these questionnaires were veiled under complete anonymity and would be exclusively
used for research purposes. Patten (2017) supports the opinion that if learners are
aware of the anonymity of their responses, they are encouraged to give truthful
answers and as a result, the validity of their answers is maintained. Regarding the
structure of the questionnaire, it consisted of mainly close-ended questions such as
multiple choice and some open-ended questions in order for them to fill in their

preferred answer.
3.4.3 Observation checklist

Observation, which is deeply rooted in ethnography, takes place in natural
environments where the researcher collects the desired data by keeping notes, in the
form of rating scales, checklists or anecdotal records (Griva and Kofou, 2017). The
data can be collected either during the lesson for example, or even afterwards, as the
researcher is able to record the observation stage and then fill in the observation
checklist.
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Regarding the particular study, the checklist was created by the teacher who took into
consideration other studies and filled in the observation form one day after the lesson,
as the post-viewing stage was recorded (Appendix G). The method of checklists
allows the researcher to observe a set of criteria and examine the progress made. This
way, the researcher had the chance to fill in the checklist without being distracted by
the lesson, thus, leading to ambiguous data for the study and was able to gather
information about their participation, performance or any other behavior. As a result,

the validity of the research could be maintained.
3.4.4 Post-research diary entry

The diary entries were completed after the research ended. Students were given the
opportunity to write about their whole experience during the last five weeks by
answering some questions. First, they had to provide their thoughts on the viewing of
the authentic videos and in particular, present their preferences or any modifications
they would make. Next, they had to describe how they felt and if they wanted to go
forward with the use of such videos during the lessons. Another point they had to
write about was if they believed that these videos helped them develop their
communicative competence giving emphasis on interaction, vocabulary and fluency
(Appendix H).

Scott and Morrison (2006) postulate that diaries belong to a wide variety of
documentary materials that interest researchers in education. Strauss (1987) also
considers the diaries quite important in the production of the data record since
learners become aware of the benefits or the drawbacks of these lessons in general
and express their thoughts. As a consequence, this enables the researcher to collect

and examine the data from their perception as well.
3.4.5 Ethical considerations

Due to the fact that students were under-aged, their parents had to give their
permission for their participation in the research. For this reason, the parents had to
fill in a consent form (in Greek) so as to be totally understandable to them what the
research is about, as some of them have no knowledge of the English language
(Appendix C). In addition, the real names of the students were not used so as to

maintain their anonymity and thus, students would be more carefree and relaxed in
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order to provide truthful answers. Therefore, the validity and reliability of the study
were retained. Finally, only the researcher had access to all the information gathered
and all the data was destroyed when the study came to an end.
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4. Data analysis and discussion of the results

This chapter deals with the analysis of the data collected in each cycle of the research
followed by a discussion concerning the research questions. The lesson plans and the
task sheets of the speaking lessons appear in Appendices A and B, whereas the tools
used can be found in Appendices F, G and H.

4.1 Results

This section presents and analyzes the data from the various tools implemented during
the research. The data was collected not only by the teacher, based on students’
performance in the lessons but also by the learners, through the completion of the

questionnaire and the diary entry.
4.1.1 Pre-and post- test

In the first three subsections, the analysis of the pre- and post-test is presented
including learners’ results and then, a comparison between the results of the tests is
demonstrated. The teacher-researcher conducted the same speaking test two times in
order to evaluate learners’ communicative competence. The pre-test was conducted
before the implementation of the authentic video lessons, that is cycle 1, while at the
end of the research, in cycle 5, the post-test was carried out so as to see examine if

there was an improvement.

According to the pre-test results, student A scored the highest grade of 20/20 and
Student B was graded with 19/20. Student C scored 17/20 while Student D scored
16/20, meaning that they are capable speakers and, therefore, pass the test. Student E
who is the weakest student achieved 12/20 points while student F achieved 14/20 and
Student G scored 13/20. Student F had some technical problems which were taken
into account in the final grade. Table 4.1 depicts students’ performance in each

category and presents their total scores as well.
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Table 4.1: Pre-test results

Interaction Fluency Grammar | Vocabulary Total
Student A 5 5 5 5 20/20
Student B 4 5 5 5 19/20
Student C 4 4 4 5 17/20
Student D 4 4 4 4 16/20
Student E 3 2 3 4 12/20
Student F 3 3 4 4 14/20
Student G 3 3 3 4 13/20

The results from the post-test demonstrated that Students A and B achieved 20/20. In
other words, they had an excellent performance in all sections. Student C was graded
with 19/20 while Student D had an overall 17/20. Student E scored 13/20 and
Students F and G scored a total of 15/20. Table 4.2 shows students’ scores in each
category and their total scores.

Table 4.2: Post-test results

Interaction Fluency Grammar Vocabulary | Total
Student A 5 5 5 5 20/20
Student B 5 5 5 5 20/20
Student C 5 5 4 5 19/20
Student D 4 5 4 4 17/20
Student E 3 3 3 4 13/20
Student F 4 4 4 3 15/20
Student G 4 4 3 4 15/20

As it can be concluded from the two tables above, Student A had no alterations in her
scores. Student B achieved a better grade in interaction and Student C performed a bit

better in interaction and fluency as well. Student D had a higher score in fluency and
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learner G had a higher score both in fluency and interaction in the post-test and
finally, Student F performed better in interaction and fluency domains but gained a
lower grade in vocabulary. More specifically, in fluency, five students gained one
more point, whereas the other two remained stable. Regarding interaction, four
learners improved their performance and the other three remained stable as they were
graded with the same scores as previously. However, in vocabulary, no student had a
development in their scores. Six out of seven students had the same performance,

while, student F achieved 3 and in the pre-test had a 4.

Pre-and post-test results

25

20

15

10 m Pre
c B Post
0

Student Student StudentC Student Student EStudentF Student
A B D G

Figure 4.1: Pre-and post-test results

In Figure 4.1 the results of pre-and post-test are demonstrated and it also illustrates
the improvement students had after the implementation of the video lessons.

4.1.2 Needs analysis questionnaire

Regarding the needs analysis questionnaire which appears in Appendix F and was
completed in cycle 1, the first part presented students’ general information. The
preferred answers on the favorite topic were taken by the teacher-researcher into
consideration so as to create the topic of the next lessons. The most preferred options
included free time and hobbies, technology and food as four out of seven students
selected these options. Quite popular were the topics of fashion, school, entertainment
and travelling. Only two students chose sports as one of their favorite topics and

interestingly, the least preferred choice was the topic of environment and was selected
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by one pupil. However, this topic was discussed in cycle 1, after the students had
completed the needs analysis questionnaire. Figure 4.2 illustrates learners’ favorite
topics of discussion and it can be concluded that students selected a variety of these
topics as the most preferable for them to discuss inside the classroom since they were

supposed to choose from a variety of themes.

What's your favorite topic of discussion? (You can select more than one option)

7 anavtnosig

free time/ hobbies 4 (57,1%)

entertainment 3 (42,9%)

environment

1(14,3%)
technology/social media 4 (57,1%)
sports

food 4(57.1%)
travelling 3 (42,9%)
3 (42,9%)

3 (42,9%)

fashion

school

Figure 4.2: Students’ preferences on topics

Moving on to the second part of the questionnaire, which concerned the speaking
skill, useful information is depicted in Figure 4.3 where it is evident, they prefer to
practise their speaking skills mainly through online activities and videos, while the

textbook activities were the least selected option.

You like practising your speaking skills through
7 anavtnoelg

@ textbook activities
@ online materials
@ videos

—

Figure 4.3: How students like practicing the speaking skills
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Moving on in Figure 4.4, learners admitted that fluency and interaction are the areas

they want to improve.

What would you like to improve?
7 anavtnoeLg

@ interaction
@ fluency
@ vocabulary

Figure 4.4: Which category they want to improve

Based on their desire for what to incorporate into the lessons, the video option was
the most selected one followed by the stories. In Figure 4.5 below students’ answers

are shown analytically.

You want the speaking lessons to inlcude more
7 anavtioeLg

@ stories

@ videos

@ pair-work activities
@ group-work activities

Figure 4.5: What speaking lessons should include

Regarding the speaking interaction, Figure 4.6 depicts that the majority of students are
afraid of making possible mistakes while on the other hand, some others admitted to
enjoying it. A small percentage opted for not knowing what to say and being a bit shy

when talking in front of others.
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Regarding speaking interaction
7 anavtioeLg

@ You enjoy it

@ You are a bit shy to talk in front of others

@ You are afraid of making possible
mistakes

@ You don't know what to say

@ You don't have any problem

Figure 4.6: Attitudes towards speaking interaction

In the third and last part, students answered questions about technology. When they
had to answer if they watched English videos outside the classroom, almost all of

them answered affirmatively. Their answers are illustrated in Figure 4.7.

Do you like watching English videos outside classroom?

7 anavtnioelg

@® Yes
® No
@ Maybe

Figure 4.7: Watching videos outside classroom

In the last question in Figure 4.8, four learners agreed with the statement that videos

enhance motivation in speaking, whereas two of them preferred to plead ignorance.

Postgraduate Dissertation 37



HELLENIC classroom: An action research on the effect of real-life videos on EFL

OPEN

Aggeliki Malisiova “The use of authentic videos in an EFL
g UNIVERSITY students regarding speaking in a BI class”

Do you agree with the statement that videos develop motivation regarding speaking?
7 anavtnoeLg

® Yes
® No
Maybe
@ | don't know

Figure 4.8: Opinion on whether videos enhance motivation in speaking

4.1.3 Cycle 2: Technology

This lesson involved technology (Appendix A and Appendix B) which was among
students” most preferred options (Figure 4.2). In the pre-stage, learners had to name
some famous people from the field of technology and what they have created. Then,
some questions followed in order to be acquainted with the topic and more
specifically the video content. In the while-stage, they watched a trailer about a
documentary on NETFLIX, and simultaneously, took notes on the problems
described. In the post-stage, students discussed their feelings in general and how some
of the problems mentioned in the video should be solved. The last task contained pair

work between the students.

Some of the conclusions that the researcher made from this lesson are that the pre-
viewing stage was a bit demanding as learners were not so familiar with the founders’
names so they could not develop their schemata properly. Moreover, two or three
students faced problems in comprehending the general idea of the video, while some
of them could not keep up with the speed of the video during the note-taking process.
All in all, based on their diary entries, where they had to answer questions about the
lessons, the video was considered interesting by a couple of students. For instance,
student A expressed the opinion that she had not thought of the major disadvantages
and advantages of social media (Box 4.1). Another student who admitted enjoying

this lesson was student C as well (Box 4.3).
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Some technical problems occurred during this stage which affected some students’
participation. For example, student E scored 3 in participation because his
microphone had a problem and the teacher could not sometimes hear him. Students E
and G were a bit reluctant to answer the question on how the video made them feel, as
they were not comfortable expressing their own feelings and as a result, they scored 3
in fluency. It should be mentioned that in the interaction stage students needed extra
help such as the provision of useful phrases so as to become more confident. That is
why students E, F and G scored 3. In Table 4.3 below students’ results from this cycle

are depicted analytically.

Table 4.3: Cycle 2: Observation checklist results

Studen | Studen | Studen | Studen | Studen | Studen | Studen
tA tB tC tD tE tF tG
Focus on tasks 5 5 5 5 4 4 5
Engagement/partic 4 4 5 5 3 4 4
ipation
Task 5 5 5 4 3 3 4
completion/time
management
Comprehension of 5 5 5 5 4 3 4
tasks
Language use 5 5 4 4 3 4 3
Fluency 4 5 4 4 3 4 3
Interaction 5 4 4 4 3 3 3

4.1.4 Cycle 3: Travelling

Travelling was another topic that was selected due to their preferences (Appendix A
and Appendix B). In the pre-viewing stage, learners should develop their background
knowledge and schemata to elicit information about travelling based on the images
given. Additionally, they were engaged in a guessing strategy to enhance motivation

before they move to the while-stage where they had to watch a video about visiting
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London. Learners were tasked with taking notes on the sights people could visit. In
the post-viewing stage, they were sent a link with one sight they watched on the video
and after reading the information and taking notes, they had to present it. The teacher-
researcher sent each link to the students and, therefore, she was the one who decided

which sight each student had to read and present.

Learners seemed to be well educated with regard to famous monuments and their
country, even though a couple of students could not answer in which country Big Ben
is. In the while-viewing stage, learners got a bit tired as they watched a video that
lasted over six minutes and as a consequence, they did not write all the monuments
mentioned. This is what some students admitted to the teacher orally. The last section
was very intriguing for the pupils as they had to read information about the sights
online and present it. They seemed to enjoy looking for information on the Internet.
Student G stated, in the diary entry, that she liked this topic because she likes to travel
abroad (Box 4.7) and student D mentioned that she preferred this topic as well (Box
4.4). However, there were times that learners were not able to figure out an answer
and thus, they could not keep the communication going. For this reason, students E, F
and G scored 3.and the teacher-researcher had to intervene in order to give ideas and
make them elaborate more on their thoughts and justifications. Table 4.4 depicts

students’ scores in this cycle.

Table 4.4: Cycle 3: Observation checklist results

Student | Student | Student | Student | Studen | Stude | Stude
A B C D tE nt F nt G
Focus on 5 5 5 5 4 4 5
tasks
Engagement/ 5 4 4 4 4 4 4
Participation
Task 5 5 4 4 4 4 4
completion/
time
management
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Comprehensi 5 5 4 4 4 4 4
on of tasks
Language 5 5 5 4 3 4 3
use
Fluency 4 5 5 4 3 4 4
Interaction 4 4 4 4 3 3 3

4.1.5 Cycle 4: Food and Health

This topic gathered a lot of votes and thus, in the pre-viewing stage students were
again shown a picture. However, this time, they should not name the picture but
describe it (Appendix A and Appendix B). Then they discussed their favorite snacks
and which meal they considered to be the most important in their daily lives. In order
to prepare them for the next stage, they were also asked whether people in Britain
followed a healthy lifestyle or not. After watching the video with the food British
people eat during the day, they were able to check if they had guessed correctly about
the country’s lifestyle. While watching the video, they completed a table with the
food British people eat. In the last stage of the lesson, they answered some questions

related to the video.

Based on the teacher’s reflections made during the lesson, the pre-viewing stage was
quite manageable and no particular difficulties were detected. The small duration of
the video helped them to maintain their interest as they enjoyed seeing the different
kinds of food, receiving eager participation during the lesson. Students did not face
any problems in the post-video tasks as they tried to incorporate the phrases given in
their discussion with their peers. However, student G expressed the view, in her diary,
that she did not like this topic because she thinks British people have an unhealthy
lifestyle (Box 4.7). Student D disagreed with her, as she stated that she enjoyed it

(Box 4.4.) In Table 4.5 learners’ scores are demonstrated analytically.

Table 4.5: Cycle 4: Observation checklist results

Studen | Studen | Studen | Studen | Studen | Studen | Studen
tA tB tC tD tE tF tG
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Focus on tasks 5 5 5 5 4 4 5
Engagement/partic 5 5 5 5 4 5 5
ipation
Task ) 5 ) 3) S) S) )
completion/time
management
Comprehension of 5 5 5 5 4 5 4
tasks
Language use 5 4 5 3 3 4 4
Fluency 5 5 4 4 3 4 3
Interaction 4 5 5 5 4 5 4

4.1.6 Cycle 5: Free time and Hobbies

In this final lesson, the discussion focused on the topic of free time and hobbies
(Appendix A and Appendix B). At first, learners started a conversation based on the
pictures given and they had to guess the topic. After that, they answered some
questions about free time. In the while-stage, while watching the video about the ten
most popular hobbies in the world, they had to write on their notebooks the
advantages each hobby offers and if they were familiar with these hobbies. In the last
stage, students presented their written information about the advantages of each
hobby. Finally, they had to name strange hobbies they knew either in Greece or in

other countries.

Reflecting on the lesson, the teacher concluded that the pre-stage was intriguing to
pupils. However, some of them admitted that they wanted the video to be stopped
while watching it, so as to be able to write down all the necessary information, even
though it was not in reliance on the teacher’s instructions. In the post-stage, some
problems arose in the interaction stage, as some of them could not make a proper
dialogue with their classmate, thus they again scored 3. Hence, the teacher had to
intervene with instructions in order to help them. However, students were excited to

participate in this lesson and quite focused on the tasks. Students B and F for example
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said that this was one of the topics they really liked (Boxes 4.2 and 4.6). In the

following Table 4.6, students’ observation checklist results are analyzed.

Table 4.6: Cycle 5: Observation checklist results

Studen | Studen | Studen | Studen | Studen | Studen | Studen
tA tB tC tD tE tF tG

Focus on tasks 5 5 5 5 5 5 4
Engagement/partic 5 5 5 5 4 5 4
ipation
Task 5 5 5 5 4 5 4
completion/time
management
Comprehension of 5 5 5 5 4 5 4
tasks
Language use 5 5 5 4 4 4 4
Fluency 5 5 5 4 3 4 3
Interaction 5 4 5 5 3 4 3

With regard to the four cycles, students A and B had a stable and increased
performance, whereas student C scored lower points in cycle 3 even though in the
other cycles she had a very good performance. Student D got her lowest performance
in cycle 3 as well, but she achieved higher scores in the final two cycles. Student E
made a good effort and showed an improvement as the cycles kept going, while,
student F who did not have a very good performance in the first two cycles, improved
in the next ones. Student G’s performance was similar in three cycles, but in cycle 4
she showed an obvious improvement. Below in Figure 4.9, the average scores of

students’ performance are demonstrated.

Postgraduate Dissertation 43



HELLENIC classroom: An action research on the effect of real-life videos on EFL

OPEN

Aggeliki Malisiova “The use of authentic videos in an EFL
m UNIVERSITY students regarding speaking in a BI class”

Observation checklist average results
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Figure 4.9: Observation checklist average results

Taking into consideration the students’ average scores from these lessons which are
illustrated in Figure 4.9, it can be concluded that students had an overall improved

performance, even though in some lessons they got lower scores in total.
4.1.7 Post research diary entry

Learners, in their diary entries, had to provide their opinions on the lessons by
justifying them and commenting on any possible modifications. Some students
explained that they liked all the lessons but there was one of them, Student C who
admitted that she did not enjoy the lesson about the environment, which was taught in
the pilot stage and some of them preferred the lessons about hobbies, travelling or
even technology. Student G expressed the view that she did not enjoy the food lesson,

due to the fact that she did not like the country’s eating habits.

Nevertheless, the majority of students did not mention what they would like to change
in the lessons. Only two of them wanted the lessons to have a longer duration (Student
D) and another one desired a different type of note-taking exercise (Student A). As it
can be concluded from students’ responses, some of them were pretty detailed, wrote
much information and answered the questions in a satisfactory way, whereas a couple
of them replied to the questions with one or two sentences and did not give enough

evidence on their video lessons experience.
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As far as the second question is concerned, students answered whether they wanted
authentic videos to be used in the lessons. Students admitted that they did enjoy the
lessons and all of them expressed their positive attitude towards them by saying that
they want to keep on watching such videos during the lesson, even though two of
them, students E and C said that they do not mind if such videos will be used in the

future.

Finally, they had to explain if these videos helped them in speaking skills in general
and if they believed that they developed their fluency, vocabulary use and interaction.
The majority of students argued that they felt that these videos benefited the
improvement of their vocabulary, interaction and fluency. Among them is student E,
but the results of the pre-and post-test are not in accordance to this view. However,
some of them mentioned that they think they developed their vocabulary skills but did
not write anything about fluency and interaction. Student A also admitted that she did
not feel that these videos aided her, due to the fact that she is already a very
competent speaker. This opinion is confirmed by the pre-and post-tests which
presented the same result, that is 20/20. Therefore, she could not improve her
performance as she scored the highest grade she could achieve. Boxes 4.1-4.7 below

show students’ answers in their diary entries.

Box 4.1: Student A’s diary entry answer

1) 1 think these lessons have been pretty fun. | really liked the lesson where we
watched the video on technology, because | rarely see topics like that in regular
textbooks. If | could change one thing, it would be that when we answered the
questions, we could write them down and say our answers, instead of having to think
of an answer on the spot, since I’m not the best at that.

2) | think we should continue to use videos in the lessons, because with a video you
can find more different topics than in our books.

3) I don’t think these videos helped with my way of speaking, or my interaction with
others, since to actually improve my speech | would have to do this a lot more often. |
also don’t think it helped me use more elevated vocabulary too much, in speech, at
least. To be honest I'm not sure if it did anything because I don’t know if my

vocabulary is that elevated or not. And lastly, it probably didn’t help me talk in a
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more fluent pace since | already speak English pretty fluently at least I like to think

so. Also, most of the time I don’t like speaking too much so that isn’t a big help.

Box 4.2: Student B’s diary entry answer

1) All the lessons were interesting. The lesson I liked the most is the one with hobbies
and the lesson | found difficult and didn’t like so much is the one with environment.
2) Now, | feel good and I like the lessons with the authentic videos. | want to keep
using such videos in the lessons, because | found them very educational and
interesting.

3)Yes, | firmly believe that these videos have helped me to develop my way of

speaking and use more elevated vocabulary and talk in fluent pace.

Box 4.3: Student C’s diary entry answer

1) The lessons we did were kinda fun but sometimes kinda boring because in some

lessons I didn’t really like the topic/subject we had to discuss but in others | liked it
better. The lesson I liked the most was about social media. And the one | disliked was
about the environment, not because it was boring or something like that. It’s because

people are slowly destroying/killing the environment and | want that to change.
2) | feel ok now and I don’t mind if we keep using such videos in the lessons.

3) | think these videos helped me use more elevated vocabulary than

normally/usually.

Box 4.4: Student D’s diary entry answer

1) Personally, I loved the speaking in those lessons. The best I think was food and

travelling. We learn many things about different cultures.

2) Now | feel my brain very exercise because we saw all this videos and you hear

different pronunciation so your brain exercise more.

3) Those videos helped me a lot. You can’t imagine how helpful was. But if | had to
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change it I would do it 30 minutes more speaking.

Box 4.5: Student E’s diary entry answer

1) I wouldn’t change something. The lessons were good and | enjoyed them.
2) | don’t mind but I would like to.

3) Yes, because we had already some ideas and the main subject.

Box 4.6: Student F’s diary entry answer

1) I liked all the lessons and especially the one with hobbies.
2) | want to continue doing such lessons.

3) | think those videos helped me in the speaking.

Box 4.7: Student G’s diary entry answer

1) In my opinion the best lessons it was that we speak about travelling because | like
travelling and in the future | want to go in abroad. I think the lessons which I didn’t
like it was that with foods because in the other countries eat not good dish for me and
| prefer traditional foods. | believe that everything was good but | wanted the lessons

were more time because with that | learnt more things about abroad.

2) | am very excited about these videos because that helped me learn more words and
enough details for the future which I am sure would help me. Of course | want to keep

on these videos because make me happy and help me.

3) The truth is that these videos learn to me more words and help me speak better
English because 1 tried to understand everything told in these video which have
difficult words which I didn’t know before.
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All in all, in Boxes 4.1-4.7 above, students’ thoughts are presented with regard to the
video lessons. In the first question, students had to provide answers about their
individual preferences on the lessons. Some students expressed the view that topics
such as hobbies or travelling were preferred. The majority of students were pleased
with the selection of topics as it can be concluded by their answers and acted
positively towards the use of authentic videos since most of them explained that they
want to keep using this technological tool. In the last question, the majority admitted
that their speaking skills were developed, even though some of them did not explain if

the development appeared in fluency, interaction or even vocabulary.

4.2 Discussion

In this section a discussion takes place, divided into subsections regarding the

research sub questions, taking into consideration the data collected from section 4.1.
4.2.1 Developing students’ fluency in speaking

Students at first were a bit curious about these videos and were focused on them so as
to see what they are about, as the teacher noticed. Hence, they were watching to
understand the whole video and as a result, they put emphasis on what is being said
(Student G, Box 4.7). In general, the majority of students achieved higher grades in
the post-test than the pre-tests (Figure 4.1) and, specifically in fluency, students A and
B had the same scores, that is 5 in both tests while students C and D achieved 5 as
well, even though they had scored 4 in the pre-test. Students E, F and G improved
their performance as well by scoring one more point in the post-test. Specifically,
student E scored 3 even though he had got 2 at first. Ultimately, students F and G
scored 4 when in the first test they had achieved 3 (Tables 4.1-4.2).

Viewing the observation checklist results, the excellent performance students A, B
and C had in the pre-test, is also evident in the observation checklist (Tables 4.3-4.6).
From these tables, it is explained that students A, C and G were improved in fluency
and the rest of the students had a stable performance, even though student B scored 5s
in all lessons. It should be mentioned that in cycle 5, where the question was if they
knew any strange hobbies, all students answered negatively. So, this was one example

where fluency was very challenging for them. Most students in Boxes 4.1-4.7 stated
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that they would not change anything in the tasks and lessons and only student A
wanted to give ideas they had thought of, while students D and G wanted the speaking
lessons to last longer. However, the teacher spotted some difficulties during the
reflection stage. For example, in cycle 2 almost all students could not name the

founders and what they had created, thus, they could not brainstorm enough.

Therefore, it can be concluded that fluency was indeed influenced by the use of
authentic videos. Fluency is a significant factor when dealing with oral speech and is
hard to achieve. The use of authentic videos confirmed that students were able to
develop their fluency skills as they increased their scores even though for some
students, there was only a slight increase. Students got better grades after the
completion of the lessons as can be noticed from the post-test results, even if during

the lesson their performance was almost the same.
4.2.2 Enhancing students’ interaction when talking

During the five weeks of research, the interaction part was considered a bit
challenging based on students’ performance and the teacher’s observation. At first,
some students could not engage in proper interaction with their classmates (Table
4.3). For example, they found it difficult to use phrases to start a conversation or how
to end up to a selected option in the pilot stage. For this reason, the teacher-researcher
tried to help them in the following lessons and integrated some phrases they could use
in their discussion (Appendix B, cycle 2). This seemed to influence positively some of
them, but difficulties remained. A reason behind this difficulty may be the fact that
they are not acquainted with discussing and interacting with each other through a
platform and their laptops. This was a totally new experience for them and they were

influenced by conducting online lessons.

Their struggle in the interaction stage was depicted by the results on the observation
stage where three students achieved 3 out of 5 in two or three lessons out of four. In
addition, all students showed an improvement in interaction at least in one lesson, so
they really were assisted by the phrases given (Tables 4.3-4.6). Students E and G
achieved minor improvement but in general, they stayed stable in their scores (Table
4.6). In the post-test, student A did not show any improvement as she had achieved
the highest score in the pre-test as well, while students B and C were able to score the
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highest grade as well by scoring one more point in interaction in the post-test. The
remaining students improved their scores by one point apart from Students D and E
who were graded with the same score as in the pre-test (Tables 4.1-4.2).

In general, interaction was another element that was influenced by the videos. By
comparing the pre- and post-tests and the observation checklists it is evident that as
the lessons went by, students managed to enhance their interaction skills and even if
they struggled at first, they became more familiarized with that eventually. However,

much progress is still needed in order to have excellent performance at this stage.
4.2.3 Developing learners’ vocabulary

Vocabulary knowledge is necessary when dealing with EFL. Some students complain
that they cannot remember the words and phrases they have learnt and as a result, they
face problems in oracy and literacy skills. From students’ answers in the diary entry
(Boxes 4.1-4.7) it can be concluded that authentic videos can affect the way learners
talk and use vocabulary. In the beginning, students kept repeating their ideas or using
their classmates’ ideas. Then, they tried to use words and phrases from the videos they
had watched or the phrases they had been given by the teacher and they had a slight
development in their speech with regard to vocabulary, since all of them, apart from
Student F, improved during the lessons as it is depicted in the observation form tables
(Tables 4.3-4.6). Nevertheless, the results of the observation form are not in
accordance with the results of the post-test due to the fact that their results in the post-
stage remained the same and even one student, student F had a lower performance

than previously (Table 4.2).

Hence, the development of vocabulary is not as evident as in fluency and interaction
categories. Observation checklists may illustrate a small improvement in students’
achievements. Nevertheless, the fact that this cannot be confirmed by the post-tests,
demonstrates that vocabulary is a very demanding area and the research did not end
up to the results the researcher anticipated, leading to ambiguous conclusions on the
enhancement of vocabulary in speaking by implementing authentic videos in the

lessons.
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4.3 Answers to the research questions

The answers to the following sub questions are based on the discussion that took place

in section 4.2.
1) To what extent do authentic videos develop students’ fluency?

Taking into account Tables 4.1, 4.2 and Figure 4.9, students were able to develop
their fluency. Post-test indicated that five out of seven pupils scored better grades,
apart from students A and B, who achieved the highest grade and based on the
observation checklists students A, C and G improved as well. This can be concluded
by the fact that in participation and focus of tasks, learners achieved the highest
grades from the beginning even though there were some exceptions. For example, in

cycle 2 student E scored 3 in participation.

However, it should be mentioned that the topics used were their most preferred ones
and thus, it led to the enhancement and the eagerness of participation even though
some students may not fancy all the topics. For example, student G did not like the
topic of cycle 4 but, according to the observation checklist results in Figure 4.9, she
managed to score her highest grade from all the cycles. Thus, she did not let her

dislike influence her performance.
2) How do authentic videos influence learners’ interaction?

In cycle 1, which was the pilot study, the teacher was led to the conclusion that they
did not perform well in the interaction stage. This was due to the fact that students had
not given sentences or phrases they could use and hence, they could not engage in
proper dialogue. During these weeks students were improved in at least one cycle in
the observation checklist but in the post-test only students D and E did not perform
better. In general, interaction was considered to be difficult for them, but a slight

improvement was evident.
3) What is the role of authentic videos in developing students’ vocabulary?

The observation results showed that almost all students had an improved performance,
but in the post-test the results remained the same and even student F had lower

achievements (Tables 4.1 and 4.2). The majority, in their diary entries, expressed the
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opinion that they feel they have developed their speaking skills even if in vocabulary
this is not the case, as it can be noticed from the post-test. Learners were quite
familiar with such topics and this cannot justify their difficulty in using advanced
vocabulary. They should be able to elaborate and discuss topics they like and are quite
familiar with them. As a result, it cannot be concluded that vocabulary was developed

in the way the teacher expected.

After dealing with these three sub questions, the main question of the study can be

answered.

What is the effect of authentic, real-life videos in speaking development in a Bl

class?

It can be concluded that authentic videos are indeed beneficial for students’
communicative competence. The comparison between pre-and post-tests (Figure 4.1)
demonstrated that the majority of learners developed their speaking. It should be
mentioned that student A had no changes in her results as she had achieved the
highest grade and could not receive more points. Their development can be confirmed
by noticing the results of the observation checklist, as the majority of them achieved

higher scores as the lessons kept going. (Tables 4.3 - 4.6).

Therefore, the significant role of the videos in the learning and teaching process
cannot be denied. The fact that all students answered that they would like to keep
using such videos confirms their importance as well (Boxes 4.1-4.7). Even though
they did not like some topic lessons, none of them said they are against continuing to
watch authentic videos. However, some activities might have been a little challenging
and did not have the anticipated performance. This means that the choice of the

activities plays a major role in students’ participation.

These lessons were designed based on their preferences from the needs analysis
questionnaire. Hence, all the topics selected were of their choice and helped with their
participation and performance. This can be confirmed by the fact that the pilot session
was about the environment, a topic which only one selected as one of their most
preferred in the questionnaire. There were also two students who admitted they did
not enjoy this lesson and even one of them said that it was boring (Box 4.3). Also, six
out of seven students expressed that they felt they improved their communicative
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competence. This means that they have a positive attitude towards the authentic
videos and it is another element that certifies that they really enjoyed them (Boxes
4.2-4.7). The one student, student A, who argued that she did not feel any difference
in her speech can be explained by the fact that she is an excellent speaker, whom the
teacher considers to have more advanced speech abilities than her level requires (Box
4.1).
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5. Conclusion

This final chapter of the dissertation refers to the significance of the research,
compares its findings with the results of similar studies and concludes with some

implications for future research as well as its limitations.

5.1 Significance of the research

All in all, this research tried to shed light on whether authentic videos can improve a
specific class’s communicative competence and, more specifically, if they affect
fluency, vocabulary and interaction. From the results presented in section 4.1, it was
confirmed that authentic videos indeed affect students’ speaking skills and hence, they
assist students in the teaching process. Canning-Wilson (2000) argues that video is
significant since it is a means of communication and can be accomplished without the
help of a language as we communicate with gestures or facial expressions. It should
be mentioned that such videos affect not only the competent students but also have a
large impact on learners who are less confident and have a lower performance. By
using such videos, students do not feel anxious and are free to express their ideas.
Thus, participation is enhanced and learners combine fun and teaching at the same

time.

The video-teaching lessons could inspire other teachers to implement this method in
their classes and be able to realize their value. As time goes by, there should be
progress on the part of the teachers. They should stop using only the traditional
methods of teaching and try to find ways to engage students in the learning process by
using methods that interest them. Technology is part of people’s everyday life and
should be incorporated into lessons. At this age and, more specifically, this period,
due to Covid-19, everything is conducted electronically and this is a good opportunity
for teachers to use videos in their lessons as students enjoy combining learning with
technological tools. It is a chance for all teachers to get away from the fixed syllabus
followed in text books and try refreshing and alternative methods by using the vast

variety of technological media available on the Internet. This way, they become more
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technology literate and obtain skills that will be useful outside the classroom

environment.

5.2 Relevance of the research to similar studies

In this section, the results of the present study are compared with the results of other

similar studies.

Yukselir and Komur (2017) conducted a study on using online videos to improve the
speaking abilities of EFL learners. Their speaking level was quite low according to
their test results and the videos they watched contained subtitles or texts. In this
research, twenty people participated and were divided into control and experimental
groups. Students had to watch online videos in five weeks and then complete some
activities. According to the results of their research, the participants in the
experimental group enhanced their level of speaking through these online videos. This
comes in accordance with the present research, where students had an improved
performance in the post-test even if they were not divided into control and

experimental groups.

Irawati (2016), in her action research on supporting students’ English-speaking
achievement using video, divided the lessons into pre-watching, whilst-watching and
post-watching. It was revealed that the use of video can be an alternative method to
solve the problems students have in speaking English and create positive attitudes
towards the learning process. In the research, the pre, while and post-viewing
technique was implemented and researchers concluded that videos are important for

teaching students as they can enhance their skills.

Konstantara’s study (2012) involved young learners and the use of video as well. In
general, her students participated in the learning process and they seemed to enjoy it.
This can also be deduced by the present study, taking into account the observation
checklists (Tables 4.3-4.6) and students’ diary entries (Boxes 4.1-4.7). She stated that
even students, who performed at a lower level, tried some meaningful sentences, even

though they made mistakes. Students E, F and G of the present study, who happen to
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be of a lower competence than the other ones, enhanced their scores in some cycles
and students F and G had better scores in the post-test as well.

Chamba and Gavilanes (2019) also admitted that authentic materials are positive for
EFL learners. The experimental group of their study managed to increase their
fluency in speaking after being evaluated in pre-and post-tests. In addition, learners
felt that such videos helped and increased their participation. From the test results
(Figures 4.1-4.2) and the observation checklists (Tables 4.3-4.6), it is also evident that

fluency was one area where students performed better after the videos.

5.3 Limitations of the study

Due to the fact that the research methodology implemented was action research, few
students took part in it. Therefore, the conclusions drawn might be insufficient for a
compound and thorough view. In addition, since the teacher-researcher had a lesson
with this class once a week, a couple of additional lessons may be needed so as to
have more time to analyze the data. Since the lessons were taught online due to the
covid-19 situation, the teacher did not have an immediate interaction with the students
and more one-to-one questions were preferred since it was difficult to conduct more
role-plays and simulations through the screen. If the lessons could take place in the
private language school, students may have been more relaxed and willing to
exchange more ideas and thoughts as face to face interaction seems to be more

convenient for them.

5.4 Future research paths

Studies over a larger period of time could be conducted so as to have a clearer image
of the effects of authentic videos. This means that the researcher would be able to
gather more data and examine if the positive effect and students’ advanced
performance, after using authentic videos, would remain the same after dealing with

them for a couple of months.
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The same group of students could have been divided into two groups where the
control group is taught speaking only through the textbook and the experimental
group is trained in speaking using authentic videos. This way, the researcher could
have been able to detect the differences or even the similarities of the two methods.
For example, by comparing the results, it would be clear which method is more
appropriate for this group of students and meets their needs or the progress displayed

during the experiment.

Another class, a B2 class, for example, could participate in the study and become
aware of how these lessons could have influenced this particular group of students.
This group might have behaved differently to the authentic videos as they are more
mature, have an advanced comprehension than the younger students and are sitting for

the B2 exams.

More research could be conducted on the use of authentic videos in other skills as
well. Authentic videos are often used to develop speaking and listening skills, but
researchers should consider the effects such videos have either on reading or writing

and if they have the same impact as on listening and speaking.

Ultimately, when face-to-face lessons are permitted, a similar or the same study can
be carried out so as to compare and contrast its results with the ones from the online
lessons, investigate if there are major differences and whether students behave
differently depending on the situation, indicating that the face-to-face communication

and online interaction affect students’ achievements.
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APPENDIX A: LESSON PLANS

Cycle 2: Technology

Time: 50 minutes

“The use of authentic videos in an EFL
classroom: An action research on the effect of real-life videos on
EFL students regarding speaking in a Bl class”

Obijectives: 1) To learn how to express their view and thoughts.

2) To become aware of the disadvantages of the social media.

3) To learn how to collaborate with each other.

Materials: pictures, video, tasksheets, notebooks

Pre- viewing
Procedure Obijectives Interaction and Time
1) Students are given some | 1) To introduce them to | T-S
founders’ pictures and are | the topic. 3 minutes
asked to name the media | 2) To develop their
they have created. background knowledge

and schemata.

3) To generate interest
2a) After that, they have to | 1) To engage them in | T-S
name some social media | participation. 1-2 minutes
applications. 2) To develop interest.

3) To motivate them.
2b) They have to answer | 1) To critically evaluate | T-S
which application they | the applications. 5 minutes
think is better and why.
3) They are asked who is | 1) To familiarize them | T-S
watching NETFLIX and | with what they are going | 3 minutes
what they usually watch. to watch.

2) To enhance motivation.
3b) Students are presented | 1) To make predictions | T-S
with the title of the video | and create a sense of | 2 minutes
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they are going to watch
and what to guess what the

video is about.

suspense.

While-viewing

the
the

4) Students watch

video and name
problems this video refers

to.

1) To learn how to pay
attention to the video and
simultaneously take notes.
2) To

comprehension.

develop

5 minutes

Post-viewing

5) Learners are asked how

this video made them feel.

1) To learn how to express

their thoughts and feelings.

T-S

5 minutes

5.1) Then, they present
their opinion on ways we
can solve some of these

problems.

1) To see if they have
understand what the video
Is about and improve their

speaking skill.

T-S

10 minutes

6). They list the
advantages and in pairs
they take turns and discuss
the advantages and
disadvantages of the social
media. They are given
phrases which they can

use.

1) To engage them in a
way to collaborate with
each other.
2) To

interaction skills.

develop their

S-S

15 minutes
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Objectives: 1) To become culturally aware of the various monuments

2) To familiarize them with the city of London.

3) To develop their presentation skills

4) To develop their interaction and learn how to reach an agreement

5) To enhance their grammar skills

Materials: pictures, tasksheets, notebooks, video.

Pre-viewing
Procedure Obijectives Interaction and Time
1a) Students are presented | 1) To familiarize them | T-S
with 5 monuments and | with the topic. 3 minutes
they have to name them | 2)To develop their content
and the country they are. schematic knowledge
3) To be familiarized with
some of the most famous
monuments and  where
they are.
1b) Then they have to|1) To learn how to|T-S
answer if they have been | properly use the present | 4 minutes
to these countries. perfect simple and past
tenses.
1c) Students have to|1) To express their | T-S
answer which is their | feelings. 3 minutes
wishful destination. 2) To enhance
participation.
2) Students are informed | 1) To simulate interest. T-S
that they are going to|2) To practise their | 2 minutes
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watch a video with a travel
destination and have to
guess which city they are

going to watch.

guessing skill.

While-viewing

3) Learners watch the | 1) To be acquainted with | 13 minutes
video and have to provide | the specific city and the
a list with the sights of the | monuments it consists of.
video. 2) To learn how to watch
and listen for details.
3) To check  for
understanding.
Post-viewing
4) Students are given some | 1) To develop their | S-S
links of the sights that are | presentation skills. 20 minutes
mentioned in the video. |2) To develop their
The teacher sends each | knowledge about the
link to the students and | significant  sights  of
they read the information | London.
on the link and take notes. | 3) To improve their
Then, they are divided into | interaction.

pairs and present their
notes. When they finish
they have to choose one of
the two sights they would

prefer to visit the most.
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Objectives: 1) To be familiarized with healthy and unhealthy habits.

2) To become culturally aware of the British food habits.

3) To develop discussion with their classmates.

4) To learn how to complete a table by filling in information

Materials: picture, tasksheets, video, notebooks

Pre-viewing

PROCEDURE OBJECTIVES INTERACTION AND
TIME

1) Students look at a|l1l) To develop their | T-S

picture presented by the | background knowledge. 2 minutes

teacher and have to |2) To be familiarized with

describe it. describing pictures.

2) Students are asked |1) To engage them in|T-S

about their favorite snack | speaking interaction. 5 minutes

is and if they believe it is | 2) To learn how to support

healthy or not. their opinion.

3) Learners have to give | 3) To engage them in|T-S

an explanation on which | critical thinking. 5 minutes

meal they consider the

most important and why.

4) Finally, they are asked | 1) To develop their | T-S

if people in the UK have a | awareness of other | 2 minutes

healthy diet.

cultures.
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PROCEDURE OBJECTIVES INTERACTION AND
TIME

5) Students watch a video | 1) To become familiar | T-S

about the British food with other countries’ food | 5 minutes

and have to complete a | style.

table with dishes UK | 2) To listen for details.

people have during the | 3) To complete atable.

day.

Post-viewing

6) Learners are provided | 1) To learn how to make a | S-S

with 4 different restaurants | decision. 15 minutes

and their menu and have to | 2) To give their opinion

discuss in pairs in which | and justify it.

they want to go. They are | 3) To learn how to discuss

also provided with useful | with each other and take

phrases which they can use | turns.

in their interactions.

7) Students are asked | 1) To express personal | T-S

which British meal they | view. 3 minutes

would like to try and why.

7) They have to answer the | 1) To describe their food | T-S

question what do they | routine. 8 minutes

usually have for breakfast,

lunch and dinner.
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Cycle 5: Free time and hobbies

Time: 45 minutes

Objectives: 1) To develop their vocabulary related to free time and hobbies.

2) To learn how to talk about hobbies and free time.

3) To enhance interaction.

Materials: picture, video, tasksheets, notebooks

“The use of authentic videos in an EFL
classroom: An action research on the effect of real-life videos on
EFL students regarding speaking in a Bl class”

Pre-viewing

PROCEDURE OBJECTIVES INTERACTINO AND
TIME

1) Students are shown a | 1) To develop their pre- | T-S

picture and have to | existing knowledge. 5 minutes

describe what they can see. | 2) To appropriately

Then, they are asked to | describe a picture.

guess the topic of the | 3) To engage them use the

lesson. guessing strategy.

2) Students are asked if | 1) To express their view | T-S

they believe that teenagers | and  support it using | 5 minutes

have more free time now | specific examples and

than some years ago. justification.

3) Students are asked what | 1) To talk about their | T-S

they do in their free time. | hobbies and everyday life. | 3 minutes

While-viewing

4) Students watch a video | 1) To familiarized them | 8 minutes

about top 10 popular

hobbies and have to take

with the most

hobbies.

popular

76




HELLENIC
OPEN
. UNIVERSITY

Aggeliki Malisiova

“The use of authentic videos in an EFL
classroom: An action research on the effect of real-life videos on
EFL students regarding speaking in a Bl class”

notes on the hobbies
presented regarding their
advantages and if they

knew this hobby before.

2) To listen for details.

Post-viewing

5) Learners have to present | 1) To enhance their | S-T

the advantages of the | presentation skills. 5 minutes
hobbies appeared in the

video.

6) Students are engaged in | 1) To engage them in|S-T

an interaction with one of | speaking interaction. 10 minutes
their classmate. They want | 2) To enhance

to take up one of the | participation.

hobbies mentioned in the

video and decide which is

more suitable for them and

why.

7) They have to answer | 1) To express and justify | S-T
which hobby they think is | their opinion. 5 minutes
stranger and why.

8) Students have to discuss | 1) To  express their | S-T
about strange hobbies we | knowledge on hobbies in | 3 minutes

have here in Greece or in

other countries.

our country and develop

their cultural awareness.
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APPENDIX B: TASKSHEETS
Cycle 2: technology
Pre-viewing

1)Look at the pictures and decide which media they have created.

1) Bill Gates

2)Ellon Musk

3 )Mark Zuckerberg

4)Jeff Bezos
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5)Steve Jobs

2a) Name some social media applications.
2b) Which application do you think is better and why?
3a) How many of you watch NETFLIX? What do you usually watch?

3b) The title of the video you are going to watch is social dilemma. Can you guess

what it is about?
While-viewing
4)Watch the video and write about the problems this video refers to.

The Social Dilemma | Official Trailer | Netflix - YouTube

Post-viewing

5a) How did it make you feel?

79


https://www.youtube.com/watch?v=uaaC57tcci0

Aggeliki Malisiova “The use of authentic videos in an EFL
HELLENIC ) .
OPEN classroom: An action research on the effect of real-life videos on
BN UNIVERSITY EFL students regarding speaking in a BI class”

5a) How can we solve some of the problems mentioned in the video?

6) List the advantages and disadvantages and in pairs take turns and discuss them.
You can use the phrases below.

Agreeing Disagreeing Partly agreeing

I think you are right I have a different opinion Yes, maybe, but....

I totally agree with you I don’t think so I see what you
mean, but...

That’s true No, I disagree But don’t you
think...?

80



OPEN classroom: An action research on the effect of real-life videos on

BHELLENIC Aggeliki Malisiova “The use of authentic videos in an EFL
UNIVERSITY EFL students regarding speaking in a BI class”

Cycle 3: Travelling
Pre-viewing

1a) Name the monuments and their countries.
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1b) Have you even been to these countries?

1c) Which is your wishful destination and why?

2) Guess the city that the following video is going to be about.

While viewing

3) Watch the video below and provide a list with the sights of the video.

London Vacation Travel Guide | Expedia - YouTube

Post-viewing

4) Each one of you has to click one of the links below so as to read information about
one specific sight of London and take notes on what are these sights famous for.
Then, in pairs present your notes and decide which of the two choices you would like

to visit the most.

Tower of London - Simple English Wikipedia, the free encyclopedia

Buckingham Palace - Simple English Wikipedia, the free encyclopedia

Westminster Abbey - Simple English Wikipedia, the free encyclopedia
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Trafalgar Square - Simple English Wikipedia, the free encyclopedia

British Museum - Simple English Wikipedia, the free encyclopedia

London Eye - Simple English Wikipedia, the free encyclopedia

Tower Bridge - Simple English Wikipedia, the free encyclopedia
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Cycle 4: Food and health
Pre-viewing

1) Look at the picture and describe it.

2) What are your favorite snacks? Do you think they are healthy or not?
3) Which meal of the day do you think is the most important and why?
4) Do people in the UK have a healthy diet?

While-viewing

5) Watch the video below and complete the chart with the food British people eat
during the day.

https://www.youtube.com/watch?v=AeDco eYzyl

Breakfast

Lunch

Dinner
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Post viewing

6) Imagine you want to go out to a restaurant. You are provided with 4 restaurants and
the dishes they serve. In pairs, discuss with each other and choose the one that is

appropriate for you. You can also use the phrases below.

Restaurant 1 Restaurant 2 Restaurant 3 Restaurant 4

Eggs Sausages Fried tomatoes Bacon

Buttered toast Bacon Baked beans Buttered toast

Tea Roast beef Pie and chips Fish and chips
Fish and chips Sandwich Toad in the hole Shepard’s pie
Useful phrases Giving an opinion Agreeing Disagreeing

Why don’t we...?
How about going...?

What do you think about...?

In my opinion,

Personally, I think,

I reckon,

That’s true.

7) Which British meal would you like to try and why?

8) What do you usually have for breakfast, lunch and dinner?

You’re right.

[ agree.

No, I disagree.
I don’t think so.

I’m not sure.
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Cycle 5: Free time and hobbies
Pre-viewing

1) Describe the following picture. What can you see? Can you guess the topic of

the lesson?

2) Do you think that teenagers have more free time than some years ago?
3) What do you do in your free time?

While-viewing

4) Watch the video and fill in the information missing.

https://www.youtube.com/watch?v=70keNWrYpW4

Hobbies Advantages Familiar with the hobby
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Post-viewing
5) Present the advantages of the hobbies appeared in the video.

6) Imagine you and your friend want to take up one of the hobbies mentioned in the
video. Decide which one is more suitable for you and why.

7) Which hobby do you think is strange and why.

8) Do you know any strange hobbies here in Greece or in other countries?
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APPENDIX C: CONSENT FORM

‘Evtuomo ZvykatdBeong Kotdémv Evnuépmong

Ayanntot yoveig,

Me 10 mapoOV £yypaeo cag {NTd TNV AdEl0 Y10, VO GLUUUETEXEL TO TOLOL COG
OTNV EPEVVNTIKY] SIMA®UATIKY EPYOGI0 OV e TITAO:

«H ypion Tov avdevrikav Pivreo o¢ pra T1aEN mov 010G 6KOVTAL TO AYYAMKA
o¢ &évn YAoooca: Mo épegvva dpaong yio TV enidpaocn TOV avdevrikov

Pivteo otov TPoPOPLKO LOYO TOV TAOLOV emmédov Bly.

Avt 1 €pguva YIVETOL WG HUEPOG TNG UETATTLUYLOKNG OUTAMUATIKNAG OV EPYAGIOG Yo
VO OLOKANPOG® TIC UETOMTUYOKEG MOV OMOVOEG Hov o610 EAAnvikd Avouytod
[Movemotmiuwo o610 wPdypoppe «Awaktikn ™™g AyyAkng og ZEévng/  Atebvoig
INoocacy. Mapoakard doPAoTe TPOGEKTIKA TOVE TAPUKAT® OPOLS TPV AAPeTE TNV

TEAIKY] GOG ATOPOCT] Y10l T GUUUETOYN TOV OO0V GOG TNV EPELVAL.

Heprypaen : [poxertan va dieEayBodv kdmowo padnuota wov Ba Exovv w¢ 6TOYO va
avanmTHEOLV TOV TPOPOPIKO AdY0 TV Toudldv. ['t’ avtd To Adyo Ba Tapakorlovbicovv
Kkdmola Pivteo, eotidlovtag oto oyxetikd Ae€ihoylo tov kdbe pobnuotog kot Oa

de&oyBovV KATO1EG TPOPOPIKES OPAGTNPLOTNTEC.

Ykomoc: O okomdg g €pevvag eivar vo efgtdoovpe €dv Ta avbevikd Pivieo

emmpedlovv To AeEINGY10, TNV EMKOIVOVIO KOL TNV EVPPASELD TOL AOYOL TOVG.

Tv wepréyetor oty épevva: S5 podnuota amd 50 Aentd mepimov 10 kabéva Katd ™
SlapKeL TG KAVOVIKNG SOUKTIKNG dpoag Tovg EmumpocHitmg Oa d00el éva avdvouo
EPOTNUATOAOYLO Y10 VO KOTAYPOPOLV Ol OVAYKES TOV HOONTOV Kol KOTA TN OldpKeLn
TOV padnpdtov, Kot GUYKEKPIUEVE HETA TV Tapokoiovdnomn tov Pivteo, Ba yivel
KATOYpaQpn TOL TPOPOPIKOD HOONUOTOG £TOL OGTE VO AVOADC® TO OEOOUEVOL TNV
endpevn pépa. Emiong petd v oAoxinpwon tov podnudtov 6o (nmdel and tovg

LoONTEG VO YPAWOLV Lo KOTOYMPNOT G £va MUEPOAOYL0 Omov Ba e&nyoldv mdg Tovg
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eavnke mn O0An dwdikacio. Télog mpv v €vapén Tov pobnudtov kot petd m Anén
tou¢ Oa yivouv 0VO TECT TPOPOPIKOV AOYOL €161 MOTE Vo 0w av vrnpée PeAtimon

HETA TN ¥pNOT TV aBeVTIKOV Blvieo 61OV TPo@optkd Toug AdYo Kot o€ Tt fadud.

IIpootacio TpoocomKAV dedopévov: O pudévoc mov Ba €xel mpdsPfaon oe avtd ta
dedopéva o eipon ey® Kol Tow 0edopéEVa anTd Bo KATOGTPAPOHY HETA TNV TEMKN
vroPoAr] ™G SMMAMUATIKNAG Hov epyacioc. EmimpocBétwg, otnv mapovcioon tov
dedopévov de Ba yivel kapio ava@opd oTOLG HOONTEC HE TO TPOYUOTIKE TOVG

ovopata Kot £T61 S1ac@aAiletal 1 avovopia Toug.

Mieovektpata ané ™ ovpperoyn otnv épevva: llpota an’ dia, To modi cag Ba
BonOnoer Oyt povo guéva va deEdym Vv €peuva, OAAL KOl TNV ETGTNUOVIKN
KOwoTnTo pésa amd to suumepacpota mov Ba Byovv. Emiong, Oa &xovv v gukaipia
VO GUUUETEXOVY GE £Va. SOPOPETIKO LA KAVOVTag TonTOXpova €£ACKNGN TOV

TPOPOPIKOD AOYOV.

Mewovektipoto ocvppetoy)s otnv £peova: Agv vmlpyel kovévo pioko Kot
LELOVEKTNLOL GULUUETOYNG TOL TOWWD GG GTNV £pguva avth, Kabdg av Kot to
poaonpata dev Ba degoyBobv péca amd to BiAio , Ba Exovv wg otdYo TNV avamTLEN

TOV TTPOPOPIKOV AOYOV TMV TOUOLDV.

Yrnoypéwon coppetoyns: Agv vdpyel Koapd voxpémon covppetoyns. H coppetoyn

elval TpoapeTIK.
Koéotog: Agv vapyetl koveéva KOGTOG GUULETOYNG.

Apopn: Aev vapyel Kopio apoPn yio €6dg M Yo T0 mOdl GO Yo TN CLUUETOXN

oTNV £pELVOL.

Awoiopa arécvpong coppetoyns: OmToladmoTe oTIyUn UTOPEITE Vo OMOGVPETE TN
GUULETOYN TOL TOUOLOV GOG amd TNV £pevuva ovTh Ywpig Kapia enintoon. Ta dedopéva
Tov £yovv GVAAEYDEL LEYPL TNV AMOGLPGT GLUUETOYNG GaG, Oa KaTaoTpaPoHV Kot O

Ba ypnotporombovv oy Epevva.

IMInpogopies ywo. To amoterléopata TG épevvac: Metd 1o Téh0og NG €pevvag,

umopeite va Exete TpOGROCT GTO GULUTEPAGLATO TNG, OV TO EMOVUEITE.
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Epeovnmic kol cvArékTng oedopévov: Ayyelkn MoAioidfa tov Avaotaciov

(TmAépmvo emkovaviag: 6976916550).

2aG EVYOPIOTA Y10 TOV XPOVO GO,

Ayyehkn Maicopa

Amoportog tunpatog Ayylkng 'Adocog kot @iioroyiag,
[Movemot o Adnvaov

Mertamtoylakodg @ortnge, EAAnvicod Avoryto Havemompo

Abnva,

‘Exo evnuepwbei yio ta mapoandvo.

(Ymoypaopn yovéa)
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APPENDIX D: PRE-AND POST-TEST ASSESSMENT

Role-play

Directions: In this task, we’re going to take part in a role-play. | will read out the role-play.
Role-play Prompt:

Student A is a reporter visiting your country. They are interviewing people about the use of
technology in education. Student B expresses their opinion on whether technology can help
students learnnewthings. They also explain how students can use technology for their homework
and say if this method is popular with young people today. Describe when you last used the

Internet to do an assignment.

Directions: You will have 30 seconds to prepare your answer and response.

General Questions

Directions: In this task, I’m going to ask each one of you one general question about

whatwe have beendiscussing so far.

1) Have you ever had to find information online? What do you think
are the differences between finding information in a book and finding

information online? Which one do you prefer? Why?

2) What are some of the advantages of finding information online?
What are some of the difficulties of finding information online? Have you

been taught how to find information online? Who taught you?

3) Have you ever read an electronic book? What do you think are
the advantages / disadvantages of reading an electronic book?
Which do / would you prefer? Why?
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4) Would you prefer to attend a class face-to-face or do a class
online? What do you think are the advantages of doing a course face-to-
face? Are there any disadvantages? Are there any advantages /

disadvantages to taking a course online?

5) What do you think education will be like in the future? Why?
Do you think students will still need teachers? Why? Why not? Will

computers ever replace teachers? Why? Why not?

6) Some people claim that computers have made people lazy. What is

youropinion? Docomputersmake people lazy? Why/ Why not?
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APPENDIX E: CRITERIA FOR SPEAKING ASSESSMENT

Basic Communication Certificate in English (BCCE)
Speaking Section Scoring Rubrics: Descriptors of Salient Features

teraction Fluency Grammar
Contribution Length of utterances Range Range
Focus Understanding Interlocutor support Accuracy Accuracy
Hesitations
Consistently contributes effectively to Sustains interaction effectively without | A repertoire of ed Sufficient vocabulary even when
5 communication interlocutor support even when conveying ideas on less routine | conveying opinion on less routine
HIGH PASS . = = ituati topi
Performs and responds to basic language Expresses self with relative ease swgon pies
s functions by expressing opinions and attitudes g 5 Good control of a repertoire of frequently | Good control of both common and
Effective with reasonable precision and supporting HSSIl.atIOﬂs mainly;cbserved when used patterns and structures throughout less common vocabulary even when
Speaker . forming longer responses 4 s <
details 2 e 3 expressing opinion on less routine
PriodiciMion;does not impadie Few minor grammatical inaccuracies that topics
Consistently relevant contributions ey P do not impede communication
gamipogicaton Few minor errors in vocabulary usage
Consistently understands interlocutor 5
of less routine vocabulary that do not
impede icati
Contri ively to licati Sustains interaction mostly without A repertoire of d Sufficient vocabulary when dealing
4 Performs and re: dsto.basic language interlocutor support V\(hen vconveying |deas on routine . v'/it.h rqmine lopics: but lexical .
PASS . % e % e situations, but limitations on repertoire of | limitations may exist when conveying
functions by expressing opinions and attitudes | Some hesitations observed when 5 2 K 4 s
S = 5 structures may exist when addressing less | ideas on less routine topics
by providing some supporting details forming shorter responses I
Good Speaker routine situations
Mostly relevant contributk Pri (ati sthh Overall good control over usage of
Ly S ""‘d‘;':"‘ e | Good control of a repertoire of basic simple vocabulary with occasional
Mainly understands interlocutor i SR impeda communaE structures when addressing routine errors when dealing with less routine
ituations with i i topics
inaccuracies when addressing less routine Erors do not-imped icati
Mtions ors do not impede communication
Errors in the "less routine” structures
may be noticeable but do not impede
Contril i ily to icati Sustains i ion usually without A ire of ed Sufficient vocabulary to address
3 Perf d s tobBi | interlocutor support when conveying ideas on routine situations | routine topics, but lexical limitations
LOW PASS qms R . ' W ,s'c ' & . i : . become obvious when conveying
functions, such as hange and I may interrupt flow of Grammatical structure limitations become o ’
| — L d attitudes ication at ti SuiodS wien add ksl ti more complex opinions or addressing
Satistactory | ™AUestsrand'expressés opinions and atit communication at times obvious when addressing less routine less routine situations
in a simple way _ " situations
Speaker Pronunciation may cause strain and may 9 @
v i s . 3 Basic errors in vocabulary usage when
Usually relevant contributions impede communication at times Basic errors throughout do not generally . 3
iz S conveying more complex beliefs do
e e - impede communication X S
Initiates, maintains, and closes simple face-to- not impede communication
face conversations
Understands interlocutor, but may need
clarification at times
Has difficulty in contributing to communication | Has difficulty in sustaining interaction in | Limited repertoire of very frequently-used | Limited vocabulary often used
2 o . . . longer contributions even when ing ideas on even when i
Has difficulty in responding to basic language S e z E
NARROWFAL, functions and expressing opinions and attitudes | Usually sustains interaction with fouting:situations simple Jdoas lated to routing toplos
s inter| i hi i ifficulty i i f basi I
Limited Few relevant contributions interlocitor support 3:;';;:5?;;2%:?;;::05& difficuty in ::‘r:;foss: d:‘;:: g:"t; :a:;;::gc::s:;yge
Speaker + 7 : Pry ibuti
P Understands interlocutor when input is odices, ey stiort coritribigions across
simplified Frequent long hesitations may interrupt
flow of communication
Pronunciation causes severe strain and
may impede icati
Usually contributes to communication by Has difficulty in sustaining interaction Very limited repertoire of very frequently- | Very limited vocabulary inhibits
1 answering "yes” or 'no” inboth simple and longer contributions | used even when ing ideas ication of ideas even on very
FAIL despite interlocutor support on routine situations routine topics
Irelevant contributions il o * e R
Ineffective Understands interlocutor only when input is Consiste.m!y need§ interlocutor support | No f:onlrol over. usage and accuracy of No control over usage of basic
e % 1o sustain interaction basic grammatical structures vocabulary
Speaker simplified and delivered slowly
Very long hesitations interrupt flow of Basic errors throughout impede Basic emors throughout impede
communication communication communication
Communication breakdowns are
frequent
Pronunciation seriously impedes
No attempt to communicate ideas No attempt to communicate ideas No attempt to communicate ideas No attempt to communicate ideas
0 No assessable language No assessable language No assessable language No assessable language

© 2011 Hellenic American University
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APPENDIX F: NEEDS ANALYSIS QUESTIONNAIRE

Needs analysis questionnaire

Dear students, the following questionnaire is administrated to you so as to comprehend
your thoughts about the English language in general, your familiarization with technology
videos and your attitude towards the speaking =kill. You should know that this
guestionnaire iz anonymous, =o | won't know who completed which one.

* Amaiteita

Part I: General Information

1. Gender*
Na emonpaiveTar pove pia EAAEIpn.

) male

() female

2. Age”

3. How many years have you been learning English? *

4. You are learning English because you want to (You can select more than 1 option)

.

EmiA£ETe dAa doa woxlouy.

[ ] travel abroad

[ ] get a language certificate

[ ] communicate with people of other countries

|:| understand songs of movies
[ ] find a future job

Alha: O

5. You use the English language outside classroom ™
Na emonpaivetar povo pia EAAepn.

I guite often

) often

—
() rarely

-
| never
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6.  What's your favorite topic of discussion? (You can select more than one option) *
EmAEETE dAQ oo 1oyloUV.

[ free time/ hobbies

D emtertainment

|:| environment

[ ] 1echnology/secial media
[ ] sports

[ food

[T travelling

[ fashion

[ ] school

Alho: D

Part |I: Attitudes towards the speaking skill

7. Do you like speaking in English? *
Na entonpaivetat povo pia EAAEWYN.
D Yes
C_JNo
(") Maybe

8. You like practising your speaking skills through *
Na enonpaivetat povo pia EAAELYN.
() textbook activities
() online materials
() videos

() Ao:
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9. You like to talk ™
Na emionuaivetar povo pia EXAERN.

| one-to-ange
__Jina group

1 in pairs

10.  What tasks do you prefer when you speak? =
Na emtonpaivetal povoe pia EAAelpn.

) role plays
| description
) problem-solution

) Bhhe:

11. Regarding speaking interaction *
Na emonpaivetal pdvo pia EAAEI.

) You enjoy it

You are a bit shy to talk in front of others
| You are afraid of making possible mistakes
) You dom't know what to say

You don't have any problem

) Bhho:

12.  Yoursgard speaking as *
Na emonpaivetal pdvo pia EAAEI.
| easy
) challenging
) very difficult
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13.  Which area do you think is the most challenging in speaking? *
Na emonpaive tai povo pia EAAeupn.
interaction

fluency (the ability to talk easily and quiclky without stopping and pausing a lot)

vocabulary

14.  What would you like to improve? *
Na emonpaiveta pove pia eAAenyn.

interaction
fluency

vocabulary

15. You want the speaking lessons to include more *
Na emonpaive tai povo pia EAAeupn.
stories
videos
pair-work activities
group-work activities

Ahho:

Part lll: Videos

16. How familiar are you with technological tools? *
Na emonpaivetar povo pia EAAenpn.
very familiar

quite familiar

not so familiar

17. Do you like watching English videos outside classroom? *
Na emonpaivetar povo pia EAAenpn.

Yes
No

Maybe

97



18.

19.

20.

Aggeliki Malisiova “The use of authentic videos in an EFL
HELLENIC ; o
OPEN classroom: An action research on the effect of real-life videos on

UNIVERSITY EFL students regarding speaking in a BI class”

You usually watch English videos *
Na emonpaivetal pdvo pia EAAEI.

| with subtitles
with no subtitles

both

What kind of videos do you watch? (You can select more than 1 option) *
EmtAEETE OAa ooa WxUoUV.

D entertainment
[ ] sports

[ | heakh

[] movies/ series
D interviews

[ | cartoons

[ ] documentaries

Adho: D

How often do you watch videos? *
Na emtonpaivetal povoe pia EAAelpn.

| every day

) 34 times a week
1-2 times a week

| rarely

) never
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Do you like when videos are presented in the class? *

Na emonpaivetat pévo pia EAAelpn.

) Yes
) No
{ Maybe

Do you participate more in the class, when videos are presented? *

Na emonpaivetat povo pia EAeupn.

Do you understand the topic of the lesson better when you watch videos? *

Na emonpaivetar povo pia EAkeupn.

Do you agree with the statement that videos develop motivation regarding
speaking? *

Na emonpaivetar povo pia EAkeupn.

1 Yes

I Ne

') Maybe

() 1 don't know
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APPENDIX G: OBSERVATION CHECKLIST

Lesson: All students were rated from 1 to 5, 1 being the lowest and 5 the highest.

Studen
tA

Studen
tB

Studen
tC

Studen
tD

Studen
tE

Studen
tF

Studen
tG

Focus on tasks

Engagement/parti

cipation

Task
completion/time

management

Comprehension of
tasks

Language use

Fluency

Interaction
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APPENDIX H: POST-RESEARCH DIARY ENTRY

Dear students, now that the lessons with the authentic videos are completed, | want
you to write a diary entry so as to express your thoughts about these lessons. In your
diary entry you should discuss the following questions.

1) Write your opinion regarding the lessons in general. Which lesson did you like the

most and which one you didn’t or what you wish to change.
2) How do you feel now? Do you want to keep using such videos in the lessons?

3) Do you think that these videos helped you to develop your way of speaking? In
other words, do you think that it helped you to interact with each other better, use

more elevated vocabulary and talk in a fluent pace?
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APPENDIX I: SUPPLEMENTARY MATERIALS

Links for the photos

Bill Gates | Biography, Microsoft, & Facts | Britannica

Elon Musk - Wikipedia

Mark Zuckerberg - Wikipedia

Jeff Bezos becomes first person ever to have net worth of more than $200 billion |

Pittsburgh Post-Gazette (post-gazette.com)

Steve Jobs - Wikipedia

The Louvre Museum (france.fr)

Big Ben silenced: Britain's bong furore is a sign of national insecurity

(theconversation.com)

Italy wants to build a retractable floor at the Colosseum - Lonely Planet

Visiting the China Great Wall: All you need to know | Bookmundi

Interesting facts about Sydney Opera House - Sydney Opera House

https://www.businessinsider.com/why-it-feels-like-you-have-no-free-time-anymore-

2017-11#our-view-of-free-time-has-changed-1

https://www.comunicaffe.com/promotions-of-unhealthy-foods-to-be-restricted-in-the-
uk-from-april-2022/

Link of the videos

https://www.youtube.com/watch?v=uaaC57tcci0

https://www.youtube.com/watch?v=45ETZ1xvHS0

https://www.youtube.com/watch?v=70keNWrYpW4

https://www.youtube.com/watch?v=AeDco eYzyl
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Wiki links

Tower of London - Simple English Wikipedia, the free encyclopedia

Buckingham Palace - Simple English Wikipedia, the free encyclopedia

Westminster Abbey - Simple English Wikipedia, the free encyclopedia

Trafalgar Square - Simple English Wikipedia, the free encyclopedia

British Museum - Simple English Wikipedia, the free encyclopedia

London Eye - Simple English Wikipedia, the free encyclopedia

Tower Bridge - Simple English Wikipedia, the free encyclopedia
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